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ABSTRACT

The article treats the currently important issues of foreign language mastering
in China and the challenges of online English learning in terms of non-formal
institutions. It is revealed the urgency of the research associated with the problems
of dropping students’ motivation to learn foreign language, and the lack
of a classroom environment that facilitates interactive and communicative
language practice, which causes the necessity to find out efficient means
of the students’ involvement into the interactive and practically driven forms
of work. Minding the great potential of existing blended learning activities and
interactive techniques, there was undertaken the attempt to engage the students
of Chinese non-formal institutions in innovative foreign language practices during
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online classes. According to the goals of the work, it is explored and elaborated
on how interactive techniques can be applied to enhance typical blended
learning activities in online English learning as a second language. This study
also provides detailed examples of interactive methods applied in Chinese non-
formal institutions in terms of typical online learning activities. Besides, it offers
a preliminary analysis of the impact of these techniques on students’ learning
motivation. To get preliminary outcomes and test the prepared survey reliability,
it was held in several groups of a Chinese private institution. In total 27 students
of senior grades who learned English online in terms of implementation of various
blended learning activities enhanced with interactive methods depicted above tool
part in the survey. The acceptable reliability of the scales was proved. The outcomes
of the survey, according to the levels of learners’ motivation are presented and
discussed.

Keywords: online foreign language learning, Chinese non-formal educational
institutions, students’ engagement, interactive techniques, blended learning
activities, motivation to learn.

© Liudmyla Gryzun, Caijing Zhang, 2024

INTRODUCTION

Online foreign language learning, particularly English, has seen substantial
growth in China due to the increasing demand for English proficiency. Non-
formal institutions, such as private language schools and online platforms, have
become significant players in providing language education.

However, several challenges are associated with online English learning
in these settings. Students often struggle with engagement, motivation,
and the lack of a classroom environment that facilitates interactive and
communicative language practice (Jiang et al, 2021; Zhou et al., 2020).
The importance of interactive techniques in online learning cannot be
overstated. These methods are crucial in enhancing blended learning activities
such as flipped learning, digital storytelling, and gamification. Interactive
techniques bring a classroom spirit to online classes, engaging students more
effectively and motivating them to learn foreign languages. By integrating
interactive techniques, educators can create a more dynamic and participative
learning environment, which is essential for language acquisition. Thus, it is
essential to find out the means of the students’ involvement into the interactive
and practically driven forms of work.

Minding the great potential of existing blended learning activities and
interactive techniques, we undertook the attempt to engage the students
of Chinese non-formal institutions in innovative foreign language practices
during online classes.

10
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RESEARCH OBJECTIVES

The purpose of this research is to explore and elaborate on how interactive
techniques can be applied to enhance typical blended learning activities
in online English learning as a second language. This study aims to provide
examples of interactive methods applied in Chinese non-formal institutions
and to offer a preliminary analysis of the impact of these techniques on students’
learning motivation.

The paper is structured in the interconnected sections: introduction
where the importance and purpose of the work are formulated; methodology
and theoretical framework presenting the analysis of recent studies related
to the topic and making the proper theoretical basis for the research; the section
of results and discussion where the progress and deliverables of the work are
highlighted and interpreted; conclusions closing the paper.

METHODOLOGY AND THEORETICAL FRAMEWORK

The theoretical framework of the research is made by the analysis of recent
papers and other resources devoted to the: (1) main characteristics, problems
and challenges of online English learning in Chinese non-formal (private)
institutions; (2) typical learning techniques used in the practice of blended
(online) learning like flipped learning strategy, gamification approach, digital
storytelling, cooperative learning etc.; (3) typical interactive techniques used
in language learning (pair work, debates, mini-conferences, Socrative method,
group language games, role-playing and others) (4) basics of the theory
of motivation to learning.

Based on the recent studies, there were analysed and revealed typical
characteristics, problems, and challenges of online English (as a second
language) learning in Chinese non-formal institutions. There are highlighted
several challenging issues which should be minded in the current research.

The most urgent problem seems to be difficulties of the students’ engagement
and retaining their motivation to learning. According to studies (Zhou et al.,
2020; Gonzalez et al., 2021), learners often feel isolated and less motivated
in online classes compared to conventional physical classrooms. It is found out
that learning in online environments can lead to dropping trainee’s engagement
and motivation due to the lack of physical presence, peer interaction and
collaboration. Additionally, the asynchronous nature of many online courses
can result in students’ feeling disconnected from their instructors and peers.

Among problematic issues, there are also underlined technological barriers.
In the studies (Hui et al., 2019; Ren et al., 2024) are pointed out that despite
technological advancements, problems like unstable internet connections and
lack of access to necessary devices can prevent productive learning process.
Technological barriers include not only hardware and software limitations
but also trainees’ varying levels of their digital literacy. In addition, it is noted
that such problems could significantly impact students’ ability to participate
fully in online learning activities.

11
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Quality of interaction also seems to be a challenging issue. It is argued
by researchers (Jiang et al., 2021; Zhou et al., 2020), that the quality of interaction
between peer-students and between students and teachers can be threatened,
leading to less efficient language practice. In particular, it is said that while
online platforms offer various tools for interaction, the absence of face-to-
face communication can limit the forms, depth and quality of interaction
and collaboration. This limitation can affect the development of speaking and
listening skills, which are crucial for language mastering, and causes the search
for additional techniques to improve the quality of interaction.

Next theoretical pillar of our work is the characteristics of typical learning
techniques which are common in terms of online learning as a model of blended
learning (Adel et al., 2021; Dellatola et al., 2020). According to studies, these
techniques include flipped learning approach, gamification, cooperative
learning, digital storytelling and others.

Flipped learning is recognized by educators as an approach where
the typical classroom-based studying is inverted in the lines of encouraging
trainees to acquire the certain content before the classroom time (either online
or offline) (Adel et al., 2021; Dellatola et al., 2020). It also intends to involve
students into reviewing or learning the content independently at home and
engage them in various activities in class based on the mastered knowledge.
Therefore, such an approach enables extended understanding of the pre-
learned content through debating, discussions and problem-solving activities
arranged by the teacher (Bergmann & Sams, 2012). In addition, this method
encourages students to take responsibility for their learning and promotes
deeper understanding through active participation. It is obvious though that
its implementation takes special educators’ efforts to arrange and facilitate
trainees’ interaction (effective feedback, question-answer sessions, collaborative
problem-solving, etc.) during online classes.

One more methodology which is available in online and blended learning
is gamification strategy. According to studies, it allows applying game-playing
practices to non-game contexts and expects integrating game elements into
learning can increase motivation and engagement. Game-based mechanisms
and game thinking also enables to diversify learning, to raise students’ eagerness
to learn and solve non-conventional tasks (Zainuddin et al., 2020).

It is highlighted that gamification strategies, such as point systems,
leaderboards, and badges, can make learning more engaging and enjoyable
(Dichev et al., 2017). These elements tap into students’ intrinsic motivation
by providing a sense of achievement and competition. Involving game elements
into educational process provokes students’ essential needs for their motivation
(for instance, their needs for communication and cooperation with others,
feeling their expertise in a specific area, control of their actions and others).
Therefore, gamification implementation enables to promote collaboration and
facilitate interaction, which is significantly important for online synchronic
learning.

12
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Digital storytelling in common sense is a practice when people use some
digital means to tell their narratives devoted to an urgent topic, presented
in emotional way and focused on a special purpose, and then to share them
with others. A digital story is understood as a multimedia presentation
of a narrative that can be represented in various forms such as interactive
stories, web-based video stories, narrative computer games and others (Sagri
et al., 2018; Rutta et al., 2021).

The digital storytelling technique has been successfully introduced
in educational practice. According to research, merging static or moving
images, sounds and plot within a digital story is able to in hence concepts
being beneficial for different learning types of learners. It is pointed out that
digital storytelling can be used by educators with different didactic purposes:
to introduce new learning material to facilitate its discussion by students,
to help them get a deeper understanding of complicated concepts (Sagri et al.,
2018; Rutta et al., 2021).

In addition, students can be also encouraged to create their own digital
stories devoted to some learning elements and pursuer a certain pedagogical
aim. Such learning activity can provide important benefits for the students.
Through the stories making, they have to analyse, synthesize, and to get
ownership of the content they are presenting. These things stimulate higher-
level thinking and raise responsibility. This activity can facilitate acquiring
complicated (or controversial) academic material and receive certain research
skills. Finally, created by the students, digital stories can be potentially used
as efficient learning aids for other trainees.

In terms of languages learning, the said storytelling technique encourages
students to create and share stories using digital tools, enhancing language skills
through creative expression. Thus, this approach not only improves language
skills but also fosters creativity and critical thinking.

Cooperative learning is also considered as one of the common techniques
beneficial in terms of online learning. Students are involved into mutual
work in groups to achieve certain learning goals, promoting interaction and
collaboration. Cooperative learning enhances students’ engagement and
achievement by encouraging peer-to-peer interaction and mutual support
(Lemeshchenko-Lagoda & Kryvonos, 2020). This method also helps develop
social and communication skills essential for language learning, and can be
successfully used both in online and offline learning.

In terms of online cooperative learning where it is challenging to retain
students’ motivation, it is really essential to engage them on practically
meaningful work with the clear results. In this context, it is recommended
to apply project-based learning (PBL) as a didactic strategy which makes
students earn knowledge and work out skills via working upon projects focused
on real-life problems (Dias et al., 2018; Le, 2018). As a result, the trainees
are encouraged to apply deep knowledge, higher-order thinking abilities,
critical thinking, communication and collaboration skills to successfully work
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as a team. In such a way, the language learning gets more alive and practically-
driven for students. In addition, cooperative work on a real practical task can
reveal a sort of contagious positive energy among students-peers and educators,
which is incredibly rewarding and essential, especially on conditions of physical
disconnection which is inherent in online learning.

The theoretical background to ensure the high-quality PBL within our work
is made by core guidelines providing essential project design elements as well
as project-based teaching practices to help educators to improve, elaborate and
assess their practice (Le, 2018; Rubrica, 2019; Trivedi et al., 2019).

Despite the said important advantages of reviewed techniques which are
beneficial in terms of online learning, the researchers and practitioners point
out the urgency of their enhancement with various interactive methods to raise
these techniques efficiency and impact on students’ engagement.

Therefore, there were analysed the interactive techniques which are typically
used in language (online and offline) learning and foster active participation
and communication.

The most common method seems to be pair work when students practice
language skills in pairs, facilitating conversational practice. According to studies,
pair work allows for more speaking opportunities and helps students build
confidence in using the language. This method also promotes peer learning,
as students can correct and support each other (Lemeshchenko-Lagoda &
Kryvonos, 2020).

One more interactive technique which is beneficial for developing speech
habits is recognized as debates and mini-conferences. These activities encourage
critical thinking and articulate expression. Based on (Lemeshchenko-Lagoda &
Kryvonos, 2020; Chen, 2020), debates and mini-conferences provide a platform
for students to practice argumentative skills and public speaking. These activities
require students to research, organize their thoughts, and present their ideas
logically and persuasively.

Socratic method which involves asking and answering questions
to stimulate critical thinking and illuminate ideas is also recommended to be
used in language learning. The Socratic method is described as a way to deepen
understanding through dialogue and questioning. This technique encourages
students to think critically and articulate their thoughts clearly, which stimulates
students to work out their speech habits (Paulet et al., 2006).

One of the popular activities in language classes is group language games
and role-playing. These methods engage students in playful yet educational
activities, enhancing their speaking and listening skills. In the papers
(Chen, 2020; Wright et al., 2006), it is highlighted that language games and
roleplaying activities create a fun and relaxed environment for language
practice. These activities also encourage spontaneity and creativity
in language use.

It can be summarized that the said interactive methods being used in terms
of online learning should be adapted to the peculiarities of the blended learning
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techniques depicted above on purpose of raising students’ engagement and
motivation to learning.

According to the fundamentals of motivation theory, motivation to learn is
investigated by the experts from both psychological and educational dimensions.
It is considered as a learner’s energy and drive to learn, study effectively and
realize their inherent potential (Collie et al., 2019; Filgona et al., 2020; Li et
al., 2020; Herpratiwi, 2022). It is also seen as the human efforts which provoke
learning activities, ensure their continuity and focus the activities with the aim
at gaining desired goals by a student (Filgona et al., 2020).

Motivation is also considered as a critical factor in language learning (Aljuaid,
2021).In particular, it is seen as a contributor to trainees’ achievements, progress
of language mastering, enthusiasm in overcoming learning difficulties and
retention in language non-formal education.

According to researchers (Li et al., 2020; Herpratiwi, 2022; Triarisanti,
2019), there are some common factors affecting motivation in the tutoring
process: kept attention, appealing to learner’s experience, positive attitude
to learning, and satisfaction. It is claimed that provision of these components
of motivation during studying may promote and sustain trainee’s motivation
to learn (Li et al., 2020; Herpratiwi, 2022). Based on other experts (Aljuaid,
2021; Batubara et al., 2020), very similar factors that influence on motivation
to learn a foreign language include interest to learning, empowerment and
usefulness of language mastering, success, and satisfaction.

Therefore, it is possible to formulate some practical rules to be followed
in the progress of language teaching to provide the said components (Aljuaid,
2021; Batubara et al., 2020). The first rule expects applying different learning
strategies to provoke interest to language activities and attract trainees’ attention.
The second rule recommends to give clear instructional goals and to focus
trainees on the usefulness of language mastering in terms of their previous and
potential experience. The third rule, prompts to create the learning environment
which promotes their positive attitude to the learning and suggests focusing
towards success. According to the fourth rule, it is essential to help students
gain satisfactory feeling. Thus, teachers have to follow these rules in order
to efficiently motivate students to study and master languages.

In addition, it is claimed that there are strong links between motivation
and students’ engagement where interactivity plays an essential role, which is
consistent well with the incentives for both internal and external motivation. Itis
underlined, that interactive forms of language mastering are able to demonstrate
trainees the value of their personal participation in common discussion, to let
them see the efficiency of their own contribution into productive team work,
to feel excitement and pleasure, which finally can influence on their learning
motivation.
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RESULTS AND DISCUSSION

The analysed theoretical basics were implemented to elaborate interactive
techniques for enhancing different blended learning activities to raise
students’ engagement and motivation to language learning.

In our educational practice there were implemented the following
strategies and cases which illustrate how interactive techniques can enhance
blended learning activities in online English learning.

Flipped learning can be enhanced with interactive discussions
in the following way. After watching video lectures at home, students
participate in online discussions and role-plays during live sessions.
For instance, in a Tencent Meeting, Zoom (or other video-conference)
class, the tutor can divide students into breakout rooms where they role-
play different scenarios related to the lecture content. In particular, after
learning in advance grammar issues on the contrast of present perfect
and past simple tenses, the students are involved into online role-playing
the conversations “Have you been to.... Where the students in small
groups share their travelling impressions. The tutor’s mission is to provide
the trainees with speech samples to support their discussion and point out
the difference between the said tenses using.

After such an interactive work within small groups, each group
representatives present their trips in the form of mini-conference where
some students are presenters and some of them are listeners. All of them are
encouraged by the instructor to take part in question-answer session.

In terms of flipped learning vocabulary patterns, role-playing in breakout
rooms is also really beneficial. For example, the instructor assigns a role-playing
activity where students practice ordering food at a restaurant. In breakout
rooms, one student plays the role of the customer, and another plays the waiter.
They use provided dialogue prompts and add their own variations. After
the role-playing exercise, the class reconvenes, and each pair performs their
dialogue. This activity provides a realistic context for language use and helps
students practice conversational skills.

Thus, such a flipped learning approach enhanced with interactive methods
stimulates students to actively use the language issues they have learned and
apply it in real-life contexts. Interactive discussions and role-plays help students
consolidate their understanding of the grammar points through peer teaching
and develop speaking -listening skills while promoting critical thinking and
collaboration. In addition, it enables to reduce disconnection, add classroom
spirit into online classes, and retain students’ interest. Some episodes of the said
practices (see Fig. I).

As we mentioned above, gamification focused on incorporating games such
as language quizzes and virtual escape rooms into the curriculum has shown
to increase students’ engagement and make learning more enjoyable.
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Figure 1. Episodes of flipped learning enhanced with interactive discussions

For example, during a Tencent Meeting (Zoom) session, the teachers can
use platforms like Kahoot! to conduct language quizzes where students compete
in real-time. Being a game-based learning platform, Kahoot may be used
to review students’ knowledge and assess them or as a break from conventional
classroom activities. Students join the quiz using their devices, and the instructor
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shares the quiz screen during the Tencent Meeting (Zoom) session. Questions
appear one by one, and students earn points for correct answers and quick
responses. The leader board is displayed after each question, adding an element
of competition into training practice. This activity makes vocabulary and
grammar review engaging and provides immediate feedback, helping students
identify areas for improvement.

One more efficient tool to enhance gamification with interactivity is
online environment Classcraft. It allows maintaining gamification approach
involving trainees into going through the learning content individually or
within the group, doing exercises, tests, and quests, and earning game bonuses
of different kinds.

In order to add interactivity into this gamified learning, there was arranged
the role playing game within Classcraft which involved individual students
into the team role game, when each learner should choose a character
(a Wizard, a Warrior, or a Healer) with certain skills, and do the quests
(tests) cooperatively. The quests are prepared regarding the didactic purpose
of educational content.

Overcoming the quests in the team, each trainee uses their character’
skills and is eager to contribute the best into the general team results, doing
the tasks and earning different bonuses (Gold Pieces, Experience Points,
Health, Crystals and others) which help their team to get best learning results.

Thus, these and similar activities not only make learning fun but also provide
immediate feedback, encouraging students to improve their language skills.
Besides, the students are aware of their personal responsibility for the team
common success, which definitely raises their motivation to learn better and
contribute more to feel the pride of their team result.

Digital storytelling can be successfully enhanced with collaborative projects.
Students are offered to create digital stories in groups, sharing their work with
peers and receiving feedback. During an online class, students can use tools like
Google Slides (Slidesgo or Adobe Spark) to collaboratively create digital stories
combining text, images, and audio narrations. They can then present their
stories during live sessions and engage in peer feedback. This method enhances
their writing and speaking skills while promoting teamwork and creativity.
Collaborative digital storytelling also allows students to express their ideas and
experiences in an entertaining and meaningful way. The collaborative nature
of the task also promotes teamwork and communication, which is beneficial
for language mastering.

For instance, the students are offered to create a digital group story “Happy
holidays” They are provided with a template of their digital story (episodes
are given in figure 2) where each student (or a pair) are assigned a slide with
prompts and have to respond to the prompts involving their holiday events,
impressions, wishes etc. Then each group “tells” their story with the following
up question-answer sessions. Final slideshow can be saved as a digital book
to be used again as a learning aid created by the peers.
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Figure 2. Episodes of a template for a digital group
story “Happy holidays” (Slidesgo, 2022).

Cooperative learning can be used through group projects in terms
of project-based online learning. Assigning group projects where students work
together to achieve common goals promotes interaction and collaboration.
In a Tencent Meeting (Zoom) class, the instructor assigns different roles to each
group member and set clear objectives for the project. Minding PBL culture,
the trainees’ opinion is taken into account, which allows them to make some
decisions about the project (specify the topic of the project, decide what exactly
to create, which digital tools to apply).
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For example, senior students can work on a research project related
to English-speaking cultures and present their findings to the class. The trainees
are divided into groups, and each group is assigned a country to research.

The stages of work are organized according to the best practices
recommended in the PBL guidelines, depicted above. During Zoom sessions,
the students use breakout rooms to collaborate on gathering information and
creating a presentation demonstrating the results of their research.

PBL is enhanced with interactive methods. Within the groups, there were
organized argumentized discussions by the tutor to provoke students’ speaking
and come up with ideas. For instance, the students were encouraged to answer
the following questions:

(1) Who are potential target audience of the project result?

(2) What tasks are to be solved to create the project?

(3) What are the peculiarities of the country and what information do you

need to learn?

(4) How to collect the said information?

(5)How can the collected information be presented?

Finally, each group presents their findings to the class, and classmates ask
questions and provide feedback. This project promotes cooperative learning,
research skills, and public speaking.

This approach encourages trainees to communicate and collaborate
effectively, enhancing their language skills, fostering a sense of community, and
raising their motivation to learn.

Therefore, it is intuitively clear that the depicted techniques for foreign
language learning could have positive impact on the students’ learning
motivation due to their high involvement into the language using within
real-life tasks and situations. However, to evaluate the level of the students’
motivation to learning, it was prepared the survey according to certain criteria
to detect the levels of their revealing.

As it was mentioned above, according to psychological fundamentals
of motivation theory and its educational aspects, motivation to learn foreign
language is defined as a contributor to trainees’ achievements, progress
of language mastering, enthusiasm in overcoming learning difficulties and
retention in language non-formal education.

Among the most influential factors which affect student’s motivation are
called interest to learning, empowerment and usefulness of language mastering,
success, and satisfaction. Resting on this understanding of the student’s
motivation to learn language, and minding certain rules for design of tutorial
process regarding motivation raising, there were revealed several indicators
and their levels presented below.

The said rules were presented in the theoretical framework section above and
can be formulated in brief as follows: (1) to apply different learning strategies
to provoke interest to language activities and attract trainees’ attention;
(2) to give clear instructional goals and to focus trainees on the usefulness
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of language mastering in terms of their previous and potential experience;
(3) to create the learning environment which promotes their positive attitude
to the learning and suggests focusing towards success; (4) to help students gain
satisfactory feeling. Therefore, instructors have to follow these rules in order
to efficiently motivate students to study and master languages.

Thus, the survey was created to evaluate whether the offered interactive
techniques of language learning are in line with the mentioned rules for design
of tutorial process and detect the students’ motivation levels.

The elaborated survey consists of 20 items embracing 4 subsections
in accordance with the number of the rules. Each subsection embraced five
items to receive feedback from the trainees on each motivation dimension.
It enables to measure their motivation level using a 5 — point Likert-type scale
(1 is strongly agree; 5 is strongly disagree).

To get preliminary outcomes and test the reliability of the survey, it was
held in some groups of a Chinese private institution, “New Oriental Education
Technology Group”. In total 27 students of senior grades who learned English
online in terms of implementation of various blended learning activities
enhanced with interactive methods depicted above. The survey was posted
on the forums of distant learning system used in the institution. Thus, the survey
participants were the trainees who granted their consent to do it. There were
15 female and 12 male participants, and their age ranged from 13 to 16.

The scale reliability test was held to estimate the outcome. The reliability of all
scales (for each motivation dimension) on standardized Cronbach Alpha was
0.75 (n=27 on 20 items), which justified an acceptable reliability of the achieved
outcome (Glen, 2020).

The average score of the learners’ motivation level as for four motivation
dimensions, detected during the survey, is given in Table 1.

Table 1

The average score of the learners’ motivation level (n=27)

Motivation dimensions (5 items each) Average score
Interest to learning 3.43
Empowerment and usefulness of language mastering 3.62
Success 3.61
Satisfaction 3.65
Overall (20 items) 3.57

In accordance with the score intervals, there were distinguished four levels
of motivation:

High level (4.0-5.0), Pre-intermediate level (3.0-3.49),

Intermediate level (3.5-3.99), Low level (less than 3.0).
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The outcomes of the survey, according to the levels of the learners’
motivation, are demonstrated in the Table 2.

Table 2
The learners’ motivation level
as an outcome of the survey
Motivation Level Total N=27 Percent.
High 14 51.9%
Intermediate 8 29.6%
Pre-Interm. 2 7.4%
Low 3 11.1%

Therefore, according to the table 2.14 (51.9%) out of the 27 respondents
revealed high level of motivation, 8 students (29.6%) demonstrated
intermediate motivationlevel, 2 respondents (7.4%) revealed pre-intermediate
level of motivation, and 3 respondents (11.1%) demonstrated low motivation
levels.

Thus, it can be concluded that the survey participants were mostly satisfied
with the blended learning practices enhanced with interactive methods, with
over half of the respondents who had high and intermediate level of motivation
to learn English as a foreign language.

The obtained outcomes of the survey are also coordinated with the educator’
observations of the learners’ behaviour, results of their work, and their informal
feedback. In particular, about 85% of learners reported their increased
engagement in interactive activities compared to conventional online English
lessons. 78% of respondents admitted that they felt more motivated to learn
English when interactive techniques were used. Finally, about 90% of learners
appreciated the involvement into interactive tasks, stating that they made
English learning more enjoyable and effective.

CONCLUSIONS

The article treats the currently important issues of foreign language
mastering in China and the challenges of online English learning in terms of
non-formal institutions.

Based on the recent studies and educational practice analysis, it is revealed
the urgency of the research associated with the problems of dropping students’
motivation to learn foreign language, and the lack of a classroom environment
that facilitates interactive and communicative language practice, which
causes the necessity to find out efficient means of the students’ involvement
into the interactive and practically driven forms of work. Minding the great
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potential of existing blended learning activities and interactive techniques,
there was undertaken the attempt to engage the students of Chinese non-
formal institutions in innovative foreign language practices during online
classes.

According to the goals of the work, it is explored and elaborated on how
interactive techniques can be applied to enhance typical blended learning
activities in online English learning as a second language. This study also
provides detailed examples of interactive methods applied in Chinese non-
formal institutions in terms of typical online learning activities. Besides, it offers
a preliminary analysis of the impact of these techniques on students’ learning
motivation.

It is also highlighted the preparation stage of the survey on the estimation
of the learners’ motivation as an impact of the said activities. The survey
consists of 20 items embracing 4 subsections matching the revealed motivation
dimensions (interest to learning, empowerment and usefulness of language
mastering, success, and satisfaction).

To get preliminary outcomes and test the prepared survey reliability, it was
held in some groups of a Chinese private institution, “New Oriental Education
Technology Group”. In total 27 students of senior grades who learned English
online in terms of implementation of various blended learning activities
enhanced with interactive methods depicted above. The acceptable reliability
of the scales was proved. The outcomes of the survey, according to the levels
of learners’ motivation, are presented and discussed. There were also given and
discussed the outcomes of the authors” observations.

It was concluded that the obtained results of the conducted survey may be
used potentially as a basis for holding the comprehensive empirical research
for the verification of the impact which made the offered activities on the level
of trainees’ motivation to learn a foreign language.

These findings suggest that further exploration and implementation
of interactive techniques are warranted to enhance the quality of online English
learning. It is planned to widen respondents’ range to generalize the survey
outcomes and to expand it by specifying the changes caused by the introduced
methods, where the prospects of our work lie.
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THO3EMHIX MOB OHJTIAVIH Y HE®@OPMAJIbHUX
HABYAJIbHUX 3AK/TIAJAX KUTAIO

JIropmuna IpusyH, HOKTOp HefjaroriyHMx Hayk, mpodecop Kadenpu indopma-
LiMHMX cucTeM XapKiBChKOTO HAl[iOHAaJTbHOTO €KOHOMIYHOIO YHiBEPCUTETY
imeni C. Kysneus, npocn. Haykn, 9A, 61070, Xapkis, Ykpaina, Lgr2007@ukr.net

Hamxna YxaH, acmipanTka kadenpu nefaroriky, inoseMHoi ¢inosorii ta me-
pexnasy XapKiBChbKOTO HalliOHa/JIbHOTO €KOHOMIYHOIO YHiBEpCUTETY iMeHi
C. Kysnens, npocn. Hayku, 9A, 61070, Xapkis, YkpaiHa, zcj399489@163.com

Y cmammi po3ensdaromocs akmyanvHi HA cb0200Hi NpobnemMu ONaHosy-
BaMHS IHO3eMHO10 MO0 8 Kumai ma 8UKIUKU OHIALIH-8UBYEHHS AH2ILCOKOT
MO8U 8 yMOBaX 3aK1adié HedopmanvHoi ocsimu. Buseneno akmyanvHicmo 00-
CTiONHCeHHS, N0B A3AHY 3 NPOOEMAMU SHUNCEHHSI MOMUBAUiT ctnyOeHmie 00 6U-
BUEHHS IHO3eMHOI MOBU, 4 MAKONH Bi0CYMHICMIO 0C8iMHL020 cepedosuw4d, AKe
6 cnpusAzo iHMepPaKmMueHiil ma KOMyHiKAMuUBHil MOBHI NPAKMULT, W40 3yMO6-
JII0€ HeOOXiOHICMb NOULYKY epeKmMUBHUX 3Ac00i8 HABUAHHS CNYOeHmis, 3ay-
UeHHA ix 00 iHMepPaKmMuUeHUX ma NPaKmu4Ho OPiEHMOoBaHUX Hopm pobomu.
Bpaxosyrouu 3HauHuti nomeHuian icHyouux 610ieé HaguanvHoi disnbHOCMi npu
SMIUAHOMY HABHAHHI MA iIHMePAKMUBHUX Memo0is, 610 3pobnieHo cnpoby 3a-
JYHUmMU cmyoeHmie KUumaticokux 3axKnadié HepopmanvHoi oceimu 00 iHHOB8A-
UITIHUX NPAKMUK iHO3eMHOI MO8U Ni0 Hac OHNALIH-3aHAMb. Bionosiono do yineti
pobomu, docnioneHo ma 0emanvHoO ONUCAHO, K 0OUINLHO 3ACIOC08YBAMU iH-
mepakmueHi memoou 07158 NOKPAULEHHS MUN0BUX 6U0i6 3MIUAHOT HABYATLHOT
OisIbHOCMI 6 OHIATIH-BUB1eHH] AHeIITICbKOT MOBU AK iHO3eMHOT. Y Ubomy 0ocri-
OxceHHI MAKOoX npedcmaessieHi NPUKIAoU iHmMepaKmueHUX Memoois, AKi 3actmo-
COBYIOMbCSA 68 KUMATICOKUX HeOPMATbHUX 3AKNA0AX 3 MOUKU 30Py MUNO0B0i
HasuanvHoi 0isnvHocmi 6 oHnalin ymosax. Kpim mozo, nposederno nonepeoniti
AHATI3 6NIUBY UUX NPULIOMIE HA HABYATIHY MOMMUBAUII CIYO0EHMI8 WUIAXOM
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nid20mosneH020 onuUmy8anHts. 3 memor nepesipxu HAOIHOCMI ONUMYBAHHS,
B0HO 0Y710 3aNPONOHOBAHO 6 KiNbKOX 2PyNnax KUmaticbko2o npuearmHozo 3axna-
0y. 3azanom onumyeaHHam 6yz0 oxonneHo 27 yuHi6 crmapuiux K1acie, ki eu-
8YAIU AHENTICOKY MOBY 8 PeXcUMi OHNALH 3a 00NOMO2010 PI3HOMAHIMHUX 3Mi-
WAHUX HABYATILHUX MeXHIK, 00N0BHEHUX iHMEPAKIMUBHUMU Memo0amu, Oni-
canumu 8 pobomi. [losedeHo nputiHAmMHy HAOilHICMb PO3POOTIEHO20 ONUMYEAH-
HA. [Ipedcmasnero ma npoananizoeano pesynomarmu ONUmyeaHHs 3a PieHAMU
HAB4A/IbHOT MOMUBALIT YUHIB.

Kntouosi cnosa: onnaiin 6usueHHs iHO3eMHOT MO8U, HepopmanvHi 3aKnaou
ocsimu Kumato, 3anyuenus cmyoeHmis, iHmepakmueHi memoou, mexHiku 3mi-
UWAH020 HABYAHHS, MOMUBAUIS 00 HABUAHHSL.
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ABSTRACT

The adoption of online learning has significantly transformed educational
practices, sparking extensive debate about its effectiveness, challenges, potential.
Central to these discussions are the roles of educators and students, innovative
strategies for maintaining engagement, and the integration of technology to meet
diverse learning needs. Teachers, as key figures in online education, play a crucial
role in determining the success of these digital environments. This article examines
the thesaurus of the lemma “teacher” within academic texts on online learning
and compares it with dictionaries and the article’s literature overview to provide
a comprehensive understanding of how the role of the teacher is framed.

The thesaurus analysis reveals that words like ‘student” and “learner”
reflect the student-centered nature of online education, while “instructor” is
a more formal synonym. Words such as “parent,” “participant,” and “user” point
to the broader ecosystem, including various stakeholders and digital platforms.
Additionally, “course,” “school,” and “education” emphasize the structural aspects
of learning, and “support” underscores the teacher’s role in providing guidance.
This highlights the teacher’s evolving role as an educator, mentor, and collaborator
in online education.
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The literature overview primarily focuses on the teacher’s responsibilities
in managing classrooms, designing lessons, and assessing student performance,
along with challenges like adapting to technology and maintaining student
engagement. In contrast, the corpus offers a more comprehensive perspective,
highlightingthe interconnectedroles of stakeholders, the importance oftechnological
tools, and strategies for fostering engagement. While both perspectives recognize
the teacherss significance, the corpus provides a broader view of online learning,
considering environmental factors, learner characteristics, and instructional
models.

By comparing these two perspectives, the study emphasizes how online
education is shaped not only by teachers’ roles but also by the broader educational
ecosystem, technological advancements, and learner engagement strategies.

Keywords: lemma ‘teacher’, online learning, academic discourse, corpus
linguistics, thesaurus
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INTRODUCTION

Online learning has emerged as a key area of research, with a growing
amount of literature exploring its challenges, and the evolving roles of educators.
Scientific articles on online learning serve as a valuable resource for studying
the thesaurus of “teacher;,” as they reflect the context-specific use of the word
in teaching environments. The aim of this article is to compare the thesaurus
of “teacher” across dictionaries, literature, and a corpus of scientific articles
on online learning, offering a comprehensive understanding of how
the teacher’s role is represented and conceptualized in the academic discourse.
This comparative analysis reveals the nuances of how different sources interpret
and frame the teacher’s position in education in general and online education
in particular.

LITERATURE REVIEW

The rapid transition to online learning, especially during the COVID-19
pandemic, has generated extensive discussions regarding its effectiveness,
challenges, and implications for education. Media discourse (Veliche, 2024)
highlights both the opportunities online learning offers, such as flexibility, and
its amplification of issues like student disengagement and reduced interaction
between students and instructors. It stresses the need for a student-centered
approach that balances technological integration with personal engagement
to improve the overall experience.

Online education, initially met with skepticism, evolved into a significant part
of the educational landscape. The pandemic acted as a large-scale experiment,
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revealing the benefits of online learning in large courses, where engagement
was strengthened, but also exposing its shortcomings in smaller, elective
classes, which struggled with interaction (Marcus, 2022). This dual experience
has prompted media discussions emphasizing the potential of hybrid learning
models that combine the advantages of both digital and traditional teaching
methods.

Recent studies further support the potential of online education,
emphasizing its flexibility and capacity to maintain educational continuity
during disruptions (Abuhmaid & Jarrah, 2022; Mospan, 2023). Online learning
environments provide opportunities that are often unavailable in traditional
settings, enhancing both teaching and learning experiences (Bozkurt &
Sharma, 2022). For instance, experiences in South Asia (Shrestha et al., 2021)
show that despite the challenges posed by online education, it can still foster
engagement through the use of digital tools, highlighting its adaptability and
potential for growth.

Several studies (Ivaniuk & Ovcharuk, 2021; Mospan, & Sysoieva, 2022)
explore teacher preparedness for distance learning during the pandemic,
highlighting the challenges posed by insufficient technical resources and limited
training for online and blended teaching. These studies stress the importance
of professional development and support systems to improve teaching
effectiveness in virtual environments. The readiness of future humanities
teachers for e-education has also been investigated (Tkachenko et al., 2021),
revealing the significance of equipping educators with digital competencies
to effectively engage students using remote technologies.

The integration of technology into education has been another key area
of focus. Research (Zhovnir, 2023) demonstrates the potential of using
smartphone applications in language instruction, showing that communicative
tasks delivered through mobile tools enhance both language acquisition and
student engagement, particularly in teaching languages as foreign or second
languages. This aligns with broader findings that emphasize the role of innovative
educational technology in improving learning outcomes, especially in virtual
settings.

However, significant challenges remain in the transition to online learning.
Studies (Kizilcik & Tiiriidii, 2022) point to psychological and communication
gaps stemming from the lack of physical interaction, emphasizing
the importance of care-centered pedagogies to address students’ social and
emotional needs. A systematic review of student engagement strategies during
the pandemic (Salas-Pilco et al., 2022) highlights that while online learning
offers advantages, it requires targeted methods to reduce feelings of isolation.
The mental health of students has also been identified as a critical factor
influencing online learning experiences. Findings (Dlugosz & Kryvachuk,
2021) suggest that higher satisfaction levels and adaptive coping mechanisms
significantly shape students’ experiences and outcomes in virtual learning
environments.
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Student engagement emerges as a critical success factor in online learning.
Findings show that engagement techniques significantly enhance retention
and success in virtual courses (Meyer, 2014). Key strategies include fostering
interactive and collaborative learning environments, which can improve both
engagement and learning outcomes (Cheawjindakarn et al, 2012; Gupta
et al,, 2015). Additionally, the integration of synchronous and asynchronous
communication tools must be context-sensitive, as the effectiveness of these
tools relies on their application rather than mere implementation (Oztok et al.,
2013).

Pedagogical strategies play a vital role in online education. Research
indicates that the cognitive and social dimensions of learning environments
greatly influence student perceptions of instructional quality (Justice, 2017).
Balanced approaches that integrate technology with evidence-based teaching
practices are essential to optimize learning outcomes. Moreover, the design
of e-learning environments must address diverse learner needs, including
generational differences among both students and educators, necessitating
tailored instructional approaches (Ai-Xia, 2011; Kesumaningsari et al., 2022).

The broader implications of online learning extend to institutional practices,
as the pandemic has driven a shift toward digital platforms, requiring educators
to rethink delivery methods. This transition poses both opportunities and
challenges, highlighting the need for strategies that ensure quality and
accessibility (Adedoyin & Soykan, 2020). Continued research (Cheam, 2021)
is essential to refine these methods and enhance the overall online learning
experience.

The role of teachers in online education significantly influences student
experiences and outcomes. As educators shift from traditional classrooms
to virtual platforms, they must adapt their strategies to foster engagement,
facilitate learning, and meet diverse student needs. Teachers assume multiple
roles in online environments, such as motivators, facilitators, and assessors,
but often face challenges in fully realizing these responsibilities. Professional
development and institutional support are crucial to help educators navigate
these complexities (Anggriani, 2023).

Effective teacher-student interaction is central to online learning
success, with research demonstrating its positive impact on satisfaction and
engagement (Sun et al, 2022). Building strong relationships with students
through communication tools and strategies enhances motivation and fosters
a sense of community (Hategan et al., 2022). Teachers also play a managerial
role, organizing materials, facilitating discussions, and monitoring progress,
which is critical to creating structured and engaging learning environments
(Christiani et al., 2023). Additionally, educators must continually adapt
to evolving technologies and pedagogical practices to meet students’ needs
(Qiang, 2018).

Challenges faced by teachers in online learning, such as technological
barriers, connectivity issues, and difficulties in maintaining engagement,
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highlight the need for ongoing professional training and resources (Isrofiah
& Kusumadewi, 2022). Creating supportive online communities and fostering
positive interactions are vital for improving student participation and
motivation (Mohammad, 2023).

In conclusion, research demonstrates the multifaceted roles of teachers and
the critical importance of engagement and pedagogical strategies in online
education. Studies also emphasize the value of teacher training, technological
integration, and attention to mental well-being in overcoming the challenges
of virtual learning. Addressing these areas requires continuous adaptation,
institutional support, and a commitment to developing best practices
for effective and inclusive education.

METHODOLOGY AND RESEARCH DESIGN

The main material of the study comprises 100 articles from the Web
of Science database devoted to online learning, published 2021-2023. The key
factor to choose the article was to have online learning either in the title or
among keywords. The general characteristics of the corpus is 1061351 tokens,
765706 words. We assume that this size suggests a substantial amount of data
for analysis, which can provide a solid basis for exploring trends, patterns, or
insights related to online learning. The size also indicates that the corpus is
large enough to support a meaningful and detailed examination, assuming
the articles selected are of high quality and cover diverse aspects of online
learning.

Building on this, methods of corpus linguistics were employed to analyse
the data. A key tool for processing the corpus was Sketch Engine, which was
specifically used to study the thesaurus for the lemma “teacher” Using Sketch
Engine, we analysed the collocational patterns and semantic relationships
of the lemma within the corpus. Articles for the literature overview also serve
as material for the study. This includes 31 scientific articles and 2 newspaper
articles. We are fully aware of the limitations of this part of the study.
The interpretation and contextual analysis were used to identify thematic
groups of discursive representations of the teacher.

In this study, dictionary entries for teacher were also included in the analysis.
However, regarding the limitations of this part of the research, we focused
on the results obtained from two online dictionaries, Merriam-Webster and
Cambridge. The study demonstrated that incorporating dictionary entries from
additional sources would lead to repetitive results, thus limiting the diversity
of insights that could be gained from the analysis.

To compare the results obtained from different sources in the study,
a comparative analysis was employed. This method allowed us to examine how
the lemma “teacher” was represented across multiple types of materials.
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RESULTS AND DISCUSSION

In this section, we will outline the dictionary entries for ‘teacher’ in classical
dictionaries, develop our own thesaurus for ‘teacher’ based on the literature
overview, and analyse the thesaurus for ‘teacher’ as derived from the corpus
processed by Sketch Engine.

Dictionary Definitions Of ‘teacher’ in Classical Sources. A thesaurus
in a dictionary demonstrates the synonyms and related words for a given
lexeme, offering a variety of alternatives with similar meanings. It helps users
explore different ways to express a concept, considering various nuances and
contexts in which the word might be used. This feature broadens understanding
by providing a wider vocabulary for effective communication (Korat & Shamir,
2012).

For the word teacher, a thesaurus entry presents an array of synonyms such
as educator, instructor, mentor, and tutor, each carrying subtle distinctions that
reflect different aspects of the teaching role. For example, mentor emphasizes
guidance and personal development, while instructor implies a more structured,
technical approach. Related words like coach and trainer extend the concept to
specialized fields, highlighting the diverse contexts in which teaching occurs
(see Fig. 1-2).

Synonyms & Similar Words Relevance |
schoolteacher tutor coach
pedagogue doctor headmaster
preceptor educationist (O pedagog
interne lecturer preacher
mentor schoolmaster intern
trainer academe rector
guide academic headmistress
schoolmistress master instructress
prof schoolmarm dean
preparer mistress (O reader
schoolma'am guru docent
academician catechist student teacher
pedant don drillmaster
governess tutoress homeschooler
inculcator practice teacher regius professor
didact moralizer

Figure 1. The Entry for ‘“Teacher’ in Merriam-Webster’s Thesaurus
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Synonyms
schoolteacher instructor educator
schoolmaster professor preceptor
master don trainer
schoolmistress tutor mentor
schoolmarm maestro coach

Figure 2. The Entry for ‘“Teacher’ in Cambridge’s Thesaurus

The thesaurus for teacher can also encompass words like homeschooler,
academician, preacher, drillmaster,and moralizer. Each of these words highlights
a specific facet of the teaching role: homeschooler focuses on education within
a home setting, academician underscores scholarly expertise, preacher ties
teaching to moral or spiritual instruction, drillmaster suggests rigorous,
disciplined training, and moralizer emphasizes the imparting of ethical or
moral lessons. These lexemes further demonstrate the breadth of contexts and
approaches associated with teaching.

Additionally, historical and linguistic usage includes examples with
feminine suffixes, such as schoolmaster and schoolmistress or tutor and tutoress.
These variations reflect a time when gender distinctions were explicitly
marked in professional titles, often mirroring societal roles and expectations
of the period. While such lexemes are less common today, they offer insight
into the evolution of language and the teaching profession’s historical context.

Developing a Thesaurus for ‘teacher’ from Literature. A thesaurus
of teacher created on the basis of a literature overview differs fundamentally
from a traditional thesaurus entry focused on synonyms. Instead of merely
providing alternative words, it represents the concept of a teacher in its
multifaceted dimensions. As a concept, it encompasses not only synonyms
but also the environments where teachers interact with students, the individuals
they engage with, their psychological states, and the challenges they face.
Such a thesaurus delves into the roles, relationships, and contexts that define
the teaching profession, offering a comprehensive perspective that reflects
the complexity of a teacher’s identity and experiences.

The next step in our research is to analyse the findings from our literature
overview. It is important to acknowledge certain limitations, as our analysis
is based exclusively on the writings cited in this particular article. While this
approach might not encompass every possible perspective, we believe that
the literature reviewed reflects the most important and urgent topics related
to the concept of teacher. Despite these limitations, the analysis provides
a comprehensive and well-rounded representation of the multifaceted nature
of the concept, offering valuable insights into the roles, challenges, and contexts
associated with teaching.
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To understand how teacher is presented in the literature overview, we
extract contextual components related to the concept of a teacher and
organize them into four thematic groups based on their roles, challenges,
skills, and responsibilities as described in the texts. The results are presented
in the following table (see Table 1).

Table 1

Thematic groups for teacher in the literature

Groups Lexemes Sources
Teachers are described as encouraging and inspiring
Motivators students to remain engaged in online learning (Meyer,
2014).
They guide learning by organizing resources, structuring
Facilitators discussions, and fostering collaboration (Anggriani,
2023).
ASSESSOrS Teachers evaluate student progress and provide feedback
in virtual settings (Nicol & Macfarlane-Dick, 2006).
They handle course organization, monitor participation,
Managers and ensure structured learning environments (Badia,
Roles and etal, 2016).
Responsibilities Supbort Teachers address students’ emotional and social needs,
of Teachers r(I))\If)i ders especially in the absence of physical interaction (Kizilcik,
P & Tiriidi, 2022).
Role . . . .
L Teachers are integral to reshaping education delivery
in institutional | . . .
. in response to the pandemic (Adedoyin & Soykan, 2020).
practices
. Teachers adopt and integrate emerging technologies,
Pioneers o .
of innovation such as smartphone applications for language learning
(Zhovnir, 2023).
Acents Educators help transition from traditional to online
ofgchan . classrooms, ensuring educational continuity in crises
8 (Abuhmaid & Jarrah, 2022; Shrestha, et al., 2021)
Digital Teachers must be proficient with remote learning
5 . technologies to engage students effectively (Tkachenko
competencies
etal., 2021).
Instructional | The ability to integrate synchronous and asynchronous
design skills communication tools effectively (Oztok et al., 2013).
Skills and Adaptabilit Teachers need to adjust to evolving technologies, teaching
Competencies P y methods, and diverse learner needs (Qiang, 2018).
Required Employing strategies to retain student interest and
Engagement cipation in virtual . .
techniques participation in virtual environments (Meyer, 2014;
Cheawjindakarn et al., 2012).
. Emphasis on the need for training to handle
Professional o . . .
development the complexities of online and blended learning (Ivaniuk
& Ovcharuk, 2021).
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Groups Lexemes Sources
Insufficient technical support and limited access
lack . . . . .
of resource to teaching tools during the transition to online learning
(Kebritchi, et al., 2017).
Trainin The need for further professional development
Challenges abs & to enhance digital teaching skills (Cheam, 2021; Isrofiah
Faced 8ap & Kusumadewi, 2022).
by Teachers - P , , —
Maintaining Difficulties in ensuring active participation and
engagement preventing isolation in students (Salas-Pilco et al., 2022).
. Managing multiple responsibilities simultaneously,
Balancing . . I .
roles such as motivating, assessing, and facilitating learning
(Anggriani, 2023).
Student Effective teacher-student interactions positively influence
satisfaction satisfaction and engagement (Sun et al., 2022).
Impact Community Teachers foster a sense of community through effective
of Teachers 1 - .
: building communication strategies (Hategan et al., 2022).
on Learning d
Outcomes Influence Teacher support contributes to students’ mental
on well-bein health and coping mechanisms during challenging
& | circumstances (Dlugosz & Kryvachuk, 2021).

So, thematic groups for a teacher thesaurus encompass key areas that
define a teacher’s role, challenges, and contributions to education. Functional
Roles focus on the various responsibilities a teacher assumes, including being
a motivator, facilitator, assessor, manager, and support provider. These roles
highlight how teachers guide, support, evaluate, and manage the learning
environment to ensure student success. Professional Attributes capture
the essential qualities teachers need to thrive in their work. These include
adaptability, technological proficiency, engagement techniques, and instructional
design skills. These attributes enable teachers to create effective learning
experiences and stay current with educational trends and tools. Challenges
identify the obstacles teachers face in their work, such as lack of resources,
training gaps, maintaining engagement, and balancing roles. These challenges
require teachers to find solutions and strategies to overcome limitations and
continue to meet their students’ needs. Impact Areas describe the broader
effects teachers have on their students and the community, including student
engagement, satisfaction, well-being, and community building. Teachers play
a crucial role in shaping the educational experience and fostering a positive
and inclusive environment for learners. Broader Contributions recognize
the wider influence teachers have on education systems and institutions. These
include institutional adaptation, educational continuity, and technological
integration, highlighting how teachers contribute to the ongoing development
and sustainability of educational practices in a rapidly changing world.

Key Features of the Thesaurus in Sketch Engine. A corpus-based approach
generates lists of words that are statistically similar in usage, identifying synonyms
not only through their lexical meaning but also by examining their contextual
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usage. This method allows for a deeper analysis of word similarity, as it takes
into account how words are used in specific contexts, rather than relying solely
on their dictionary definitions. These words frequently appear in comparable
contexts or share similar collocational patterns, providing a more nuanced
understanding of how synonyms function in actual language use. By utilizing
word sketches, which summarize a words grammatical and collocational
behaviour, this approach uncovers co-occurrence patterns, revealing how words
appear in similar roles or constructions. For example, in the context of online
education, lexemes like “instructor,” “educator;’ and “facilitator” often appear
in similar contexts, sharing common collocates and grammatical structures. This
suggests that these words function similarly and can be considered synonyms
in this specific domain. The thesaurus also ranks words based on their similarity
score, offering a clear hierarchy of synonyms according to their contextual
closeness and functional relevance. This ranking helps in understanding not only
which words are similar, but also how closely they match the meaning and usage
of the query lemma. The results from the thesaurus extraction for the lemma
“teacher” in a corpus of scientific articles on online learning demonstrate
the contextual relationships and functional similarities of words within this
specific corpus, shedding light on the varied ways the lemma “teacher” is
represented and conceptualized in the context of online education. This analysis
highlights the complex nature of synonymy, emphasizing the importance
of context in determining word similarity (see Fig. 3).
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Figure 3. Thesaurus of ‘Teacher” in the corpus
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Lempos Frequency’

student 9,696
leamner 1772
parent 798
participant 1,052
support 1,074
course 2,005
school 1,684
user 691
education 2,145
instructor 455
Lempos Frequency”
fime 1401
factor 1765 ...
member M ..
sabisfacton 1915 ..,
famiy 0o
research 178 .
result 1698 ...
peer W,
method 1189 ..,
Characlenstc 89 ...

Figure 4. The first 60 entries from the thesaurus teacher in the corpus
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The analysis of the thesaurus enables the identification of 8 thematic groups.
Therefore, we will describe each group separately.

1.Roles and Stakeholders in Education (student, learner, parent,
participant, instructor, educator, child, researcher, member, respondent, lecturer).
The online learning environment involves a diverse range of stakeholders, each
playing a crucial role in the educational process. Central to this ecosystem are
students and learners, who actively engage with course materials and participate
in online discussions. As Garrison and Anderson (2003) note, “The learner’s
role is to actively construct knowledge through interaction with the instructor,
the content, and other learners.” Parents and guardians often play a supportive
role, providing encouragement and technical assistance as needed. Instructors
and educators are responsible for designing and delivering high-quality online
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courses, ensuring effective learning experiences. Researchers contribute
by studying and developing best practices for online teaching and learning,
continually improving the educational landscape. Other key figures include
participants, members, and respondents, who may be involved in surveys or
feedback processes, and lecturers, who provide specialized expertise in specific
subject areas. Each of these roles contributes to the successful functioning of the
online learning environment, creating a collaborative space for knowledge
construction and educational growth.

2. Processes and Activities in Education (teaching, learning, study, research,
activity, practice, development, design, participation). Online education involves
a variety of processes and activities, including teaching, learning, studying,
and research. Teaching in the online environment requires careful planning,
effective communication, and the use of innovative instructional strategies.
Moore and Kearsley (2005) emphasize the importance of instructional design
in online learning, stating, “Instructional design is the process of systematically
designing, developing, and delivering instruction”. Learning occurs through
a combination of self-directed [study], collaborative activities, and instructor-
led sessions. Studying involves a range of activities, such as reading, writing, and
problem-solving. Research plays a crucial role in advancing the field of online
education, informing best practices and shaping future developments. Other
activities such as practice and development are also integral to the learning
process, contributing to both individual growth and the evolution of educational
practices. Finally, participation in online forums, discussions, and group work
enhances the overall learning experience, promoting collaboration and deeper
engagement with the material. Each of these processes and activities forms
the foundation of an effective online learning environment.

3. Tools and Resources (support, resource, platform, content, tool,
technology, information). The effective use of tools and resources is essential
for successful online learning. Technology plays a pivotal role in facilitating
communication, collaboration, and access to information. Russell (2001)
argues that “the Internet offers a rich and diverse array of resources that can
be used to support learning” Platforms, such as learning management systems,
provide a structured environment for course delivery and student interaction.
Content is the foundation of online learning, and it must be carefully designed
and delivered to engage learners. Support services, such as technical assistance
and tutoring, are crucial for ensuring student success. Tools such as discussion
boards, quizzes, and multimedia materials help enrich the learning experience.
Understanding how these various tools and resources interact within the online
environment enables educators to create effective and engaging online learning
experiences that meet the diverse needs of students.

4. Educational Contexts and Systems (course, school, university, institution,
system, environment). Thecontextinwhichonlinelearningtakesplacesignificantly
influences the learning experience. Courses are the building blocks of online
programs, and their design and delivery can vary widely, reflecting different
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educational goals and student needs. Schools and universities have increasingly
adopted online learning to expand their reach and provide flexible learning
options to a diverse student body. Institutions play a critical role in supporting
online education by offering necessary resources, infrastructure, and faculty
development opportunities to ensure high-quality learning experiences.
The system of online education is multifaceted, involving various stakeholders,
including students, educators, and administrators, as well as complex processes
that guide the development and delivery of online courses. The environment
in which online learning occurs, including technological infrastructure and
cultural factors, can also impact student success. As Moore and Kearsley (2005)
note, “The design of online courses must consider the specific needs of the target
audience and the learning objectives of the course” (p. 1). By understanding
these factors, educators can tailor online learning environments to enhance
engagement, accessibility, and overall effectiveness.

5. Outcomes and Metrics (performance, quality, satisfaction, result, factor,
variable). Evaluating the effectiveness of online learning requires the use
of appropriate outcomes and metrics. Performance metrics, such as grades
and test scores, are commonly used to assess student achievement and
academic success. Quality metrics, including student satisfaction and course
completion rates, provide valuable insights into the overall effectiveness
of online programs. Satisfaction is a key factor influencing student motivation
and persistence, as it directly impacts students’ engagement with the course
and their decision to continue their studies. The results of online learning can
vary depending on factors such as course design, instructional strategies, and
student characteristics, which all contribute to shaping the learning experience.
Nicol and Macfarlane-Dick (2006) emphasize the importance of formative
assessment in promoting student learning. They argue that timely feedback
and guidance help students improve their performance, making the assessment
process an essential tool in enhancing educational outcomes. By focusing
on both performance and quality metrics, educators can better understand
the strengths and areas for improvement within online learning environments,
thereby optimizing the learning experience for students.

6. Skills and Characteristics (skill, ability, self-efficacy, characteristic).
Successful online learners possess a diverse set of skills and characteristics that
contribute to their effectiveness in the digital learning environment. Self-efficacy,
the belief in one’s ability to succeed, is a crucial factor in student motivation and
persistence. When students believe they can achieve their learning goals, they
are more likely to stay engaged and overcome challenges. The ability to manage
time, prioritize tasks, and work independently is also essential for success
in online learning, as it requires learners to take responsibility for their own
progress without the structure of in-person instruction. In addition to self-
management skills, critical thinking, problem-solving, and communication
are vital skills that enable learners to engage deeply with course content and
collaborate effectively with peers and instructors. These skills and characteristics
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collectively help students navigate the complexities of online learning, fostering
both personal and academic growth.

7. Interaction and Engagement (interaction, engagement, motivation,
behavior, group). Interaction and engagement are essential components
inshapingeffective onlinelearningexperiences. Interaction betweenlearnersand
instructors, as well as among learners themselves, creates a sense of community
and mutual support, which is vital for student success. Engaging actively with
course materials and participating in various activities help students deepen
their understanding and improve learning outcomes. Motivation is a key
driving force behind student engagement, influencing both their participation
in course activities and their persistence in completing tasks. Students who are
motivated are more likely to stay engaged, contributing to a positive learning
experience. Furthermore, behavior and group dynamics can significantly
impact the overall effectiveness of the learning process, as collaborative
environments often foster richer learning. Garrison and Anderson (2003)
highlight the importance of cognitive presence, social presence, and teaching
presence in online learning, emphasizing how these elements together support
a holistic learning experience.

8. Strategies and Models (model, method, strategy). A variety of strategies
and models can be employed to enhance the effectiveness of online
learning. Instructional design frameworks, such as ADDIE (Analysis,
Design, Development, Implementation, Evaluation), provide a systematic
approach to planning, creating, and delivering effective online courses. These
frameworks help ensure that each phase of course development is aligned
with the learning objectives and outcomes. Learning theories, including
constructivism and cognitivism, offer valuable insights into how learners
acquire and process knowledge, guiding the design of instructional practices
that foster deeper understanding. Methods such as problem-based learning and
case-based learning encourage active learning, requiring students to engage
critically with real-world problems and scenarios. By applying these models,
methods, and strategies, educators can create dynamic and impactful online
learning experiences that address the diverse needs of learners and support
the development of critical thinking and problem-solving skills.

The thesaurus highlights words statistically associated with the lemma
teacher within the context of online learning. These words are not necessarily
direct synonyms but are related contextually or semantically due to shared
patterns in usage or collocation. The results provide insight into how the concept
of a teacher is represented in online educational discourse, emphasizing its
multifaceted and dynamic nature.

The lexemes like student and learner frequently co-occur with the lemma
teacher, reflecting their role as counterparts in the educational process. Their
presence underscores the student-centered approach prevalent in online learning
literature. The word instructor serves as a synonym for teacher, typically appearing
in more formal or professional settings, such as academic or online courses.

1



The Modern Higher Education Review Ne 9, 2024

The words like parent and participant indicate the broader ecosystem
of online education. For instance, parent reflects involvement in children’s
learning, while participant suggests engagement in training or professional
development. The word user highlights the digital aspect of online education,
pointing to interactions with technology platforms by both teachers and
learners.

The lexemes such as course, school, and education emphasize the structural
and institutional framework of learning, whether in virtual or traditional
environments. The word support points to the critical role of teachers in providing
both instructional and emotional guidance, especially vital in online learning
where face-to-face interaction is absent.

The inclusion of these lemmas reveals how teacher is conceptualized in online
learning. Teachers are portrayed not only as educators but also as facilitators,
mentors, and collaborators. Connections to the words like student, parent,
and participant suggest the teacher’s engagement with various stakeholders
in education. The presence of user reflects the technological framework of online
education, highlighting teachers’ interaction with digital tools. The words like
course, school, and education signify systemic and institutional perspectives
influencing teaching in virtual environments.

While these results provide valuable insights, they are not without limitations.
General words like support or education reflect thematic connections but lack
specific alignment with the concept of teacher. These findings are based
on the online learning discourse within a particular corpus and may not apply
universally to other domains or contexts.

The thesaurus results for the lemma teacher offer a comprehensive view
of the lemma’s usage and associated concepts in the realm of online learning.
They illuminate the multifaceted role of teachers, their relationships with
various stakeholders, and the digital and institutional contexts of modern
education.

CONCLUSION

The thematic groups found in the literature overview and the corpus-
based analysis highlight both overlapping and distinct perspectives on online
learning and teaching. The literature overview primarily focuses on the roles
and responsibilities of teachers, emphasizing the critical responsibilities
they hold in managing classrooms, designing lessons, and assessing student
performance. It also stresses the challenges teachers face, such as adapting
to technological advancements and ensuring student engagement, while
considering the significant impact teachers have on learning outcomes. These
aspects emphasize the teacher’s central role in the educational process.

In contrast, the corpus presents a broader, more systemic view of education.
It includes a wide array of stakeholders, recognizing not only the teacher
but also the students, institutions, and other parties involved in the learning
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process. The corpus also places significant importance on the tools, platforms,
and resources that support online education, as well as the educational contexts
and systems in which learning takes place. This approach acknowledges
the influence of environmental factors, technological infrastructure, and
institutional support on the effectiveness of online learning.

Another key distinction is found in the emphasis on learner-centered
skills and characteristics in the corpus, which highlights self-efficacy, time
management, and critical thinking as essential traits for successful online
learners. The literature overview, however, is more focused on the competencies
required by teachers, such as pedagogical knowledge and the ability to manage
diverse classroom settings. While the literature overview gives a direct look
into teachers’ competencies and challenges, the corpus expands the discussion
to include the processes, activities, and engagement strategies that contribute
to successful learning environments.

The corpus also emphasizes the role of interaction and engagement,
stressing how meaningful connections between learners, instructors, and peers
foster a sense of community and enhance learning outcomes. It discusses how
engagement with course materials and collaborative learning are essential
for maintaining student motivation and persistence. This focus on interaction
is less pronounced in the literature overview, which is more concerned with the
direct impact of teachers on student outcomes. Moreover, the corpus introduces
the importance of instructional models and strategies, such as ADDIE and
learning theories like constructivism, which are used to guide course design
and improve learning effectiveness.

Overall, while both the literature overview and the corpus share common
ground regarding the importance of teacher effectiveness and student success,
the corpus offers a more comprehensive perspective by addressing a broader
range of factors that influence online learning. It recognizes the interconnected
roles of various stakeholders, the significance of educational systems and
environments, and the importance of engagement and strategic instructional
models. These insights suggest that successful online learning is not solely
dependent on the teacher’s role but is influenced by a complex interplay
of factors that shape the educational experience.

Although both the literature and the corpus consist of articles focused
on the same topic, the greater the number of articles, the broader the range
of topics explored.

Further perspective can involve analysing the thesaurus of the lemmas
student and/or education within the same corpus to uncover complementary
patterns and relationships. This approach will provide a broader understanding
of the interconnected roles in the academic discourse of online learning.
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Ilanpo l'anmHa, 3aBifyBad Kadenpu aHITIICbKOI MOBY Ta KOMYHIiKallii, KaHU-
maT inoNoTiYHNX HAYK, HOLEHT, (aKyIbTeT POMAaHO-TepMaHChKOI ¢imomnorii,
KuniBcokmit crommuamit yHiBepcutet imeHi bopuca Ipindenka, Byn. bynbsap-
Ho-Kynpsascbka, 18/2, Kuis, Ykpaina, 04053, g.tsapro@kubg.edu.ua

3anposadieHHs OHAANH-HABUAHHS CYMIMEBO 3MIHUTIO 0CBIMHI NPAKMUKLU,
CNPUMUHUBU WUPOKT debamu w000 1020 edeKmMusHOCMI, BUKIUKIE ma no-
menyiany. Llenmpanvrumu memamu yux 062080peHs € poni nedazozié i cmy-
Oenmis, iHHOBAWIlIHI cmpamezii NiIOMPUMKU 3auikasneHocmi ma inmezpayis
MexHO02ill 0715 3a00807IeHHS PI3HOMAHIMHUX HABYANIbHUX nomped. Buknada-
i, AK KA04061 Picypu 6 OHAALIH-0C6IMI, 6i0ieparmv 8aMAUBY PONb Y BU3HA-
ueHHi YCnixy uux uugposux cepedosuus. s cmamms docnioxcye mesaypyc
nemu “teacher” y Haykosux mekcmax 3 OHAAUH-HAGYAHHS Ma NOPI6HIOE 11020
3 MIYMAYEeHHAMU 6 CTIOBHUKAX 1 021100M imepamypu crmammi 0715 3a6e3ne-
YeHHS 8Ce0IUH020 POZYMIHHA MO020, K Y YbOMY KOHIMEKCMI BUSHAYAEMbCS POTib
euK1a0a4a.

Ananiz mesaypyca noxasye, wo cnosa sk ‘student” i “learner” gioobpaca-
10Mb OPIEHMOBAHICMY OHAIATIH-0CBIMU HA YuHi8, mo0i AK “instructor” € ogiyiii-
Hiwum curoHimom. Cnosa sk “parent”, “participant” ma “user” éxasyromov Ha
WUPOKY eKOCUCIeMY, 8KIIOUAIOYU PI3HUX YHACHUKI6 i Uudposi nnamgopmu.
Looamxkoso, “‘course”, “school” ma ‘education” niokpecntoromv cmpykmypHi ac-
neKmu HABYAHHA, a ‘SUppPort” aKueHmye Ha Posi 6UKIA0A4A 6 HAOAHHI Kepi6-
Huymea. Lle suceimnioe esontoyito poni suxknadaua Ak nedazoza, HACMABHUKA
ma cnigpobimHuKa 6 OHAATH-0C8iMi.

Oensao nimepamypu nepesajcHo 30cepedryemvcs Ha 0006 A3Kax 8uknala-
4a w000 KepyBaHHs Knacamu, po3podKku ypokie i OuiHKu pe3ynvmamis yuHis,
a Makox Ha BUKIUKAX, MAKUX K adanmauis 00 mexHonoeii i niompumxa
3anyuenocmi yunis. Hamomicmov xopnyc npononye 6invui 8cebiunuil noenso,
NioKpecno1u 63AEMON08 A3AHT POLi YUACHUKIB, BANIUBICINb MEXHON02IMHUX
iHcmpymenmie ma cmpamezii 0N CMUMYI08aHHA 3anyyeHocmi. Xoua o6u-
06a ni0xo0uU 8U3HAIOMb BANAUBICL PONIi BUKNIA0AYA, KOPNYC HAOAE WUPUIUT
n0ensA0 HA OHNAUH-HA64AHHS, BPAX08YIOHU eKON02iUHI pakmopu, xapakmepu-
CMUKU yUuHi6 i MOOeni HA64AHHS.

ITopistiorouu yi 08a nidxoou, 00cniONeHHS NiOKPeCTIOE, K OHNAUNH-0C8ima
popmyemuvcs He nuule PONAMU 6UKNAOAUIB, ae Ti OiIbUi0 0CBIMHBOI eKOCUC-
MeMO10, MexHON0IYHUMU 00CAZHEHHAMU A CIPAMeiamu 3any4eHHs YUHis.

Kntwouosi cnosa: nema teacher, onnatin-Hasuanns, akademiuHuti OUcKypc,
KopnycHa niHesicmuka, mesaypyc
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ABSTRACT

The article is devoted to the study of peculiarities of basic practice activities
in Consecutive Interpreting training online and offline. Consecutive Interpreting
is defined as a practical discipline with pre-interpreting exercises that are
implemented to train key elements of Consecutive Interpreting technique.
Examination of different approaches to Consecutive Interpreting training and
at the same time, combining interactive and individual exercises in the models
of training online and offline, combination of both models in future practices
allow transforming Consecutive Interpreting training to dynamic and busy process
mastering professional interpreting competences to achieve goals in training
market-driven interpreters. Studying current practices in training Consecutive
Interpreting with pre-interpreting exercises that provide voice practices, training
fluency, improving listening practices as well as achieve goals training glossary
implementation in practice and create powerful fundamental experience in basic
practice activities to achieve goals in professional training.

Keywords: consecutive interpreting training, basic practice activities, online
and offline interpreting training.

© Svitlana Merkulova, 2024

INTRODUCTION

Being a practical discipline for undergraduate students of AEP “Translation’,
Consecutive Interpreting is always challenging training with multitasking,
including basic practice activities that are implemented to train key elements
of this interpreting technique.
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Consecutive Interpreting focuses on mastering professional interpreting
competences, in fact, it provides a complex of practices and work-outs to achieve
goals in training market-driven interpreters.

In spite of basic practice activities sometimes are underestimated, they are
very important elements in interpreting training that provide students with
voice coaching, memory training, speech delivery, active listening, shadowing,
sight translation and other activities to create a solid base for further training
(Gillies, 2024). All these activities, connected with interpreting practices, were
usually performed offline in the classroom. Lately, COVID-19 pandemic and
whole scale invasion changed traditional approaches to higher education
(Mospan, 2023a; Mospan, 2023b) and training Interpreting, shifting the focus
to online learning, in particularly. And, with dynamic increase of digital
platforms, software and interactive apps interpreting training acquired
a diversity of offline, online models and new blending model combining online
and offline learning (Turchyn, 2023).

Taking into account current offline and online environment for Consecutive
Interpreting training it is possible to overcome challenges through planning
suitable basic practice activities and combining them with focusing
on professional interpreting practising skills as in any other practice through
practice (Gillies, 2024).

Providing basic training for Consecutive Interpreting definitely comes
with some challenges online. To minimize issues in basic practice activities is
to combine interactive and individual exercises online and offline, to provide
voice coaching offline, meanwhile, create memory training exercises available
in both models and within their combination. Consecutive training is a very
dynamic process involving time management, which can be easily combined
with speech delivery. Moreover, exercises should be submitted to the main
practice topics to be relevant not only in special key elements training
but glossary training as well. Proper planning of basic practice activities with
their correspondence to online or offline training models, creative approach
to task generation, clear guidance and combining online and offline models
of training make it possible to minimize challenges in Consecutive Interpreting
training.

BACKGROUND

What are basic practice activities in Consecutive Interpreting training?
There were not many studies connected with this notion.

Several researches on Conference Interpreting, including practices both
in Consecutive and Simultaneous Interpreting were carried out by Dawrant &
Setton (2016) with their key visions on pedagogical principles in organisation
of Conference Interpreting training, proving training all techniques, including
Sight translation, Consecutive and Simultaneous interpreting with authentic
speeches for core interpreting training. Additionally, the scientists provided
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deep study of Interpreting training process and created a detailed Conference
Interpreting Trainer’s Guide combining theory and practice of Conference
Interpreting.

Stachowiak-Szymczak (2019) studied the process of Conference Interpreting
as complicated communication process with the aim to unveil and understand
the cognitive actions behind interpreting. Gile (2009) worked on basic
concepts and models for interpreter and translator training. He proposed
theoretical components in interpreter and translator training and included
analytical part in the process of translation. The most significant contribution
in study of Conference and Consecutive interpreting training was made
by Gillies (2013; 2019; 2024), interpreter-trainer working for EU and European
institutions in Brussels, Paris and Munich. His two editions of Conference
Interpreting practice books involve theoretical possessions and valuable
practical recommendations on Interpreting learning, with detailed instructions
to basic practice activities. His practical approach to Conference Interpreting
training is gained by his personal experience in Interpreting. Additionally,
his studies of Consecutive Interpreting are based on theoretical and practical
views and comprehensive approach to the process of interpreting (Gillies, 2017;
2019). While there are several basic studies with comprehensive approaches
to the process of Interpreting, Consecutive Interpreting is still underrated
by scientists.

METHODOLOGY

Objectives of current study of peculiarities of basic practice activities
in consecutive interpreting training online and offline are as follows: to clarify
the notion of basic practice activities in consecutive interpreting training,
to describe their possible challenges in online and offline practical training
and outline the ways of their implementation of consecutive training practice
online, offline and blending practice to achieve the goals of this study.

RESEARCH RESULTS

Basic practice activities in Consecutive Interpreting training in Encyclopedia
of Interpreting studies are identified as preliminary exercises that are practised
before the trial of the extensive task, either as primary mode (at the beginning
Consecutive training) or warming up exercises (Pochhacker, 2015, 317). Gillies
(2024) defines basic practice activities as practical exercises for training key
elements or key skills of interpreters, including memory training, reproduction
exercises or speaking with the same language as the source text for training.
Active listening is among these exercises too.

The first group of exercises is considered as basic practice activities and
is defined as exercises for analysis and comprehension. They are designed
for listening practice and understanding information and messages
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(Pochhacker, 2015, 317). To specity these exercises for interpreters, information
should include some specific items: dates, numbers, names, etc. Moreover, we
canarrange numerous variants of the tasks taking into account: to render specific
items into Ukrainian, online or offline, either blending models of training.

To provide practice of listening, “ABC news” are the best to train numbers
with their short videos “By the Numbers” The task is to watch video with
making notes. After video ends, students should recollect all the numbers they
have heard in the video story and observed their visual reflection on the screen.
Average video with numbers lasts 1 minute and 20 seconds.

In the following transcript of the video, it is obvious that this text includes
a big amount of numbers. Though, the task for students is to recollect all
the numbers in the order they were revealed in the story, with information that
supported them. All these videos are devoted to one special topic that may help
in reproduction of the information.

Table 1

Script of ABC News: By the Numbers: Streaming wars (ABC News, 2022)

If you're streaming with us right now, you're well aware that a growing number of platforms
are racing for subscribers and profits.

We're gonna have a look now at the streaming war by the numbers.
221 million subscribers for Disney plus, Hulu and ESPN put the company in the number one
slot in the streaming wars.

The announcement yesterday bumped Netflix with 220.7 million subscribers to number two.

$1.1 bln, that’s how much Disney’s video streaming business lost in the third quarter.

The segment has lost more than $7bln dollars since its 2019 entry into the streaming race.

A 37 % price hike is part of Disney’s answer.

Ad free Disney plus will cost 10.99 a month starting in December or for the current 7.99 rate
you can watch with advertisements.

2023: that’s when Netflix says it too will launch an ad supported subscription rate.

Nearly 30 % of HBO Max customers OPT for an ad supported service with lower monthly
fees, and Paramount Plus is finding popularity as well with ads.

Meantime, Amazon Prime’s growth has stalled at around 172 million subscribers after its $20
a year price hike earlier this year.

It’s a shifting landscape as media companies race to figure out who you will choose to stream
with.

Variants of these tasks can be connected with pure reproduction
of the information with the same language, or it could be rendering into
another language. As far as this information is presented in video, this exercise
can be offered as basic practice activities online, offline and in blending models
of training.
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Voice quality and diction training is definitely that type of basic practice
activity to obtain challenges both to students and to the trainer. This practice
involves different voice training with changing registers and voice loudness,
shadowing practices and sight translation with public speaking.

The first among this practice is connected with voice modulation or creating
waves changing loudness of speaking from very loudly to whisper and vice
versa. The materials for these types of pre-interpreting exercises are tongue
twisters.

Peter Piper picked a peck of pickled peppers.

A peck of pickled peppers Peter Piper picked.

If Peter Piper picked a peck of pickled peppers,

Where's the peck of pickled peppers Peter Piper picked?
(EngVid, 2024).

The first example of tongue twister is convenient to provide modulation
of voice. How does it work? Student start reading this tongue twister loudly
and from the middle of the first line he (she)turns slowly to whisper at the end
of the line. Reading the second line, the student returns to speaking loudly.
This modulation exercise ends with the end of tongue twister. This voice
basic practice activity is available offline. With clear guidance, it is possible,
reproducing modulation of voice person by person, without creating voice
tension it is possible to train online.

Shadowing practice or, so called, broken message practice is for offline
training as far as this team training, when the first member of a team receives
a short message, news or quotation, printed on paper. Another printed message
is given to the first member of the second team. They start in the same breath.
The whole process of delivery a message to neighbouring member of the team,
from one to another, reminds shadowing practice as every member of the team
percepts the message in one language but transfers it to the next in another one.
As a result, the message is announced loudly by the last member of the team.
This practice is repeated several times with changing first person responsible
for the launch of the message. Obviously, this practice is impossible to be
trained online.

Public speaking is a universal basic practice that is more complicated
to reproduce offline after a long time of online training. This is the case when
technologies give us more comfortable mode of communication, reducing
background noises and regulating our speaking with settings of microphone so
this take us far from real communication, when we need to regulate the volume
of our voice without technical help.

Thus, when we wish to achieve goals while training Consecutive
Interpreting online, all technical issues should be examined and were settled
before training.
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CONCLUSIONS

The analysis of modern approaches to training Consecutive Interpreting
showed the possibility of creating very dynamic and interesting practice
online and offline. Blending different models of training, we uncover technical
possibilities of training interpreting. Sometimes underestimated basic practices
become powerful fundamentals for Consecutive training with their adaptation
to the environment of the training process, necessary to achieve goals in training
Consecutive interpreting. Understanding the importance of various basic
practices in Consecutive interpreting training uncovers new opportunities
to successful blending of different models of training allows reaching the news
level of Consecutive Interpreting practices to train professional market-driven
interpreters.
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Cmamms npucesueHa 8usueHHIo ocobnusocmeti 6a30680i npaxmuuHoi Jis-
JIbHOCMI Ni0 4ac HABYAHHS NOCII008HO20 Nepexnady oHnatin ma ogpnatin. Iocni-
006HULL YcHUTI NepeKad 6USHAUAEMbCS AK NPAKMUYHA OUCYUNTIIHA 3 BNPABA-
MU Ha ni02omosky 00 nepeknaody, sAKi 3actnoco8ymvCs O MPeHy8aAHHS KIIt0-
408UX efleMeHINi6 MexHIKU NOCTi008HO020 nepeknady. BusuerHs pisHux nioxodie
00 HABYAHHS NOCNII006H020 NepeKnady i 600HOUAC NOEOHAHHS IHMEPAKMUBHUX
ma iHOUBioyanvHUX 6Npas 8 MOOENAX HABUAHHS OHAALIH | 0PATiH, NOEOHAHHS
060x moOerneti 6 MALIOYMHIX NPAKMUKAX 003680/A0Mb NePEMEOPUMU HABUAHHS
nocni006Ho20 nepeknady 6 OuHAMiYHULl i HacuueHUil npouec 080100iHHSI NPo-
Pecitinumu nepexnadaupbkumu KomnemeHuismMu 0715 00CSIeHeHHS yinell y nidzo-
mosuyi nepeknadauie, OpieHMOBAHUX HA PUHOK. BusueHHs cyuacHux npakmux
Y HaguaHHi YeHuti nocniooséHuil nepexnad 3a 00nomozo1o 61pas 3 nonepeoH»020
nepexknaoy, AKi 3a6e3neuyomy 2010C08i NPAKMUKU, MPeHYBAHHS 8iTbHO20 60-
JI00iHHS M0B010, YOOCKOHAIEHHA NPAKMUKU AY0il08aHHS, 4 MAKOW 00CTeHEHHS
yineti 6npo6AOHEHHS HABUATLHOZ0 2I0CAPIS HA NPAKMUY Ma CIB0PI0IMb NOo-
myx#cHuti pyHoamenmanvHuti 00ceio 6a3o060i npakmuuHoi disnvHocmi 01 00-
CAeHeHHs yinetl y npodecitiniil niozomosui.

Kniouoei cnosa: mpenine 3 nocnidoeHozo nepexnady, 6a3oéa npakmuuna
OiANIbHICMb, HABUAHHS YCHOMY nepeknady OHAAlH ma 0Pnatit.
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ABSTRACT

Digital technologies such as computers, websites, 3D modelling and VR
reality, multimedia, computer graphics are increasingly used by contemporary
choreographers to create performances, choreographic shows and contemporary
choreographic works. Nowadays, not every viewer can understand digital media
as a new way of perceiving choreographic art. The viewer also underestimates
the objects of media art, i.e. the technologies that are used to create a choreographic
work. The fact that computer technologies were used in the process of their creation,
levels the artistic intention of the choreographer and devalues his creative process.
Thus, contemporary dance performances that use sensors to control stage and
sound design cannot be understood by everyone and perceived as new media art.
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Digital technologies are not perceived as a representation of an audio
or multimedia object. Like contemporary dance itself, it is the creation
of an imaginary world by the dancer’s body. All this is based on certain symbols,
because choreographic art is symbolic by nature. As a result, contemporary dance
creates a new system of movements and positions of the body in space, which is
still developing very rapidly, and which increases the perception of contemporary
compositions due to the use of media technologies by contemporary choreographers.

The article is addressed to choreographers, choreography teachers, teachers
of dance disciplines and directors of dance companies who should be prepared
to create highly artistic choreographic performances, dance show projects,
performances using modern digital technologies and have a methodology
for staging such art products.

Keywords: digital technologies, choreographer, choreographic performances,
creation of choreographic performances.

© Viktoriia Volchukova, Olena Tishchenko, Olha Barabash, Oleksandr Nos, 2024

INTRODUCTION

The COVID-19 pandemic launched the spreading of digitalisation
of higher education in the world (Mospan, 2023) and in Ukraine (Mospan,
et al., 2022). Today, digital technologies are being introduced into various
types of choreographic art, including choreographic performances, changing
their form and ways of interacting with the audience. Choreographers
use digital technologies to expand their creative possibilities in the stage
space. For example, they move from the stage space to an additional screen
or to a virtual space. The audience needs special effects when watching
choreographic works. Therefore, it is important to study how the realization
of contemporary choreographers’ ideas in choreographic performances changes
under the influence of these technologies, as well as the audience’s perception
and the performers’ understanding.

The purpose of the study is to theoretically substantiate and identify
the peculiarities of the use of digital media technologies by modern
choreographers in the process of creating choreographic performances.
To determine the extent to which the issue has been developed in contemporary
scientific research.

RESEARCH METHODS

The following theoretical research methods were applied: the method
of terminological analysis, the method of systematization, the method
of analysis and synthesis, the informational method, and the method
of generalization.
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THEORETICAL BACKGROUND

The theoretical foundation of the research is based on the works of Katan-
Schmidt (2008), who studies the peculiarities of the transformation of dance
language when combining contemporary dance dramaturgy with virtual
reality. Bakirova et al. (2023) have explored the specifics of applying digital
technologies in choreographic education institutions in Kazakhstan.
In his works, You (2022) examines the experiences of China and the world
in using online technologies in dance education. Pastukhov (2022) studies
the possibilities of online choreography education, particularly with the use
of digital technologies, are substantiated Pankiv’s research (2023) addresses
the peculiarities of using modern information technologies in the training
of future music and choreography teachers. The article highlights the issues
of modernizing the professional training of future art teachers based on the use
of modern information technologies. However, the authors did not consider the
process of creating and staging choreographic works using digital technologies.

In the monograph by Druckrey et al. (2005), the features of using
a robot machine in Sterloks performance Exoskeleton are considered,
emphasizing that it cannot replace human corporeality and the way humans
express themselves through dance. Zharinovas (2016) research examines
the philosophical aspects of contemporary choreographic performances using
digital technologies. Volchukova (2024) explores contemporary choreographic
works by choreographers R. Nimika and M. Cunningham, focusing on the use
of digital technologies in these works. However, these studies do not provide
information regarding the use of digital technologies in choreographic
performances, performance art, or show projects.

RESULTS

Modern choreographic performances are transforming within the culture
of the information society, incorporating themes of digital culture and
artificial intelligence. Contemporary dance allows for the exploration of bodily
reactions of both the audience and performers. With the development of digital
technologies, modern choreographic performances are starting to be presented
using special programs that make the performances interactive.

An interesting example, in our opinion, is the 3D show Guardians of Dreams
by choreographer K. Tomilchenko (https://uk.wikipedia.org/wiki/Tominb-
yeHKO_Kocrantun_IBanoBuu), who extensively uses modern technologies.
According to K. Tomilchenko, the storyline of the show is a Christmas fairy tale,
with the main task of the characters being to save the holiday. On Christmas
Eve, a homeless boy named Max meets a magical Cat, the guardian
of Christmas. Together, they carry a star that the evil Dragon wants to steal.
They face many challenges to protect the star from the villain. The project
Guardians of Dreams was developed by choreographer K. Tomilchenko and
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T. Onishchuk, the director of the creative association STB. The soundtrack
for the show is created by D. Shurov, a musician and the soloist of Pianoboy.
Participants of the show Everybody Dance!, as well as acrobats and circus
performers, take part in the performance. Costume sketches for the project
Guardians of Dreams are designed by D. Kuryata, the head of the STB style
department. The performance utilizes 3D and LED technologies (2012), video
mapping — all these technologies create a modern, highly impressive spectacle,
transporting the audience into a magical world of fairy tales.

The interactive performance Trajectory of an Idea by choreographer
D. Triantaki demonstrates how a person interacts with body extensions and,
by acquiring digital technologies, engages with the surrounding environment
and the world of ideas. In this production, interactive technologies represent
the connection between humans and the world of ideas. These technologies
essentially embody mathematical models realized through special algorithms
in electronic devices. Sensors convert media in response to specific movements.
This means of communication establishes a dual connection, which is why
the performance is termed interactive. A distinctive feature of contemporary
dance in this context is that the choreography is based on probability theory.

In Poklitaru’s ballet Carmen. TV (https://kontramarka.ua/ru/kyiv-modern-
ballet-karmentv-radu-poklitaru-82505.html), which was based on the novella
by P. Mérimée and the opera by G. Bizet, the story of passion and love is
portrayed through dance. According to Poklitaru (2018), this story is seen
through the eyes of José’s former fiancée, Micaela, as if she were watching
it on television. This perspective helps her cope with the loneliness of being
abandoned. In reality, this stage version embodies a grand metaphor of our
time, where people choose to live behind the screen, hiding from reality
on dating sites. The ballet is set to Bizet's music but has acquired contemporary
dynamics and new intonations. The Spain of the past century, with all its charm
and strong characters, is presented in the new colours of the 21st century, where
people still love and die for love, but now with the involvement of modern
technologies and circumstances. In this performance, Poklitaru (2018) used
the television as a digital technology.

Druckrey et al. (2005) notes that M. Stelarc’s performance Exoskeleton
demonstrates that machines cannot replace human corporeality and
the way humans express themselves through dance; they can only simulate
it. However, the representation of corporeality in the virtual world does not
replace the human, but rather expands their possibilities. The use of costumes
with sensors that capture and create 3D models of the performers, as well
as the ability for the audience to become part of this representation in the virtual
world and interact with other viewers, allows for a more accurate and authentic
representation of contemporary dance. This creates a post-media object that
represents human corporeality and includes interactivity (p.17).

This is a mechanical structure with six limbs, inside which a human islocated.
The mechanism’s actions are determined by the movements of the operator’s
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arms. Different gestures cause the robotic system to move in various ways,
transforming hand movements into the movements of mechanical legs, and
a human step into the spider-like movement of the automaton. The person
acts as the choreographer of the locomotor system and simultaneously
as the composer of a digitized cacophony of sounds produced by the pneumatic
system and the mechanism’s components. The choreographer extracts
sounds by “conducting” the dance of the moving structure and the plasticity
of the mechanical manipulator. They must not only monitor the direction
of the entire system’s movement but also listen to the machine’s sounds. Thus,
this walking mechanism is also a musical automaton.

In the performance “PwVR,” choreographer Katan-Schmidt (2008) explores
how the language of dance changes when combining contemporary dance,
dramaturgy, and virtual reality. She aimed to determine whether technology
can create an artistic means of expression, how the interaction between
the dancer and VR takes place, and how choreography is constructed when
the choreographer’s task is to express a personal vision.

The essence of the choreography lies in the imaginative formation
of movements and their transitions from one to another. Visual images serve
as instructions for how the performer should move. VR technology created
a different environment for interaction, where one performer danced with virtual
reality goggles while another was captivated by the movements and began to move
in sync with the first performer. Sometimes, the performer without the goggles
would create changes in the virtual reality, attempting to pull the other out
of the virtual world. Today, modern technologies have formed a cultural space
where people without virtual reality goggles are immersed in the virtual world
of social networks. This production embodies the image of the media space
in which we live, where relationships are simultaneously built in different worlds.
The study showed that VR technology did not fully reveal the dancers’ imagery,
but sometimes the dancers identified with the technology (Katan-Shmid, 2008).

The video performance Ave by choreographer M. Shemiunov to the music
of O. Karavaychuk is original. The performance features video decorations.
The idea of this performance is an attempt to combine objects of video art with
modern methods of staging a ballet performance. The result of the experiment
is the creation of a living picture, where all elements at play — the dancer, video
projection, and choreography — are united by music, existing within a unified
concept defined by the idea of the work itself. This fusion creates a powerful
stage effect.

CONCLUSIONS

Summarizing the above, it should be noted that at the present stage
choreographers turn to the issues of digital culture and artificial intelligence,
as well as to the philosophical problems of human existence in this world,
when creating choreographic performances. Digital media is a new means
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of perceiving works of choreographic art, which emphasizes their spectacular
nature. Contemporary performances widely use such expressive innovative
dance tools as sensors that control stage and sound design, which are new media
art. Unfortunately, not every audience member positively perceives such media
products, believing that the artistic value of such choreographic performances
is diminished, as seen in performances like Stelarc’s Exoskeleton. We have
considered highly artistic ballet productions such as Poklitaru’s Carmen. TV,
Tomilchenko’s 3D show Guardians of Dreams, Shemiunov’s video performance
Ave, Katan-Schmidt’s choreographic performance PwVR, and Triantaki’s
interactive performance Trajectory of Ideas, all of which extensively utilize
media technologies. These include sensors controlling stage and sound design,
3D and LED technologies, video mapping, television, multimedia projectors,
LED costumes, costumes with sensors creating 3D models of performers,
virtual reality goggles, video decorations, virtual reality technologies, and
computer graphic-based stage lighting.

Further research include the analysis of artistic features and artistic value
of choreographic works of contemporary choreographers in the show projects
“Dancing with the Stars”, “Ukraine’s Got Talent” and “Everybody’s Got Talent”,
as well as the consideration of peculiarities of the use of modern media
technologies in them.
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CyuacHi yugposi mexHonozii, maxi sK: komn’romep, 6e6 caiimu, 3d mooe-
mosauHs ma VR peanvHicmv, mynomumedia, komntomepHa epagixa éce ua-
cmiuie BUKOPUCMOBYIOMbCA CYHACHUMU Oazemmeticmepamu. npu creopeHHi
nepopmarcis, xopeozpapiuHux UCMAB, CYHACHUX XOpeozpadpiuHux meopis.
Ha cv0200HiuHill wac He KoxceH ens0ay Moxce 3po3ymimu uu@dposi media Ax Ho-
8Ull cnocib cnpuiiHamms xopeozpagiunozo mucmeymaea. Taxox, ensoau Hedo-
OUiHIOE 00 €EKMU Media MUCMEUmaa, moomo mexHonoziil, 3a 00NOM02010 AKUX
cmeoproemocs xopeozpagiunuii meip. Te, wjo 6 npoueci ix cmeopeHHs Oynu
3a0istHi KoMn 1omepHi mexHonozii, Higemoe Xy00icHill 3a0ym banemmeiicmepa,
3HeyiHIE 11020 meopuuti npouec. Taxum 4UHOM, NOCMAHOBKU CYUACHO20 MAH-
Ur0, 8 AKUX BUKOPUCIOBYIOMbC 0AMUUKU, W40 YNPABNIAIOMb CUEHIYHUM i 36)-
KOBUM 0POPMIIEHHAM, He MOXCYMb OYyMu 3pO3yMini 6CiM i CHPULIHAMI K HOBe
media mucmeymso. Llugposi mexHonozii He cnpuiimaromocs AK penpeseHmanis
ayodio abo mynvmumeditinoeo 06’ exmy. Tax camo, AK i cam cy4acHuti maueup,
Ue CMeopeHHs MisloM MarHupucma yseHozo ceimy. Yce ue 6u6y008yemuvcs Ha
NeBHUX CUMBOAX, OCKINbKU XopeozpagiurHe MUCEUNE0 3a C60€I0 NPUPOOOH
cumeonivne. Takum YuHom, 6 Cy4acHOMy MAaHyi CreoPrEMbCs HOB8A CUCEMA
PyXié ma nonoxeHv mina y npocmopi, AKa i cb0200Hi 0yie CMPIMKO PO36U-
BAEMbCA MA NIOCUTIOE CNPUTIHAMMSA CYHACHUX KOMNO3UUiLL 3a805KU BUKOPUC-
MAHHIO 8 HUX cydacHumu banemmeiicmepamu media mexHonoeii. Hayxosa
cmamms npusHadena 017 banemmeticmepis, suumenie xopeozpagis, 6uKa-
dauis xopeozpagiurux OUCUUNTIIH Ma KePiBHUKIB X0peozpadiuHUX KONeKmusis,
AKI Maomv 6ymu 20Mmosumu 00 CIMeEOPeHHS BUCOKOXYOOHHIX X0peoepagpiuHux
8UCMAB, MAHUI0BATILHUX UL0Y-NPOEKMiB, NepPOMAHCIE 3 BUKOPUCTMAHHAM CY-
YACHUX UUPPOBUX MeXHOI02IT ma 607100iMU MermoOUKo0 NOCMAHOBKU MAKUX
apm npooykmie.

Kntouosi cnoea: cyuacui yugposi mexuonozii, 6anemmeticmep, xopeozpa-
piuni ucmasu, npoyec cMeoPeHH xopeoepagdiuHux eucmas.
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ABSTRACT

This article explores the evolution of competency-based education in the UK,
particularly its implications for professional training of linguists. It begins
by highlighting the necessity of enhancing students’ cognitive abilities to foster
engagement in shaping their educational and social environments. The article
examines the shift from traditional academic evaluations to competency
assessments promoted by the Bologna Process, emphasizing the need
for interdisciplinary standards in education. It provides a historical overview
of the UK’s competency-based approach, tracing its origins in the 1980s and
the development of National Vocational Qualifications (NVQs) and national
occupational standards. These frameworks, established through stakeholder
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collaboration, ensure that graduates possess the necessary competencies
for their professional roles. The article further discusses the integration of digital
skills and adaptability into competency frameworks, reflecting the demands
of a rapidly changing labour market. By analysing the UK experience, this
study offers insights into enhancing the training of future linguists in Ukraine,
aligning educational outcomes with real-world demands while maintaining
high standards of professional competency.

Keywords: linguistics; competency-based approach; competency; competence;
the UK.
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INTRODUCTION

Enhancing the cognitive abilities of students is crucial for developing their
capacity to not only understand the world around them, but also to actively
shape it.

This active engagement enables students to play a significant role
in creating their educational and social environments, while fostering
a deeper understanding of the significance of their academic and future
professional activities. Such awareness drives self-development and
the ability to regulate one’s learning processes. In this context, today’s higher
education institutions focus on the implementation of competency-based
training models, particularly for professionals in linguistics (Sysoieva &
Mospan, 2019). The Bologna Process highlights the shift from traditional
academic evaluation towards assessing the professional and social readiness
of graduates, emphasizing the value of “competence” and “competency”
as key educational objectives. This approach demands interdisciplinary
and integrated standards in education, encouraging students to apply their
knowledge to solve practical challenges.

Given these developments, it is essential to examine the UK’s experience
in applying a competency-based approach. This analysis can provide valuable
insights for improving professional training of future linguists in Ukraine,
ensuring that their education meets academic and real-world demands.

The Development of Competency-Based Approach in the UK: Past and
Present. In the 1980s, the British government pioneered a new competency-
based approach, focusing on aligning a specialist’s performance outcomes with
predefined standards (Knasel & Meed, 1994). This approach aimed to ensure
that professionals could meet specific criteria in their respective fields.
Today, this emphasis on competence is institutionalized through associations
of managers who develop competency standards that are subsequently
approved at the national level, ensuring consistency and quality across various
professions.
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It is important to note that the concept of competence, now
a cornerstone of professional education and training in the UK, emerged
from the “competence movement” of the 1980s-1990s (Lester, 2015). This
movement was driven by the introduction of the New Training Initiative,
which sought to integrate professional standards into the training
of specialists across diverse fields (Department of Employment, 1981).
By 1986, working groups had begun developing professional standards and
National Vocational Qualifications (NVQs), initially focusing on skilled
trades but later extending to various professional fields. For roles requiring
high levels of expertise, specialized frameworks were created to set out
the minimum standards for practice. These standards define a professional’s
core roles through competencies, each comprising skills that meet specific
criteria used for professional assessments.

John Raven’s seminal work, “Competence in Modern Society” (1984),
offered a comprehensive definition of competence, describing it as a multi-
faceted phenomenon composed of various components, some cognitive and
others emotional. These components contribute interchangeably to effective
behaviour. Raven (1984) identified 37 types of competencies, such as “readiness”
and “ability”, as well as psychological attributes such as “responsibility”
and “confidence”. Early British models of competence assessment were
rooted in functional competence, i.e., the ability to perform professional
duties according to approved standards. This approach laid the groundwork
for subsequent competency frameworks.

Between 1996 and 1998, Cheetham & Chivers (1996) developed an integrated
model comprising five categories of competencies: cognitive competence
(theories, concepts, knowledge, understanding), functional competence
(practical skills and “know-how”), personal competences (behavioural
attributes), ethical competences (grounded in values) and meta-competences
(critical thinking). This model remains influential today, offering a holistic
perspective on professional development.

More recently, updates to these models have emphasized adaptability
and digital skills, reflecting changes in the global labour market. The rise
of digitalization and remote work has shifted the focus towards competencies
such as digital literacy, problem-solving in tech-rich environments and
the ability to adapt to evolving workplace technologies. This is especially
relevant in sectors such as education and healthcare, where rapid technological
changes have reshaped professional roles (Storey et al., 2018).

At the same time, the UK’s approach to competence remains broader than
thatin the USA. In the USA, competencies are typically viewed through the lens
of specific behavioural traits relevant to professional performance. However,
in the UK, the concept encompasses not only behavioural attributes but also
foundational knowledge, critical thinking skills and value-based orientations.
This distinction has become even more significant as UK institutions adapt their
frameworks to include new skill sets such as cultural intelligence and global
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awareness, reflecting the increasingly interconnected nature of professional
environments.

As perceived by the authors of this article, “competence” refers
to the application domain of a specialist’s knowledge, skills, and abilities,
while “competency” represents the internalized set, namely, a foundational
knowledge base of the individual. The term “competence” is used in two
related senses: as didactic units that define the key knowledge and skills
outcomes of the educational process, and as psychological characteristics that
the educational process aims to develop. According to the Tuning project
(2012), competences are “a dynamic combination of knowledge, understanding,
skills and abilities” developed or obtained by the learner in the process of study.
The competences fostered by an educational programme can be differentiated
into the subject-specific and the generic, often referred to as “transferable skills”
(p. 10).

In today’s educational programmes, the language of competences is used
to define academic and professional profiles. The Tuning project highlights how
“competence language” provides a framework for describing common reference
points across various subject areas, without prescribing specific methods.
This flexibility has been crucial for institutions as they adapt to the increasing
need for interdisciplinary skills and cross-cultural competencies. Today,
“competences” encompass knowledge and understanding (theoretical insights
in an academic field), knowledge as action (practical application in specific
contexts) and knowledge as being (the integration of values into professional
practice) (Goria et al., 2019).

Current literature continues to distinguish between subject-specific
competences and general competences. Subject-specific competences remain
vital for ensuring diversity in educational programmes, as they ensure that
graduates are well-prepared for specific fields (Avis, 2017). Meanwhile, general
competences, such as critical thinking, communication, and adaptability, have
gained prominence, especially as employers seek candidates with a broad
range of personal qualities. The Tuning project’s list of general competences,
organized into instrumental, interpersonal and systemic categories, has
become a reference for many universities. These competences are often further
subdivided into specialized skills that students acquire throughout their studies
(Bourn, 2018).

Consequently, professional competency today is seen as a complex
integration of personal attributes, knowledge, skills and competences needed
for effective professional performance (Brock, 2015). It encompasses both
traditional skills and new digital abilities, such as data analysis and online
communication. As a specific form of knowledge organization, professional
competency reflects one’s cognitive development, efficient information
processing and creative problem-solving capabilities. It allows professionals
to adapt to the demands of dynamic environments and solve complex tasks
(Humburg & Velden, 2017).
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Thus, while the core principles of the UK’s competency-based approach
remain grounded in the frameworks established in the late 20" century, recent
adaptations reflect the needs of a rapidly changing professional landscape.
Today’s competency frameworks emphasize adaptability, digital skills and
a holistic view of professional development, equipping professionals to thrive
in a globalized and technologically advanced world.

RESULTS

In the UK, a fundamental component in designing professional competencies
and skills of higher education graduates is the system of national occupational
standards. These standards precisely define the expectations for specialists
in their professional activities. Each professional standard, referred
to as an “element of competence’, describes two main aspects: 1) the outcomes
that should be achieved and 2) the quality of processes and conditions under
which these outcomes are attained (Loisy & Coulet, 2018).

The development of professional standards involves several key stages:
1) researching (conducted by experts and consultants to determine professional
roles and functions); 2) justifying (formalizing these functions into standards);
3) discussion (engaging practitioners from various industries to refine and
validate the standards) (Quality Assurance Agency, 2004).

Another critical component in the British approach is the national vocational
qualification (NVQ). Each NVQ includes a set of national occupational
standards that correspond to specific job activities. NVQs are structured
with several competency units (ranging from 6 to 15), each containing
relevant national occupational standards. Thus, professional competency
becomes the primary focus of standardization, with each competency serving
as an element of a particular NVQ (Kogan Page Editorial, 2019).

The UK’s technology for designing professional competencies encompasses
three basic concepts: 1) standards (what a specialist should be able to do);
2) training (how they can learn these skills); 3) assessment (how it can be
determined and formally assessed that they can perform these skills) (Quality
Assurance Agency, 2004).

These interconnected concepts characterize not only the British higher
education system but also reflect similar frameworks in other countries, albeit
with different terminologies. For instance, in the UK, a standard exclusively
refers to what a specialist should achieve professionally, while in other countries
(e.g., Germany), the entire model is often termed a standard.

As can be seen, the British practice emphasizes the necessity of a productive
dialogue between the labour market and the higher education sector. This
interaction is essential for developing the professional competencies and skills
of graduates (Kogan Page Editorial, 2019). However, experience shows that this
dialogue does not always yield positive outcomes, as each sector has distinct
priorities, values and goals. A more effective approach is to “transform” labour
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market needs into specific demands for specialists that the higher education
sector can address. For employers, understanding the following is crucial:
1. What should employees be able to do? 2. How should they perform these
tasks. 3. What level of professionalism is expected?

These considerations define “labour market outcomes”, which are
the focus of professional standards. In contrast, higher education typically
operates using the language of educational programmes, curricula, courses,
teaching methods and assessment strategies. Therefore, it is vital for higher
education representatives to know: 1. What should specialists learn? 2. How
will they learn this? 3. How will the content and quality of education be
assessed?

Establishing “feedback” between both sectors starts with formulating
learning outcomes, which specify what graduates will be capable of after
completing their educational programmes (see Fig. 1).

Labour market Higher education sector

Competence
> acquired
during training

Final labour Competence required
market outcomes for employment

Final learning
outcomes

Figure. 1. Transforming labour market competence requirements
into higher education sector standards

Thus, the transformation of competency requirements from the labour
market into educational requirements represents a critical stage in the British
approach to designing professional competencies and skills for higher education
graduates.

This transformation can be summarized as follows:

1. A professional education and training standard comprises two
parts: outcomes and processes. Labour market outcomes are aligned with
the outcomes defined in the professional education and training standards.
Labour market requirements significantly influence learning outcomes and
define them through a range of competencies. In contrast, the processes
included in the professional education standard are determined independently
by educators, as labour market requirements do not dictate the learning
outcomes.

2.In both sectors, there are corresponding components (labour market
outcomes and professional education outcomes) and non-corresponding
components (other requirements). The labour market is primarily interested
in the competencies acquired during education that can be transferred
to employment. Other educational requirements may be influenced by legal
standards and the education system’s infrastructure; however, they do not
directly impact professional education standards. Conversely, non-academic

68



Olena Dorofeyeva, Olha Lapshyna ISSN 2617-5266 (Online)

requirements from the labour market, such as work experience, are outside
the purview of higher education.

3. The connection between the employment sector and higher education
is grounded in employment sector requirements, expressed as “outcomes”
or “competencies required for employment” These requirements should be
transformed into learning outcomes, namely, competencies acquired through
education (Hayward et al., 2021).

The methodologies employed in this transformation include a) a consistent
and structured description of learning outcomes based on employment
activities; b) a systematicapproach to transforming labour market outcomes into
learning outcomes; c) achieving learning outcomes in specific environments,
particularly workplaces.

Additionally, there is a reciprocal relationship between the higher education
sector and the labour market that reflects their interaction. This relationship
aims to clarify labour market requirements, enhance training processes through
job opportunities, align educational programmes with the evolving demands
of the labour market through continuous monitoring and assess the outcomes
of professional education (Hayward et al., 2021).

In 2004, the Quality Assurance Agency for Higher Education introduced
a new procedure for developing and publishing subject benchmark statements,
including a detailed review process for existing standards. This procedural
development was in response to various subject communities requests
for assistance in establishing and approving new standards. The finalized
version resulted from comprehensive consultations regarding the draft criteria
and guidelines for standard creation, managed by the Agency’s Steering Group
for Benchmarking (Quality Assurance Agency, 2004).

The establishment of educational standards was one of several
interrelated recommendations in the 1997 report by the National Committee
of Inquiry into Higher Education (Dearing, 1997). This report advocated
for the development of national qualification frameworks, program
specifications and a code of practice for quality assurance in higher education.
The standards themselves articulate the expectations for academic standards,
thereby instilling confidence among employers, the public, and other
stakeholders in the quality of qualifications and degrees awarded by higher
education institutions.

Attheinstitutionallevel, educational standards provide general requirements
for knowledge, skills and abilities for developing bachelor’s and master’s
programmes, steering them towards professional standards to clarify necessary
competencies. For interdisciplinary programmes, it is recommended to use
multiple standardized descriptions of subject areas, each covering specific
fields. Although educational standards are not legally binding, UK universities
typically adhere to their recommendations, as this enhances the quality
of professional training and facilitates further accreditation by professional
communities (Quality Assurance Agency, 2004).
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Therefore, the flexibility of the UK educational standards and their primarily
advisory nature allows higher education institutions to adapt creatively to labour
market changes and educational policies. At the same time, their existence
ensures a benchmark that maintains consistency in educational outcomes
across diverse programmes and institutions. This balance fosters high education
standards while enabling innovation and responsiveness to the evolving needs
of industries and students.

DISCUSSION

In 2002, the Quality Assurance Agency established the first educational
standard for the field of “Linguistics” (Linguistics Subject Benchmark
Statement) at the bachelor’s level, followed by a fourth edition in September
2023. This document not only provides general information but also contains
sections detailing the nature and scope of linguistics, subject knowledge and
understanding, as well as skills related to teaching, learning and assessment.
The programme learning outcomes focus on equipping students with a variety
of intellectual skills, discipline-specific skills and generic skills. Detailed
content for each skill type is outlined in Table 1 (Quality Assurance Agency,
2023).

Table 1 indicates that graduates of the “Linguistics” programme at UK
universities acquire both general and specific (professional) competencies.
These competencies are further categorized into those related to cognitive
activities, such as formulating and solving cognitive tasks, understanding
and addressing non-standard solutions and problematic situations, as well as
engaging in productive and reproductive cognition, research and intellectual
activities. Additionally, competencies for activity encompass the means and
methods of activity, including planning, designing, modelling, forecasting,
research activities and navigating various types of work. Information technology
competencies involve the ability to receive, process and disseminate information,
transform information, use mass media and multimedia technologies and
demonstrate computer literacy, including proficiency in Internet technologies
(Quality Assurance Agency, 2023).

To illustrate the practical implementation of these standards, it is
important to consider the experience of the Newcastle University, in particular
a comprehensive description of its educational programme for “Linguistics”
(Bachelor of Arts). This description outlines how future specialists gain
intellectual, practical and transferable skills throughout their professional
training. The specific content for each type of skill is detailed in Table 2
(Newcastle University, 2024).
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Table 1

Expected Learning Outcomes for the Bachelor’s Degree in Linguistics

Intellectual skills

Discipline-specific skills

Generic skills

To earn a Bachelor of Arts degree in “Linguistics”, students are required to be able to:

Demonstrate deep knowledge
and understanding of the struc-
ture of linguistic science and its
theoretical foundations.

Specity, illustrate and apply lead-
ing linguistic concepts to new
data.

Characterize, apply and evaluate
key components of formal lin-
guistic models at various levels
of linguistic analysis.
Demonstrate awareness of lin-
guistic theories and their inter-
pretations, as well as an under-
standing of the criteria for evalu-
ating alternative theories.
Demonstrate an understanding
of the relationship between data
and theory, particularly the key
role of hypotheses and the tech-
nologies for their verification,
and apply this knowledge during
analysis.

Demonstrate an understanding
of empirical and theoretical issues
and problems, identifying and
collecting relevant data for their
effective resolution.

Demonstrate an understanding
of the phenomenon of alterna-
tive analysis and develop criteria
for assessing its validity.

Justify the main trends in the de-
velopment of linguistic fields and
disciplines, and identify fallacies
in the arguments of others.
Effectively use information and
communication technologies
to solve standard tasks in profes-
sional activities.

Characterize, evaluate and
effectively use appropri-
ate technologies for data
collection and analysis,
while identifying technical
challenges that may arise
during the analytical pro-
cess.

Consider the diversity
of ethical and legal princi-
ples in the context of data
provided by  subjects
during field and laborato-
ry research.

Apply methods for data
collection and processing
in accordance with de-
fined research objectives
and evaluate the obtained
results.

Demonstrate an under-
standing of basic tech-
niques for data analysis,
evaluating and applying
appropriate actions for
analysing different types
of data.

Demonstrate an under-
standing of data and
analysis results presented
in the form of graphs, syn-
tactic trees, tables, matrices
and other diagrams, and
report accordingly using
these formats.

Formulate hypotheses and
develop effective technolo-
gies for testing them.

Plan, design and conduct
research and surveys both
collaboratively and inde-
pendently.

Participate in scientific dis-
cussions, articulating one’s
viewpoint ~ competently
in both oral and written
forms.

Seek out and process var-
ious data formats, synthe-
sizing them succinctly and
clearly.

Present information from
different sources logically
and coherently in oral pre-
sentations.

Apply IT skills to create
electronic documentation.
Independently  interpret,
evaluate and utilize data
presented in diagrams, ta-
bles and graphs, compe-
tently reporting on the re-
sults achieved.

Organize the  process
of personal learning and
self-education.

Source: based on the information provided by Quality Assurance Agency (2023)
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Table 2

Learning Outcomes for the Educational Programme “Linguistics”
(Bachelor of Arts) at the Newcastle University

Intellectual skills

Practical skills

Transferable skills

To obtain a higher edu

cation qualification (Bachelor of A

rts), students must be able to:

Collect, analyse and
evaluate data.

Analyse and critically
assess arguments.
Compare and evaluate
different intellectual the-
ories.

Enhance knowledge
of the English language.
Study foreign languages.

Practice critical argumentation
within the field of linguistics.
Collect, analyse and evaluate
linguistic data.

Compare different linguistic
concepts.

Understand  the  relation-
ship between data and theo-
ry in the process of studying
the English language.

Use the target language fluently,
flexibly and effectively in both
spoken and written forms.
Coordinate various projects.
Use information technologies.
Understand the essence and
social significance of the fu-
ture profession, the main issues
of disciplines defining specific
linguistic fields and their inter-

connections within a holistic
system of knowledge.

Engage in business commu-
nication both verbally and
in writing.

Work collaboratively in teams
as well as independently.

Address analytical, psycho-
logical and cultural challenges
that may arise during language
learning, particularly in English.
Use a foreign language for com-
munication and/or as a form of
linguistic data.

Source: based on the information provided by the Newcastle University (2024)

The Newcastle University (2024) follows the guiding principles set forth
in the educational standard for the “Linguistics” while also maintaining
the autonomy to define the practical orientation of its educational programme.
This flexibility allows the university to consider both organizational and
content-specific aspects within its unique educational environment.

Thus, The UK stands as a leading European nation that consistently
develops methodologies aimed at enhancing professional training of specialists.
The implementation of a competency-based approach to professional training
in the 1980s served as a catalyst for a significant shift in the paradigm
of professional education across various fields. This transformation initiated
the emergence of a current individual capable of critical thinking and skilled
in applying acquired professional knowledge, abilities and competencies
in their professional activities.

CONCLUSIONS

The educational framework established by the Newcastle University
exemplifies the effective integration of a competency-based approach within
the field of linguistics. By aligning its curriculum with national standards
while retaining the flexibility to adapt to its unique educational context,
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the university fosters graduates who possess robust linguistic knowledge, critical
thinking skills and practical competencies. The UK’s systematic development
of methodologies for professional training has facilitated the emergence
of skilled individuals capable of navigating the complexities of their fields,
enhancing both individual and societal outcomes.

For Ukraine, several innovative recommendations can be considered
in the ongoing development of higher education in linguistics and other
professional fields, i.e, teacher education (Mospan, 2016). First, institutions
should be empowered to create dynamic, modular curricula that allow
for real-time adjustments based on labour market trends (Mospan, 2022) and
emerging technologies. This approach would enable universities to swiftly
integrate new topics or competencies as they become relevant, ensuring
that programmes remain current and applicable. Additionally, establishing
dedicated interdisciplinary innovation hubs within universities can foster
collaboration among students from linguistics and other fields, allowing them
to work on projects that address real-world challenges. These hubs can serve
asincubators for creative solutions, enhancing teamwork and students’ problem-
solving skills. Moreover, implementing tech-enhanced learning experiences,
such as virtual reality (VR) or augmented reality (AR), can simulate real-world
linguistic applications, deepening students’ engagement and understanding
while equipping them with practical skills in a controlled yet dynamic setting.

To ensure that curricula continuously align with market needs, it is also
advisable to form industry-centricadvisoryboards that include industryleaders,
alumni, and educators, facilitating direct feedback loops for swift adaptation
to evolving workforce demands. Incorporating gamification strategies into
the learning process will make education more engaging and competitive,
while collaborative learning experiences, such as team-based language projects
or competitions, can enhance student motivation and improve outcomes.
Finally, establishing global partnerships for knowledge exchange can provide
opportunities for student exchanges, joint research initiatives, and collaborative
projects with leading universities in Europe and beyond, enhancing educational
quality and offering students diverse perspectives.

By implementing these innovative recommendations, Ukraine can
significantly enhance the quality of its higher education system, particularly
in the field of linguistics, and better prepare its graduates to meet the demands
of a rapidly evolving labour market.

Further research should focus on studying successful practices from leading
European universities, leveraging their insights to foster a culture of continuous
improvement and adaptation in Ukrainian higher education.

73



The Modern Higher Education Review Ne 9, 2024

REFERENCES

Avis, ]. (2017). Beyond competence, thinking through the changes: Economy,
work and neo-liberalism. In M. Mulder (Ed.), Competence-based
Vocational and Professional Education: Bridging the Worlds of Work and
Education (pp. 183-202). Springer International Publishing. http://eprints.
hud.ac.uk/30940/

Bourn, D. (2018). Understanding global skills for 21st century
professions.  Springer International Publishing. https://www.google.
com.ua/books/edition/Understanding_Global_Skills_for_21st_
Cen/0s10DwWAAQBAJ?hl=en&gbpv=0

Brock, C. (2015). Education in the United Kingdom: A regional overview.
In C. Brock (Ed.), Education in the United Kingdom (pp. 1-6). Bloomsbury
Publishing. https://www.google.com.ua/books/edition/Education_in_the_
United_Kingdom/TSCdBQAAQBA]?hl=en&gbpv=0

Cheetham, G., & Chivers, G. (1996). Towards a holistic model of professional
competence. Journal of European Industrial Training, 20(5), 20-30. https://
doi.org/10.1108/03090599610119692

Dearing, R. (1997). Higher education in the learning society. The National
Committee of Enquiryinto Higher Education. http://www.educationengland.
org.uk/documents/dearing1997/dearing1997.html

Department of Employment. (1981). White Paper: A New Training Initiative:
A programme for action. Her Majesty’s Stationery Office. https://www.
education-uk.org/documents/official-papers/1981-wp-new-training-
initiative.html

Goria, C., Guetta, L., Hughes, N., Speicher, O., & Reisenleutner, S. (2019).
Professional competencies in language learning and teaching. Research-
publishing.net.  https://www.google.com.ua/books/edition/Professional
competencies_in_language_le/X36cDwAAQBA]J?hl=en&gbpv=0

Hayward, G., Katartzi, E., Ertl, H., & Hoelscher, M. (2021). Degrees of success:
The transitions from vocational to higher education. Emerald Publishing
Limited. https://www.google.com.ua/books/edition/Degrees_of_Success/
zVZHEAAAQBAJ?hl=en&gbpv=0

Humburg, M., & Velden, R. Van der. (2017). What is expected of higher
education graduates in the twenty-first century? In Ch. Warhurst,
D. Finegold, J. Buchanan, & K. Mayhew (Eds.), The Oxford Handbook
of Skills and Training (pp. 201-220). Oxford University Press. https://doi.
org/10.1093/oxfordhb/9780199655366.013.10

Knasel, E., & Meed, J. (1994). Becoming competent: Effective learning for occupa-
tional competence (Report no. 27). Employment Department and Learning
Methods Branch. https://www.researchgate.net/publication/380606452_
Knasel_E_and_Meed_]_1994_Becoming_competent_Effective_learning
for_occupational_competence_the_guidance_needs_of practitioners_
Sheflield_Learners_First_ Employment Department

74


http://eprints.hud.ac.uk/30940/
http://eprints.hud.ac.uk/30940/
https://www.google.com.ua/books/edition/Understanding_Global_Skills_for_21st_Cen/0s10DwAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Understanding_Global_Skills_for_21st_Cen/0s10DwAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Understanding_Global_Skills_for_21st_Cen/0s10DwAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Education_in_the_United_Kingdom/TSCdBQAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Education_in_the_United_Kingdom/TSCdBQAAQBAJ?hl=en&gbpv=0
https://doi.org/10.1108/03090599610119692
https://doi.org/10.1108/03090599610119692
http://www.educationengland.org.uk/documents/dearing1997/dearing1997.html
http://www.educationengland.org.uk/documents/dearing1997/dearing1997.html
https://www.education-uk.org/documents/official-papers/1981-wp-new-training-initiative.html
https://www.education-uk.org/documents/official-papers/1981-wp-new-training-initiative.html
https://www.education-uk.org/documents/official-papers/1981-wp-new-training-initiative.html
https://www.google.com.ua/books/edition/Professional_competencies_in_language_le/X36cDwAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Professional_competencies_in_language_le/X36cDwAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Degrees_of_Success/zVZHEAAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Degrees_of_Success/zVZHEAAAQBAJ?hl=en&gbpv=0
https://doi.org/10.1093/oxfordhb/9780199655366.013.10
https://doi.org/10.1093/oxfordhb/9780199655366.013.10
https://www.researchgate.net/publication/380606452_Knasel_E_and_Meed_J_1994_Becoming_competent_Effective_learning_for_occupational_competence_the_guidance_needs_of_practitioners_Sheffield_Learners_First_Employment_Department
https://www.researchgate.net/publication/380606452_Knasel_E_and_Meed_J_1994_Becoming_competent_Effective_learning_for_occupational_competence_the_guidance_needs_of_practitioners_Sheffield_Learners_First_Employment_Department
https://www.researchgate.net/publication/380606452_Knasel_E_and_Meed_J_1994_Becoming_competent_Effective_learning_for_occupational_competence_the_guidance_needs_of_practitioners_Sheffield_Learners_First_Employment_Department
https://www.researchgate.net/publication/380606452_Knasel_E_and_Meed_J_1994_Becoming_competent_Effective_learning_for_occupational_competence_the_guidance_needs_of_practitioners_Sheffield_Learners_First_Employment_Department

Olena Dorofeyeva, Olha Lapshyna ISSN 2617-5266 (Online)

Kogan Page Editorial. (2019). British Qualifications 2020: A complete guide
to professional, vocational and academic qualifications in the United
Kingdom. Kogan Page. https://www.google.com.ua/books/edition/British_
Qualifications_2020/fnXADwAAQBA]?hl=en&gbpv=0

Lester, S. (2015). Competence standards and frameworks: Some lessons
from the United Kingdom. Edukacja ustawiczna Dorostych [Polish
Journal of Continuing Educatio], 3(90), 132-141. https://devmts.org.uk/
ukcompetence.pdf

Loisy, C., & Coulet, J.-C. (2018). Competence and program-based approach
in training tools for developing responsible activities. Wiley. https://www.
google.com.ua/books/edition/Competence_and_Program_based_
Approach_in/B3NyDwAAQBAJ?hl=en&gbpv=0

Mospan, N. (2016). Teacher education graduates in Ukraine: Current state of play.
Cogent Education, 3(1). https://doi.org/10.1080/2331186X.2016.1221192

Mospan, N. (2022). Higher education and the labour market in Ukraine: Trends
and challenges. Continuing Professional Education: Theory and Practice, (3),
7-14. https://doi.org/10.28925/1609-8595.2022.3.1

Newcastle University. (2017). Linguistics BA Honours. https://www.ncl.ac.uk/
undergraduate/degrees/q100/

Raven, J. (1984). Competence in modern society: Its identification, development
and release. H. K. Lewis & Co. https://www.amazon.com/Competence-
Modern-Society-Identification-Development/dp/0718604814

Quality Assurance Agency. (2004). Recognition scheme for subject benchmark
statements. https://www.qu.edu.qa/SiteImages/static_file/qu/offices%20
and%20departments/VPAA/Academics/accreditation/documents/
Recognition_scheme.pdf

Quality Assurance Agency. (2023). Subject Benchmark Statement.
Linguistics. https://www.qaa.ac.uk/docs/qaa/sbs/sbs-linguistics-23.
pdf?sfvrsn=falae81_2

Storey, L., Howard, ], & Gillies, A. (2018). Competency in healthcare:
A practical guide to competency frameworks. CRC Press. https://
www.google.com.ua/books/edition/Competency_in_Healthcare/
z0KzDAAAQBAJ?hl=en&gbpv=0

Sysoieva, S., & Mospan, N. (2019). Concept of competence in the international
and national educational contexts. Continuing Professional Education: Theory
and Practice, (1-2), 7-15. https://doi.org/10.28925/1609-8595.2018(1-2)715

Tuning project. (2012). Reference points for the design and delivery of degree
programmes in Linguistics (an abridged and adapted version of the United
Kingdom Quality Assurance Agency for Higher Education’s benchmark
statement for linguistics). Publicaciones de la Universidad de Deusto. https://
tuningacademy.org/wp-content/uploads/2014/02/Reference_Points_for_
the_Design_and_Delivery_of Degree_Programmes_in_Linguistics_-_
Brochure.pdf

75


https://www.google.com.ua/books/edition/British_Qualifications_2020/fnXADwAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/British_Qualifications_2020/fnXADwAAQBAJ?hl=en&gbpv=0
https://devmts.org.uk/ukcompetence.pdf
https://devmts.org.uk/ukcompetence.pdf
https://www.google.com.ua/books/edition/Competence_and_Program_based_Approach_in/B3NyDwAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Competence_and_Program_based_Approach_in/B3NyDwAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Competence_and_Program_based_Approach_in/B3NyDwAAQBAJ?hl=en&gbpv=0
https://www.ncl.ac.uk/undergraduate/degrees/q100/
https://www.ncl.ac.uk/undergraduate/degrees/q100/
https://www.amazon.com/Competence-Modern-Society-Identification-Development/dp/0718604814
https://www.amazon.com/Competence-Modern-Society-Identification-Development/dp/0718604814
https://www.qu.edu.qa/SiteImages/static_file/qu/offices and departments/VPAA/Academics/accreditation/documents/Recognition_scheme.pdf
https://www.qu.edu.qa/SiteImages/static_file/qu/offices and departments/VPAA/Academics/accreditation/documents/Recognition_scheme.pdf
https://www.qu.edu.qa/SiteImages/static_file/qu/offices and departments/VPAA/Academics/accreditation/documents/Recognition_scheme.pdf
https://www.qaa.ac.uk/docs/qaa/sbs/sbs-linguistics-23.pdf?sfvrsn=fa1ae81_2
https://www.qaa.ac.uk/docs/qaa/sbs/sbs-linguistics-23.pdf?sfvrsn=fa1ae81_2
https://www.google.com.ua/books/edition/Competency_in_Healthcare/z0KzDAAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Competency_in_Healthcare/z0KzDAAAQBAJ?hl=en&gbpv=0
https://www.google.com.ua/books/edition/Competency_in_Healthcare/z0KzDAAAQBAJ?hl=en&gbpv=0
https://tuningacademy.org/wp-content/uploads/2014/02/Reference_Points_for_the_Design_and_Delivery_of_Degree_Programmes_in_Linguistics_-_Brochure.pdf
https://tuningacademy.org/wp-content/uploads/2014/02/Reference_Points_for_the_Design_and_Delivery_of_Degree_Programmes_in_Linguistics_-_Brochure.pdf
https://tuningacademy.org/wp-content/uploads/2014/02/Reference_Points_for_the_Design_and_Delivery_of_Degree_Programmes_in_Linguistics_-_Brochure.pdf
https://tuningacademy.org/wp-content/uploads/2014/02/Reference_Points_for_the_Design_and_Delivery_of_Degree_Programmes_in_Linguistics_-_Brochure.pdf

The Modern Higher Education Review Ne 9, 2024

TOCIIKEHHS KOMIIETEHTHICHOTO ITIOXOAY
IO MIATOTOBKM JITHTBICTIB Y CIIOJIYYEHOMY KOPOJIIBCTBI:
MEPCIIEKTUBMU JIJIS1 YKPATHU

Onena [lopodeesa, kaHANUAAT QiONOTiYHNX HAYK, JOLEHT Kadeapyu iHIIO-
MOBHOI OCBiTM i MIKKYIBTYPHOI KOMYHiKalii, XMeIbHUIbKNUI HalliOHAIb-
HUIT yHiBepcuTeT, Byl IHCTMTyTCBKa, 11, 29016, XMenbHUIbKMIL, YKpaiHa,
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Ompra JlammmHa, KaHAUAAT MEJaroriYHMX HayK, JOLEHT Kadempy iHIIO-
MOBHOI OCBiTM 1 MDKKYZIBTYpHOI KOMYHiKallii, XMe/bHUIIbKMI HalliOHaJIb-
Huii yHiBepcuteT, Byl IHcTuTyTChbKa, 11, 29016, XMenbHUIbKMUI, YKpaiHa,
olgal807komochkova@gmail.com

Y cmammi docnionero possumox KomnemenmuicHoi oceéimu y Cnonyuero-
my Koponiecmei, ocobnuso ii 6nnus nHa npogecitiny nioeomosxy matibymmix ga-
xi6ui6 i3 ninesicmuxu. Ilepuiouepeoso niokpecnieHo HeoOXiOHICMb NOKPAULEHHS
nizHasanvHux 30i6Hocmeti cmMy0eHmis 3 Memor iXxHvozo e(exmusHoz0 3aHy-
DeHHS 8 0C6iMHbO-cOyianvHe cepedosuule 3aknady euwsoi ocsimu. Y cmammi
npoananizo8aHo nepexio 6i0 MpaouyitiHo20 akaoemiuHo2o OUiHI08aHHS 00 KOM-
nemeHmHicHoeo, 32i0H0 dokmpuHu BonoHcbKko20 npouecy, a maxox 3aKmya-
Ni308AHO BNPOBAONEHHT MINOUCUUNTIIHAPHUX Oc8imHix cmandapmis. Kpim
mMo20, y cmammi nodaHo icrmopuuHuti 0enA0 3apooreHHs KOMNemeHMHICH020
nioxody y Cnonyuenomy Koponiecmsi, 30kpema npocniokosano iozo sumoxu
8 1980-x pokax il npoananizosaro wiisx 3ameeporerus HayioHanoHux npo-
Peciiinux keanigikauiii (NVQ) ma nayionanvrux npogecitinux cmanoapmis.
Li cmanoapmu, 3ameepoxeti 3a805KU CNiBNpayi 3auikasneHux cmopiu, 3abes-
neuymop HATBHICMb Y BUNYCKHUKIB HEOOXIOHUX KoMNemeHUili 0N MATIOY MHIX
npogeciiinux poneti 32i0HO0 WBUOKO 3MIHIOBAHUX VMO8 MINHAPOOHO2O PUHKY
npaui. Ha ocHosi nosumusHux acnexmis 0pumancokoeo 00c8idy 3anponoHo-
BAHO WAXU ePeKmMUBH020 NoKpauleHHs npogecitinoi nidzomosxu mManibymHix
daxisuie i3 ninesicmuku 6 3BO Ykpainu.

Knrouosi cnosa: ninzsicmuka; KomnemeHmHicHull nioxio; KomnemeHuyis;
Komnemenmuicmo; Benuxa bpumanis.
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ABSTRACT

In the Humanities, particularly in literature education, students’ responses
to literary texts tend to be taken for granted. It is assumed that their ability to read
and account for the reading experience does not require pedagogical intervention.
Not only this is not a given, but any method or strategy used should be followed
by evidence-based assessments to make sure they achieve the intended teaching
learning objectives. Here we present a workshop on literary awareness conducted
online in Ukraine in 2023 with forty-five participants and describe how it has
been assessed. Despite the harsh conditions under which the participants were,
ten pre-and post-tests and fifteen evaluation sheets were returned. The data of this
pilot study was analysed quantitatively and qualitatively, and the results show that
the objective of increasing participants’ sensitivity to the use of verbal patterns
was achieved. These findings may stand as evidence to support a programme
for sensitizing readers to literary texts.

Keywords: evidence-based assessment; literary awareness; reading experience;
reader response, stylistic patterns.
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INTRODUCTION

The second half of the 20th century witnessed a shift in language and
literature teaching. This was the time when communicative approaches were
seen as the most effective way to prepare new generations for the world’s rapidly
changing technological and globalized environment. Consequently, reflection
and innovation were emphasized, and language educators turned to thelinguistic
creativity of imaginative texts as key skills to be learned (McRae 1991; Hall 2001;
2014; 2017; 2022). This conceptual change also affected English as additional
language (EAL) settings where the use of literary texts regained centrality
albeit under a different light (see Brumfit and Carter, 1986; Maley, 1989; Carter
and Nash, 1990; Zyngier, 1994a; 1999; Carter and McRae, 1996; Watson and
Zyngier, 2007; 2022; Paran, 2008; Hall, 2010; Zerkowitz, 2012). A fertile ground
for stylistics, the area began to blossom in language and linguistics departments
around the globe, and multiple stylistics approaches spawned (cognitive,
pedagogical, empirical, corpus, multimodal, historical) (Sotirova, 2015; Burke,
2023). Among them, literary awareness, a branch of pedagogical stylistics,
aimed at enhancing learners’ sensitivity to the verbal artistry of imaginative
texts and their role in human life. The ultimate aim was to promote learners’
autonomy in substantiating their response to artistic productions. Supporting
the inclusion of literary awareness courses in the curriculum, Zyngier (1994b)
argued that informed response to literary texts is a skill that may be acquired
and developed, resulting in more sophisticated readings.

It is true that response is a personal, non-transferable experience available
to any literate person (van Peer and Chesnokova, 2022). However, to help
understand the reading process, distinguishing three moments may be useful.
These moments are not necessarily discrete or sequential. Much overlapping
may occur, and boundaries tend to be fuzzy. However, for pedagogical
purposes this conceptual framework may come in handy. Moreover, we hold
that pedagogical interventions should always be assessed (Zyngier, op. cit.), and
in the educational context, there have been few empirical studies that examine
the interventions which promote the development of these moments (see
Fialho et al., 2011).

More specifically, the first moment occurs when the signals on the page are
perceived and processed. It also comprehends the immediate emotional reaction
and the first non-formal, verbalised (or not) impression (e.g., laughter, curiosity,
anxiety, etc.). By emotions, following Frijda (1986), we understand fine-tuned
evaluation mechanisms with both bodily and mental aspects, which are partly
codified culturally. ‘Non-emotional” linguistic structures are also responsible
for the reactions (Miall and Kuiken, 1994; van Peer and Chesnokova, 2019).

In the second moment, those aspects of the text which caused the initial
reaction are taken into account, giving way to linguistic awareness, an intra
textual event in which readers may look for clues in the text to justify their
emotional response.

78



Anna Chesnokova, Sonia Zyngier ISSN 2617-5266 (Online)

The third moment involves placing the text as a part of a wider system where
history, ideologies, literary tradition, and conventions interact. Readers may
then create links with other cultural artefacts, including theoretical postulations
that may support their understanding.

In an effort to validate pedagogical applications of literary awareness, studies
have observed face-to-face workshops carried out in different contexts and
levels of schooling and proficiency in English over the years (Zyngier, 1994a;
1999; Fedorova et al., 2006; Chesnokova, Zyngier and Viana, 2007; Viana and
Zyngier, 2017; 2020). More recently, to verify if an online and a more compact
version also worked, a 9-hour workshop was held in November 2023 with
students and staft of Borys Grinchenko Kyiv Metropolitan University. It was
carried out via zoom, bearing in mind there was a time zone difference of 5 hours
between the lecturer (Brazil) and the audience (Ukraine). A factor to be
additionally considered was the situation in Ukraine, a country still suffering
the effects of the war with Russia and experiencing missile alerts at the time
of the workshop and of the writing of this article. This contextualization is
necessary as it may have affected the experiencing, interpreting and textual
production. As the numbers obtained and the time length of the sessions do
not allow us to arrive at conclusive statements, this article offers initial results
of qualitative and quantitative analyses to show how a pedagogical experience
may be evaluated based on evidence.

The following questions guided this pilot study:

1. Does distance learning work as effectively as a face-to-face interaction?

2. Can it still be effective regardless of external conditions?

The next sections describe the workshop and present the results obtained.

METHOD

One week before the workshop, a single-blinded pre-test was completed
by the participants. The instructions were sent out by email by the first author
of this article. The completed assignments were then received, numbered and
forwarded to the second author with the performers’ anonymity preserved.

The test comprehended a stylistic analysis of two literary pieces. The first
one was ‘Acquainted with the Night' by Robert Frost, a 109-word poem rich
in stylistic devices, which include syntactic parallelism enhanced by anaphora.
The second text was a 98-word prose passage from Mrs. Dalloway by Virginia
Woolf, starting with ‘Up in the sky swallows swooping, swerving, flinging
themselves in and out, round and round, yet always with perfect control
as if elastics held them... until ‘Beauty was everywhere’ This extract is highly
foregrounded on lexical, syntactic and phonological levels and presents
an allusion. These devices help evoke a feeling of exhilaration, a celebration
of beauty. To avoid possible influence of the authors’ names on the participants’
reaction, no authorship or background information was provided (see sample
in the Appendix).
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The workshop was held by the second author of this article. The timeline
consisted of six sessions (90 minutes each), scheduled at intervals of 1-2 days.
Time for production was allocated after each pattern was presented and
discussed. There was also room for extra-class work, and the sessions were
conducted as a mixture of lecturing and interaction.

Participants'

Enrolment in the workshop was voluntary. Though the university
curriculum does not comprehend a course on literary awareness, we expected
enough interest from both students and staff members involved in teaching
EFL, English Stylistics, Applied Linguistics, World Literature and Empirical
Research Methods.

A total of 45 participants enrolled: 30 students (MA and PhD, age 21-25) and
15 staff members (age 28-72). Due to practical reasons, there was some turnover
in attendance, but the core group consisted of 20 participants. The students’
majors were English Philology and Translation Studies. Given the formal
entrance requirements to such programs, the selection criteria guaranteed
the C1-C2 levels of proficiency in English, which ensured full comprehension
not only of the lecturer’s information and instructions, but also of the language
and implications of the texts used as extra reading materials. On their part,
the staff members who enrolled were actively involved in teaching at graduate
and post-graduate levels. Therefore, participants were considered to be quite
proficient in English.

The Sessions

The topics selected for the workshop were vagueness, repetition,
comparison, free indirect discourse and register mismatch (for detailed
description and exemplification, see Zyngier 1994a). Vagueness was chosen
for being a pattern commonly used by authors to express doubt, opinion and
attitude towards something. The occurrence of linguistic imprecision produces
spots of indeterminacy (Ingarden, 1979; Brinker, 1980) which demand more
involvement of the reader. A semantic feature of style, this pattern is responsible
for blurring the text and helps to provide means of ‘colouring’ the discourse.
In the workshops, participants experienced ways in which different linguistic
devices fuzzity the discourse such as pluralization, use of adverbials and
adjectives, listings, modality, among other elements (see sample of a participant’s
account in the Appendix).

The second workshop focused on repetition, a device for meaning making
if we understand that each of the repeated units is independent of the other (see
Chesnokova and Yakuba, 2011, p. 103-105). When it occurs, repetition may
become stylistically significant. Literary awareness assumes that once repetition

"'This research project has been approved by the Borys Grinchenko Kyiv Metropolitan
University Ethics Committee.
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is seen as creating an effect, participants will be in a position to account for their
reaction. The same goal of making participants aware of how language may
work to create certain effects applied to comparison, free indirect discourse and
register mismatch.

RESULTS

Here we describe the results obtained from the pre- and the post-tests, and
the evaluation sheet handed out to the participants at the end of the workshops.
These are instruments that may allow us to arrive at an evidence-based overall
assessment (for more of such procedures, see Chesnokova, Zyngier and van Peer,
2016; 2017). The pre-tests reveal the stage the participants were before being
exposed to the experience, whereas the post-tests indicated what was obtained
at the end. To a certain extent, they may track and measure development.
The pre-test also enabled us to categorize participants’ level of awareness.
As to the evaluation sheet, we expected it would work as an instrument where
participants could voice their opinion irrespective of what they had actually
learned.

Pre-Test

From the types of responses received in the pre-test, it was possible
to identify three different groups: (1) highly sensitized participants who
produced complex analyses and were fully aware of stylistic devices, (2) those
also aware of devices, but who produced briefer and more superficial analyses,
and (3) ‘naive’ participants that showed no awareness of foregrounded patterns
or literary devices. The sample in the Appendix is illustrative of Group 3.

An interesting observation is that the samples from the first and second
groups seemed to have been strongly influenced by American New Critics
like C. Brooks, R.P. Warren and W.K. Wimsatt (for details, see Newton, 1988,
especially Chapter 2). It is clear that here participants draw all the information
from the text itself and overlook the effect of the experience. They assume
the text is an organic and independent whole, and focus on themes, structure
and literary devices. As Newton (1988, p. 39) explains, New Critics ‘advocated
“intrinsic” criticism — and impersonal concern for the literary work
as an independent object — and opposed “extrinsic” critical approaches, which
concerned themselves with such matters as authorial intention, historical, moral
or political considerations, and audience response. This kind of approach and
layout is typically found on the internet, and the fact that participants may have
had access to cannot be disregarded (see, for instance, LitCharts or SparkNotes).
Two days of preparation for the test were allowed, and we noticed that much
of the output of both groups was rather similar in terms of organization and
elements pointed out. Regarding the layout, literary devices were often itemized
and bulleted, resembling materials available online. As the fact that they may
have copied from the internet cannot be confirmed, we recommend that before
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selecting texts researchers check whether their analysis can be found online.
Nowadays, uncontrolled use of AI, ChatGPT in particular, often violates
academic integrity rules by preparing output that may be easily copied. In this
sense, we do not know whether we are assessing the learner’s production or
what they copied from the internet.

Still, it was rather rewarding to realize that some participants did not
go elsewhere for help, especially those we categorized as Group 3. Here,
the respondent mentioned lack of prior knowledge of the text, and the analysis
was rather unique. Although seven were classified in Group 3, in the Appendix
we provide the only example of a participant who also handed in the post-test.

Notwithstanding these problems, we considered the pre-test as a whole
validated, as asking participants to review their previous analysis in the post-
test at the end of the workshops and checking whether they would like to change
their initial answers after the experience minimized possible initial external
interference.

Post-Test

Once the workshop was over, the participants were asked to do a post-test,
always on a voluntary basis. This involved revisiting their initial responses
and editing them freely, changing any items they considered relevant (see
the Appendix). Due to various factors and circumstances, out of 31 pre-tests,
only 10 post-tests were submitted. Table 1 below shows the number of post-
tests returned and the initial grouping of the participants.

Table 1

Post-tests by groups

PARTICIPANTS GROUP 1 GROUP 2 GROUP 3 UNCLASSIFIED
2 X
4 X
5 X
6 X
13 X
15 X
16 X
18 X
22 X
23 X
TOTAL 4 4 1 1
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In the pre-tests of the poem, participants in Group 1 focus on the text and
present bulleted sections with separate descriptions of the devices. The subjects
of the sentences are inanimate agents such as ‘the poem; ‘the speaker, or
a literary device. There is no open mention of an experiential response. Change
takes place in the post-test, with the omission of bullets and the introduction
of a personal response, together with a reference to the devices as a way
to substantiate the analysis. Group 1 participants now mention their personal
reaction. In the pre-test of the prose passage, they tend to concentrate
on the feeling, determining what linguistic devices contributed to the effect
created. Similar editing in this direction occur in the re-analysis of the prose
passage, where the subjects become ‘the author’ and ‘the reader), the former
creating effects, and the latter experiencing them.

Comparable shifts occur with participants from Group 2 when they edit their
previous analyses and introduce the linguistic choices and the effect they felt.
For instance, Participant (henceforth — P) 4 added the following to the post-
tests of both poem and prose passage:

(Post-test)

Poem:

The general mood of the poem can evoke feelings of longing, sadness and loss
in the listener. The repetition of “I have” emphasises the routine and repetitiveness
of the poet’s experiences, which may indicate his constant state of loneliness. Also,
the repetition of “And” in the second and third stanzas can reflect the endlessness,
the continuity of his walks and internal conflicts.

Prose passage:

The poem [sic] evokes a sense of aesthetic delight and inner harmony.
The phrase “Up in the sky swallows swooping, swerving, flinging themselves in and
out, round and round, yet always with perfect control as if elastics held them”
evokes the lightness and grace of nature.

The repetition in the phrase “round and round” creates a sense of endlessness,
continuity of movement, which may reflect the eternal cycle of nature. Also,
the phrase ‘and the sun spotting now this leaf, now that, in mockery, dazzling
it with soft gold in pure good temper” emphasises the beautiful and unpredictable
nature of nature.

The repetition of the word “beauty” emphasises the main idea of the poem and
presents beauty as a real truth that surrounds us everywhere. The poem evokes
a sense of gratitude and detachment from everyday life by celebrating the beauty
in ordinary things.

Here P4 indicates being very attentive to possible repetitions and the effects
literary devices triggered, focusing on the ‘mood;, ‘the experiences’ and ‘evoking’

Regarding Group 3, only one participant (P18) returned the post-test (see
Table 1 above and the Appendix). Changes in the same direction seem to have
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occurred. The analysis reveals the participant’s awareness of how repetition
is responsible for the impact created and for the foregrounding of the first
and last lines. The change effected in the prose passage is even more striking.
From the mention of only the visual imagery and sounds that help reconstruct
the scenery in the reader’s mind in the pre-test, P18 now concentrates
on the strong appeal of the passage and enumerates the many devices that may
have been responsible for this effect. While in the pre-test the contrast between
the long sentence and the final short one is noticed, in the post-test emphasis is
given to the various patterns responsible for creating vagueness.

Only one participant could not be classified in Groups 1, 2 or 3 as the post-
test submitted already presented the experiential responses the course targeted.
For this reason, this participant did not see any need to change the first analysis
of the prose text, although the literary devices that had led to the experience
and which the course also offered were not spelled out. For the poem, however,
the participant highlighted some of the changes in his or her reaction.

What we can conclude from a comparison of the pre- and post-tests submitted
is that most of the participants realized the relevance of an experiential reading
and the need to support it with a description of the literary devices perceived.
In sum, even in a very short period of time, sensitization to choice, effect and
reader response seem to have occurred.

Evaluation sheet

Added to the pre- and post-tests, an evaluation sheet was sent to the group
at the end of the workshop. It was anonymous, and 15 were returned, which
indicates that half of the participants evaluated the course on a voluntary basis.

The seven items relating to each workshop got a very high ranking (Total
Average: 4.5 out of 5; see Table 2).

Table 2
Workshop assessment by topics
WORKSHOP AVERAGE
Introduction to literary awareness 4.8
Vagueness 44
Repetition 4.2
Comparison 4.8
Free indirect discourse 4.7
Literature as a system 4.9
Register mismatch 4.0
AVERAGE 4.5
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As can be seen from Table 2, the ratings were quite positive, though register
mismatch and repetition ranked lower than the other sessions. Two participants
attributed zero to these items, but did not justify their grading. We do not
know whether they disliked these sessions or just missed them. We are inclined
to accept the latter, as their assessments were overall quite enthusiastic. One
participant also attributed 6 to ‘Literature as a system’ although it was asked
that they rated the sessions from 0 to 5.

In addition, we used AntConc 4.2.4 (Anthony, 2023) to analyse word
frequency in the responses. To this purpose, we prepared one txt file containing
all their answers, excluding questions and instructions, resulting in a corpus
of 3,080 tokens and 843 types, which indicates small variation in terms of items.
This means the wording of evaluations was rather consensual and in the same
direction. Despite the fact that strong generalizations are not possible here
due to the size of the sample, the results can be useful for an overall estimate
of the participants’ assessment.

The most frequent 4-word lexical bundles in the corpus, ranking 22 and
with a frequency of 2, were the following (see Table 3 below).

Table 3
Most frequent lexical bundles
LEXICAL BUNDLES

a rather interesting and easy to understand manner
a very interesting and full of interesting information
and easy to understand in an accessible manner
be as effective as interesting and easy to
can be highly effective it was quite useful
content was well presented list was extremely helpful
contributed to the overall the instructions were clear

As these lexical bundles indicate, the wording of the assessments was quite
positive. This result is also confirmed with an examination of their most frequent
words (with the grammatical words filtered): ‘learning’ (41), ‘workshop’ (23),
‘distance’ (22), ‘experience’ (16) and ‘interesting’ (15).

The participants predictably focused on the educational side of the sessions
(‘learning’ and ‘workshop’) and compared it to conventional practices
(thus distance’). On a positive note, ‘experience’ was mentioned 16 times,
which indicates personal involvement in the sessions. The main collocates
for ‘experience’ were ‘learning), ‘distance, ‘interesting, ‘workshop’ and ‘valuable’
The participants also mentioned that ‘[t]he balance between informative
content and manageable tasks made the learning experience [italics are ours]
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enjoyable and accessible for all’ This noun phrase collocated with ‘valuable]
‘convenient and efficient] as well as ‘holistic and informed.

In its turn, the main collocates of ‘learning’ appeared to be ‘distance’ (21),
‘experience’ (11) and ‘effective’ (10). The first item on the list is clearly connected
to the mode of interaction, while the second and the third ones reflect the high
degree of the learners’ immersion in the sessions and the result obtained.

We also analysed the assessment corpus for the parts of speech frequency
used based on Lingualyzer (Linders and Louwerse, 2023). We then compared
the data obtained to Biber et al’s corpus (1999), as Table 4 below shows. Biber
et al’s findings are derived from the 40 million-word Longman Spoken and
Written English corpus (LSWE), which comprises 37,244 texts of four core
registers (approximately 5 million words each): conversation, fiction, news and
academic prose. All the findings are normalised to frequency of occurrence per
1 million words. We decided to compare our corpus to Biber et al’s conversational
and academic sub-corpora to see where the corpus would situate itself.

Table 4
Parts of speech ratio: three corpora compared
Biber et al. (1999) Biber et al. (1999)
. . Our corpus
conversational academic
Nouns 15% 30% 23.5%
Verbs 12.5% 10% 17.9%
Adjectives 2.5% 10% 10.6%
Pronouns 16.5% 4% 8.5%

Table 4 indicates that in terms of nouns and pronouns our corpus stands
halfway between academic and conversational modes, although it shows a clear
predominance of verbs and a slight one of adjectives.

DISCUSSION AND CONCLUSION

The results obtained add evidence to the effectiveness of literary awareness
as a sustainable methodology. The participants have shown to have developed
sensitivity despite the brevity of the course and highly unfavourable external
circumstances thatincluded the long-term ones (the ongoing war in the country)
and the short-term risks (occasional air alerts that at times overlapped with
the sessions).

This study aimed at describing a pedagogical intervention with the purpose
of sensitizing participants to the workings of verbal art. Despite the contextual
constraints and the small corpus obtained, the results suggest that distance
learning may work as effectively as a face-to-face interaction when it comes
to promoting awareness to reading experience. Yet more fine-grained
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comparative investigations should be carried out to see in what ways the two
modes differ. It has additionally demonstrated that the workshops can be also
effective even under difficult external conditions.

We have also shown how the experience can be assessed thus emphasizing
the need to evaluate the results of the intervention based on the data obtained.
This report supports our initial argument that literary experience can be
enhanced and developed. The methodology has proven to be sustainable,
irrespective of the online mode of interaction. From a more global perspective,
this conclusion may be valid to participants in more distant or unfavourable
situations. As Hall (2014, 263) states, ‘more is needed in the stylistics and
stylistics pedagogy of other languages and contexts’ Looking at the participants’
production in terms of their choice of theme, content and mood could also be
revealing, especially with focus on a variety of settings.

PROSPECTS FOR FURTHER RESEARCH

This study also sparks off further investigations. One of them could compare
the types of verbs used in our assessment corpus. To this purpose, Halliday’s
(1971) description of verbal processes may be quite useful. In terms of adjectives,
both Biber et al’s (1999) academic and our assessment corpora show a much
higher frequency than the conversational corpus. In our case, participants
relied heavily on adjectives, none of which had negative weight: ‘interesting’
(15), ‘valuable’ (12), ‘effective’ (12), ‘useful’ (10), ‘literary’ (10), ‘engaging’ (8),
‘informative’ (7), ‘clear’ (7), ‘structured’ (6), ‘creative’ (6), ‘accessible’ (6) and
‘beneficial’ (5).

Another line of investigation could look into the adjectives in Biber et al’s
(ibid.) academic corpus and see how they compare. It is clear that an academic
corpus also contains much evaluation, which justifies the high frequency
of adjectives, but at this stage, we are not aware of their semantic prosody.
What we can say is that our corpus presented adjectives with highly positive
connotations.

The data obtained were very rich and also involved numerous in-class
productions and home assignments. Looking into these would cast light
on the skills acquired, on the ability developed for autonomous usage
of the patterns discussed, and on the influence of contextual factors. It would
also be interesting to replicate the workshop using different patterns in the same
context to see how the outcomes compare.

It is never enough to stress the need for instruments and methods that
will help teachers validate their practice. This study has shown that responses
to reading experience cannot be taken for granted, and that the methodology
already tested for developing awareness can be applied to different settings.
It is true that results will always be provisional and that practices will keep
adapting to the times, especially if the teachers exert a critical look. Still, they
serve as temporary ground to move forward.
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APPENDIX: Example from P18

(Pre-test)

Poem:

I have never read this poem, the mood of it is very evident, it reflects stillness
of night, its romantic flair and solitude. It centers on one persona walking alone,
who encounters only a watchman, for whom being out at night is nothing but a job,
so their role is this poem is insignificant, they are simply a decoration, like city lights
or a clock. However, the one walking through the night is a more active character.
They may be just observing the night’s stillness, and they understand that this
night city may seem gloomy and sad, mostly silent with occasional noise alarming
no one, and dark only somewhere disturbed by light. However, they understand
the melancholic beauty of the night time, they are the only one conscious of it.
And this main idea of the poem provided is highlighted and framed by identical
opening and closing lines — I have been one acquainted with the night.

Prose passage:

I don’t recognize this passage, so my interpretation is only based on this given
fragment and not influenced by any background information about the author
or the whole original writing. However, this piece has quite optimistic and life-
asserting vibe due to enumeration of different forms of nature, like swallows,
flies, sun, each involved in various constantly changing actions. These little events
underline liveliness of nature, as if even inanimate and ethereal objects possess
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souls and enjoy being in constant motion, too. This passage is full of visual images
and sounds, so that a reader can easily reconstruct the scenery, they might have
once witnessed themselves, in their mind and understand how beautiful it indeed
is. Putting all this description of nature in one very long and very complex sentence
also contributes to this creation of uninterrupted, active and thus beautiful
life of nature, uninfluenced in any manner by an observer. And the final short
sentence of the fragment summarizes it.

(Post-test)

Poem:

The poem conveys the feeling of loneliness, achieved by repeating words
I have been one, I have walked, I have outwalked, I have looked down, I have
passed by, I have stood still and stopped in the first three stanzas. But the main
idea of the poem and the concentration of emotions are in the first and in the last
lines that are also repeated and thus foregrounded and that also may serve
as a headline — I have been one acquainted with the night.

Prose passage:

As a reader I feel mesmerized, enchanted and immersed in the beauty
of the nature. Accumulation of verbs combined with alliteration (swallows
swooping, swerving, flinging themselves), epithets (dazzling it with soft gold
in pure good temper), adverbs (in_and out, round and round), occasional
repetitions (all of this, calm and reasonable as it was, made out of ordinary
things as it was, was the truth now; beauty, that was the truth now), inclusion
ofparenthesis (it might be a motor horn), comparison (as if elastics held them),
and personification (the sun spotting now this leaf, now that, in mockery,
dazzling it) — they all contribute to vagueness and fuzzifying in the passage
[underlining by participant, bold by us].

JIITEPATYPHA OBISHAHICTD TA OCBII YUTAHHA:
OLIHIOBAHHA JOKA3IB

Anna YecHokoBa, npodecop, KuiBcbknit ctonmmanuii yHiBepcuret imeHi bo-
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Y eymanimapnux naykax, 30Kpema 8 KOHMeKCmi HABUAHHA IHO3eMHiti MOBi
il mimepamypi, peakyis crmyoenmis HA XYOOHHI MeKCmu, AK NPAuno, cnpuii-
maemovcs K danicmo. Beaxcaemucs, ujo ixHe 8MiHHA npayroeamu i3 mekcmom
i nosichiosamu ceiti 00c8io He nompebye nedazoziutozo smpyuants. Hacnpasoi
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ue He max, i 6y0b-aKuLl Mermoo Yy Crpamezis, ujo 6UKOPUCTOBYIOMbCS, NOBUH-
Hi CynpoBo0Hy8amucs HayKoso 00sPyHIMOBAHUM OUiHIOBAHHAM, U400 nepeceio-
YUMUCH, W0 IX 3ACMOCYBAHHS NPU3BOOUMD 00 00CACHEHHS NOCMABIEHUX irleli
Y 8UKNIA0AHHI I HAB4AHHI. Y Uill cmammi nponoHyemvcs aHanis pe3ynvma-
mie cemiHapy 3 Xy00i#HbOI 00i3HaHOCMI, AKUL NPOXO0U8 6 OHAATIH-Popmami
8 Yxpaini y 2023 poui 3a yuacmi 45 cmydenmis. Hessaxcaiouu Ha Hecnpusm-
NU6i 308HIWHI 06casuHu, 8 AKUX nepebysanu crnyxadi, 10 yuacHuxie ceminapy
BUKOHANU DoeKcnepumeHmanvHe i nicngexcnepumermanvue 3a80anus. Okpim
mozo, no 3asepuieHHi ceminapy 15 oci6 Ha 000p0oBinvHUX 3acadax 3an08HUNU
popmy ouintoeanus. Ilicna nposedeHHs AKICHO20 i KifbKiCHO20 AHAMi3y UUX
mamepianié 6cmMaHoBIeHO, W0, He38AN AU HA 04e8UOHI 00OMeNYB8anvHi 00-
CMAasuHu ma KOMNAKMHICMb Kypcy, Memooono2is npooemoHCmpy6ana c60t0
epexmusHicmv ma cmanicmo. [Jo6edeHo ni08ULeHHS UYMAUBOCMI YHACHUKI6
00 8UKOPUCAHHS MOBHUX MOO€sIell, A MAaKON NOKPAULEeHHS IXHbOT 30amHocmi
DpO3ymimu mekcm i yceidoMneHo 3acmocosysamu maxi mooesni y 671acHoOMy Nu-
cemHomy mosnenHi. Lle € cymmesum apzymeHmom Ha KOPUcmo 6KaHUEHHS KYp-
Cy 3 pO36UMKY XY00HHbOT 00i3HAHOCMI Y Pi3Hi HABUANILHI NIAHU.

Kntouosi cnosa: dokasosa ouitka; nimepamypra 00izHanicmo; 00c8i0 uu-
MAHHA; YUMAaybKuil 6i02yK, CMUIiCMUu4Hi 3aKOHOMIPHOCIII.
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ABSTRACT

The article examines the implementation of differentiated instruction in higher
education institutions through bibliometric analysis using Scopus database
data and Bibliometrix software. Differentiated instruction addresses diverse
student needs, interests, and capabilities, aligning with global educational trends
emphasizing flexibility, inclusivity, and lifelong learning. Historically focused
on special and gifted education, recent studies highlight its broader applications,
including STEM, language learning, and online education. The analysis includes
129 relevant publications, representing 13% of all differentiated instruction
related research in Scopus. The main areas in the research topic are foreign
language teaching, inclusive education, innovative pedagogies, and teacher
training. Prominent trends include the integration of differentiated instruction
in technology-enhanced learning, its impact on student engagement and academic
performance, and its role in fostering inclusivity and equity. The study underscores
the necessity of teacher readiness and training to implement differentiated
instruction effectively. By mapping current knowledge and identifying gaps,
the article provides a foundation for advancing differentiated instruction practices
in higher education institutions, emphasizing its potential to enhance student
outcomes and educational equity in a digitalised context.

Keywords: differentiated instruction, higher education, higher education
institution, bibliometric analysis, Bibliometrix, Biblioshiny
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INTRODUCTION

Personalisation of the educational process is one of the requirements for
modern education. The EDUCAUSE Horizon Report 2023 (Educause, 2023)
notes that social trends include growing demands for convenience and flexibility
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in teaching methods, expanding and strengthening requirements for equitable
and inclusive teaching and learning, and changes in the student population
due to the need for lifelong learning and workplace learning. The “Vision
of the Future of Education and Science of Ukraine’ defines education’s focus
as the individual at different stages of life, and the main tasks of education are
to ensure the development and realisation of each participant in the educational
process (Ministry of Education and Science of Ukraine, 2023). The priorities
of education include person-centred education, as well as barrier-free and
inclusive education, taking into account each students needs, interests and
capabilities. One of the strategic goals of higher education development is
to create an environment that provides maximum learning opportunities.
Differentiated learning is one of the ways to achieve the realisation of the diverse
educational needs, interests and goals of students. The first scientific studies
using the term ‘differentiated instruction’ appeared in the 1960s. However,
until the early 1990s, these were isolated studies aimed at researching the
education of students with special needs and gifted students. An analysis
of the papers indexed by the Scopus scientometric database with the search
terms TITLE-ABS-KEY(differentiated instruction’) AND (EXCLUDE
AFFILCOUNTRY, ‘Russian Federation’) shows that the topic of differentiated
instruction is widely studied, with a total number of 983 documents found.
However, the number of publications related to differentiated instruction and
higher education institutions is 129 documents, which makes up 13% of all
publications in the Scopus scientometric database on differentiated instruction.
As the studies concerning differentiated instruction and higher education
institutions may include a wide range of topics, bibliometric analysis can be
used to understand the studied and unexplored areas. Bibliometric analysis
based on the quantitative analysis of bibliographic characteristics of documents
provides a basis for identifying trends and patterns inherent in a sample
of publications.

LITERATURE REVIEW

There are a few studies presenting a bibliometric analysis of differentiated
instruction in general and in higher education in particular. Shareefa
& Moosa (2020) analyse the most-cited publications on differentiated
instruction in Scopus between 1990 and 2018. The characteristics they explore
about the publications are areas of publications, patterns of citations, most
frequently used keywords, authors’ countries, authors’ collaborations, and
journals where the documents were published. The main groups of keywords
except for ‘differentiated instruction’ included ‘differentiation;, ‘curriculum,
‘mathematics; and ‘reading. The related to them keywords included ‘learning
preferences, ‘gifted (students), ‘inclusion; ‘teacher literacy, ‘problem-based
learning) ‘elementary school, ‘interactive learning environment, and ‘word
reading’. The USA authors contributed the most to the topic. Top-3 journals
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publishing articles on differentiated instruction (‘Gifted Child Quarterly,
‘Exceptional Children, and ‘Educational Leadership’) deal with teaching
gifted students and inclusive education, which also indicates trending areas
inthe selected period of time. Sun & Xiao (2021) confirm the statement that
the leadership in the differentiated instruction study belongs to the USA. Their
analysis of publications indexed by the Web of Science database between 2000
and 2020 shows that Web of Science contains more documents on the studied
topic than Scopus. The main trending areas concerning differentiated
instruction include assessment, universal design for learning, and STEM
education. Hadi, et al. (2023) performed an analysis of publications in Scopus
between 1961 and 2023 that included 746 documents. Compared to the analysis
by Shareefa, & Moosa (2020) there is a significant difference in leading journals
and authors. This indicates active development of the topic and proves the
need for regular bibliometric analysis performance toprovide the current stage
ofthe topic study. Some of the keywords mentioned in the previous publications
are also mentioned as trending by Hadiy et al. (2023). However, there are
also several new ones such as ‘e-learning, ‘educational computing, learning
systems, which shows that differentiated instruction has also gone digital.
The development of differentiated instruction studies is covered in the paper
by Utami et al. (2024). Similarly, to Shareefa, & Moosa (2020), they used
as the basis for the study Scopus scientometrics database and such indicators
as journals, countries, researches, and citation. Cluster analysis was used
to trace connections between keywords, authors of publications, countries,
etc. The only study found that deals directly with the bibliometric analysis
of differentiated instruction in higher education is by Au-Yong Oliveira et al.
(2022). The study analysis 24 papers on differentiated instruction published
between 2002 and 2022. The keywords used for the search are ‘differentiated
instruction’ and ‘higher education. The following research areas are defined
within the search results: learning styles, blended learning, hybrid learning,
teaching and learning strategies, flipped classroom, e-learning, universal
design forlearning, English as a foreign language, etc. Taking into consideration
the rapid development of differentiated instruction topic and the small amount
of the previous research with bibliometric analysis, the author, considers
the sphere of the current research timely and relevant.

RESEARCH OBJECTIVES

The purpose of this study is to determine the level of research
on the implementation of differentiated instruction at higher education
institutions (HEIs) and to outline the prospects for further research on the topic
in the context of digitalisation of education. In accordance with the objective,
the following tasks have been identified: to analyse publications on differentiated
instruction in the Scopus scientometric database; to identify the main areas
of research on differentiated instruction at higher education institutions;
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to determine the prospects for further research on the topic in the context
of the digital transformation of education, in particular the implementation
of differentiated instruction at a university using learning and content
management systems (LCMS).

RESEARCH METHODS

In the article, the bibliometric analysis method is used to obtain and process
data from Scopus scientometric database. Bibliometric analysis belongs
to quantitative research methods and is used to analyse scientific publications
to explore the current stage of the research on the chosen topic, trends and
potential research areas. Bibliographic analysis includes the following stages
of performance: defining keywords of the search, specification of the search using
filters, export of data, and data analysis and visualisation using software (Wang
& Su, 2020). For the analysis of the data obtained from Scopus, Bibliometrix
software was used, specifically the web-interface application for Bibliometrix —
Biblioshiny. Clustering by Coupling analytics and Conceptual Structure
analysis were used. Descriptive analysis was used to interpret the data analytics
performed in Biblioshiny.

RESULTS

From the analysis of recent studies, we can see that the search query
‘differentiated instruction’ presents higher education only in terms of training
future teachers and in-service training of practicing teachers. In order
to determine the state of research on differentiated instruction in higher
education institutions (HEIs), there is a need to specify the search query.
To refine the search, it was decided to add the keywords ‘university, ‘higher
education institution, ‘higher education’ and ‘HETI. The search terms TITLE-
ABS-KEY (‘differentiated instruction’ AND university) AND (EXCLUDE
(AFFILCOUNTRY, ‘Russian Federation’) in the Scopus database found 90
publications; TITLE-ABS-KEY(‘differentiated instruction’ AND ‘higher
education institution’) and (EXCLUDE (AFFILCOUNTRY, ‘Russian
Federation’) — 5 publications; TITLE-ABS-KEY (differentiated instruction’
AND ‘higher education’) and (EXCLUDE (AFFILCOUNTRY, ‘Russian
Federation) — 39 publications; TITLE-ABS-KEY (differentiated instruction’
AND hei) and (EXCLUDE (AFFILCOUNTRY, ‘Russian Federation’) — no
publications found. After comparing the search results and removing duplicate
sources, the total number of publications related to differentiated instruction
and higher education institutions is 129 documents, which is 13% of all
publications in the Scopus scientometric database on differentiated instruction.

The analysis by Author’s Keywords with the Global Citation Score allows us
to identify 9 main clusters, as shown in Table 1.
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Results of Clustering by Coupling analytics
in Biblioshiny (Bibliometrix)

Table 1

Keywords

Cluster

Frequency

Centrality

Impact

differentiated instruction — conf 89.8%
differentiation — conf 60% english for specific
purposes — conf 100% inclusion — conf 100%

44

1.637

2.631

professional development — conf 60% and
materials — conf 100% content literacy —
conf 100% instructional strategies — conf
50%

0.371

inclusive education — conf 50% special
education — conf 100% differentiating
instruction — conf 100% diversity — conf
50%

0.518

1.75

differentiation — conf 40% active learning —
conf 100% gifted education — conf 100%
identification — conf 100%

0.392

differentiated instruction — conf 10.2% higher
education — conf 71.4% administration/
supervision — conf 100% bibliometrix —
conf 100%

1.995

flipped classroom — conf 50% block mode —
conf 100% collaboration — conf 50% flipped
learning — conf 100%

0.341

1.25

higher education — conf 28.6% cognitive
development — conf 100% emi — conf 100%
english-medium instruction — conf 100%

0.589

self-efficacy — conf 100% differentiated
instructional — conf 100% foreign language
teaching — conf 100% kazakhstan — conf
100%

1.22

english language teaching — conf 100%
backward design model — conf 100% blind
students — conf 100% curriculum — conf
100%

1.22

3.579

The cluster analysis helps identify the main directions and trends in studying
the relevant topics. Clusters 1,7, 8 and 9 are united by a focus on foreign language
learning, including English. Cluster 1 deals with differentiated instruction
for ESP and inclusive education. This cluster is the largest, with the second-
highest centrality (1.637) and impact (2.631). The Impact/Centrality graph
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(Fig. I) shows that the publications included in this cluster are the most cited
and, at the same time, contain numerous recent studies. This indicates that
the topic of differentiation in foreign language teaching in higher education
is one of the leading ones among those presented in the Scopus scientometric
database. Cluster 7 focuses on the cognitive aspects of differentiated instruction
in higher education, especially in English language teaching. This cluster has
a moderate centrality and no impact, which demonstrates the relative novelty
of this topic and the lack of citations, probably due to the narrow specificity
of this area and the recent indexing of publications in Scopus. Cluster 8 focuses
on the application of differentiated instruction in foreign language teaching,
with an emphasis on independent learning and ensuring students’ personal
effectiveness. This cluster has a high centrality (1.22) and no impact, which
may be due to the specific geographical context of the publications in this
cluster (Kazakhstan). Clusters 3, 4 and 9 are united by their focus on groups
of students with special educational needs. Cluster 3 contains publications
that focus on the use of differentiated instruction in the context of inclusive
and special education, emphasising the importance of taking into account
the diversity of students. On the Impact/Centrality graph (Fig. 1), it is located
moderately above the impact line and slightly to the right of the centrality line
with values of 1.75 and 0.518, respectively, reflecting the high level of citations
of publications in this cluster and the relative longevity of interest in these
topics, which are still in the focus of contemporary scholarship. Cluster
4 focuses on the application of differentiated instruction for gifted students,
emphasising active teaching methods and giftedness identification. The low
centrality (0.392) and lack of influence indicates little interest in this topic
in the past and a lack of recent publications. Comparing the data from this
cluster with the indicators for the study of the use of differentiated instruction
for gifted students in general, we can conclude that this topic has remained
relevant at the school level but has not gained popularity in higher education.
Cluster 9 focuses on the specific application of differentiated instruction
in English language teaching, particularly focusing on inclusion (blind
students) and curriculum development. This cluster has a high centrality
(1.22) and the highest impact (3.579), but unlike Cluster 1, it is small. This
suggests that this cluster contains a few documents, including publications with
a high citation index. Cluster 2 is concerned with designing and implementing
differentiated instruction, including teacher training and developing appropriate
materials. It focuses on content literacy, professional development, teaching
strategies and materials. The low centrality (0.371) and lack of impact indicate
that this topic has not been developed significantly within higher education.
Cluster 5 is related to research aspects of differentiated instruction in higher
education, including administrative aspects and bibliometric analysis. It has
the highest centrality (1.995), which demonstrates the significant interest
in the development of the topic of differentiated instruction in higher education
in modern research. The absence of influence in this case indicates the novelty
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of the research. Cluster 6 considers innovative pedagogical approaches,
especially the concepts of flipped classroom and collaboration in the context
of differentiated instruction. This cluster has a low centrality (0.341) and
moderate impact (1.25), which indicates the citation of publications on this
topic published in previous years, but a small number of more recent studies.

y backwalitfefesitinterbirsitr eotion 6awnf 8

blind stutifatentatipmogmnf 60%

inc|u$ive education - conf 50% englisiafnrapedfic pooposes - cont
specjal education - conf 100% inclusion - conf 100%
differentiating instruction - conf 100%
flipped classroom - conf 50% Idiversity - conf 50%
block mode - conf 100% !
collaboration - conf 50% !
flipped learning - conf 100% :
- I
Bl o e e e e e e e e e e Lecccccccccce e ————-——- .
E

I
professional deviftgnemetiatiaont6040% higher education - conf 28.6% self-effiffacg Atiatefd DB¥#uction - ¢
and mateaidive temiBg%cdnf 100%ognitive development - aiffet@0tiated inshightordkicabion!-00sn f
content Iig?fmyedommm%&]onf 100% emi - conf 100%foreign langadgertistchting)/greriAen -
instructional stdetegiEatioonfd@¥ 106giglish-medium instruction - conf 1kd2akhstan biolidrm@oeix - conf 10

1
1

I
1

Centrality ‘

Fig. 1. Results of Clustering by Coupling Analytics in Biblioshiny (Bibliometrix)

The bibliometric analysis of keywords on differentiated instruction in higher
education shows that research on differentiated instruction in higher education
covers a wide range of topics, from inclusive education and language teaching
to innovative pedagogical approaches and specific contexts of application.
The most influential clusters focus on the general principles of differentiated
instruction, inclusion and English language teaching.

The analysis of the network of co-occurrences based on the annotations
of scientific publications (Fig. 2) from the Scopus scientometric database
identifies 3 clusters and reflects the interconnection of terms in research related
to differentiated instruction in higher education.
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Fig. 2. Results of Conceptual Structure Analysis in Biblioshiny (Bibliometrix)
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Cluster 1 (red) is the largest and covers a wide range of topics related
to differentiated instruction, including foreign language teaching,
consideration of learning styles, diversity of students in groups, classes and
teaching approaches, educational technologies and environment, special and
inclusive education, and professional development of teachers and lecturers.
The term ‘differentiated instruction’ has particularly strong links with the terms
‘learning styles, ‘student learning, and ‘teaching approach; which emphasises
the importance of adapting teaching methods to the needs of students.
The topics ‘special education, ‘literacy instruction, and ‘foreign language’ are
located on the periphery but have direct links to the central node, indicating
specific areas of application of differentiated instruction. Cluster 2 (blue)
focuses on teacher training and inclusive education. The terms ‘pre-service
teachers’ and ‘teacher education” have a strong connection to each other and
to the central node, indicating the importance of preparing future teachers
to use differentiated instruction. Cluster 3 (green) focuses on online learning
and learning environments. It reflects the growing importance of technology
and online platforms in differentiated instruction.

The network of meetings demonstrates the complex interplay between
differentaspects of differentiated instruction in higher education, highlightingits
multifaceted nature and wide application in different contexts of the educational
process. In the analysed list of research studies, there is a strong emphasis
on preparing teachers to implement differentiated instruction, inclusive
education and taking into account student diversity are essential topics and
technology and online learning are seen as having a significant role to play
in the context of differentiated instruction. Among the newest and potential
areas of studying the implementation of differentiated instruction in higher
education are the study of the effectiveness of differentiated instruction
in online environments, the study of the impact of differentiated instruction
on student learning outcomes in different disciplines, the development
ofspecific differentiated instruction strategies for inclusive education in higher
education institutions.

The results of the analysis are presented in more detail in Table 2.

Table 2

Results of Conceptual Structure Analysis in Biblioshiny (Bibliometrix)

Node (keyword) Cluster Betweenness Closeness Page Rank
differentiated instruction 1 553.179 0.029 0.416
foreign language 1 0 0.015 0.016
learning styles 1 0 0.015 0.024
professional development 1 0 0.015 0.012
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Node (keyword) Cluster Betweenness Closeness Page Rank
student diversity 1 0 0.015 0.014
students learning 1 0 0.015 0.014
college students 1 0 0.015 0.012
language learning 1 0 0.015 0.014
special education 1 0 0.015 0.014
teaching practices 1 0 0.015 0.014
literacy instruction 1 0 0.015 0.01
differentiated instruction 1 0 0.015 0.01
education program 1 0 0.015 0.012
educational technology 1 0 0.015 0.014
learning environments 1 0 0.015 0.012
learning outcomes 1 0 0.015 0.01
learning style 1 0 0.015 0.016
preservice teachers 1 0 0.015 0.01
qualitative data 1 0 0.015 0.012
research design 1 0 0.015 0.016
student learning 1 0 0.015 0.016
differentiated instructional 1 0 0.015 0.01
professional learning 1 0 0.015 0.01
school teachers 1 0 0.015 0.01
semi-structured interviews 1 0 0.015 0.016
students perceptions 1 0 0.015 0.01
teacher candidates 1 0 0.015 0.014
teaching approach 1 0 0.015 0.012
pre-service teachers 2 0.367 0.016 0.04
teacher education 2 0.229 0.016 0.043
instruction di 2 0.162 0.015 0.042
inclusive education 2 0.063 0.015 0.025
teacher educators 2 0 0.015 0.028
learning environment 3 0 0.015 0.032
online learning 3 0 0.015 0.022
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DISCUSSION

Bibliometric analysis presented the results with an indication of the main
areas of study in differentiated instruction. The author is going to specify
the research in each area to provide a deeper insight into differentiated
instruction study. In scientific publications with the keywords ‘differentiated
instruction’ and ‘higher education, the following main areas can be traced:
flipped classroom technology, inclusive education, student-centred
learning, teaching English, online learning, adaptive learning Altemueller
& Lindquist (2017) consider differentiated instruction as one of the tools
that can be used in the implementation of flipped classroom technology
in the context of meeting the educational needs of students with learning
difficulties in inclusive settings. Kwan, et al. (2024) note that flipped
classroom technologies, as axstudent-centred approach, encourage the use
of differentiated instruction. Differentiated learning improves student
learning outcomes and promotes teacher-student interaction (Chiang & Wu,
2021). Liou, et al. (2023) also refer to differentiated instruction as a solution
that can provide students with various learning opportunities and meet
the educational needs of students with different academic abilities and
strengths. Differentiated instruction increases students’ interest in learning,
promotes self-direction and independent thinking, improves academic
performance, and provides a favourable learning environment. Kohnke &
Moorhouse (2022), describing the experience of implementing differentiated
instruction, note that one of the obstacles to the implementation
of differentiated instruction is the high workload of teachers who initially do
not even consider this approach to the organisation of the educational process.
However, after getting acquainted with differentiated instruction technologies,
teachers note their usefulness in organising work with inclusive online
classes in higher education institutions. The need for a proactive approach
to creating an inclusive educational environment is declared by Attachoo &
Imsa-ard (2024), which includes proactive communication, implementation
of differentiated instruction and ongoing support for students. Differentiated
learning is recommended to take into account the different capabilities
and special needs of students. At the same time, when implementing
differentiated instruction, it is recommended to take into account the risks
associated with lowering teachers’ expectations of certain groups of students,
including over-simplification of learning materials or narrowing of topics
compared to thecurriculum of the discipline. Onyishi & Sefotho (2020)
also point out the limited time frame for teaching disciplines as one
of the problems of implementing differentiated instruction. A survey of 382
teachers trained in differentiated instruction in inclusive classrooms found
that more information is needed on how to develop rubrics; targeted student
assessment; how to manage a large class when implementing differentiated
instruction; how to use differentiated instruction without diluting the content
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of the curriculum; changes in classroom structure to accommodate small
groups; and the need for more training on differentiated instruction and
the provision of a variety of teaching aids. The authors note that differentiated
instruction should form a critical part of the curriculum for teacher training
colleges and pedagogical faculties of universities. Hernandez, et al. (2023) note
that the quality of differentiated instruction has declined with the transition
to online learning due to the lack of readiness to use online tools to implement
such learning. In online learning, students tend to rely on self-motivation and
self-direction. They can potentially distance themselves from the learning
group if they do not get the same results as in face-to-face learning, leading
to dissatisfaction with learning outcomes, obstacles to academic performance
and loss of motivation. Saban & Atay (2023) found that (English) teachers
prefer to differentiate students by level of knowledge more than by interests
or learning profile and to differentiate the learning environment over
differentiating content, process or product. Supplementary materials for
low-achieving students and grouping are used, while text variation, interest
grouping and allowing students to complete assignments in different formats
are rare. The use of differentiated instruction has been shown to be effective
in self-study English language courses (Mese & Mede, 2022): groups that used
differentiatedinstructionimprovedtheirlanguageskillssignificantlymorethan
groups that used a generalised approach. Students positively evaluated online
practices used for differentiated instruction, such as formative assessment,
differentiated speaking tasks in a survey on group work organisation. This
approach can also be seen in the study by Kupchyk & Litvinchuk (2020):
to implement differentiated instruction, students were pre-tested and divided
according to their level of knowledge into homogeneous groups, into which
content, teaching methods and assessment tools were already differentiated.
The use of methods that correspond to the level of knowledge of students
in individual groups, constant feedback and reflection allow for a highly
motivating learning environment and increase the likelihood that learners
will be interested in improving their language competence. Elyas, et al. (2020)
take a different approach to the use of differentiated instruction in the process
of learning a foreign language. They suggest starting from the cognitive
profiles of learners and taking into account the cognitive diversity in different
environments where learners can learn English for different purposes and
needs. It is recommended that at the higher education level, consideration
should be given to the use of differentiated instruction when planning
teacher and lecturer training programmes, in-service training programmes
and courses, and when establishing criteria for evaluating teachers’ work with
the classroom/group. Boelens, et al. (2018) examine differentiated instruction
in the context of blended learning. The study shows that the most commonly
used strategy for differentiated instruction in the context of blended learning
was to provide students with additional support during the educational
process. The three main strategies for responding tostudent diversity among
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teachers are ignoring, adapting and transforming. Adaptation involves
providing additional support in existing blended learning schemes, while
transformation involves changing blended learning schemes to meet the needs
of students. Differentiated learning is seen as a way to improve the quality
of blended learning by personalising it to reflect the diversity of learners.

In scientific publications with the keywords ‘differentiated instruction’ and
‘higher education institution’ and ‘differentiated instruction’ and ‘university,
the main areas of research are the impact of differentiated instruction
on the academic achievements of students, the level of involvement
of students in learning, training and professional development of teachers
and teachers, assessment strategies, inclusive education, teaching English
as a foreign language and the use of innovative technologies. Gebremeskel,
et al. (2024) consider differentiated instruction in the context of multiple
intelligences to improve university students’ reading skills. Teaching strategies
based on the theory of multiple intelligences take into account the individual
characteristics of students and improve academic performance and satisfaction.
The results ofthe study demonstrated the positive impact of differentiated
instruction based on the theory of multiple intelligences on various aspects
of students’ reading skills. Moallemi’s study (2024) notes the positive impact
of differentiated instruction on student engagement in the educational process
at the university. The variety and choice of content is positively perceived
by students. Although not all students interact with the differentiated approach
in the same way, it allows everyone to engage in learning at their own level.
At the same time, the role of the teacher remains key, as students cannot
always choose what is best for them. Therefore, two-way feedback is important
for analysing interests, assessing readiness and learning profiles and ensuring
student engagement. The importance of differentiated instruction in creating
equal opportunities for success for all students, especially in diverse learning
environments, is also emphasised in the study by Chua et al. (2024). Letzel-
Alt, et al. (2024) and NKketsia, et al. (2024) raise the issue of differentiated
instruction teaching teachers and future teachers. They found a connection
between two areas of differentiated instruction: strategies and readiness,
and a correlation between the roles of participants and their self-assessment
of readiness to implement distance learning. Practicing teachers showed
a higher level of readiness than students of pedagogical specialities. The results
of the study indicate that each of the principles of differentiated instruction
(content, process, educational environment, readiness, interest and learning
profile) is important in the preparation of future teachers and in-service
teacher training. Obrovska, et al. (2023) describe different levels of pro- and
re-activity of differentiation strategies of teacher education students in relation
to the diversity of students in the classroom during their practice placement.
Thestudy demonstrated that future teachers unevenly differentiate their
teaching practice, proactively responding to students who stand out, moderately
addressing the needs of high-performing students, but being reactive
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to the individual educational needs of the majority of the class. A number
of studies on differentiated instruction focus on teaching English as a foreign
language. Synekop (2020) investigates the use of webquest technology
toimplement differentiated teaching of professional English. The main
approaches to differentiated instruction using webquests are distinguished:
student-centred, experience-based, reflective and collaborative. The flexibility
of webquest technology allows organising differentiated instruction based
on language learning styles and foreign language proficiency. Learning
styles and language proficiency levels are also used as a basis for organising
differentiated instruction in Spanish language teaching in a study by Jiménez
& Ponce (2021). The learning was focused on the areas of competence that
each student needed to improve, and the learning materials and activities were
designed for the students’ learning styles, which helped them significantly
improve their final test scores. Synekop (2020) also investigated the influence
of the level of self-learning skills on the implementation of differentiated
instruction in teaching English for specific purpose. Students with a high level
of self-organisation have better results in individual learning, while students
with a lower level of self-organisation get better results in social regulation
(peer, group, teamwork). Sarzhanova, et al. (2023) study the relationships
between differentiated teaching, pedagogical and technological competences
of students studying at a foreign language faculty. According to the regression
analysis, both pedagogical competence and technological competence,
individually and together, have a significant impact on students’ self-efficacy
in differentiated teaching. The study by Rafi & Pourdana (2023) emphasizes
the importance of combining diagnostic assessment and collaborative learning
for the successful integration of a differentiated approach in inclusive education.
The results showed that conducting electronic diagnostic assessments
positively impacted the outcomes of groups of students with both individual
and group learning, however, students who worked collectively achieved
better results compared to individual participants. The research by Estaiteyeh
& DeCoito (2023) emphasizes the importance of integrating the principles
of equity, diversity, and inclusion into teacher training programs to enhance
their ability to implement differentiated instruction. Key outcomes of teacher
training include the ability todevelop inclusive curricula that take into account
the diverse levels of preparedness, interests, and profiles of students. The main
successes are related to the ability to differentiate the learning process, although
the content and products remain more challenging to implement. Krishan &
Al-rsa’i (2023) investigate the impact of technology-oriented differentiated
instruction onstudent motivation and use a quasi-experimental approach
to assess the effectiveness of this teaching method. The results showed
that technology-oriented differentiated instruction significantly enhances
students’ motivation to study science compared to traditional methods. This
underscores the importance of adapting teaching strategies to the needs and
interests of students. The technological approach to responding to the diversity
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of students in groups is also considered by Balchin & Bouzakis (2022). A wide
range of technological tools available now can take into account the individual
differences of students, allowing for modifications in the content of lessons,
tasks, modes of learning, teaching and learning strategies, assessment
strategies, and the level of difficulty, which, in turn, enhances student
engagement in the educational process and their learning outcomes. Palahicky
(2015) notes that when using learning management systems as the means
of technology-oriented differentiated instruction, a teacher is limited in pre-
designing a course that would correspond to the needs of learners, as the needs
should be identified first. The course will require constant tailoring according
tothe students’ progress. This makes the issue ofdeveloping a methodology
for creating a differentiated course using learning management systems
relevant.

CONCLUSIONS

This study presents a comprehensive bibliometric analysis of differentiated
instruction in higher education institutions, addressing its development, current
research trends, and potential for future exploration. The findings underscore
the increasing importance of differentiated instruction as a strategy for meeting
diverse educational needs, including in the context of digital transformation.

The analysis of 129 publications from the Scopus database reveals that
while differentiated instruction research has expanded beyond its initial focus
on special and gifted education, its application in higher education institutions
remains limited compared to primary and secondary education. Nine main
clusters of research were identified, reflecting a broad range of topics, including
foreign language teaching, teacher training, flipped classroom technologies,
and inclusive education. Notably, the most influential clusters focus on using
differentiated instruction to enhance student learning outcomes, promote
equity, and integrate innovative teaching methods.

The study highlights critical challenges in implementing differentiated
instruction, such as the need for teacher training, balancing workload, and
developing adaptive strategies to address diverse student needs effectively.
Technology-oriented approaches to differentiated instruction, such as blended
learning and online instruction, offer promising solutions but require further
exploration to optimize their use.

Prospects for Further Research. Future research should investigate
the impact of differentiated instruction on academic performance across
disciplines, develop strategies tailored for inclusive education, and explore
the integration of differentiated instruction into online learning environments.

This study provides a foundation for advancing differentiated instruction
practices, reinforcing its role in creating flexible, equitable, and inclusive
educational experiences in higher education.
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Cmamms po3ensoae 3a 00nomozow 6ibniomempuuHoz0 aHAni3y HAYKOBUX
Oxcepen 3 HaykomempuuHoi 6a3u danux Scopus ma npozpammozo 3abesneqeH-
Ha Bibliometrix numanns énpoeaoierHs oudepeHyiliosan0e0 HABUAHHS 6 3a-
knaoax euuoi oceimu. [upeperyitiosare HABUAHHSI 8PAX0BYE PI3HOMAHIMHI
nompeobu, iHmepecu ma MONAUBOCI CMYOeHMi8, W0 68i0n0sidae enobanv-
HUM OCBIMHIM MEeHOEHUIAM, MAKUM K SHYUKICMb HABYAHHS, THKIIO3UBHICMDb
mMa HABUAHHS Npomseom xumms. Icmopis ougeperyitiosarnozo HA64aAHHS PO3-
no4anacy 3i cneuianvHoi 0ceimu ma HaB4aAHHs 060aposarux dimeil, 00HAK He-
U00a6Hi 00CTiONEHHS NIOKPeCTIO0Mb 11020 UUPULE 3ACHOCYBAHHS, BKTHOUAN-
uy STEM, susueHHs M06 ma oHAaliH-0c6imy. Ananis exnouae 129 nybnikauii,
uwo cmanosnamo 13% 6i0 ycix docnioxenv y Scopus, nos’s3anux 3 ougepe-
yitiosanum HasuanHaM. OCHOBHI HANPAMKU OOCTIOHEHHS BKAOHUAIOMb BUKIA-
OaHHA IHO3eMHUX MO8, IHKII3UBHY 0C8iMmY, iIHHO8AUilIHI nedazoziuHi MemoouKu
ma nideomosky euumenis. Oceimui mpeHou exnuaomy inmezpayit ouge-
DPeHUiTiosaH020 HABUAHHSA 8 HABUAHHS 34 00NOMO2010 UUPPOBUX MeXHOTOzil,
11020 BNNIUB HA 3AIyUeHICMb YUHi6 ma akademiuHi 00CAeHEHHS, 4 MAKOXC 11020
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ponv Y cnpustHi iHKao3ueHocmi ma pieHocmi. JJocnionenHs niokpecnioe Heo6-
XIOHICMb 20MOBHOCMI MA Ni020MOBKU BUKIAJAUIE 07 eeKMUBHO20 BNPOBA-
OMceHHA Ouepenyitiosanozo HasuanHa. Cmeoprowuy manyu NOMO4YHUX 3HAHD
ma BUABATIOUU NPOATIUHU 8 00CTIONEHHAX OupepeHyitiosanoeo HABUAHHS,
cmamms 3aK1a0ae OCHOBY 077 800CKOHANEHHA NPAKMUK OugepeHyitiosaHo-
20 HABUAHHSA 6 3aKNA0ax U401 0c8imuU, niokpecno4U IXHIli nomenyian ons
NOKPAWEHHS pe3ynomamis cmyodeHmie ma 3a6e3neueHHs 0C8imHvol pisHOCMi
8 UUPpPosomy cepedosuULl.
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ABSTRACT

This article explores the dynamic changes in scientific and technical terminology
at the start of the 21st century, driven by global advancements in science,
technology, and international cooperation. The focus is on the complexities
faced by translators in identifying, characterizing, and translating new terms,
especially those complicated by false friends of translators.’ The study analyses
the processes of terminology formation, the polysemy of terms, and the challenges
posed by synonymy and the absence of equivalent terms in the target language.
The research employs methods such as literature review, comparative analysis, and
lexical-semantic analysis to understand the formation and usage of terminology
in English and Ukrainian. It also highlights the influence of English on global
terminological vocabulary, particularly in economic and computer sciences.
The article emphasizes the importance of accurate translation in scientific
communication and suggests strategies for improving translation practices through
standardization, training, and collaboration. This research aims to contribute
to the ongoing development and standardization of Ukrainian scientific and
technical terminology, ensuring clarity, precision, and effective communication
in specialized fields.

Keywords: international cooperation; polysemy; scientific terminology;
synonymy; translation challenges.

© Svitlana Radetska, 2024

INTRODUCTION

The beginning of the 21st century is characterized by global changes in all
fields of science and technology, processes of their integration and international
cooperation. Any changes in the socio-economic and scientific-technical

112



Svitlana Radetska ISSN 2617-5266 (Online)

spheres are accompanied by certain changes in the language system. The digital
transformation of education due to the COVID-19 pandemic has launched
virtual classes. In its turn, virtual educational discourse causes the emergence
of new language patterns in English language teaching (Mospan, 2023).
Moreover, language can change and develop because the meaning of certain
phrases changes in the context of language use (Strongman, 2017). The scientific
and technical revolution is one of the most important phenomena of modern
times, bringing significant changes to the linguistic model of the world.
Scientific and technical terminology is a broad layer of vocabulary that is
intensively developing and actively interacting with other layers of vocabulary.
It can happen because of the adaptation of developments and changes
in the social life system, such as education level, culture, social, and technology
mastery (Harya, 2016). One of the most common reasons for the enrichment
of terminological vocabulary is translation, and it is translators who face
the problem of identifying patterns in the formation of new terms, their
structure, and semantics. For example, Belozerskaya et al.,, (2010), Dyakov
etal., (2000), Pavel (2001), Strongman (2017) deal with issues of normalization
and standardization of terminology, intensification of translation activities, and
optimization of teaching scientific and technical literature translation. Sysoieva
& Mospan (2018) discuss the issues of concepts in the international and
national educational contexts and their translation. On challenges in teaching
translation professional terminology focus Balliu (2013), Boyko & Koltsova
(2023), Killman (2018), Radetska, & Mazur (2023), and Tatu (2016).

In this article, we will examine issues related to defining, characterizing,
functioning, and forming terms in scientific and technical literature,
the emergence and use of terms known as “false friends of translators”, and
the peculiarities of translating these lexical units.

RESEARCH OBJECTIVES

The particular aspect of our research is dedicated to the investigation
of the complexities involved in defining and characterizing scientific and
technical terms, including their polysemy, systematic relationships, and
contextual usage and identification of the most common challenges faced
by translators in the translation of scientific and technical terminology,
particularly issues related to “false friends of translators” and the absence
of equivalent terms in the target language. In the case of the translation
of scientific and technical texts, a considerable percentage of translation quality
depends on finding optimal correspondences for the specialized language
units or terms used to convey the text message (Faber, 2019). Terminology
is the basis for specialist communication and should be used with precision
inclassifications. The complexity of technical contentand of specialistknowledge,
as well as the overlapping of specialties and fields, makes it increasingly relevant
to pay attention to the accuracy of terminology, especially across languages and
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geopolitical frontiers (COTSOES, 2002). The overarching focus of our research
lies in the development of strategies and recommendations for improving
the accuracy and consistency of scientific and technical term translation,
contributing to the standardization of Ukrainian terminology.

RESEARCH METHODS

To address the challenges of defining, characterizing, and translating
scientific and technical terminology, the following research methods will be
employed.

Literature review and analysis of existing literature, including books, journal
articles, and conference papers authored by leading specialists aim in gaining
a comprehensive understanding of the current state of research on scientific and
technical terminology, identifying key concepts, definitions, and methodologies
used in the field, as well as gaps in the current research.

Comparative analysis in order to analyse scientific and technical terms
in English and Ukrainian, focusing on terms that are frequently mistranslated
or have multiple meanings, develop a clearer understanding of how terms
function in different linguistic and technical contexts, and identify common
pitfalls in translation.

Lexical-semantic analysis to analyse the lexical and semantic properties
of terms, including their definitions, polysemy, and systematic relationships
to provide a detailed characterization of term properties and propose
improvements for terminological consistency and clarity.

By employing these methods, the research aims to: deepen the understanding
of scientific and technical terminology formation and usage; identify and
address common challenges in the translation of scientific and technical texts;
develop recommendations for improving the accuracy and consistency of term
translation and contribute to the enrichment and standardization of Ukrainian
scientific and technical terminology.

RESEARCH RESULTS

The number of terms and professional jargon formed by specialists
in the process of professional communication for their professional knowledge
exceeds the number of common vocabulary by at least five times. The lexical
composition of scientific and technical literature is characterized by the use
of numerous scientific and technical terms, i.e., words or phrases that denote
certain scientific or technical concepts. It is often difficult to draw a clear
line between terms and common words due to the polysemy of some words.
For example, well-known words like “atom”, “vitamin”, and “cosmos” do not
play the role of terms in everyday life, while equally common and well-known

words like “water”, “direction”, and “pressure” are terms in scientific and
technical contexts.
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Scientific and technical translation deals with:

— terminological vocabulary;

— general scientific vocabulary;

— common vocabulary

The presence of terms is one of the defining characteristics of a scientific
and technical text. Research indicates that in scientific and technical texts,
terminological vocabulary accounts for 25%, while general scientific and
common vocabulary accounts for 75%.

Due to the complexity and controversy surrounding the definition
of the concept of a term, many attempts have been made in linguistics
to define terms. Whereas natural language concepts are based on prototypes,
classical terminological definitions (CTDs) are based on necessary and
sufficient conditions. The socio-cognitive approach to terminology rejects
both the possibility and the desirability of CTDs (Hacken, 2010). In this
article, we will the definition of a term, which states that a term is a word or
verbal complex that correlates with the concept of a certain organized field
of knowledge (science, technology), entering into systematic relations with
other words and verbal complexes and forming a closed system characterized
by high informativeness, unambiguity, accuracy, and expressive neutrality.
Terminologies — the lexical components of specialized languages — emerge
from theoretical and technological innovation: new scientific insights and
novel tools enrich the conceptual and practical environment of the specialists,
and in the process expand their vocabularies (Geeraerts, 2015)

A term can only exist as an element of a terminology system, understood
as an ordered set of terms that adequately express the system of concepts
of a theory describing a specific specialized field of human knowledge or activity.

In the modern language of science and technology, the following
characteristics of a term are distinguished:

— a term is unambiguous within one terminology system;

—a term is systematic (some scholars consider the systematic nature
of a term to be dual: As an element of the terminology system and
as an element of the language system);

— aterm has a clear definition;

— a term is independent of context;

— a term must be precise;

—a term must be short (this requirement should not be achieved
at the expense of precision, especially considering that the differentiation
of scientific and technical concepts is an objective prerequisite for the use
of multi-word terms to most accurately denote a specific concept);

— a term is expressively neutral;

— aterm should not have synonyms or homonyms that could hinder mutual
understanding;

—a term should be euphonic and comply with the rules and norms
of a certain language.
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Having listed the main characteristics that modern terminologists attribute
to terms, it should be noted that these characteristics are more desirable than
mandatory for a large amount of terminological units. Many scholars believe
that a terminological unit cannot be considered incomplete or unnecessary
just because it lacks a certain property, even though it has been used by users
for some time.

A term functioning in different fields of science and technology can be
polysemantic. A scientificand technical translator dealing with texts on a specific
topic must understand the nature of scientific and technical terms in texts. The
translator’s task is to determine the affiliation of a term to a specific field and
find the appropriate translation for this term. For example, the term “storage”
means “memory” in computing, but in other fields, it is used in the sense
of “warehouse” or “storage”. The technical term “frame” can be translated as:
frame (in any device), bed (in machines), skeleton (in construction), shot
(in cinema and television), structure, body, truss, etc.

Another phenomenon that contradicts the basic requirements for terms
but exists in modern terminology is synonymy. Sometimes the same concept
(or object) can be denoted by different words. For example: cargo — freight,
radiation — emission, subscriber — user. In such situations, the translator
is responsible for avoiding misinterpretation of the term when describing
a specific subject situation in a particular scientific-technical field.

Bowker (Bowker, 2020, p. 264) reminds us that terminology is an inevitable
part of the translation process, where translators spend considerable time
researching, selecting and deciding upon the most adequate solution for terms
in each of their briefs. However, the main problem in translating scientific-
technical texts is the absence of corresponding lexical elements in the target
language. This raises the issue of creating new terms that would correspond
to both the relevant field of science and the standards of terminology.

Terms can be formed in any language in three main ways:

— using the internal resources of the language;

— inventing artificial words;

— direct borrowing of term elements.

It has been calculated that about 90% of new words that appear in each
language are terms. Modern Ukrainian terminology is also actively enriched
with new units. One of the ways to assimilate such borrowings is to combine
them with native or long-borrowed terms, for example: marketing analysis,
dumping prices, etc.

In most developed languages of the world, such as English, German, French,
etc., direct borrowing is not the main way of creating new terms; instead,
various ways of creating new terms using the internal resources of the language
(assigning new meanings to existing words, building newwords with derivational
affixes, compounding bases, forming phrases, and creating abbreviations) are
prevalent. However, in the Ukrainian language, the percentage of borrowings
at the current stage of language development is very significant.
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Any language inevitably undergoes foreign influence, or even influences
other languages. Borrowings can be direct (directly from the source language)
or indirect (through the mediation of third languages). One of the largest
sources of enrichment of international terminological vocabulary in the past
century has been the English language (especially in economic and computer
terminology). One of the biggest problems for translators, especially
in technical translation, is the so-called “false friends of translators”,
which arise from the direct borrowing of foreign elements. “False friends
of translators” are words and phrases that coincide in form with Ukrainian
internationalisms, but express a sufficiently different meaning. Historically,
“false friends of translators” are the result of mutual language influence,
sometimes arising from accidental coincidences, and in related languages,
they are based on common prototype words.

There are approximately several thousand words in English and Ukrainian
that can be called “false friends of translators” These words are found among
four parts of speech, namely: noun, adjective, adverb, and verb. Homonymy
of parts of speech usually does not cause misunderstandings; the greatest
difficulties are caused by words belonging to analogous or adjacent semantic
fields and can be found in similar contexts.

In Ukrainian, such words can be conditionally divided into two groups:

— words that have similar spelling and pronunciation but entirely different

meanings;

— words that coincide in one of the meanings with the Ukrainian equivalent,

but differ in others.

Words in the first group pose less “danger” for translators are given
in the Table 1.

Table 1
False Friends Comparison
Word Word Apparent Meaning Meaning
in English in Ukrainian Meaning (English) (Ukrainian)
Appears ’ ’
. . R Means ‘exact, Means ‘exact,
Accurate Tounnit to mean ‘neat , s
« . correct precise
(not “axyparunit”)
Appears ’ 1
- . . , Means ‘real, Means ‘valid,
Actual HiricHuit to mean current s .
« . true effective
(not “akTyanbHuir”)
Appears Means ‘a person | Means
Agitator [Mig6byproBauy | to mean ‘campaigner’ | who stirs up ‘instigator,
(not “aritatop”) public opinion’ | provocateur’
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Word Word Apparent Meaning Meaning
in English in Ukrainian Meaning (English) (Ukrainian)
Appears Means Means
Advocate [MpuxunpHuk | to mean ‘lawyer’ ‘supporter of a | ‘supporter,
(not “agBoxkar’) cause’ adherent’
Appears to mean . Means
. ) » | Means ‘a person | . .
Aspirant [TpetenpeHT postgraduate student’ | . ., | ‘candidate,
@ . » with aspirations )
(not “acipant”) contender
Appears to mean Means ‘earth Means ‘cla
Clay InHa PP « > carty o
glue’ (not “xeit material (material)
Appears to mean ] .
. g Means ‘dead Means ‘dead
Corpse Tpyn body of a building , ,
« » body body
(not “xoprmyc”)
Appears to mean
c PP > ¢ . Means
. . enemy support Means ‘working | . .
Collaboration | Crinparisa « 5 cooperation,
(not “noci6HuK together S
o collaboration
BOpOroBi”)
Appears .
; ; , . Means ‘fabric,
Fabric TxaHnHa to mean ‘factory Means ‘cloth o
« » textile
(not “¢pabpuka”)
Appears to mean o A
. [TncbmMeHHUK- | . >, Means ‘writer of | Means ‘writer
Novelist . short story writer , ,
poMaHicT a A novels of novels
(not “aoBenict”)
. Appears ; . c
. Jlixap- B Means ‘medical | Means ‘general
Physician to mean ‘physicist , 2
TepamneBT NS doctor physician
(not “¢isux”)
Means ‘a Means
. Appears substance used | ‘a substance
Preservative | KoncepBaHT } )
to mean ‘condom to preserve used to
food’ preserve food’
Appears ¢ c
o Hupextop ppears Means ‘head of | Means ‘head of
Principal to mean ‘principle ) ,
LIKOTIN « » a school a school
(not “npuHINIT”)
Appears Means ‘process | Means
Production Bupo6unntBo | to mean ‘product’ of making ‘production,
(not “mpogyxuisn”) something’ manufacturing’
Means
Appears . s Means
; . | ‘possibility ]
Prospect IlepcriekTuBa | to mean ‘street name or future prospect,
(not “npocmekt”) o outlook’
opportunity
. Appears to mean Means .
Io6pi Appeas p . Means ‘good
Rapport . report’ (not harmonious S
BifHOCUHM « » . s relations
pamopt”) relationship
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Much greater difficulties arise when translating words belonging
to the second group (see Table 2). Here, the translator must demonstrate
knowledge not only of the languages used in the translation but also
of the subject matter of the text.

Table 2
False Friends Comparison
Word Word Apparent Meaning Meaning
in English in Ukrainian Meaning (English) (Ukrainian)
Appears
o bp Means Can mean
. Enepriitauit, | to mean . . Y
Aggressive .| ., forceful or energetic,
HACTUP/IUBUIL | ‘aggressive s . ;
. hostile persistent
(hostile)
Appears Means Means ‘section
. Me6rneBa SN .
Cabinet cexuis to mean ‘cabinet’ | ‘cupboard or of furniture, but
. (furniture) small storage’ also government’
Appears Means ‘device | Means ‘photo
Camera doroamapar | to mean ‘camera | for taking camera, but also
(photography) photos’ ‘cell’ (as in jail)
Appears
. Bopeunp, to mean Means ‘winner | Can mean ‘fighter,
Champion . N ) >
3aXMCHUK champion of a contest defender
(winner)
Appears Can mean
top glean Means ‘orchestra
Conductor Hupurent ) , ‘person leading | conductor’, but
conductor , ] .
an orchestra also ‘bus or train
(transport) ,
conductor
Abpears Can mean
bP Means ‘conformity, match
: . A to mean ¢ C -
Correspondence | BimosigHicTh | . , | ‘communication | but also ‘article
correspondence’ | . , . ,
via letters In a newspaper or
(letters) ) ,
letter exchange
Appears P c
to mean Means ‘basic or | Means ‘natural
Element Cruxis ‘lement fundamental element (fire,
. art’ water, etc.
(basic part) P )
Appears Means ‘person | Means ‘patient
Patient Teprnstuni to mean ‘patient’ | under medical | (medical); but also
(hospital) care’ ‘tolerant’
Appears c Can mean
c , | Means ‘group ) L,
Phrase Bupas to mean ‘phrase , expression, but
of words o .5
(words) also ‘saying
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Word Word Apparent Meaning Meaning
in English in Ukrainian Meaning (English) (Ukrainian)
Appears §
to mean Means Means ‘teacher,
Professor Buxmamau ) , ‘academic lecturer, but can
professor teacher’ mean ‘professor’
(academic rank) P
Abpears Can mean
ITpuxpumit ppears, , | Means ‘a public | ‘unfortunate
Scandal to mean ‘scandal , o
BUIIA/[OK controversy incident, but also
(controversy) ] ,
scandal
Appears Means ‘solid
. .  Jop M hard);
Solid Teppmit to mean ‘solid o oans , ( arc‘l) l?ut
(strong) firm or hard also ‘serious,
substantial’
Appears Means Means ‘profession,
. to mean ¢ . .,
Specialty dax ‘specialty’ a specificarea | expertise, but can
(niche) of expertise mean ‘specialty
Appears ; Can mean
< > M 3 3 b
Type Alpyxapcbia to mean ‘type N ’category typewriter,, but
MAIINHKa . or kind . ,
(kind) also ‘category

Differences in pairs of “false friends of translators” arise due to mismatches
in conceptual content, the presence of realia, stylistic characteristics, and
lexical compatibility. A specific approach to the classification of phenomena,
properties, and relations of objective reality is characteristic of the semantics
of all languages. For instance, the English word “artist” means a generalized
concept of a representative of art or certain types of art:

Artist — a gifted/talented artist;

Performer, actor — a dramatic artist;

Master of their craft — an artist in words;
Swindler, cheat (U.S.) — he is an artist with cards.

In Ukrainian, this concept primarily refers to a professional actor (which
in English is translated as “actor” — “kinoaxtop”). Secondarily, it refers
to meanings such as “painter, representative of the arts” (English — “artist”)
and colloquially as “master of their craft”

Differences in the subject-logical content of English and Ukrainian “false
friends of translators” are often related to discrepancies in realia. For example,
the head of any higher educational institution in Ukrainian is referred
to as “pexrop”, whereas in English, the term “rector” only applies to heads
of several colleges at Oxford. The English equivalents of the term “pextop” are
“president”, “principal’, or “vice-chancellor”
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It is also crucial to consider differences in the stylistic characteristics
of words that are associated during translation. Words with identical dictionary
meanings can differ due to functional-stylistic and expressive-emotional
connotations. These difficulties can arise not only in literary texts, as one
might initially think, but also in scientific and technical texts. For example,
the English word “compilation” means “compiling, collecting facts” and is
stylistically neutral, whereas the Ukrainian counterpart “komminania” has
a negative connotation — “a non-original work built on borrowed material”

Significant challenges also arise from the possibility of incorrect lexical
compatibility between English and Ukrainian words. Lexical compatibility
characteristics are not always provided or fully disclosed in bilingual
dictionaries, so translators must rely on their intuition and knowledge
of traditions. For instance, the words “industry” and “ingycTpia” in the sense
of “industry” generally coincide, but are not always interchangeable. When
referring to heavy, machine-building, socialist, capitalist, modern, or light
industries, the equivalents “mpommcnosicts” and “inpycTpis’ are correct
in both Ukrainian and English. However, when talking about, for example,
the construction, mining, or food industry, it is not customary in Ukrainian
to use the term “imgycrpis’.

The presence of various kinds of semantic discrepancies can be explained
by the fact that an international term, assimilated by speakers of a particular
language, falls under the influence of national culture, adding new meanings
to the initial set of meanings.

Errors related to the incorrect use of “false friends of translators” are common
not only among those who are just beginning to learn foreign languages and
translate, but also among quite experienced specialists. This leads to many
semantic calques and cases of violation of lexical compatibility and stylistic
conformity, not only in the process of translation but also in the use of the native
language.

The influence of “false friends of translators” on the translation of scientific
and technical texts can cause significant misunderstandings, so the use
of bilingual dictionaries (such as the Anglo-Ukrainian dictionary by Horot
et al, (2006) Large modern English-Ukrainian, Ukrainian-English dictionary
by Zahnytko & Danyliuk (2012), terminological, stylistic dictionaries
(such as Longman Lexicon of Contemporary English by McArthur (1992),
dictionaries of realia (such as The Roydon Encyclopedia Thousands of Facts
(1985)), dictionaries of “false friends of translators” and other reference books
is not only desirable but necessary in the process of translating scientific and
technical literature.

To address the issue of translating “false friends of translators”, there
has been an increasing trend in recent years toward aligning the meanings
of international terms and gradually overcoming semantic discrepancies.
The International Organization for Standardization (ISO, 2019) has developed
a special document — International Unification of Concepts and Terms, which
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emphasizes the need to give technical and scientific terms the same meaning
in all languages to facilitate communication and increase contacts in scientific
and technical fields. Therefore, although it is not possible to completely
eliminate “false friends of translators” due to the established nature of certain
terms in the terminological systems of many fields of science and technology
in different languages, it is quite realistic to construct new terms with this
problem in mind.

CONCLUSIONS

Scientific and technical texts are marked by a high concentration
of specialized terminology, with these terms comprising roughly 25%
of the overall vocabulary. The remaining 75% consists of general scientific and
common language. However, the polysemy of certain words often blurs the line
between terms and everyday vocabulary, making it difficult to distinguish
between the two.

Modern terminologists suggest several key characteristics for terms, such
as unambiguity, systematic nature, clear definitions, independence from
context, precision, brevity, expressive neutrality, and euphony. Despite these
ideals, not all terminological units consistently exhibit these qualities.

Translators face significant difficulties due to the polysemy and synonymy
of terms, as well as the lack of direct lexical equivalents in the target language.
The issue is compounded by “false friends of translators”, which are words
that appear similar in form but differ in meaning between languages, leading
topotential misunderstandings if not accurately interpreted and translated.

New terms are typically created using the internal resources of a language,
the invention of artificial words, or the direct borrowing of term elements.
In more developed languages, the creation of new terms from internal resources
is more common than direct borrowing. However, in Ukrainian, the proportion
of borrowed terms remains notably high.

The influence of foreign languages, particularly English, has significantly
enriched international terminological vocabularies, especially in fields such
as economics and computing. Borrowings can be direct or indirect, often
giving rise to “false friends of translators” and creating challenges for accurate
translation.

Achieving effective translation necessitates a deep understanding of both
the source and target languages, along with a strong grasp of the text’s subject
matter. Utilizing bilingual dictionaries, as well as terminological and stylistic
reference materials, is crucial to avoid misinterpretation and to ensure accuracy
in translation.
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PROSPECTS FOR FURTHER RESEARCH

The national terminology of the Ukrainian language is in the process
of formation, and the translation of scientific literature from other languages
serves as the main way to enrich professional terminological systems and
standardize them. Translators have the opportunity to compare and evaluate
the appropriateness of using a particular terminological element in the source
and target languages. Moreover, the accuracy and adequacy of the translation
directly affect the success of scientific and technical communication between
specialists from different countries. Therefore, considering terms as a subject
of particular attention in the training and practical activities of translators
of scientific and technical literature is undoubtedly a relevant issue that requires
comprehensive research.

Efforts to normalize and standardize scientific and technical terminology
should be continuously pursued to enhance understanding and communication
across disciplines. This standardization is essential for ensuring that terms are
used consistently and accurately, reducing ambiguity and misunderstandings
in scientific discourse.

For translators, access toadequate training and resourcesis vital. Thisincludes
providing comprehensive dictionaries and other reference materials that are
essential for improving the accuracy of translations. Well-trained translators
equipped with the right tools are better positioned to handle the complexities
of scientific and technical language, ensuring that translations are both precise
and faithful to the original text.

Collaboration among linguists, terminologists, and translators is also crucial.
The dynamic nature of terminology, which evolves with advances in science
and technology, necessitates ongoing research and cooperation. By working
together, these professionals can address the challenges of translation and keep
terminologies up-to-date with the latest developments.

When developing new terms, it is important to consider both the specific
field of science and the established standards of terminology. This ensures
that new terms are clear, precise, and fit seamlessly into the existing body
of terminology, thereby facilitating better communication and understanding
in specialized fields.
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BUKJINKU TA IHHOBAIIIT
HAYKOBO-TEXHIYHOTO ITEPEK/IATTY:
TEPMIHOJIOTTYHI TPYITHOIII TA
«@AJIBIINBI JIPY3I IIEPEKTAJTAY A »

Csitana Pagernbka KaHAW/AT IeAaTOTiYHNX HAYK, JOLEHT Kadeapu TiHrBic-
TUKU Ta nepeknany, KuiBcbkmit cronmmynmit yHiBepcuret iMmeHi bopuca Ipun-
JeHKa, BY/L. bynpBapHO-Kynpsascobka, 18/2, M. Knis, Ykpaina, 04053 s.radetska@
kubg.edu.ua

Y cmammi docnioxcyromocs OuHamiumi 3miHu, AKi 6i00y6ar0mvcs 6 npoye-
ci popmysanus ma nepexnady HAyKo80-mexHiuHOI mepminonozii Ha nouam-
Ky 21-e0 cmonimms, cnpuvuHeHi en00anvHUM npozpecom y HAyui, mexHiui
ma MixHapoowiti cnienpaui. Ocobnusa ysaea 3ocepediena HA CKIAOHOULAX,
3 AKUMU CIMUKAIOMbCA nepexnadaqi nio uac idenmugikauyii, xapaxmepucmuxu
ma nepexknaoy HOBUX MepMiHi, 0C0ONUB0 MUX, AKi YCKIAOHIOIOMbCS HASBHIC-
mio «panvuiusux opysie nepexnadauar. Y 00cnioneHHi aHanizyomocs npovyecu
popmysanms mepminonozii, Nonicemis MepMiHi6, a maxox npoobemu, noe’s13a-
Hi 3 CUHOHIMIEID MA BI0CYMHICMIO eK8iBANEHMHUX MePMIHi6 Y MOBi nepeknaoy.
Y OocnioserHi 6UKOPUCTNOBYIOMbCS MAaKi Memoou, AK aHAasi3 imepamypHux
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Oxcepest, NOPIBHANbHULL AHATI3 MA NeKCUKO-CeMAHMUYHUTE AHATI3, W00 3p03Y-
Mimu npovecu PopmysaHHs ma BUKOPUCTNAHHA MePMiHOTIoLil 8 aHeniticoKill
maykpaincokiii mosax. Taxox nioxpecnoemocs 6Naue aHeniticokoi Mosu Ha e10-
6anvHy MepmiHONO2iUHY IEKCUKY, 30KPeMa 6 eKOHOMIUI mMa KOMN 1OMepHUX Ha-
ykax. Cmamms HA200ULYE HA BANTTUBOCI MOUHO20 NepeKknady 6 HAyKo6ili
KOMyHiKayii ma nponouye cmpamezii 600CKOHANEHHS NPAKMUKU nepeknady
uepes cmaHOApmMuU3ayiv, HA64anHs ma cnienpauto. Lle docnioxenns mae Ha
Memi cNpusmu NOCMitiHOMy po36umky ma cmanoapmusayii ykpaincokoi Ha-
YKOB0-MexXHiUHOI mepmiHono2il, 3a06e3neuyrouu ACHiCMb, MOUYHICMb Mma egek-
MUBHY KOMYHIKAUII0 Y CNeuianvHux 2ay3sax.

Kntouosi cnoea: mixrapooHe cnispobimuuymeo; nonicemiss; Haykosa mep-
MiIHOJI02i5; CUHOHIMIS; BUKTIUKU NepeKnaoy.
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ABSTRACT

This article explores how Ukrainian higher medical education operates
in times of crisis. In the tough years of 2020-2024, Ukrainian students faced new
challenges, namely a shift from traditional to distance education, including hybrid
and blended learning with time. All educational process participants were forced
to master previously unknown educational platforms and change the format and
methods of future medical specialists* professional training. In the current crisis,
considering students’ and teachers' views and experiences is the main decision-
making source aimed at improving the national higher education transformation.
The research focuses on the students ' experience and attitude to blended learning.
Theresults of the survey conducted among Bogomolets National Medical University
students are used as a basis, giving a clear insight into the rapid higher medical
education shift to a new format, such as blended learning. Made in Google Forms,
the questionnaires were randomly sent to students online. In the crisis conditions,
national medical institutions reorganized educational services into a blended
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format autonomously and within a short time due to various technical capabilities
and financial resources. The obtained data suggest that the crisis conditions have
accelerated national higher medical education digitalization. Moreover, they also
make it possible to identify positive and negative trends in the national higher
medical education transformation and outline promising learning formats from
the student’s perspective in the future.

Keywords: higher medical education, blended learning format, crisis
conditions, digital technologies.

© Valentyna Slipchuk, Halyna Yuzkiv, 2024

INTRODUCTION

In the current crisis conditions, the modern world is facing some challenges
affecting national higher medical education. The demand for the national
higher education transformation is caused by global crises (pandemics, military
conflicts, and climate change), rapid digital technology development and its
need to be integrated into the educational process, and increasing medical
training requirements because of the growing need for quality healthcare
services.

The war, economic hardships, and other emergencies affect national higher
medical education accessibility and quality. Both blended learning usage
in extreme conditions and providing practical training for future medical
specialists with limited resources require the educational process to be
adapted to the crisis conditions. Medical personnel outflow and its impact
on the national higher medical education system and the need for training
specialists able to operate in unstable crises lead to doctor shortages and cause
a necessity to search for new approaches to medical specialists’ professional
training.

The development of new educational programs focused on emergencies
requires competencies and the use of simulation training, virtual reality, and
other technologies to enhance future doctors’ practical skills require innovative
approaches to be implemented in national higher medical education. The social
and ethical aspects of medical specialists’ professional training in higher
educational institutions require the psychological stability formation of both
medical students and research and teaching staff. Medical education also plays
a crucial role in establishing ethical principles and humanity.

During the COVID-19 pandemic, the national higher education system
has undergone a shift from traditional to distance, then to blended or hybrid
learning (Abysova et al., 2023; Londar & Pietsch, 2023; Mospan et al., 2022;
Mospan, 2023). In 2020-2024, national higher medical education underwent
a shift from traditional to distance education (Mospan & Slipchuk, 2020),
including hybrid and blended learning with time. Identification of the factors
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influencing academic mobility and its types that are the most popular among
higher education students made it possible to clarify academic mobility’s
importance for academic success and future career development (Slipchuk
etal., 2021). In the current crisis conditions, national higher medical education
transformation is accompanied by adapting all educational process participants
to new realities and gaining reorganization experience through educational
process digitalization. Interactive methods enable the educational process
to be brought as close as possible to real-life practical professional activities
and develop certain competencies (Spivakovskyy et al., 2020).

Thus, the research focuses on the higher medical education transformation
in the current crisis conditions and investigates the attitude of national higher
medical education students on the example of Bogomolets National Medical
University and higher medical education digital transformation in 2021-2024.

RESEARCH METHODS

The research objectives were achieved through creating and conducting
a Google Forms survey among Bogomolets National Medical University
students. The questionnaires were randomly sent to students online. The survey
is based on the responses of 119 students enrolled in Bogomolets National
Medical University master’s programmes. For better visualization, the collected
data is presented in the form of comparison tables. The survey results are of great
statistical importance for determining trends in the studied phenomenon.

RESULTS

Students’ attitude to blended learning. It is worth mentioning that during
the COVID-19 pandemic, students were more enthusiastic about online
learning than their teachers, finding it interesting (54.6%) and somewhat tiring
(19.3%) (Table 1).

Table 1
Students’ Attitude to Online Learning
Positive Negative
Interesting 54.6% Tiring 19.3%
Supporting 43.7% Ineffective 15.1%
Effective 31.9% Dull 12.6%
Entertaining 39.5%

The survey results demonstrate that the majority of students (88.2%) have
a positive attitude toward online learning, while their negative perception is
much lower (11.8%) (Table 2).
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Table 2

Students’ attitudes to digitally-based distance learning

Positive 88.2%

Negative 11.8%

However, for the majority of respondents, digitally-based distance learning
has become a new experience (64.7%), indicating a gradual increase in students’
awareness of educational technologies (Fig. 1).

® Yes
® No

Figure 1. Digitally-based distance learning as a new experience for students

In current crisis conditions, the minority of student respondents (31.1%)
faced no problems with online learning ICT devices. However, others
complained about such problems as slow internet connection (56.3%), lack
of computer access (8.4%), and lack of home Internet access (21.8%). The small
lack of computer access percentage is possibly due to a new ICT device purchase
as a necessary part of education in a digital environment. On the other hand,
the lack of home Internet access percentage increase may be caused by a variety
of reasons in the current crisis.

Another example of students’ positive attitude to distance learning is
the feedback given by the respondents majority (88.2%) on gaining new
online learning experience in 2021. Moreover, students have developed
communication and digital skills. It is worth emphasizing that these indicators
have increased significantly since 2021. At the same time, a gradual decline
in time management skills has been observed that may be possibly explained
by the increase of time spent in front of the computer. Additionally, students
reported an improvement in online communication with teachers (59.7%) and
collaboration in online classes (43.7%) (see Table 3).

130



Valentyna Slipchuk, Halyna Yuzkiv ISSN 2617-5266 (Online)

Table 3
Skills acquired by students during online learning
Skills Components Frequency %
Communicate online with teachers 59.7
Organize homework in digital format 52.9
Search for educational information 52.1
o . Manage time for learning and rest 50.4
Digital literacy skills Use alternative online educational resources 50.4
Communicate online with groupmates 48.7
Collaborate at online classes 437
Share educational resources with groupmates 40.3
Communicative skills 51.3
. ICT skills 47.9
General skills Professional skills 353
Linguistic skills 20.2
Time management 42.0
Teamwork 59.7
Soft skills Networking 52.9
Creative thinking 48.7
Conflict resolution 28.6

In the future, students are prone to support the shift to a blended learning
format within national higher medical education. In particular, the number
offully digitally-based onlinelearning supportersis gradually decreasing (39.5%).
The same tendency also applies to online courses (11.8%). On the contrary,
the number of traditional learning supporters is increasing to 68.1%.

The positive blended learning attitude within national higher medical
education is confirmed by the students choice to get high-quality higher
medical education at Bogomolets National Medical University (59.7%) and
their intention to continue graduate professional careers in Ukraine (69.7%).
The percentage of students planning to continue their professional career
after Bogomolets National Medical University graduation in the EU and other
countries is much lower, namely 31.1% and 22.7%. According to the survey
results, a list of messengers used in Bogomolets National Medical University’s
blended learning format is presented in Table 4.

The main distance learning platform at Bogomolets National Medical
University is called LIKAR_NMU. Focused on providing interactive
cooperation among educational process participants, LIKAR_NMU is
the university’s digitally-based distance learning platform used to create
a proper educational environment and to organize both distance learning
and support blended learning formats. On the LIKAR_NMU digitally-based
distance learning platform, students can find teaching and methodological
materials of all educational program’s academic disciplines (including video
lectures and practical classes), a list of distance courses placed on the Coursera
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platform (47 distance courses), links to departments’ social media pages, and
semester examination regulations. They can also make a request to the library
in the distance learning conditions, etc.

Table 4

Messengers that universities use at digitally based distance learning

Messengers Frequency %
Telegram 90.8
Viber 88.2
WhatsApp 21.8
Facebook 11.8

In the current crisis conditions, it is worth mentioning that students can
make an online request to Bogomolets National Medical University Library
to order a set of books and receive information concerning the library’s
resources. Open-access scientific databases are also at students’” disposal (see
Table 5).

Table 5

Scientific databases

Ne Scientific databases
Research4Life:
1 — Hinari https://www.research4life.org/
— OARE

2 | BioMed Central https://www.biomedcentral.com/

3 | BioOne https://bioone.org/

4 | Bioline International https://www.bioline.org.br/

5 | Cambridge University Press https://www.cambridge.org/core

6 | Directory of Open Access Journals (DOAJ) | https://doaj.org/

8 | De Gruyter Open https://sciendo.com/

9 | Elektronische Zeitschriftenbibliothek (EZB) | https://ezb.ur.de/ezeit/

10 | Free Medical Journals http://www.freemedicaljournals.com/
11 | PubMed https://pubmed.ncbi.nlm.nih.gov/

2 scorus b enscop comlcarfom.
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In the crisis conditions, the organization of the higher medical education
blended learning format is a priority, contributing significantly to further
public health development, health preservation and promotion, and disease
prevention.

CONCLUSIONS

Identification of the national higher medical education transformation
patterns, the main trends featuring certain stages of its functioning
as an educational system with the correlation of different areas of medical
scientific research in the crisis conditions, interrelations with other sciences
and educational practices opens up opportunities for the gained knowledge
fruitful usage, determining prospects and improvement ways of national
higher medical education. In the current crisis conditions, the research has
shown that there is a tendency to support national higher medical education
blended learning format in the future. Prospects for further research include
continuing to study tendencies within the national higher medical education
transformation.
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TPAHC®OPMAIIISI HAITIOHAJTBHOI BUIITOI MEAMYHOI OCBITU
B KPMI30BVIX YMOBAX CbOTOJTEHHSI

BanenTtuna Crimuyk, JOKTOp IelaroriyHuX HayK, mpodecop, mpodecop kade-
Ipu MefMYHOI 6ioximil Ta MOJIEKY/IAPHOI 6iosorii, HarjioHanbHMIT MeIIHMIA
yuiBepcuret imeni O.O. boromonbiy, slipchukvl@gmail.com

lammua IOs3pkiB, orcid.org/0000-0002-6711-3830, kaHpmpmaT ¢inomorivHnx
HayK, JIOLE€HT Kadenpn MoBHOI mifgrotroBku, HarjioHanpHuit MegnaHmi YHi-
BepcurteT iMeHi O.0. boromonbi, yuzkiv@gmail.com

Y cmammi Oocnioicyemocs peakuis HAUioHanvHoi U0l meduuHoi ocei-
mu 6 kpusosux ymosax y 2020-2024 pp. Y cknaonux 2020-2024 pp. 3006ysaui
oceimu ma 6UKNA0AHi 3IMKHYUCT 3 HOBUMU BUKTUKAMU — Nepexooamu 8io
Mpaouyitinoi 00 ducmanyiiinoi, a nomim 0o 2ibpudHoi uu 3miwianoi océimu. Bci
YUACHUKU 0CBIMHb020 Npouecy Oynu umyuieHi onanysamu Heeioomi paxiuii
oceimui nnamgopmu, SMiHUmMU opmam ma memoou npogecitinoi nideomosxu
manbymuix nikapie. Ypaxyeauns cmasneHHs ma 00c6i0y 3000y6a4ie oceimu
ma euxkna0auie y Kpu3ositi cumyauii cb0200eHHS € Oxcepenom 0N NPULHAM-
M piueHsb w000 NOKpAauLeHHS mpancopmayii HaUuioHAnTLHOI BULLOT MeOUUHOT
oceimu. JlocnioneHHs CKOHUEHMPOBAHO HA BUBUEHHI 00C8i0y Ma CNPUtiHAM-
mi 3000y8auamu océimu ma 6UKnA0A4i6 3MiUAH020 popmamy HasuaHHs. []o-
CTLiOJNCeHHSA 0A3YEMbC HA Pe3ynvmamax onumyeanHs 3000ysauie oceimu ma
suknadauie Hayionanvrozo meouunoeo yuisepcumemy imeri O.0. Bozomonv-
UA, AKi 0aromo vimke ysA67eHHA NPO WBUOKUT nepexio 6U401 MeOU4HOT 0cimu
00 H06020 popmamy — 3MiULAH020 HABUAHHS 6 KPUZOBUX YMOBAX CbO200eHHSL.
Ankemysanus pospobneni y popmami Google Forms ma posicnawi 6ubipkoso
3006ysauam oceimu onnaiin. ITiokpecnero, uyo 8 KPU308UX yMOBAX HAUIOHATb-
Hi MeOUUHi yHigepcumemu a6MoOHOMHO i NPOMAZOM KOPOMKO20 4acy peopaa-
Hi3Y8AnIU OCBIMHI NOCTY2U HA 3MIUAHULL popmam uepe3 Pi3HOMAHIMHI mex-
HiuHi Moxcugocmi ma ginarcosi pecypcu. Ompumani dani ceiouamo npo me,
U0 KPU308i yMo8U NPUCKOPUIU UUPPO8i3auito HAUIOHAILHOT 8UU40T MeOUUHOT
oceimu. OKpim mo20, pe3ynvmamu ONUMmMyeaHHs 0aroms 3Mozy He Jiuule 6U-
3HAYUMU NO3UMUBHI MA He2amueHi meHOeHyii mparcpopmauii HauioHanbHOT
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8UL40I MEOUHHOI 0CcBiMU, A MAKON OKPeCTUMuU nepcnekmueHi opmamu Hae-
YAHHA 04aMU CMYOdeHmie ma euxKnada4ie y maiioymmuvomy. Busnaueno, uyo op-
2AHI3AUIA 3MIUAH020 POPMANY HABHAHHS 3000Y6a4i6 6UU40I MEOUUHOT Oc8imu
Y KPU30BUX yMOBAX MAE NpiopumerHe 3HA4EHHS, iCTMOMHO CNPUSE NOOATLULO-
MY PO36UMKY OXOPOHU 300P06 5T HACENIEHHS, 30epexrceHHI0 Ul 3MilyHEeHHI0 300D06 S
n00eti ma 3ano6izanHio PisHOMAHIMHUM 3AX680PIOBAHHIM.

Kniwouosi cnosa: suwja meduuna oceima; 3mimanuii gopmam HABUAHHS;
Kpu306i ymosu; yugposi mexHonozii.
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ABSTRACT

This paper explores the impact of short-term international educational
exchange programs amidst conflict. It builds on the premise that intercultural
interactions are crucial for developing and cultivating mutual understanding,
respect, collaboration, and peace. More specifically, the manuscript focuses
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on a specific case study where Ukrainian students visited an Austrian school
amidst ongoing conflict. It examines the program through the lens of both
Ukrainian and Austrian students. Methodologically, we collected empirical data
through questionnaires which contained both open-ended and closed-ended
questions. The qualitative data was analysed through triangulated coding with
three coders, deriving the main and subcategories inductively. The findings
highlight significant benefits for Ukrainian students through cultural immersion
and interactions with Austrian peers. Despite challenges such as language barriers,
the short-term exchange contributed to broadening perspectives and nurtured
intercultural competencies. The study underscores the importance of structured
planning, language support, and inclusive activities in optimizing educational
exchange programs to promote mutual understanding in multicultural settings
with the overall aim of contributing to a more peaceful coexistence of humanity,
which is the primary goal of peace education. Finally, the paper suggests avenues
forxdeveloping future initiatives to enhance peace education through cross-
cultural learning.

Keywords: student exchange, Ukraine, Austria, student experiences, peace
education, war
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INTRODUCTION

The temporary mobility of people, in particular of students, which
is the focus of this article, has a long tradition. One first big movement
started in the 17th century. Starting in Britain, the so-called “Grand Tour”
became a regular feature of aristocratic education in Europe (Chaney, 1998).
Although it was primarily restricted to the higher nobility and caused
by the enthusiasm for classical culture (with a focus on Italy), it established
mobility in education. Today, for example, the EU has established “student
mobility” as part of the ERASMUS+ program (https://erasmus-plus.ec.europa.
eu/opportunities/opportunities-for-individuals/pupil-mobility). More than
1,745,000 children and young people have taken part in this program alone
since 2014 (see Fig. 1).

Today, the need for exchange programs is usually associated in the literature
with globalization and associated social developments. Our world is socially,
economically, and technologically highly interconnected (Ritzer, 2007).
The accelerating process of globalization has positive (Maringe et al. 2013) and
negative (Cantle, 2012) sides and effects. One consequence of globalization
is a huge increase in our exposure to cultural diversity (Perry & Southwell,
2011). Economic developments and technological transformation have
increased global flows of people, and migration is increasing for several
reasons, involving people of all races, classes, and ages. Especially, the number
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of people displaced by war and natural disaster has increased rapidly during
the last 15 years. This and the global interconnectivity make demands upon
us all, at least in the field of education, if we are to respond appropriately.
School education should help the next generation, in particular, to prepare
for challenges of all kinds. “The ability to adapt quickly and effectively
to unfamiliar cultural environments is becoming one of the key skills
demanded by an internationalized economy and rapidly changing domestic
context” (Campbell, 2000, p. 31).

Participants by Year
379113

304 455

202319
196 706 186 161
141 382
109335
91815
73222
54897

2014 2015 2016 2017 2018 2019 2020 2021 2022 2023 2024
Year

Participants

Figure 1. Participants in school-based Erasmus+ programs 1.1.2014 — 31.5.2024
(Source: Erasmus+ data dashboard)

In this context, active experiences are of crucial importance (Dewey,
1938). The best way to understand the unfamiliar is to actively engage with
it. Intercultural competence grows from intercultural experiences (Huggins,
2015). Student exchange programs are one way of making this possible.

The theory behind modern exchange programs (of varying duration)
is usually based on two concepts: expanded immersion and glocalization.
Expanded immersion (Swain & Johnson, 1997) was originally strongly
connected to language learning. The didactic idea is to expose learners
to the subject matter as comprehensively as possible. This relates to content
aspects, objects, time/duration, and location. In the context of exchange
programs, it is primarily the temporary change of location that specifies
the learning experience. The second concept, glocalization, emphasizes
another fundamentally spatial dimension, namely the interaction between
the global and the local within a globalized world. Roudomentof (2016)
defines it in the following way: “Glocalization indicates that the growing
importance of continental and global levels is occurring together with
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the increasing salience of local and regional levels. Tendencies toward
homogeneity and centralization appear alongside tendencies toward
heterogeneity and decentralization. [...]. It points to the interconnectedness
of the global and local levels” (Roudomentof, 2016, p. 9). The idea
in the context of school exchange programs are that a well-prepared and
accompanied, saturated stay in another (foreign) place within a structurally
similar context (or the arrangement of formal learning in schools with its
typical configurations) creates a fruitful learning setting for experiencing
and reflecting on an unfamiliar environment. On the one hand, the pupils
are familiar with school, which is similar all over the world. On the other
hand, the language, subjects, procedures, and much more differ from what
they are used to at home. Thus, a familiar and an unfamiliar local context
create experiences and reflective learning opportunities to foster intercultural
competencies (Deardorff, 2009). The origin of these ideas can be drawn back
at least to Wilhelm von Humboldt (see below).

Kendall and Rodger (2015) identify a list of advantages drawn from
exchange and learning away programs, most important relationships, both
peer relationships and those between staff and students, positive impact
on resilience, self-confidence and wellbeing, and on knowledge, skills and
understanding (p. III-V).

In addition to these educational aspects, another facet has played a role
in the context of exchange programs, at least since the Second World War:
that of temporarily relieving and normalizing the everyday lives of students.
As mentioned, school provides a familiar structure that can convey a sense
of security. If children and young people can now be taken out of a potentially
traumatic context (natural disasters, wars), at least temporarily, there is
hope that this will provide at least temporary relief. At the same time, pupils
at the host school are given the opportunity to come into direct contact with
the experiences of those affected.

In the context of this project, the potentially traumatic context is defined
by Russia’s war against Ukraine. Thus, one goal of the school exchange project
is to experience peace.

The concept of peace, defined not merely as the absence of war
but as a pursuit of harmonious human coexistence, has evolved throughout
history. It encompasses resolving conflicts peacefully, achieving justice,
harmonizing with nature, and fostering civic engagement. Strategies
to attain and sustain peace include strength, justice, transformation,
politics, sustainability, and peace education. Education plays a crucial role
in nurturing understanding, tolerance, and non-violent conflict resolution
among individuals and communities (Harris & Morrison, 2004, p. 13-20).
The UNESCO preamble underscores the importance of constructing peace
within human minds, recognizing that peace education is fundamental.
According to its preamble (UNESCO, 1945), its mission is to foster peace
and security through collaboration among nations in education, science,
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and culture, promoting justice, the rule of law, and human rights worldwide.
Similarly, the United Nations’ Universal Declaration of Human Rights
(UNGA, 1948) emphasizes education’s role in promoting understanding,
tolerance, and friendship among all peoples to support the United Nations’
peacekeeping efforts.

Peace education is both a philosophy as well as a practical approach
(Morrison, 2012), and intercultural exchange is one way of promoting
tolerance among nations, which prevents conflict and war. Mutual
understanding and cultural curiosity are important components of Wilhelm
von Humboldt’s (1767-1835) philosophy of education (e.g., Humboldt,
1792; 1793; 1809). His educational ideal of Bildung includes exposure
to “a manifoldness of situations” (Bacher, 2023). Humboldt’s concept entails
encountering diversity in educational content, personal experiences, and
social interactions, fostering curiosity and respect for cultural differences.
By engaging with diverse perspectives through education, travel, and
interpersonal relationships, individuals develop empathy, tolerance, and
a holistic understanding of the world. This approach not only expands
intellectual horizons butalso cultivates a mindset that values multiculturalism
and inclusion. Humboldt argues that embracing diversity prevents
discriminatory attitudes by normalizing cultural differences and promoting
a cosmopolitan worldview. Consequently, individuals are encouraged
to transcend their comfort zones and, thereby, contribute to a society
where tolerance and appreciation prevail over prejudice and discrimination
(Bacher, 2024, p. 8-10). Thus, cultural exchange programs are an important
component of peace education. Given the ongoing war in Ukraine and its
uncertain development, the topic of fostering peace through educational
field trips abroad is currently of high relevance.

The paper delves into the potential benefits of short-term educational
exchange opportunities to promote mutual understanding, tolerance, and
a peaceful coexistence of humanity. It focuses on a particular exchange program
where Ukrainian students visited a school in Vienna, Austria, for a week,
despite the challenging circumstances in their home country. The structure
of the paper is organized as follows: It begins with an overview of the context
of long-term and short-term educational opportunities abroad for Ukrainian
students during wartime. Following this, the paper introduces the research
methodology employed for the empirical study conducted. Subsequently,
a summary of the analysed data is presented, followed by a discussion
of the findings. Finally, conclusions are drawn from the study’s outcomes, and
avenues for further research in this area are explored.

Research Objectives. The goal of the empirical part of this paper is to analyse
and discuss a short-term educational visit of Ukrainian students to an Austrian
secondary school during wartime through the lens of both the Ukrainian
and Austrian students involved. It further aims to provide insights into
the experiences and potential benefits and challenges of such opportunities.
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Through this case study, the paper will contribute to the understanding
of how temporary educational exchanges can support Ukrainian students
in maintaining their educational trajectory amidst ongoing conflict. Given
the rarity of such short-term exchange programs, the findings of this paper
can serve as a blueprint for developing future exchange initiatives during
periods of conflict. If organized and conducted effectively, such programs
can offer opportunities for mutual exchange and, therefore, promote peaceful
coexistence of humanity.

Educational Opportunities Abroad for Ukrainian Students during
Wartime. The Russian invasion of Ukraine on February 24, 2022, has deeply
impacted the educational landscape in Ukraine and promoted the need
for innovative strategies to maintain educational continuity. The war has forced
many Ukrainian families to make difficult decisions regarding their children’s
education, which has resulted in a significant number of students who have
sought educational opportunities abroad. For various reasons, including
language similarities, a significant number of Ukrainian students have
resettled in Poland (cf. Herbst & Sitek, 2023, p. 576). Meanwhile, those who
remain in Ukraine face difficult circumstances. According to Chovpan (2023)
the “inability to accurately predict when it will be possible to return home [...]
forces people to preserve their children’s future peculiarly, preserving their
place in Ukrainian schools” (p. 12).

Recent research highlights the challenges and adaptations required
for integrating Ukrainian students into new educational environments.
The OECD (2023a) reports that the majority of its member states have
established temporary reception classes to support the integration of Ukrainian
refugee students into their education systems. In primary education, such
classes are established in 68% of OECD countries (OEDC, 2023a, p. 26). This
trend underscores the importance of structured and supportive environments
to facilitate the academic and social integration of displaced students. Figure
2 provides an overview of measures to support the enrollment of Ukrainian
refugee students in schools in OECD countries.

The European Commission points out that in the majority of the European
countries “education authorities support the recruitment of, or collaboration
with, Ukrainian teachers” (European Commission / EACEA / Eurydice, 2022).
An example of collaboration between Austrian and Ukrainian teachers is
described in this paper.

In Austria, a significant number of Ukrainian refugee students have been
integrated into Viennese classrooms, as compared to rural areas (Woltran,
Hassani & Schwab, 2023, p. 12f). The situation of Ukrainian refugee students
in Vienna has been analyzed by Woltran, Hassani, and Schwab (2023).
The researchers highlight the need for additional language support and the dual
burden of adapting to new educational systems while maintaining connections
to their Ukrainian schooling through remote learning (Woltran, Hassani &
Schwab, 2023, p. 8).
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Figure 1. Measures to support the enrolment of Ukrainian refugee students in schools in OECD
countries (2023)

Primary education, in per cent of countries
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Establishment of temporary reception classes to facilitate
integration

Creation of Ukrainian/bilingual teaching materials

Creation of temporary classes
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Note: The figure only includes instances where countries answer "Yes" and then excludes "No", "Not applicable" and "Missing™ answers. 3 out
of 28 countries have not answered this question. Readers are kindly invited to consult the database on "Ensuring a continued learning for
Ukrainian refugees” for further information.

Measures are ranked in descending order of the share of countries and other participants adopting them at the national level.

Source: OECD (2023) Survey on Ensuring Continued Learning of Ukrainian Refugee Students

Figure 2. OECD, 2023a, p. 26.

Despite the extensive research on long-term integration and adaption
of Ukrainian students in foreign educational systems, studies focusing
on short-term educational opportunities abroad remain scare. This gap largely
exists due to the rarity of such opportunities during times of war. One notably
short-term program has been reported by the Austrian European Office, which
is part of the Viennese Board of Education (Bildungsdirektion Wien). This
opportunity enabled forty Ukrainian students from a school in Kiev, Ukraine,
along with ten accompanying persons, to visit two secondary schools in Vienna,
Austria, for a week. During the visit, the students participated in regular classes
alongside the local students, engaged in extracurricular activities (e.g., sport
events), and went on field trips (e.g., sightseeing tours) (cf. Europabiiro, 2024).

RESEARCH METHODS

The goal of this form of exchange was primarily to enable the Ukrainian
students to attend a school for a week in a carefree manner and without having
to worry about air raid alarms. Since the beginning of the conflict, lessons have
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had to be shortened in Ukrainian schools to enable students and teachers to take
shelter. Students and teachers have had to cope with symptoms of trauma
(OECD, 2023b, 20).

From April 22 to April 26,2024, 20 students aged between thirteen and sixteen
from Kiev joined a secondary school in Vienna. Around 900 students attend
the specific Austrian school, taught by more than 80 teachers. The Ukrainian
students were accompanied by their school’s principal and four teachers,
including one responsible for communication in English. The Austrian school
and the school’s parent association supported their visit. At the Viennese school,
the Ukrainians were given lunch meals. Additionally, they received weekly
tickets for the public transport system and a goodie bag with the school’s logo,
including bookmarks, flask, and pencils.

The Ukrainian students arrived at the school on Monday at nine oclock
and were welcomed with a musical performance and impulse films. Students
of the Austrian school subsequently showed the Ukrainian students the school
building before they were welcomed in the respective classes they had been
assigned to (two Ukrainian students in Austrian classrooms). After two
lessons, they were brought to the school’s assembly hall, where they had
the pleasure of viewing a school musical performance. On Tuesday they
participated in the lessons according to the timetable of the Austrian school
classes. In the afternoon they were accompanied to the Prater in Vienna. After
joining two lessons at school on Wednesday, they were picked up for a city tour
through Vienna. Multilingual Austrian students assisted with the translations.
In the afternoon an optional extra-curricular sports activity was offered, namely
frisbee training. The program for Thursday consisted of classes in the morning,
lunch, and an excursion to Schonbrunn. This afternoon parent-teacher meetings
were held at the Austrian school. On Friday, their last day, the Ukrainian
students joined the Austrian classes again before saying good-bye to their host
students. On this day, twenty younger Ukrainian students, aged between ten
and thirteen, joined four lessons each. However, these additional, younger
students do not form part of the research conducted for this study. After lunch,
the Ukrainian students left the school.

Within three weeks following the intercultural exchange in Austria, we
surveyed both the Ukrainian and the Austrian students about their experiences
with the school visit. The sample (n = 70) comprised 19 Ukrainian students
and 51 Austrian students. We conducted two separate questionnaires (one
forthe Ukrainianand oneforthe Austrianstudents). The Ukrainian questionnaire
was provided in Ukrainian, while the Austrian version was in German, allowing
each group to respond in their respective native languages to capture their
emotions accurately. Also, the symbolic meaning of the Ukrainian language and
the linguistic identification under the current circumstances during wartime
plays an important role, as pointed out by Warditz and Meir (2024). The results
of the Ukrainian students were sent back to Austria by their English-speaking
Ukrainian teacher and then translated into English.
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Both the questionnaire for the Ukrainian as well as the Austrian students
contained three open-ended questions as well as two closed ones. The open-
ended questions given to the Ukrainian students were as follows:

(1) What did you find interesting, fascinating, or surprising about your
time at an Austrian school? Please concentrate on three aspects and write
a paragraph (4-8 lines) to each of these points. Did you join activities with
the Austrian students? If yes, which ones, and how did you experience them?

(2) How did you interact with the Austrian students? What did you talk
about? How did you communicate?

(3) How would you rate this experience for the Austrian students? In what
way could the Austrian students profit from your visit at their school?

The closed-ended questions for the Austrian students were:

(4) Would you recommend this form of exchange? (yes-no question) and

(5) Did you like your stay with the Austrian students? (Likert scale ranging
from 1-10).

The open-ended questions presented to the Austrian students were similar:

(1) What did you find interesting, fascinating, or surprising about the week
with the Ukrainian students? Please concentrate on three aspects and write
a paragraph (4-8 lines) to each of these points. Were there any joint activities?
If yes, which ones, and how did you experience them?

(2) How did you interact with the Ukrainian students? What did you talk
about? How did you communicate?

(3) How would you rate this experience for the guests? In what way could
the Ukrainian students profit from their visit?

The closed-ended questions for the Austrian students were:

(4) Would you recommend this form of exchange? (yes-no question) and

(5) Did you like the weeks with the Ukrainian students? (Likert scale ranging
from 1-10). The resulting data was analyzed using the software MAXQDA. We
conducted a qualitative content analysis (Kuckartz & Radiker, 2022) through
triangulated coding with three coders, deriving the main and subcategories
inductively. The findings of this analysis will be detailed in the following section.

RESEARCH RESULTS

The following section provides a summary of the analysis of the students’
answers in the questionnaires, including both open-ended and closed-ended
questions. First, we will present the results of the Ukrainian students followed
by those from the Austrian students.

1. Ukrainian Students’ Perceptions

According to the Ukrainian students (n = 19), the Austrian school experience
was an enriching and memorable one, which provided them with opportunities
toexpand theirknowledge, develop theirindependence,andimmerse themselves
in a new cultural environment. The Ukrainian students consistently reported
that they fully enjoyed the exchange program and would recommend this form
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of exchange. The Ukrainian students’ experiences described in the three open-
ended questions will be summarized in the following subsections (1.1.-1.3.)
and illustrated with citations:

1.1. Overall Experience of the Ukrainian Students

Some of them indicated that they were impressed by the interactive and
engaging teaching methods, the modern technological equipment, and
the friendly and supportive teachers:

“I was very interested in the Austrian school because I had the opportunity
to study new subjects and expand my knowledge. I enjoyed communicating
with my classmates and learning about their culture and customs. I was
especially impressed by the modern teaching methods and the pleasant
classroom atmosphere” (Text 1).

The Ukrainian students also noted that the classrooms were spacious and
well-equipped, with specialized rooms for subjects like biology and computer
science:

“The school itself was fascinating. The school seems to be small, smaller than
ours, but there is really a lot of space. There was enough space for large and
interesting classes, a nice dining room and a large gym. Also, the choir and
the school performances were really exciting” (Text 16).

They enjoyed participating in activities like frisbee and volleyball with their
Austrian peers, which allowed them to practice their language skills and learn
about the local culture. Moreover, they were captivated by the school’s unique
location and the school performances featuring live music and acrobatics.
The assessment system, with grades ranging from 1 to 5 (where 1 is the highest),
was an interesting difference from the students’ home education system:

“It is very interesting and unusual that the school grades are “reversed” from
5 to 1, where 1 is the highest grade” (Text 12).

1.2. Communication with the Austrian Students

The Ukrainian students indicated that the interactions with the Austrian
students were positive, as they demonstrated openness, curiosity, and a desire
to learn about each other’s cultures and traditions:

“Our interaction was friendly. We communicated in English. We talked about
lessons, free time during breaks, and homework. We also shared information
about our hobbies” (Text 1).

Despite the language differences, the students found common ground and
developed a sense of camaraderie, sharing their experiences and learning from
each other. In some cases, they even used non-verbal communication, such
as gestures, to facilitate understanding. The primarylanguage of communication
with the Austrian students was English, which allowed them to overcome
the language barrier and engage in friendly conversations:
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“Thanks to the fact that we study English at school, we had the opportunity
to communicate with them in an international language, I understand that my
level of English is far from perfect, but it was enough to be able to understand
each other. For me, it became a motivation to study English in more depth”
(Text 3).

The students discussed various topics, including their respective school
systems, subjects, hobbies, and cultural differences. According to the Ukrainian
students, the Austrian students were welcoming and helpful, guiding them
around the school and explaining the daily routines:

“I talked to Austrian students during lessons, breaks, and extracurricular
activities. We talked about different topics such as school, hobbies, music,
sports, and travelling” (Text 15).

1.3. Possible Benefits for the Austrian Students

From the Ukrainian students” perspective the exchange was also beneficial
for the Austrian students, as they gained valuable insights into Ukrainian
culture, traditions, and language during the visit. Accordingly, they developed
intercultural communication and cooperation skills, became more open
to diversity, and expanded their worldview:

“I believe that the Austrian students also benefited from this experience. They
had the opportunity to get to know Ukrainian culture and also to practice
communicating in English. My visit could also help them to better understand
the diversity of the world and the value of intercultural communication”
(Text 16).

The exchange allowed them to learn new perspectives, practice English,
and make new friends. It was a rewarding experience that fostered mutual
understanding and tolerance between the two groups:

“Visits help them to gain a deeper understanding of different cultures, learn
new language aspects and see the world through the lens of another nationality.
In addition, communicating with other people can arouse interest in global
issues, develop intercultural skills and support a spirit of tolerance and mutual
understanding” (Text 15).

The Ukrainian students also benefited, as they had the opportunity to share
their experiences, learn from their Austrian peers, and practice their language
skills. Both sides expressed interest in further exchanges and visits, highlighting
the positive impact of such cross-cultural interactions:

“I would say that this experience was quite good for the Austrian students. We
may have shown them some new solutions to problems, taught them a little
bit of Ukrainian, and generally conveyed a lot of new information to them”
(Text 17).
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2. Austrian Students’ Perceptions

The experiences for the Austrian students (n = 51) were varied. Some
of the participants found the exchange enriching, while others found
it frustrating due to the language barrier and lack of integration. 41% of Austrian
students indicated they would recommend this form of exchange, while 33%
would not. The remaining 26% did not provide an answer. The average rating
of their experience was 5.72 out of 10. Some students who did not recommend
the student exchange or did not provide an answer noted that it could be
beneficial with better organization, clear objectives, and appropriate didactic
implementation. They suggested extending the duration of the exchange
program, considering the two-day bus journey, as illustrated in the following
quote:

“I don’t know exactly what the goal of this week was, so it’s hard to give
a recommendation. I also don’t know how much of this trip was planned
by our school, but I found it very interesting that they took a bus for 2 days
to get here, spent 5 days in Vienna, and then took another 2 days to drive
back home” (Text 5).

The Austrian students’ experiences described in the three open-ended
questions will be summarized in the following subsections (2.1.-2.3.) and
illustrated with citations:

2.1. Overall Experience of the Austrian Students

Many Austrian students found the exchange interesting, appreciating
the opportunity to learn about a new culture and interact with peers from
a different background. Some were particularly fascinated by the Ukrainian
students’ traditional clothing, language, and their ability to adapt to the new
environment:

“I found it interesting that I was able to get to know a new culture and learn
how they arrived here. What surprised me was that the two Ukrainian students
came in traditional clothing and showed us what they wear in their country.
But what I found most fascinating was definitely the language, because there
really is a big difference compared to the German language, and Ukrainian
sounds really cool” (Text 8).

However, others highlighted varying proficiency levels in the English
language, which made communication challenging. Several students observed
that there were few organized joint activities, leading the Ukrainian students
to often keep to themselves, spending time on their phones or talking among
themselves:

“We only had one activity with them, which was a text about Austrian culture
in an English class, but unfortunately, they didn’t understand much because
they didn’t speak English very well” (Text 49).
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Some Austrian students expressed disappointment regarding the lack
of meaningful interaction and felt the exchange program was not worthwhile
due to the short period of time:

“I was surprised that it was even possible to arrange such an exchange in such
a short amount of time* (Text 29).

The texts underscore the importance of effective planning and support
to ensure meaningful cultural exchange and learning opportunities for all
participants.

2.2. Communication with the Ukrainian Students

In general, the Austrian students indicated that the level of interaction and
communication with the Ukrainian students varied. Some of them were able
form meaningful connections:

“I found both of them very nice, even though one was a bit more reserved.
We found a few things in common and also talked about other people.
Communication went quite well because one of them spoke English very well
(Text 1)”.

Other students reported that they had limited or no interaction at all:

“Personally, I did not converse with the two of them. However, my classmates
communicated with the exchange students in German, English, and Russian®
(Text 24).

The Austrian students reported that the Ukrainian students who visited
the Austrian school had varying English proficiency levels, which made
communication challenging at times. Some Austrian students were able
to converse with the Ukrainians in English, while others relied on Russian-
speaking classmates to translate. Discussions ranged from their activities
in Vienna and the school curriculum to cultural differences between Ukraine
and Austria, as well as casual conversations about hobbies and interests:

“We talked about the activities they did in Vienna and about the school.
Additionally, we discussed Ukraine and Austria. Most of the time, we spoke
English, but one of the two students also tried to speak German with us”
(Text 38).

Despite the language barriers, the Austrian students indicated that they
made efforts to make the Ukrainian visitors feel welcome and comfortable.
Nevertheless, a few students wrote that they felt uncomfortable in interacting
with the Ukrainian students, citing distress or a general lack of common
ground.
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2.3. Possible Benefits and Challenges for the Ukrainian Students

The Austrian students assumed that the Ukrainian students who visited their
school for a week had mixed experiences. While they were able to take a break
from the war and see some of the sights and attractions in Vienna, the Austrian
students assumed that the class time itself was not particularly beneficial. Due
to the language barrier, they were largely unable to participate in or understand
the lessons, and often just sat passively in the classroom:

“I don’t know what activities the students were offered outside of school, but I
think its sad that after a week with limited opportunities for exchange, they
have to return to the war zone” (Text 31).

Some students reported that the Ukrainian visitors seemed to be
uncomfortable:

“To be honest, I think the two of them felt rather uncomfortable in class. Being
in another country with people you dont know well and having difficulty
communicating is not easy for anyone (Text 19)”.

They also emphasized logistical issues regarding the accommodation
of the Ukrainian students. Providing a translator or organizing more activities
outside of the classroom may have made the experience more meaningful:

“I think they probably had a nice time and saw a lot of Vienna. Maybe it would
have been better to have a translator at school who could translate for everyone
or something similar. It was surely nice for them to have a break from the war”
(Text 47).

The consensus of the Austrian students seems to be that the week-long visit
was not ideally structured to help the Ukrainian students, though it did offer
them a temporary respite from the conflict at home. Moreover, they suggest that
more thoughtful planning and a longer duration could have allowed for greater
cultural exchange and more learning opportunities.

DISCUSSION

The exchange program yielded valuable insights into the experiences of both
Ukrainian and Austrian students. Ukrainian students benefited significantly
from the cultural immersion, enhancing their academic and social skills while
fostering cross-cultural understanding. Positive interactions with Austrian
peers highlighted the potential for future collaborations and friendships.
However, challenges such as language barriers and varying expectations affected
the exchange’s outcomes for both groups. The Austrian students’ perception
on the effectiveness of the program varied. While they valued that the exchange
offered opportunities for intercultural learning, they believe that more support
in managing language differences and organizing inclusive activities could
improve future programs. Despite these challenges, the exchange contributed
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to broadening perspectives and nurturing intercultural competencies among
participants.

The study underscores the importance of structured planning, language
support, and inclusive activities in facilitating meaningful exchanges. Future
initiatives can build on these insights to optimize learning experiences and
promote mutual understanding in multicultural educational settings.

While some students expressed ideas about mutual exchange, tolerance,
and peaceful coexistence fostered by short-time school exchange programs
abroad, we found that the theme of promoting peace through these programs
was not as prominent among students as initially anticipated. It is important
to note that we did not explicitly prompt students to reflect on this aspect.
Including their perspectives on this topic would have added valuable insights
to our study. However, we consciously avoided addressing the topic of war due
to the possibility of traumatization.

The obvious limitation of this study lies in its restriction to one case,
respectively one specific exchange program at one school. Nevertheless, we
consider this study to be an important initial contribution because of the lack
of studies within this specific frame

(short term exchange programs). Naturally, it would make sense for this
issue to be investigated more extensively in the future.

CONCLUSIONS

This study explored the impact of a short-term educational exchange
program involving Ukrainian students visiting an Austrian school during
wartime. The specific exchange program that was analysed and discussed in this
study provided Ukrainian students with a valuable opportunity to experience
a different educational environment and culture amidst the challenges of war.
Their experiences were overwhelmingly positive and emphasized the benefits
of cultural immersion, language practice, and personal growth. Ukrainian
students appreciated modern teaching methods, spacious classrooms, and
engaging in extracurricular activities like sports and sightseeing. They found
interactions with Austrian peers enriching and allowed them to enhance their
understanding of Austrian culture and establish friendships. Austrian students
had a mixed response to the school visit. While some found it enriching
to learn about Ukrainian culture and interact with international peers, others
noted challenges such as language barriers and limited structured activities.
The exchange raised awareness among Austrian students about global issues
and cultural diversity but highlighted the need for better organization and
support to maximize the program’s benefits.

Comparing these findings with existing literature underscores
the transformative potential of short-term educational exchanges in promoting
intercultural understanding and tolerance. However, it also reveals areas
for improvement, such as clearer objectives transmitted to the students,
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enhanced language support, and more inclusive activities. Future exchange
programs could benefit from longer durations, comprehensive planning, and
integration into curriculum objectives to deepen learning outcomes for both
Ukrainian and Austrian students. This study contributes to the broader discourse
on peace education through cultural exchange by demonstrating the practical
implications of such initiatives during times of conflict. By fostering mutual
understanding and empathy through direct interactions, educational exchanges
play a crucial role in promoting peaceful coexistence of humanity.

Prospects for Further Research. Looking ahead, this study lays
a foundation for future research and methodological advancements
in the field of exchange programs, especially in the context of peace education.
The insights gained from this research suggest avenues for further exploration
and development of educational strategies that support cross-cultural learning
in diverse contexts. Employing a more detailed mixed-methods research
design that integrates qualitative and quantitative approaches can enrich our
understanding by capturing both specific experiences and broader trends and
impacts on participants’ attitudes and perceptions. Future research may also
benefit from gaining perspectives from a wider array of stakeholders involved
in these exchanges (e.g. teachers, school principals, accompanying persons,
program organizers). Understanding their roles, challenges, and perspectives
on the outcomes of educational exchanges can provide a comprehensive
view of the program’s effectiveness and impact. Additionally, exploring
the role of educational policies and governmental support in facilitating
international educational exchanges during crises presents a compelling field
of investigation.

Furthermore, the impact of educational exchanges on peacebuilding efforts
in conflict-affected regions can be explored in more depth. Research may delve
into the potential of how such programs contribute to mutual understanding,
respect, and peace. In this context, investigating the potential of virtual exchange
programs as alternatives to physical exchanges during conflict or crises becomes
pertinent. Analysing the efficacy of virtual platforms in promoting these
interactions can reveal innovative ways to maintain the continuity of peace
education even amidst logistical challenges, ensuring that more students have
the opportunity to engage in mutual exchange and learning.

By pursuing diverse avenues for further research, we aim to deepen our
understanding of the transformative potential of educational exchange
programs in promoting peace. Enhanced insights from such research
can guide the design of effective educational exchange programs, impact
governmental and institutional policies, and encourage a global culture
of mutual understanding, and thereby lay the groundwork for a more peaceful
world.
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ABSTRACT

This paper describes the practical linguistic and pedagogical experience
of teaching stylistics for social purposes in Ukrainian (Borys Grinchenko Kyiv
Metropolitan University) and French (Université Paul-Valéry Montpellier 3, France)
universities. It meets the challenges of integrating the social domain into linguistic
and non-linguistics disciplines thanks to various cognitive structures verbalised
through literary devices in media discourse. The social impact of teaching Stylistics
is predetermined by the necessity of raising awareness of societal wartime issues
in Ukraine and abroad. The case study refers to the project on preventing human
trafficking implemented with the support of the CEFRES (French Research Center
in Humanities and Social Sciences) fellowship program for Ukrainian scholars.
The methods of field observations, surveying in the educational process, and
discussions on incorporating war-related topics into humanities with European
colleagues were applied during the stay at EMMA (Etudes Montpelliéraines
du Monde Anglophone). The results suggest an overview of the content and
conceptual interoperability across linguistic and non-linguistic disciplines at Paul
Valery Montpellier University 3 and an evaluation of potential cross-cultural
pedagogical activities between the universities. The findings uncover insights
into the methodological domain of using literary tools (metaphor, storytelling,
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schemata, and sensory language) to promote student sociolinguistic awareness
through learning experiences.

Keywords: human trafficking; metaphor; storytelling; schemata; integrated
teaching; sensory language; prosocial stylistics; social sciences; awareness;
collaboration.

© Elina Paliichuk, 2024

INTRODUCTION

The paper presents an example of integrated humanities and social sciences
taught in collaborative live activities conducted at Paul Valery Montpellier
University 3 (UPV), Montpellier, France. This pedagogical stay became
possible thanks to the fellowship program dedicated to Ukrainian researchers
in humanities and social sciences granted by the French Institute in Ukraine,
the Ministry of Europe and Foreign Affairs (France) (MEAE) & Campus France,
and the French Research Center in Humanities and Social Sciences (CEFRES)
in Prague, the Czech Republic. The author became a laureate of the non-
residential fellowship program “CEFRES Actions for Ukraine” UMIFRE 13
CNRS-MEAE UAR 3138 CNRS. This initiative refers to the CEFRES topic
“Research Area 1. Displacements, “Dépaysements” and Discrepancies: People,
Knowledge, and Practices” in 2023 with the initiative Changing Young Minds:
Student Awareness of HT under War Conditions®.

This CEFRES Project (Project 1) covers four interdisciplinary directions
of exploring the cognitive potential of using linguistic tools in creating
impactful anti-trafficking educational products in response to increased HT
risks for young people in Ukraine based on the research conducted under
the four parameters: metaphor, schemata, sensory language, and storytelling.
Later, in May 2024, the author won a scholarship for a high-level scientific stay
in France, generously hosted by EMMA (Etudes Montpelliéraines du Monde
Anglophone), an administrative department of Paul Valery Montpellier
University 3, with the project Prosocial Stylistics: Wartime Narratives on HT
(23 September — 07 October 2024) aimed at exploring narratives about wartime
refugees in the political and media discourses on human trafficking (HT) and
identifying the linguistic prerequisites for creating impactful educational
materials and fostering prosocial pedagogical practices during the Russia-
Ukraine war at a Ukrainian university (Project 2).

> The Russia-Ukraine war has prompted a reassessment of international relations, foreign
policy strategies, and the activation and development of EU measures, among other responses,
and caused political shifts and a rise in HT risks for Ukrainian refugees across the globe
(Author, 2023).
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The article describes the matrix of four areas of teaching stylistics by assessing
the potential of promoting the social dimension amid other disciplines and
across the two universities — Borys Grinchenko Kyiv Metropolitan University
(BGKU) and Paul Valery Montpellier University 3 (UPV). Four aspects should
be considered:

1) stylistics as an integral discipline of EFL teaching,

2) the compatibility of prosocial stylistics with linguistic disciplines,

3) HT prevention as a social dimension of stylistics and the studies at BGKU:

metaphor, schemata, sensory language, and storytelling,

4) blending prosocial stylistics and integrated teaching of humanities

at UPV.

Stylistics as an integral discipline of EFL teaching. In this paper, the English
language is seen as EFL concerninglinguistic disciplines (grammar, speech skills,
translation, writing) and as a language of teaching in non-linguistic humanities
such as political studies, international relations, history, media literacy, etc.),
which governs the exploration of the potentialities of the integrated teaching
of English studies in BGKU and UPV establishing the parallels between
national and European linguistic education.

The compatibility of stylistics with linguistic disciplines. Stylistics offers
multiple perspectives in the exploration of language use. As Professor Sandrine
Sorlin fairly noted, stylistics is the most “undisciplined” child of linguistics” and
“welcomes interdisciplinary collaborations” (Sorlin, 2016). Linguistic stylistics
goes far beyond the use of figurative language in writing and appreciation
of literary works. For this study, stylistics is well-interoperable with cognitive
grammar, metaphor theory, narrative stylistics, the studies of sensory language,
pragmatics, creative writing, and translation.

Recent research in stylistics has highlighted how cognitive grammar
provides a novel framework for analysing texts, emphasising that our physical
interaction with the world influences both our production and interpretation
of language (Giovanelli & Harrison, 2022) and offering a theoretical
framework for teaching metalinguistic awareness (Healey & Gardner, 2021).
The achievements of cognitive grammar and cognitive stylistics can be used
with prosocial aim through the explorations of schemata-charged language
(Author, 2022) and its potential to influence social perceptions.

Narrative stylistics can help focus students’ imaginative thinking on socially
relevant issues and craft engaging experiences through “precise linguistic
choices” (Healey, 2024). This is another perspective of raising awareness
of social problems through media stories.

Teaching prosocial stylistics can be formally referred to as Pedagogical
Stylistics, mostly seen as a guided analysis or instructor-supported experiences
(Jaafar & Ganapathy, 2022) with “diverse contexts and areas, including
empirical approaches, corpus stylistics, creative writing, literary-linguistic
criticism, students as researchers, critical discourse, academic register, text-
world pedagogy, cognitive stylistics, classroom discourse, language of literary
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texts, L1/L2 education, EFL learners, and multimodal stylistics” (Zyngier &
Watson, 2022). Pedagogical Stylistics is also understood as a form of societal
intervention amid the ongoing crisis in democratic societies. Examples include
the practice of a course-based research experience when broad-based stylistic
analyses of political discourse are conducted within classroom settings and
disseminated within public settings, thus enhancing personal and societal
agency by focusing directly on the way language is used by politicians to coerce,
manipulate, and persuade audiences (Hanauer, 2022).

Other dimensions of stylistics are increasingly exploring representations
of sensory perceptions of the world (olfactory, gustative, aural, tactile, visual)
and how the body activates language (Pilliere & Sorlin, 2024); how reading
poetry invites experiencing it through auditory senses (Van Peer & Chesnokova,
2024). Likewise, it can also be empirically explored how sensations narrated
by HT victims activate co-experiencing, and thus fulfill a warning function
concerning the hottest social issue.

HT prevention as a social dimension of stylistics and the studies
at BGKU: Metaphor, schemata, sensory language, and storytelling.
The experience of introducing the social domain into the course program
of the Stylistics of the English Language as an optional component at BGKU
relies on the studies conducted in the previous three years. In these studies,
B.A. students aged 20-22 were exposed to media content on HT. Two aims
were achieved in this process: 1) students raised their awareness of war-related
risks as part of primary prevention measures taken at the pre-employment stage
during the ongoing educational process; 2) students provided valuable data
in their responses to the questionnaire items. They showed increased reader
responses to media texts augmented with spiderweb metaphors representing
the specific characteristics of HT situations and enabling students to visualise
being in the same condition (Author, 2023); to the language means saturated
with containment schemas in media texts on HT (Author, 2022); to verbalised
sensory modalities (visual, auditory, tactile) actuating the sensations of HT
victims (Author, in press); and to immersive reading and storytelling techniques
(Author, 2018).

Blending prosocial stylistics with UPV humanities and integrated
teaching activities. Two major aspects should be brought into the focus of this
study: how to organise the integrated modes of teaching interaction and how
to promote a prosocial stylistics paradigm in the humanities across the two
universities. In this regard, the paper provides an overview of co-teaching such
learning modules as International Relations, US Policy Studies, British History,
Translation and Writing, Creative Writing, Critical Reading, and Media, at Paul
Valery Montpellier University 3, Montpellier, France, when the topics of HT
and the Russia-Ukraine war were integrated into the current thematic modules
taught by the colleagues from the Paul Valery Montpellier University 3.

Most often, educators tend to blend adjacent disciplines, for instance,
chemistry and biology, or language and literature, etc. (Cushing, 2022; Kone,
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2023; Bouchet, 2024; Vo & Cao, 2024; Abdelhamid & Katz, 2024; Lei & Zhang,
2024), however, the question arises as to whether it is possible to set a larger
amplitude in integrating humanities disciplines and to what degree. The efficacy
of such an integrated lesson lies in the student’s ability to explore a topic from
the perspectives of multiple disciplines, establishing connections between
subjects, helping students view the issue holistically, transfer knowledge across
different areas, and study a specific problem in a cohesive and unified manner
(Margalitashvili et al., 2024) and promotes critical thinking, problem-solving,
and decision-making, mirroring the complex challenges faced in the real world
(Kupp & Mueller, 2024).

The analysis of co-teaching experiences requires evaluating the scenarios
of the degrees of interpenetration of social sciences and linguistics between
the two universities. For instance, whether prosocial stylistics can follow
the path of corpus stylistics and pedagogical stylistics enriching ever-evolving
applications to other areas, such as digital humanities, sociolinguistics,
stylistics, translation studies, materials design, language teaching and teacher
development, media discourse, discourse analysis (O’Keeffe & McCarthy,
2022), etc.

With non-traditional integrative ways of organising education becoming
increasingly popular, collaborative teaching has been acknowledged as a strategy
for internationalisation and fostering connections between universities, helping
to promote a global perspective in higher education (Borsetto & Saccon, 2023;
Yepikhina et al., 2023; Ngelambong et al., 2024). Different forms of interaction
include sharing information, coordination, collaborative learning, and offering
mutual support (Yepikhina et al., 2023) pursuing multiple vectors of integrated
teaching according to effectiveness and benefits, challenges, applicability,
alignment in curricula, and teamwork by using various methods to bridge the
gaps in the organisational and conceptual co-teaching frameworks (Svobodova
et al., 2024; Bouchet, 2024; Lee, 2024; Amrina et al., 2024).

Thus, as an integral discipline of teaching EFL and linguistics in general,
stylistics can acquire the social dimension of its application aimed at promoting
societal agenda, for instance, the social aspect of stylistics could be used
to address HT prevention by employing language in ways that highlight
the importance of awareness, empathy, and action against trafficking. In this
regard, BGKU could be a reference institution or academic program, where
techniques of cognitive stylistics such as metaphor, schemata, sensory
language, and storytelling are used in education to raise awareness or promote
critical thinking in students. Metaphors and schemata are cognitive tools that
shape how we understand and interpret social issues, sensory language evokes
emotions and experiences, making a message more powerful and memorable,
and storytelling can humanise the issue of HT, helping students be more
cautious in their interactions in potentially dangerous situations. The experience
of teaching humanities shared by lecturers at UPV contributes to integrating
prosocial stylistics into teaching activities suggesting that language can be used
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in educational contexts not just for skill development but also for fostering
social awareness and ethical values in students. Combining prosocial stylistics
with other educational approaches or interdisciplinary teaching may help
create a more holistic environment for building students” socially relevant
competencies.

RESEARCH QUESTIONS AND OBJECTIVES

The paper aims to assess the potentialities of integrated teaching at the
level of the disciplines taught at BGKU and UPV and at the level of organising
collaborative activities between the two universities. The research questions
derive from the metanalysis and reflections on the linguistic and didactic
aspects of interactive lecturing at UPV during the scientific scholarship stay:

1) How can cognitive stylistic means be used to raise awareness of HT
as a societal agenda?

2) Isit possible to set a larger amplitude in integrating humanities disciplines
and to what degree by teaching prosocial components in stylistics?

3) What are the common points of integrated teaching to synthesise
linguistic and non-linguistic knowledge?

To this end, the following objectives should be met:

1) to define prosocial stylistics in the framework of the given initiative,

2) to briefly summarise the state of the art within the framework of Projects
1 and 2,

3) to analyse the experience of integrating prosocial stylistics with
the disciplines at UPV in the role of a visiting lecturer,

4) to establish a common ground for joint teaching activities between
UPV and BGKU in the network of linguistic disciplines, in particular,
for the development of an integrated teaching model by including
seminars and workshops conducted at UPV into the regular course
program of the Stylistics of the English language in BGKU.

The paper further outlines the results of Project 1 and the developments
within the framework of Project 2. In particular, it explains the prerequisites
of prosocial stylisticsand describes the practical experience of using the elements
of Project 2 in humanities at UPV.

METHODS

For implementing Project 1, the cognitive-linguistic, psycholinguistic,
and narratological approaches combined with empirical research techniques
(surveying, experiment, statistical analysis) were used (Author, 2022;
Author, 2023). The media content on HT was analysed through the prism
of metaphorisation of HT, schemata organisation, sensory language, and
survival media stories, covering four areas of the potential use of linguistic
tools in primary prevention classroom activities.
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To implement Project 2 as the fourth component of Project 1,
the methods of literature review and field observations were used to meet
the objectives of the Prosocial Stylistics: Wartime Narratives on HT initiative.
The language case study covered the bulk of narratives about wartime
refugees in the political and media discourses on HT. This stage also
included experimental teaching of prosocial stylistics at UPV in the network
of such disciplines as International Relations, US Policy Studies, British
History, Migration, Translation and Writing, Creative Writing, Critical
Reading, and Media, Theatre and Fiction Discourse, at UPV. In particular,
the media material containing wartime narratives on HT was selected
to meet the need to raise the targeted awareness of this global problem.
The teaching techniques comprised brief presentations of Projects 1 and 2,
live Q&A sessions, media text analysis, critical reading, comparative analysis
of the global and Ukrainian political, historical, and media discourse, and
discussions.

RESULTS

In this study, the pedagogical concept of prosocial stylistics is built
on the findings of Project 1 and the state of the art of Project 2. In the framework
of this initiative, prosocial stylistics can be defined as a type of contemporary
stylistics consisting of two complementing processes:

1) the tools of cognitive stylistics (metaphor, schemata, sensory language,
and narratives) are used to raise awareness of the social problems among
students as alternative resources in social campaigns, and

2) students should be encouraged to analyse media texts about social
problems from a stylistic perspective and share their perceptions
in critical reading activities.

Parallel to these processes, research has been done by collecting
responses to the texts about social problems for qualitative and quantitative
studies (surveying, discussions, open-answer questions, and statistical
processing). Table 1 provides an overview of the work done in the framework
of the overall CEFRES-supported research at BGKU. The data obtained,
and the findings received in implementing the initiative became the point
of departure for further collaborative interactions with the teaching team
at UPV.

At the scientific linguistic level of the fellowship program, the author
delivered a seminar on Prosocial Stylistics: Wartime Narratives on HT
at EMMA (UPV). “Look at this, your seminar has been advertised throughout
the university... Go Ukraine!”, — Professor Sorlin said in a letter to the author
(Séminaire : Elina Paliichuk (Borys Grinchenko Kyiv Metropolitan University
& CEFRES) “Prosocial Stylistics: Wartime Narratives on Human Trafficking”
(EMMA, n.d.).
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Table 1

The findings of Project 1 and the state of the art of Project 2

Project 1 — Study 1: The study on the cognitive
metaphor comprised an experimental reading
of three media texts in three conditions
(authentic, manipulated without explicit
metaphors, and manipulated with enhanced
metaphorisation of HT). The respondents
showed a greater emotional response
to the texts on HT enhanced by the deliberate
use of metaphors representing the image
of a spiderweb. Their emotional involvement
was revealed through their identifying
themselves with trafficked people, imagining
sounds or voices, imagining themselves
in a trafficking situation, and reflecting
on their safety in the future. These findings
suggest the potential for using the spiderweb
metaphor in anti-trafficking  primary
prevention education (Author, 2023).

Project 1 — Study 3: The study on schemata
examined the role of image schemas in media
texts on HT, exploring their potential
as “warning” signals in anti-trafficking
campaigns. In an experimental reading
of two different texts (expository text (T1)
and a media narrative (T2) within two groups
of respondents, it was revealed that the media
narrative text evoked stronger emotional
involvement. Students reported a sense
of danger, responding to the containment
and  scale/process/up  schema  clusters;
the expository text had a weaker emotional
response to up, blockage, and counterforce
schemas. These findings suggest framing
could be an effective methodology for raising
awareness of HT (Author, 2022).

Project 1 — Study 2: The study on sensory
language explored the transportation effect
in survival stories. The respondents showed
greater involvement in a story in which
visual, acoustic, and tactile sensations of HT
victims were verbalised. Significant results
confirmed that sensory language contributed
to a greater transportation effect in survival
stories (Author, 2024).

Project 1 — Study 4: The study on HT media
narratives analyses the structure of media
scenarios of HT.

Project 2 — Part of Study 4: The Prosocial
Stylistics: Wartime Narratives on HT initiative
constitutes Project 2 aimed at collecting
perceptions of survival stories told by HT
victims during the Russia-Ukraine war
as reflected in European political and media
discourse that will extend the bulk of empirical
data for a broader perspective on student
vulnerability to HT in wartime conditions.
This direction has wider perspectives
of exploration discussed: interactive
scenarios in classroom activities, interactive
environments, multimodal storytelling, and
fictional engagement in HT prevention.

The seminar received generous attention from professors and students
of UPV. It was delivered oftline at EMMA premises and broadcast online
via Zoom. The review of Project 1 and Project 2 was presented, giving room
for extensive discussion and deep involvement of the audience in the problem
of HT and the risks arising from the situation in Ukraine. Such issues
as migration, interviewing refugees, the image of traffickers, using literary
and multimodal dimensions of HT representation, policies, and NGOs,
gender studies, psychology of victims, and other topics were raised during
the discussion. The seminar was followed up with professional networking
with EMMASs professors and students who showed interest in the situation
in Ukraine, migration problems, student mobility in the EU, and HT risks.
Apart from the seminar, the literature review was done to meet the project
demands of the initiative with a focus on media and political discourses,
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presenting social issues in the classroom, stylistics, pragmatics, narratology,
linguistic analysis, etc.

The pedagogical level of the stay was implemented by the author attending
the lectures and practical sessions at UPV’s campus where the developments
of Projects 1 and 2 were smoothly integrated into current topics and modules.
These activities were followed up with a reflection on the common thematic and
methodological points, outcomes of integrating prosocial stylistics into current
modules, and prospects for collaboration between UPV and BGKU. Below are
descriptions of the exchange of live teaching practices at UPV and a forecast
of the possible integration of UPV humanities into prosocial stylistics and
other disciplines at BGKU. The author also presented the linguistic techniques
of impactful communication through prosocial stylistics in UPV classes.

To assess mutual pedagogical cooperation prospects, the author summarised
the results of the scientific stay according to the classes attended and taught,
the instructor, what was done at UPV, and potential areas of integrating UVP
experience into teaching stylistics at BGKU.

1. Pragmatics/Prof. Sandrine Sorlin: The author attended a live lecture on
strategies of influence in a speech delivered by Prof. Sorlin. The theory was
combined with interactive activities. Students presented projects on speech
maxims, played out respective dialogues, and analysed the case studies.
After that, the approaches to teaching stylistics in UPV and BGKU were
discussed, and the author presented a manual on text stylistics The Cookery
Book of Text Interpretation (Author, 2024). Takeaways for BGKU and prospects
of collaboration include 1) introducing interactivity through students preparing
theoretical material with examples and playing out respective communicative
discourse; 2) the idea of language manipulation can be taken advantage
of for the concept of deceptive language used by traffickers, thus the study
of manipulative language should be integrated into prosocial stylistics,
for instance, to raise awareness of the speech acts used by potential traffickers.

2. American History and International Relations/Raphaél Ricaud:
Dr. Raphaél Ricaud gave a lecture on Cold War US propaganda and the ethics
and pragmatics of American propaganda to show the students that there was
such a thing as American propaganda during the first stages of the Cold War and
that US citizens and their representatives were uneasy about the term, but not
necessarily the means. The case study was a Voice of Americascript, which caused
outrage in Congress in the late ‘40s. The students would have to try to figure out
why. Dr. Ricaud noted that Master students majoring in History were interested
in what the author could bring to the table, which meant the author should
select the means of presenting prosocial stylistics arsenal in a more accessible
way, considering the complexity of linguistic terms. The author described how
metaphors and schemas can serve as a package for ideological messages and
frame citizens’ political worldviews. The author used examples of highlighting
the HT situation during wartime in the media and the results of surveying
BGKU students’ perceptions. Another session was dedicated to the Cold War
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during the early sixties. Master’s students, different from the previous class
described, were offered to study one of two speeches: the famous John E Kennedy
New Frontier speech or the Ich bin ein Berliner speech. Dr. Ricaud guided them
through the analysis of the speech(es). The author suggested the approaches
for linguistic analysis to reveal the hidden messages of the speeches and offered
the toolkit for the analysis of public speeches regarding various historical and
social situations. Takeaways for BGKU and prospects of collaboration include
1) students at BGKU can explore the language of US anti-trafficking policies
and media campaigns; 2) the author can prepare material for critical reading
of US documents and stylistic analysis of the register-dependent language;
3) students at BGKU can be offered to analyse the use of persuasive language,
metaphors, and framing in policy documents and public speeches; 4) students
at BGKU can be offered to use case studies and media portrayals of HT to explore
narrative strategies that shape public opinion and policy; 5) apart from Stylistics,
particular elements of the American History class at UPV can be incorporated
into the curriculum of culture-oriented linguistics as in the framework of EFL
teaching; 6) students at UPV in their turn can analyse international treaties
and diplomatic efforts on HT and use prosocial stylistic techniques to highlight
the emotional and human impact of trafficking in global discussions, as well
as examine speeches and statements from global leaders through metaphor and
framing to encourage awareness and action.

3. British History and Social Movements/Marc Lenormand: Before
the author attended the class on British History and Social Movements,
Dr. Lenormand noted that the class might seem rather remote from linguistics.
The class on 20th-century history taught to the third-year students looked
more specifically at Britain in the First World War, and another class for MA
students who were going to become English teachers focused on the nations
of the British Empire in the First World War. Integrating those topics and
prosocial stylistics, the author gave a talk about the HT situation in wartime
and discussed the Russia-Ukraine war as experienced by Ukrainian students.
The parallels between the historical and contemporary dimensions were
analysed in a range of social issues: conscription campaigns, HT risks, political
negotiations, and the use of language opportunities. Takeaways for BGKU
and prospects of collaboration include 1) investigating the historical context
of HT, including the abolition of the slave trade; 2) students at UPV can analyse
the potential of using narrative framing and metaphor to draw parallels between
historical slavery and modern-day trafficking; 3) students at UPV can analyse
historical and contemporary public speeches and literary works, identifying
prosocial stylistic choices that call for action. Moreover, Dr. Lenormand shared
the collection of texts that can be used for building vocabulary on the UK,
History, and War for the EFL classes at BGKU.

4. Translation and Writing/Adriana Serban: Dr. Serban welcomed
the author to the film translation class taught for the second year of UPV’s
Master’s program in translation. The class consisted of a practical subtitling
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workshop. Another class was dedicated to professional writing for the students
in the first year of the Master’s degree in translation. Both classes were taught
as interactive workshops. During the class, the author was given a floor
to present the prerequisites of prosocial stylistics that helped UPV’s students
boost their writing skills regarding persuasiveness and emotional impact.
Dr. Serban also described other activities. One of them is a workshop with
the use of the Transverso platform during which students translated from
French into their mother tongues and then into English. Takeaways for BGKU
and prospects of collaboration include 1) engaging the BGKU students
to participate in the collective Transverso workshop by adding the Ukrainian
language; 2) enhancing the UPV’s students’ writing skills regarding the social
advertising and planning communication programs dedicated to hot topical
issues, for instance, HT; in particular, encouraging students to translate
texts related to HT, focusing on maintaining prosocial stylistic elements
(e.g., emotional appeal, metaphors), having students write pieces on HT
in different genres (news articles, letters, reports) using persuasive stylistic
strategies to evoke empathy and action. The author was also invited to take
part in the conference Translation — Languages — Teaching to be held
on 3-4 April 2025, Montpellier, EMMA and ReSO, Université Paul-Valéry
Montpellier 3, France.

5. Stylistics/Virginie Iché: Dr. Iché invited the author to the language
class dedicated to the analysis of the representation of immigrant dignity
in the US during which students talked about how authors try to convince
and/or persuade their readers, appeal to the reader’s reason and emotions),
and how in turn students have to be convincing/persuasive when writing their
analysis. As far as this was not a research-based class, the author had to select
an appropriate methodological approach to share the means of stylistic
analysis. In particular, the author offered alternative linguistic ways of textual
analysis and told the students how metaphors, schemata, sensory language,
and stories help render more specific and impressive messages to the audience.
Takeaways for BGKU and prospects of collaboration include 1) analysing
media and literary texts about HT for stylistic choices that affect reader
perception (e.g., tone, imagery, framing) through focusing on identifying
the emotional manipulation techniques used in anti-trafficking campaigns,
such as visual metaphors and sensory language, as well as discussing how
different framing (e.g., victim vs. survivor) can influence the reader’s
emotional and cognitive response; 2) at the same time, BGKU students can
use the knowledge of stylistic means in critical reading activities, focusing
on how different outlets use prosocial stylistic strategies (visuals, language,
metaphors) to raise awareness; 3) students can be suggested to create their
anti-trafficking campaigns (videos, social media posts) using prosocial
stylistics such as emotional language and compelling narrative and study
how media campaigns use sensory language and visual storytelling to elicit
emotional responses and promote social change.
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As a result of networking with EMMA's professors at UPVs, other directions
of collaboration may include the possible joint action concerning migration
issues with Dr. Judith Misrahi-Barak, the author of Revisiting Slave Narratives
I: Les avatars contemporains des récits desclaves (2022) Presses Universitaires de
la Méditerranée, the potential integrating literary, theatrical and multimodal
representations of HT into the prosocial paradigm of teaching stylistics
at BGKU — this idea was offered by Prof. Jean Michel Ganteau, the author
of The Ethics and Aesthetics of Vulnerability in Contemporary British Fiction
(2015), Routledge, Victimhood and Vulnerability in 21st Century Fiction (2017),
Routledge, and other seminal works, who specialises in Contemporary British
Literature; inspired by the talent of Lily Robert-Foley, the author of Jiji, a novel
in prose poems and conceptual writing (Omnia Vanitas Press, 2016), Money,
Math and Measure (Essay Press chapbook series, 2016), m, a book of poetry-
critique-collage (Corrupt Press, 2013), and graphemachine, a chapbook
of visual poetry (Xerolage, 2013), the activities at BGKU may include creating
short stories or poems depicting the experiences of HT, using imagery, sensory
language, and emotional appeal to foster empathy, using metaphors to explore
the trapped, isolated experiences of victims, and organising group storytelling
exercises that discuss potential outcomes of escape or social reintegration.
BGKU students have also been invited to attend the workshop on experiential
translation on November 29, 2024, via Zoom.

DISCUSSION

The consideration of the experience gained during the scientific stay at UPV
shed light on the positive outcomes yet not deprived of some constraints.
The potential to introduce a larger range of humanities into an EFL class
on Stylistics is assessed positively due to bridging language and social sciences
in a network of disciplines. The benefits of pursuing integrated teaching
by instructors of different universities lie in the added value in the framework
of the content of the courses and methodological joint efforts which can be
made possible through academic mobility programs and virtual classes.
Interactive and practical learning presupposes active engagement and
application of theory to real-world problems; interdisciplinary connections
in the successful integration of linguistics, history, translation, and social issues
into cohesive learning experiences; focusing on social relevance by highlighting
critical global challenges like HT.

This integrated teaching experience offers multiple avenues for institutional
partnerships and cross-cultural academic exchange (currently there are
negotiations about the possible signing of a collaboration agreement between
the BGKU and UPV); and encourages innovative thinking through stylistic
analysis, narrative strategies, and multimodal activities. These approaches
suggest a forward-thinking and aligning academic learning with societal
needs.
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The constraints of implementing integrated teaching presuppose that more
efforts should be made to ensure the introduction of the required preliminary
contexts for students of linguistic specialties; likewise, students of non-linguistic
disciplines need a deeper understanding of linguistic theories of effective
writing, persuasion, cognitive mechanism of shaping public opinion, etc.
Another challenge involves the question of the compatibility of the course
programs, which is a matter not only of instructors’ flexibility and creativity
but also administrative and organisational readiness to co-teaching activities
across Ukrainian and European universities in general.

CONCLUSIONS

The experience of implementing scientific research initiatives and teaching
practice at UPV helps analyse the potentialities and challenges of integrated
teaching across two dimensions: 1) the integration of social sciences into
the Stylistics of the English Language as EFL at BGKU; and 2) integrating non-
linguistic humanities through co-teaching practices at UPV by introducing
the prosocial aspects of stylistics. To answer the research questions of the paper,
the author admits the possibility of using cognitive stylistic means to raise
awareness of HT as a societal agenda both in linguistic and non-linguistic
classes by adapting linguistic theories, and developing the techniques and
analogies based on specific case studies. The adaptation of the practical use
of the language for social purposes can help educators set a larger amplitude
in integrating humanities disciplines by teaching prosocial components
in respective disciplines. The co-teaching experience described per class gives
some insights into the methodological syntheses of linguistic and non-linguistic
knowledge and proves that the prosocial dimension of stylistics can be used
not only for teaching linguistic skills but also for encouraging positive social
behaviours among Ukrainian and European students.

PROSPECTS FOR FURTHER RESEARCH

Further prospects include the targeted consideration of each opportunity
of co-teaching and the development of the methodological and organisational
basis for implementing integrated teaching in BGKU in joint efforts with UPV.
A more detailed study is required to design the co-teaching activities in US and
British History and International Relations, for instance, the work of NGOs
in preventing social problems like HT. As for linguistic disciplines, this area
of co-teaching between the two universities in the form of joint seminars and
workshops in pragmatics, creative writing, media analysis, and translation
in virtual classrooms and e-learning courses seems more feasible. Based
on the experience of raising awareness of HT and the war aggression against
Ukraine among UPV personnel and students through prosocial stylistics, it is
also possible to replicate the methods of research and pedagogical activity
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for promoting other socially relevant topics in educational discourse such
as environmental, racial, human rights, migration and refugees, world security,
and other topical issues by using stylistic tools like metaphor, schemata, sensory
language, and storytelling in a class and encouraging students’ prosocial
behaviours.
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ABSTRACT

The pre-pandemic decade (2010-2019) is likely to have become an era of rapid
spread and development of university autonomy in the EU. Therefore, the article
makes an effort to reveal the trends in developing university autonomy in the pre-
pandemic decade, which could contribute to understanding this phenomenon
in the post-pandemic times. The systematic examination of 24 scientific resources
published primarily on the Web of Science Core Collection database in 2010-2019
makes it possible to reveal the following trends in university autonomy development
on organizational, financial, academic and staff levels. The research covers the time
frame from 2010 to 2019 — the official beginning of the COVID-19 pandemic.
The research insights show that in the pre-pandemic decade, university autonomy is
characterised by diverse implementation and uneven distribution in the EU, as well
as different access to financing. This diversity and unevenness may have affected
the universities’ decision-making during the COVID-19 pandemic. The research
results can contribute to the understanding of the phenomenon of university
autonomy. This research is made within the framework of the implementation
of the European Union project Erasmus + “University autonomy in the development
of democratic values in higher education: experience of EU countries for Ukraine.”

Keywords: university autonomy; higher education policy; trends; the pre-
pandemic decade; the EU.
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INTRODUCTION

The pre-pandemic decade (2010-2020) is likely to have become an era
of rapid spread and development of university autonomy in the EU. Since 2011,
the European University Association (EUA) has released four comparative
reports on the topic of university autonomy in higher education systems
in Europe. The reports aimed at evaluating and ranking the higher education
systems along four dimensions of autonomy — organisational, financial,
staffing, and academic autonomy. They have concluded that due to the diversity
of national legislative frameworks in the EU member-states, there is no unique
model of university autonomy (Pruvot & Estermann, 2017). In addition
to these reports, there is evidence of university autonomy development
in scientific literature, where authors discuss trends and challenges to new
forms of university management in Europe. Among them, are the following
trends and challenges: 1) different understanding of the university autonomy
at the national and transnational levels. New political, social and economic
conditions impact the policy of the EU member-states and European
universities, which should respond to this changing context. In the case
of England and the EU, Alexiadou & Findlow (2014) point to the tensions
between the humanistic role of the university and “the pressures for the creation
of the ‘knowledge economy’ that are shared at the national and transnational
levels” (p. 371); 2) Brexit brought new challenges and even threats to the higher
education sector, particularly to the university autonomy. Among these threats
are “loss of research funding from EU sources; loss of students from other EU
countries; the impact on the ability of the sector to hire academic staft from
EU countries; and the impact on the ability of UK students to study abroad”
(Mayhew, 2017, 155).

Additionally, in the scientific literature, there is an attempt to investigate
trends in university autonomy. Although, the recent EUAs report (Pruvot &
Estermann, 2017) makes an effort to “review and summarise a series of trends
identified in the respective dimensions of university autonomy” (p. 53),
it considers cross-cutting trends in increasing and decreasing levels of university
autonomy in the certain countries in the EU. Namely, the report shows that
“there is no natural trend towards increased university autonomy in Europe”
(p. 59). Besides, Kriiger et al. (2018) identify major trends in the reforms
undertaken in the EU member-states. Nagy et al. (2014) highlight general
trends in financing higher education.

Based on the said above, this paper assumes that the pre-pandemic decade is
likely to demonstrate both positive and negative trends in developing university
autonomy in the EU. On the other hand, diverse understanding and lack
of a unique model of university autonomy could affect the challenges caused
by the COVID-19 pandemic. This evidence could be valuable for describing
the pre-pandemic state of play of the phenomenon of university autonomy;,
as well as understanding the issues of its development.
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Therefore, the research objective is to reveal the trends in developing
university autonomy in the EU in the pre-pandemic decade (2010-2019), which
could contribute to understanding this phenomenon in the post-pandemic
times.

METHODOLOGY

This theoretical research aims at the systematic examination of assumptions
of the research issue — university autonomy in the EU in the pre-pandemic
decade, and revealing the trends in its development. The research covers the time
frame from 2010 to 2019 — the official beginning of the COVID-19 pandemic.
Due to scarce evidence about university autonomy in the scientific literature,
the data is gathered from 24 scientific resources (12 articles, 7 proceedings
paper, 4 book chapters, and 1 report) found, primarily on the Web of Science
Core Collection database, and published from 2010 to 2019. However,
despite the limited amount of publications, we believe that this material may
be sufficient for featuring the state of play of university autonomy in the EU
in the pre-pandemic decade (2010-2019).

The thematic literature review is applied to reveal the trends regarding four
dimensions of university autonomy — organisational, financial, staffing, and
academic autonomy. Besides, the thematic literature review makes it possible
to track geographical distribution of university autonomy.

RESEARCH RESULTS

Phenomenon of university autonomy. University autonomy is considered
as “the legal, political and financial relationships between state authorities
and universities in different national contexts” (Kohtamiki & Balbachevsky,
2018, 180), or as “university governance and the relationship between the state
and higher education institutions” (Pruvot & Estermann, 2017, 7). According
to Pruvot & Estermann (2017), “university autonomy has four dimensions:

1. Organisational autonomy (academic and administrative structures,

leadership and governance).

2. Financial autonomy (ability to raise funds, own buildings, borrow money

and set tuition fees).

3. Staffing autonomy (ability to recruit independently, promote and develop

academic and non-academic staff).

4. Academic autonomy (including study fields, student numbers, student

selection, as well as the structure and content of degrees)” (p. 7).

It is worth mentioning, that there is a lack of interconnection between these
four dimensions of university autonomy, except for staffing and academic
autonomy, which are significantly linked to each other (Orosz, 2018).
Consequently, in this research the trends in developing university autonomy will
be revealed on four levels — organisational, financial, staffing, and academic.
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Scope of spreading university autonomy in Europe. This paper makes
an effort to trace the spreading of university autonomy in Europe in the pre-
pandemic decade as well. Table I shows, that 24 countries evidence
the spreading of this phenomenon. However, the distribution of university
autonomy in Europe is likely to impact countries in different ways as there are
some countries in Europe (Romania, the UK, and Portugal), which frequently
report their experience and challenges.

Table 1
Evidences of geographical distribution
of university autonomy in Europe (2010-2019)

Countries Evidences of e:r{ie;lz;ces
Spain (Elena, & Sanchez, 2012) 2012
Sweden (Teelken & Deem, 2013) 2013
the UK Alxiadou & Fidiow, 014; Mayhet 2017 2013-2017
the Netherlands (Teelken & Deem, 2013; Kriiger et al., 2018) 2013-2018
Portugal iﬁfﬁgjﬁejlfg‘;‘}i’gﬁ(’13 s Marques, 2014; 2013-2018
Hungary (Nagy et al., 2014; Erina & Erins, 2015) 2014-2015
Germany (Massih-Tehrani et al., 2015; Shattock, 2014) 2014-2015
Latvia (Erina & Erins, 2015) 2015
Bulgaria (Erina & Erins, 2015) 2015
the Czech Republic | (Erina & Erins, 2015) 2015
Cyprus (Erina & Erins, 2015) 2015
Estonia (Erina & Erins, 2015) 2015
Slovakia (Erina & Erins, 2015) 2015
Poland (Erina & Erins, 2015) 2015
Malta (Erina & Erins, 2015) 2015
Slovenia (Erina & Erins, 2015; Bohinc, 2017) 2015-2017
T ﬁ:rtﬁlr:se;ji;ii?elass’a,Ezr(l)rllz;%E;ézz}ioeltil., 2018) 2015-2018
Lithuania (Erina & Erins, 2015; Bileviciute et al., 2019) 2015-2019
Norway (Maassen et al., 2017) 2017
Austria (Kriiger et al., 2018) 2018
Denmark (Kriiger et al., 2018) 2018
France (Kriiger et al., 2018) 2018
Finland (Kriiger et al., 2018; Kohtaméki & Balbachevsky, 2018) 2018
Kazakhstan (Milosz, 2018) 2018
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Consequently, based on the evidences presented in Table 1, we can assume
that the middle of the pre-pandemic decade (2015) is likely to have become
an intensive phase of distribution and implementation of university autonomy
in Europe.

Furthermore, the thematic literature review makes it possible to reveal
the trends regarding four dimensions of university autonomy — organisational,
financial, staffing, and academic autonomy in the EU in 2010-2019.

Organisational autonomy. The decade before the COVID-19 pandemic,
the universities in the EU experienced governance reforms in higher
education. Namely, Austria, Denmark, Finland, France, the Netherlands and
Portugal, were the countries in which significant reforms had been introduced
since the 1990s. The reforms aimed at reducing the direct state control and
promoting mechanisms that could give more autonomy to higher education
institutions (Kriiger et al., 2018). The state initiated governance reforms
and introduced them through legislation. University autonomy has been
distributed from central government, but on central governments terms,
as in Italy, or in Germany (Shattock, 2014). Elena & Sanchez (2012) worries,
that “introduction of a new model of management — a collegial model, that can
be a constraint of a necessary changes in quality teaching and research” (p.48).
According to Kriiger et al. (2018), the policy reform and a new governance
model at the university were implemented by “several actors with diverse
interests” and depended on external factors. For example, in Kazakhstan
a model of decentralization of the university was implemented with the support
of the consortium of 17 partners — the EU universities, ministries and non-
governmental bodies (Milosz, 2018).

Analysing the impact of governance reforms on university autonomy
in Portuguese, Magalhdes et al. (2013) assumed that “the regulation efforts
undertaken at the European and national levels reflect a trend towards
coordination of devolved governance processes (meta-governance)”
(p. 234). The authors also believe that governments need to guarantee that
increasing university autonomy and self-governance could achieve the goals
of the governance reform.

It is worth mentioning, that university autonomy is interpreted in various
ways and “practices of autonomy within the university” are also implemented
differently (Maassen et al., 2017). It is likely to occur due to imbalance
of legislation on national and international levels. Namely, Bohinc (2017)
evidences the gap between the EU documents regarding the questions
of university autonomy and national legal framework. In the case of Slovenia,
“the current university system as regulated by the Higher Education Act is
inadequate” ... and “requires the higher education legislation to be amended”
(p. 508).

As a result of the governance reforms, university alliances have been
established in Europe in an attempt to influence the R&D in higher education.
These alliances (namely, EUA, EURASHE, LERU, UNICA, Coimbra group) are
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“new players in the increasingly complex multi-actor, multi-level governance
in this policy domain” (Vukasovic & Stensaker, 2018, 349). The university
alliances have differences and commonalities in the structures, identities, and
roles of the transnational actors in European knowledge governance. Fumasoli
et al. (2018) revelled these types of actors — an expert group, university
alliances, student unions, the academic associations, and an advocacy coalition
of individuals.

In addition, research universities with autonomous status are becoming
the centres of technology development and economic innovation. Their
academic and administrative structures include external stakeholders —
trustees or regents from the USA and external board members from the EU.
These governance structures are seen as a marker of university autonomy.
Taking into account, that “a number of trustees of US research universities
sit on the boards of directors of large corporations with research interests’,
Mathies & Slaughter (2013) found that trustees are “an important channel
connecting universities to innovation and economic development” (p. 1286).
Besides, an executive science network plays a significant role in relations among
universities and industry.

Other investigations show the effectiveness of the governance reforms
regarding new management. Bileviciute et al. (2019) believe that a new
management model of university governance have helped the university
in Lithuania survive in the situation of greater competition and reduced state
funding.

Academic autonomy brings the universities both benefits and challenges.
On one hand, universities receive freedom in organizing programmes,
particularly a higher degree of autonomy in organizing doctoral programmes
by comparison to bachelor and master programmes (Cojocaru et al., 2018).
On the other hand, the inconsistency between national and the EU-research
policy and short-term employment contracts may create obstacles in receiving
benefits.

Thus, Massih-Tehrani et al., (2015) revealed the gap between national
and the EU-research policy. Namely, “European research policy is guided
by the discursive model of a global knowledge economy”, while, in the case
of Germany, the national model of academic autonomy finances diverse
research topics and universities (p.55). The opposite policy between ‘Global
Research Universities’ and the German Research Foundation could impact
the future of German higher education — while technical universities receive
benefits from European competition, “universities focusing on social sciences
and the humanities are losing ground” (p.55).

Alpatov & Bortnikova (2016) believe, that academic freedom must be
protected by employment guarantees — tenure. Tenure ensures the continuity
of scientific cooperation, which is impossible with short-term employment
contracts and the constant movement of scientists from university to university
in search of a job.
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Staff autonomy. Despite the contemporary management approaches
in the universities which should stimulate equality of opportunities and
diminish regimes of inequality, there is evidence of inequality in the universities
of the Netherlands, Sweden and the UK. Teelken & Deem’s data (2013) show
“that these new governance approaches actually re-emphasise the existing
status quo in various ways and enable more subtle forms of discrimination
despite the existence of a veneer of equality” (p. 520).

Financial autonomy. Analysing higher education financing models
in the countries of Central and Eastern Europe, Erina & Erins (2015) found
significant differences in financing models, i.e. differences in the volume
of financial support, study crediting systems, and tuition fees. However, they
revealed common features as well: “1) increase of the state funding for higher
education; 2) granting of larger autonomy in financial resource management;
3) ensuring of direct correlation between performance results and the allocated
funding; 4) promotion of diversification of the sources of finance, as well
as establishment of cooperation among research institutions, enterprises and
municipalities” (Erina & Erins, 2015, 186).

Nagy et al. (2014) highlight general trends in financing higher education
based on the evidences from the universities of Germany, Great Britain, France,
Poland and Slovenia. Among them, are the following ones: diversification
of the sources of funding; significance of tuition fees and third-stream
incomes; allocation of funds in the form of state loans or favourable taxation
regulations. Besides, the allocation mechanisms of direct institutional support
have been changed in terms of separate funding of teaching and research; wide
spreading the formula funding; block grants as a form of allocation of state
funds; significant freedom of universities in spending financial resources;
increasing the significance of performance contracts. However, the main trend
in financial autonomy is that, “the mixture of funding elements varies from
country to country” (Nagy et al., 2014, 181).

The option of diversifying funding for EU universities may challenge university
governance and determine which key areas of university governance need to be
influenced. Marinas & Prioteasa (2015) point to the increased competition
for funding among universities under the scarcity of public resources in order
to enhance efficiency and quality. They believe, that “in the future, shifting
priorities for public funding to sectors like social protection, health, environment,
climate change, energy is likely to occur because of the demographic trends,
ageing population and other global challenges” (p. 801).

For example, universities in Portugal are mainly financed by the State
Budget. However, the universities are encouraged to search for an alternative
revenue “through the provision of specialized services, or by means of signing
agreements” (Marques, 2014, 151). The universities in Romania attempt to access
financial resources as beneficiaries or research partners in innovation projects.
For this reason, Romanian universities are focused on adapting curricula to
meet the labour market demands and harmonizing their programmes with
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those in the universities in Europe. Besides, the public policy in higher education
in Romania makes an effort to increase the autonomy of financial management
and to encourage the diversification of financing sources and inter-university
partnerships (Butum et al., 2015).

Conclusions. The literature review makes it possible to reveal general trends
regarding university autonomy in the EU in the pre-pandemic decade, as well
as specific trends in terms of four dimensions of university autonomy.

Thus, in the pre-pandemic decade in the EU the following general trends
regarding university autonomy were observed: 1) different understanding
of the concept of university autonomy at the national and transnational
levels; 2) cross-cutting trends in increasing and decreasing levels of university
autonomy in the EU; 3) threats to the university autonomy from Brexit due
to loss of research funding and students from other EU countries; reduction
in the ability to hire academic staft from EU countries; and the ability of UK
students to study abroad.

In terms of four dimensions of university autonomy, the other specific
trends were traced:

Organisational Autonomy

e University autonomy is seen as a collegial model of management initiated
and distributed from central government through legislation.

e A new governance model at the university is implemented by transnational
actors (regents from the USA and external board members from the EU)
with diverse interests.

e The university alliances established in Europe attempt to influence
the R&D in higher education.

e University autonomy is interpreted in various ways at national and
international levels.

e University autonomy within the university is implemented differently.

e The gap between the EU legislation regarding university autonomy and
national legal framework.

Academic Autonomy

e Universities receive freedom in organizing degree programmes.

e There is a gap between national and the EU-research policy.

e Uneven distribution of benefits from European competition between
technical universitiesand universities of social sciences and the humanities.

e Lack of protection of academic freedom due to short-term employment
contracts.

Staff Autonomy

e New governance approaches may enable more subtle forms
of discrimination and inequality.

Financial Autonomy

e Significant differences in financing models, i.e. differences in the volume
of financial support, study crediting systems, and tuition fees. These
models vary from country to country.
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e The option of diversifying funding for EU universities.

e Increasing competition for funding among universities under the scarcity

of public resources in order to enhance efficiency and quality.

The research insights show that in the pre-pandemic decade, university
autonomy is characterised by diversity of implementation and uneven
distribution in the EU, as well as different access to financing. This diversity
and unevenness may have affected the universities’ decision-making
during the COVID-19 pandemic. The research results can contribute
to the understanding of the phenomenon of university autonomy.
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TEHJIEHIIIT YHIBEPCUTETCBKOI ABTOHOMII B EC
Y DECATUIITTS IIEPE ITAHIEMIEIO

Harana Mocpnan
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INOKTOp IelarorivyHux Hayk,

npodecop kadenpu THIBICTUKM Ta TIepeKIany,

KuiBcbknit cronmmynuit yHiBepcureT iMeHi bopuca Ipindenka,
By J/leBka JIyk stHeHKa, 13-6, 04207 Kuis, YkpaiHa,
Monavik@ukr.net

Hecamunimms neped nandemiero COVID-19 (2010-2019), timosipro, cma-
710 €N0X010 WBUOK020 NOUUPEHHS A PO3BUMKY YHIBepPCUmMemcbKol asmoHoMii
6 €C. Tomy 6 cmammi 3pobneHo cnpoby suseumu meHoeHYiil PO36UMKY YHi-
sepcumemcovkoi asmonomii 6 decamunimms neped nandemiero COVID-19, uwjo
MO2710 6 cnpusmu po3yMiHHIO U020 A6UULA 6 nocmnandemiunuti yac. Cucme-
Mamuuxe 00CiONeHHA 24 HAyKoBUX 0xcepern, OnyOniKo8aHux nepesaicHo y 6asi
darux Web of Science Core Collection y 2010-2019 poxax, 0ae 3mo02y 8us8umu
HacmynHi meHoeHyii pO36UMKY YHi8epCUmemcoKoi asmoHoMii Ha opeanizayiii-
HoMmy, iHaHco80MY, akademiuHomy ma Kadposomy pieHAxX. JlocnioneHHs oxo-
nntoe nepiod 3 2010 no 2019 pik — ogiyitinuii nouamox nandemii COVID-19.
Omisce, Ha NiOCcMAasi OMPUMAHUX OAHUX, MONKHA NPUNYCIMUMU, U0 CepeouHa
decamunimms (2015 p.) neped nandemieto, iMOBIPHO, cmana iHmMeHcUBHOW Pa-
3010 NOWUPEHHS Ma 6NPOBAONEHHS YHiBepCUmMemcoKoi asmoHomii 8 €8poni.
Pesynvmamu 00cnioneHHS noKa3ywmo, w0 6 0ecAMUNIMmsI 00 naHoemii yHi-
sepcumermncoka aémoHOMIs XAPAKMePU3yEMvCs PisHUM BNPOBAONEHHAM i He-
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pisHomipHum posnodinom 6 EC, a maxox pisHUM 00cmynom 00 QiHaHCy8aHHS.
La pisnomanimuicmo i HEPIBHOMIPHICMb UMOBIPHO MO2IU BNAUHYMU HA NPU-
iHAmMmsa piwtenv yHisepcumemamu nio uac nandemii COVID-19. Pesynomamu
00CTiONCeHHST MONYMb CHPUSU PO3YMIHHIO (PeHOMEHY YHiBepcUmemcoKoi as-
mowomii. Lle docnioneHHs UKOHAHO 6 pamKax peanizayii npoekmy €sponeii-
coko20 Coro3y Erasmus+ «YrieepcumemcoKka aémoHOMIsL Yy pO36UMKY 0eMOKPa-
MUuYHUX yiHHOCMell Y 8uwgiti oceimi: 00ceio kpain €C ons Ykpainu».

Kntouosi cnosa: ynisepcumemcoka asmoHoMis; NOMIMUKA 6UULOT 0CBIMU;
meHnOeHuil; Oecssmunimms neped nanoemiero; €C.
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