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ABSTRACT

The article is devoted to the problem of the development of environmental
communication skills among future teachers in the process of professional training.

The psychological-pedagogical foundations of the formation of future educators’
environmental communication skills in the process of professional training are
theoretically and methodologically substantiated.

The article analyses the approaches of scientists to the interpretation of concepts
that make up the scientific thesaurus of research: ‘ecological communication’,
ecological approach’, ‘ecological behaviour’, and ‘ecological environment
of the child’.

The importance of ecological communication in the educational environment
of a preschool education institution is substantiated. On the basis of the analysis
of scientific works, the components of the studied education are distinguished:
motivational, social, communicative, and reflective; groups of technologies and
effective non-traditional teaching methods are defined; methodological approaches
of effective formation of skills to organise environmental communication with
children of preschool age in a preschool education institution.

The complex pedagogical conditions for the effective development
of environmental communication skills in future educators in the process
of professional training are characterised. It is proposed to modernise
the pedagogical conditions for the formation of environmental communication
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skills among future educators through the implementation of coaching technologies
during the pedagogical practices of students.

The concept of ‘ecological communication’ is non-violent communication, which
includes awareness and respect for ones own and others’ personal boundaries,
self-love and care for one’s inner comfort, tolerance, acceptance of ones own and
others’ shortcomings, and empathy, which has been clarified.

The fundamental principles of ecological communication in the educational
environment of the preschool education institution are defined.

Keywords: ecological communication; ecological approach; environmental
approach in education; non-violent communication; student teachers.

© Oksana Koshil, 2022

INTRODUCTION

Today, humanity lives in the world BANI (brittle, anxious, nonlinear,
incomprehensible). Ukrainians feel the changes in the geopolitical, economic,
and socio-cultural spheres especially acutely in the conditions of a full-scale war.
Therefore, the idea of self-worth of human capital is updated. It is obvious that
a person in modern society needs help and psychological support. The most
vulnerable category of people who need support is children. Therefore, the role
of the child’s adaptation to the realities of the modern world, psychological
comfort, and security, which belong to parents and educators of preschool
education institutions, is extremely important. In this context, the provision
of ecological communication in the educational environment of a preschool
education institution, which will not have a harmful effect on the child’s health
and emotional state, is of particular value.

The analysis of scientific works proved that the environmental approach
in education — preschool, school, professional, continuous — was recorded
as promising at the level of UNESCO’s “World Reports on Education”
Scientists note that the environmental approach consists in recognizing three
equal participants in the educational process: the teacher, the child, and
the educational environment.

In the context of the value approach to understanding the educational
environment and the influence of the environmental approach on changing
the emphasis in pedagogical activity, Bratko (2018) claims that the educational
environment directly affects the individual through activities aimed at creating
and developing an environment that ideally should optimally satisfy educational
needs of the student of education.

The implementation of the environmental approach in preschool education
leads to the creation of a specific environment — the ‘world of childhood’
The educational environment of a preschool education institution is, by its very
nature, a factor in the integral personal development of a preschool child,
psychological and pedagogical influences and conditions of personality
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formation. The environment of a preschool education institution is considered
psychologically safe, in which there is a non-violent atmosphere, there is support
and constructive interaction, and there is no coercion, mutual distrust,
or conflicts. Therefore, we believe that in the process of professional training
of future educators, an important aspect is the formation of environmental
communication skills of future educators, which will ensure the preservation
of the mental health of the child in the educational environment of preschool
education institution and will determine the effectiveness of educational results.

BACKGROUND

The theoretical basis for solving the outlined scientific problem is the ideas
presented in the scientific work of foreign and domestic scientists: H.
Lozhkina, S. Maksimenko, N. Pezeshkiana, V. Solovienko (the influence
of the psychosomatic health of the individual on harmonious development);
T Niita (influence of three realities: place, activity, relationship); P. Pinheiro
(prevention of violence against children and the inadmissibility of authoritarian
relations in the educational environment); S. Newman (the teacher’s provision
ofthe psychological climate in the educational environment); U. Bronfenbrenner
(environment of the child) and others.

The purpose of the article is the theoretical-methodological substantiation
of the psychological-pedagogical foundations of the formation
of environmental communication skills among future educators in the process
of professional training.

The definition of ‘ecology’ is considered a universal category that reflects
the safe, resource-saving existence of not only the material world but also
the social world.

R. Benedict, E Heisenberg, J. Gibson, H. Kohut, K. Levin and other
representatives of the school of humanistic psychology are considered
thefoundersofthe Ecologicalapproach, whointroducedthefollowingdefinitions
into the scientific discourse of psychology: ecological communications,
ecological thinking, ecological behaviour, ecological environment, ecological
consciousness (Petrunko & Plyusch, 2021).

According to the definition by scientists Petrunko & Plyusch (2021)
“ecological behaviour in an ecological environment is the practical
implementation of ecological communications — ecological exchange
of information (knowledge), emotions (feelings, attitudes, states), interactions
(actions, interactions, behavioural acts, etc.). Ecological communications
are communications sufficient to satisfy the basic social needs of a person”
(p- 210).

Ecolinguists believe that the ecological nature of communication is aimed
atharm or benefit, both for the psychological and sometimes for the physical state
of a person. According to Kiselyuk (2018) “emotions are a means of influencing
a person, therefore the speaker’s negative emotions project the recipient’s
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negative reactions and, as a result, lead to the emergence of various negative
emotional states, such as anxiety, anger, fear” (p. 6).

In the aspect of our research, Rosenbergs concept of non-violent
communication is interesting, which reveals the specifics of environmental
communication and methods of mastering non-violent communication.
Rosenberg’s theory includes observations, feelings, needs, values, and desires
(Rosenberg, 2015).

The axiological basis of childhood is the concept of treating childhood
as a self-valuable phenomenon. Therefore, the personality of a preschool teacher
should contribute to the support and enrichment of the world of childhood.
The phenomenon of childhood is a significant value that determines a certain
level of cultural and social development of society. Thus, the interaction
of the child’s external environment and the environment of his life activities
is one of the important problems of childhood. Since it is during this period
that the foundations of the future personality are laid.

The prevention of various forms of coercion, oppression, and bullying
of a childs personality is traced in the works of humanist pedagogues:
U. Bronfenbrenner, Y. Korchak, M. Montessori, K. Rogers, S. Rusova, V.
Sukhomlynskyi, F. Froebel, R. Steiner, and others.

According to Bronfenbrenner (1994), the child’s ecological environment
contains a microsystem (family), a mesosystem (a preschool, a school,
an educational institution, a residential area), an ecosystem (various
organizations), a macrosystem (a country’s cultural customs, values, resources),
which are able to successfully infiltrate each other. The scientist singled out
the three most important components of the environment: the child’s activities,
social roles with which the child interacts, and interpersonal relationships
in which he enters.

Neuman (2014), the author of the evaluation rating of the educational
environment of the preschool education institution, draws attention
to the importance of the following aspects: psychological climate
in the environment; accompanying a child; preservation of traditional
childhood values; ‘non-interference’ in the world of childhood; reflection.

Furthermore, communication skills development is an objective
of investigations. For example, intercultural communication nature
(Papadopoulos, 2019), communication at university (Sobczak-Michalowska,
2021), collaborative communication between teachers, parents and students
(Hruzd-Matuszczyk, 2018), and teaching English communication via ICT
(Mospan, 2022). Besides, recent studies pay much attention to environmental
awareness development, primarily in preschool education (Christidi &
Christopoulou,2022),inhigher education (Brown, 2022; Marcella & Samofalova,
2022; Sysoiev, 2021: van Kempen et al., 2022), and in adult education (Griswold
et al., 2022).

The analysis of psychological and pedagogical literature shows that
the organization of the educational process in accordance with the requirements
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of the eco-psychological approach ensures the effective achievement
of educational results.

Taking into account the importance of environmental communication skills
development of future educators in the context of sustainable development,
the paper makes an effort to reveal pedagogical conditions for effective
environmental communication skills development.

METHODOLOGY

We believe that the development of environmental communication skills
in future educators in the process of professional training is an important
component of the professional training of a preschool education specialist.
Since ecological communication directs the teacher’s interaction with children,
support; is a positive factor of personal self-development; forms the perception
of oneselfand others; provides awareness of one’s social self, emotional openness
and trust in others, respect, and empathy.

Based on scientific works related to research on the content of the ecological
environment, ecological communication, and eco-psychological approach
in pedagogy, we distinguish the components of the studied education:
motivational, social, communicative, and reflective.

For the effective formation of skills to organize environmental communication
with children of preschool (early and preschool) age in the educational process,
we distinguish the following groups of technologies: technologies related
to the optimization of the educators attitude to his own personality and
the personality of the child; technologies aimed at humanizing the interaction
between the teacher and children of preschool (early and preschool) age;
technologies related to the formation of the ability of non-violent interaction
in children of preschool (early and preschool) age. We believe that the formation
of value attitudes towards oneself, others, and the world in children of preschool
(early and preschool) age leads to value orientations and attitudes of non-violence.

The effectiveness of the formation of environmental communication
skills among future educators depends on the successful implementation of a
number of methodological approaches: systemic, environmental, technological,
axiological, and competence.

RESULTS

As a result of the research, we define a set of pedagogical conditions
for the effective formation of environmental communication skills in future
educators:

— use of interactive forms of learning: heuristic conversation, creation
of intellectual maps, use of problem situations, brainstorming, training
for the development of environmental communication, role-playing and
business games, SWOT analysis, round table, etc.;
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— Tutor support for students’ individual educational routes and the use
of coaching technologies: situational tasks, problematic pedagogical
situations, game technologies, simulations, project methods, cases, etc.;

— Organization of extracurricular work with students: professional
training; cognitive quests, co-working spaces, interactive and reflective
classes, online webinars, master classes, etc.

— Organization of pedagogical practices aimed at increasing the personal
and professional growth of students and their professional skills.

In the aspect of researching pedagogical conditions for the formation
of environmental communication skills among future educators, we consider
it appropriate to focus attention on effective non-traditional teaching
methods: the method of problem-based learning (Problem-Based Learning);
SWOT analysis, case method, project method; the foresight method, which
isimplemented on the basis of reflective activity of students; method of formation
of communication skills: empathy, perception, transfer of emotional state,
removal of emotional tension.

We are convinced that the formation of environmental communication
skills among future educators will not be fully realized only at the theoretical
level. In our opinion, the practical component of future preschool education
specialists is important. Therefore, we propose to modernize the pedagogical
conditions for the formation of environmental communication skills in future
educators through the implementation of coaching technologies during
the pedagogical practices of students, which are aimed at psychological and
pedagogical support of students, designing interaction technologies, interactive
forms of support, stimulating them to realize their goals, resources and
restrictions; ensure effective use of the potential of future preschool education
specialists.

Since the main task of a coach is to identify and realize the potential of an
individual; skills development to use all possible resources to achieve success;
determination of the optimal course of action, which makes it possible
to achieve the maximum result with minimal effort (Protsenko, 2013), then we
are convinced that the use of coaching techniques in the process of pedagogical
practice of future teachers of preschool education institutions will ensure
interpersonal interaction between the practice leader and the student based
on interest, cooperation and flexibility, shared responsibility for the results
of personal and social development of each child.

CONCLUSIONS AND PROSPECTS

The generalization of ideas about ecological communication became
the basis for understanding its essence as non-violent communication, which
includes awareness and respect for one’s own and others’ personal boundaries,
self-love and care for one’s inner comfort, tolerance, acceptance of one’s own
and others’ shortcomings, empathy.
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The fundamental principles of ecological communication in the educational
environment of a preschool education institution are defined as respect
for a child’s personality, acceptance of him as he is, free development
of personality, and priority of universal values.

The implementation of these principles in practice allows us to assert that
not only does a preschool child develop a positive motivation for tolerant
interaction with a teacher, peers, and parents, a negative attitude towards any
kind of violence, but as a result, preschool teachers also get opportunities
for self-development, formation of a system of relations with the child, with
each other, with parents based on trust, kindness, non-violence.

Therefore, the problem of developing environmental communication skills
among future educators is relevant not only as a component of professional
training but also as a social problem due to the development of cruelty,
aggression, violence, devaluation of human life, and terrorism, which has
become a security threat throughout the world.

Prospects for further research are in the scientific search for a complex
solution to the problem of forming environmental communication skills
in future educators, which will ensure their readiness to design a psychologically
comfortable educational environment of a preschool education institution.
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OCOBJIMBOCTI ®OPMYBAHHS Y MAVIBYTHIX BUXOBATEJIIB
HABUYOK EKOJIOTTYHOTI'O CIIVIKYBAHHA
Y IIPOIIECI ®AXOBOI IIIATOTOBKM

Oxcana Koutinb, KaHAMAAT MeArorivyHNX HayK, BUKIalad PaxoBOro Komemxy
«YniBepcym» KuiBcbkoro yHiBepcuretry imMeHi bopuca Ipindyenka, npocnexr
IO. Iarapina, 16, m. Kuis, Ykpaina, o.koshil@kubg.edu.ua

Cmammio npucesueHo npobnemi Gopmysants y mMatibymHix euxosamernis
HABUYOK eKO0/I02i4H020 CNiNIKY6AHHA Y npoueci paxosoi nideomosku. Teopemu-
KO-Memo00102i4HO 00s PYHIMOBAHO NCUX0/I020-Ne0a202iuHi 3acadu PopMYyBaHHS
Yy MatibymHix 6Uxo8amesnié HA6UUOK eKO0JI02iUH020 CNINKYBAHHA y npoueci pa-
X060i Ni020MOBKU.

Y cmammi 30iiicHeno aHanis nioxodie yueHux 00 MAYMA4eHHS NOHAMD,
AKI CK1A0A0Mb HAYKOBULL me3aypyc 00CTIONEHHS: «eK0I0eiuHe CHiNKYBaAHH»,
«eK0s102iuHUlL Ni0Xi0», «eK07n02iuHa NoeediHka», «eKonoziuHe cepedosuuse Ou-
MUHU».

Ob6spyHmosano 8axnusicmy eKkonoziuHozo cninKy8aHHs 8 0C8iMHbOMY ce-
pedosuuii 3aknady oowkinvrol oceéimu. Ha niocmasi ananisy Haykosux npaup
BUOKPEMTIEHO KOMNOHEHMU 00CTIONYB8AH020 YIMBOPEHHS: MOMUBAUIHHUL, CO-
uianvHuti, KOMyHIKAMUeHutl, pegreKcusHull; 6U3HA4EHO 2PYNU MexXHO0zill,
Oiesi Hempaouyitini memoou HABHUAHHS; Mermo00I02iuHi Ni0X00U edeKmueHo-
20 POPMYBAHHSA YMiHb 0peaHi308yeamu exosnoziuHe CNinKy8anHs 3 0imomu 00-
WKiNbHO020 (PaHHBOZO Ma NepeduiKinbHo20) 8iKy 6 3aKnadi OUKINbHOT 0C8IMU.

Oxapaxmepu3zo6aHo KOMNIEKC Ne0az02iuHUX yMo6 epexmusHoz0 dopmy-
BAHHA Yy MALIOYMHIX 6UX06AMENi6 HABUUOK eKOI02IUH020 CNINIKYE6AHHS Y Npo-
ueci paxosoi nideomosku. 3anponoHo8aHo ModepHi3ysamu nedazoziumi ymosu
popmysanHs y MallbymHix 6uxoeamenié HAGUHOK eKONO02iYHO20 CHiNIKYEAHHS
uepe3 peanizauiro mexHonoziii koyuumey (coaching) nio uac nedazoeiuHux npax-
mux cmyoenmie.

Ymouneno smicm noHAmms «exonoziune CniiKy8anHa» aK HeHACUNbHULbKe
CNINKY8AHHS, SKe BKI0UAE YCBIOOMIIEHHS | N068a2y C80IX MA UYHUX 0COOUCTIUX
KopOoHis, mo6os do cebe i mypbomy npo ceiti eHympiwHiti Kompopm, more-
PAHMHICMb, NPULTHAMMSA B/IACHUX | HYIUX HEOONIKi6, eMnamii.

Busnaueno ¢pyHoamenmanvhi NPUHYUNU eKO0I02iYH020 CNINKYBAHHS 6 OC-
8iMHbLOMY ceped06uUL4i 3aK1a0y 00UKINLHOT 0CBimu.

Knrouoei cnosa: exonoziume chinkysamHs; ekonoziuHe cepedosuuie Oumu-
HU; eKon02iuHUll nioxio; matibymHi euxoeameni; HeHACUTLHUULKI KOMYHIKA-
uii; oceimue cepedosuuje 3aKknady OOUWIKINbHOI 0c8imu; cepedo8uusHUL Nioxio
6 0ceimi; paxosa nidzomosKa.
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ABSTRACT

The article is devoted to the study of different approaches to obtaining a teaching
profession and considering development of interest in teaching profession.
Choosing development of interest in teaching profession as the object of this
article, the author intends to compare different approaches and interpretations
of the above term in educational process and professional orientation. Changing
in teaching profession standards and new challenges of time became the basis
for new approach to the process of professional orientation and caused additional
study of the latest generation called Post- Millennials or Zoomers in different
sources. Analysis of the latest generation characteristics by different scientists and
research groups became the basis of rethinking previous experience in teaching
profession orientation of high school students. Changes in life environment,
new approaches to education process, new generation grown up are taken into
account in current study. As a result, a «Four — “I”’» model: Levels of Interest
development in teaching profession” is created and signs of interest in teaching
profession were specified for Zoomers. Additionally, six indicators of interest
development in teaching activity are determined to clarify further teaching
profession orientation process.
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INTRODUCTION

Problem of providing secondary schools with teachers is not a new one,
but it met new challenges last years because of the COVID-19 pandemic and
dangerous war environment in our country. Used to work in the classroom,
teachers faced new ways of their activities — synchronous and asynchronous
distance learning (Ivaniuk & Ovcharuk, 2021). Though, teacher’s professional
qualities were changed on the demand of time (digitalisation of communication)
and new challenges of current situation (Mospan & Sysoieva, 2022). Nevertheless,
teacher is not a highly attractive career for Post-Millennials or Zoomers (Eldridge,
2022), who are in contrast to other generations have grown up in a digital world
and are ready to implement digital technologies into their practice.

Last decade, teaching profession became market-driven with new digital
ways of communications, higher demands to teacher’s skills and experience
(Kaminska, 2019; Mospan, 2016; Stacey, 2020; Sysoieva & Sokolova, 2018).
It could be positive motivation to choose educational career in secondary
schools, but private schools or learning courses break these perspectives.

Additionally, there’s no media buzz about brilliant teachers, educational
environment, interesting positive or even negative cases happened at schools.
It is obvious that there is low interest not only in the work of the teacher, but
even in obtaining a teaching profession. Pedagogical universities make a lot
of efforts to attract applicants to study, but few people take into account the real
interest of students in teaching profession.

Though, taking into account context, behaviour and consumption
of Zoomers (Eldridge, 2022) as generation to start their education in pedagogical
universities in the nearest future and modern teaching profession demands,
it is possible to evaluate the interest to the teacher as their future activity.

PROBLEM STATEMENT

Development of the interest in teaching profession is a complicated process
with its own logic, stages and levels. To determine them, it is necessary to find out
indicators of the effectiveness of the process of evaluating interest in the profession
of a teacher, its dynamics, which is formed from one level of development
to another with gradual improvement (Blaschke, 2012). Under development, we
consider qualitative changes in the object or structure of the object.

Having a clear idea of the levels of interest in the teaching profession,
as well as the definition of the highest level of interest development as a motive

20



Svitlana Merkulova ISSN 2617-5266 (Online)

for mastering the profession of a teacher, makes it possible to determine further
actions of a mentor in career guidance work.

BACKGROUND

What is the dynamics of interest development? There was no consensus
in the scientific literature. Different authors, exploring this issue, distinguish
different levels of its development (Renninger, 2009; Rotgans & Schmidt, 2017).

A lot of research on this subject was carried out by Zhernosiek (1998), who
created vocational guidance to teaching profession in Ukraine in the late 90s
of the 20-th century. Purposeful vocational guidance in many schools made
it possible to solve the problem of full provision of pedagogical staff in some areas
at the expense of former graduates of district schools. This applies to Vinnytsia,
Kryvyi Rih, Chernihiv and many other regions. Later, in 2011-2012, Ukrainian
scientists (e.g., M. Luzan, O. Melnyk, A. Khyzhniak, I. Tkachuk, N. Fedorova)
studied different aspects of professional orientation and interest of high school
students in teaching, but not the development of interest to this profession.

Hidi & Renninger (2006) studied the problem of personal interest
to learning and created “The Four-Phase Model of Interest Development”
where they characterized each phase of interest development with definitions
and learner characteristics. By this model, the first phase is “Triggered
Situational” with learners who need support from others and may or may not
be aware of the learning experience. The second phase of their model is called
“Maintained Situational” Learner expresses positive feelings and develops
knowledge of content and content of content’s value. The third phase, “Emerging
Individual” uncovers learner’s curiosity about contents of knowledge, asking
questions and desiring to have answers on them. His feelings are positive, and
he’s got definite knowledge and understands values of learning. And the last
phase, “Well-Developed Individual” with independent learner who meets
the goals of learning process (Hidi & Renninger, 2006).

The presented approach is very close to the teaching profession interest
development, as it includes the concept of “cognitive interest”. Further studies
of interest development are based on the above-mentioned model, with different
explanation of each phase and little changes in learner’s characteristics.

METHODOLOGY

Objectives of current study of high school students interest development
in profession of a teacher are as follows: to clearly define characteristics of a teacher,
its place on the market of professions and modern interpretation of the development
of interest in teaching profession. Additionally, short generation characteristics are
valuable tounderstand the ways ofimplementation of thelevels of interestin the practice
in early profession orientation. Thus, methods of observation, comparative analysis
and descriptive modelling are used to achieve the goals of this study.
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RESULTS

Teacher is a profession with long history and diversity. Professional
standards of teaching profession changes to meet time challenges. The latest
changes in Ukrainian standard of teacher were reflected in December 2020
(Order Ne 2376, 2020). There are some basic provisions and regulations that
reflect teaching profession for many years. The interest of this study is a varying
part of teaching profession standards to find common points with the latest
generation interests to elaborate a model of the levels of their interest in teaching
profession in the way it could be implemented in profession orientation practice.

The object of this study is the latest generation of high school students who
will choose their future career in a year or two, entering different universities.
In spite of the fact that generations were identified and studied by American
scientists, this defining of generations was spread all over the world and found
practical realization in statistics and characteristics of demographic groups with
their abilities. Post-Millennials or Zoomers were born between 1997 and 2012
(Dimock, 2019). Based on comparing characteristics of Zoomers by Eldridge
(2022), Francis and Hoefel (2022), Fry and Parker (2018), and Cook (2019)
the defining of this generation is as follows. Post-Millennials or Zoomers are
realistic and pragmatic. On the other hand, being a digital generation, they prefer
social media and Internet communities instead of real socialization. Zoomers
value their uniqueness, they are highly competitive, ready to earn the desired
outcomes. They understand the role of education in their future career, though,
they are considered to be the most educated than previous generations.

Considering different approaches to interpretation of the dynamics
of interest development (Ainley, 2017; Hidi, 1990; Hidi & Ainley, 2008; Iran-
Nejad, 1987) and characteristics of the object of study, we designed a Four —
“I” model of interest development in a teaching profession.

Level 4.

Interest in
teaching

evol3 @ profession

Inclination to

%\ teaching
Level 2.
ﬁ Involvement

Investigation

Level 1.

Figure 1. Four — “T” model: Levels of Interest development in teaching profession
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Let’s look closer at «<Four — “I”» model levels and their description.

1. Investigation is the initial level of interest, development dynamics.
It arises as a result of a positive reaction to the novelty or the external, but
not meaningful, features of the object. It could be bright, extraordinary, non-
standard. Interest at this level is short-term and characterized by an unstable
and passive expose, instability of content, and low degree of significance
for the individual.

2. Involvement follows by a positive emotional reaction to a meaningful part
of the teacher’s profession. It is characterized by active position of a student and
usually expressed by questions at intellectual level and by performance of tasks
and assignments at practical one. Involvement is obvious in a particular situation
with appropriate conditions. It is not stable. Interest at this level is situational
and characterized by demonstration of profession awareness and instability,
as it quickly disappears.

3. Inclination to teaching appears at a higher level of interest development
as a positive emotional reaction to intellectual positional activity, including
mastering the profession of a teacher. It reveals a steady desire to be aware of a
teaching profession, to collect information about it. Inclination to teaching can
be expressed by the formula “I want to know everything”. Interest at this level
is characterized by concentration on a certain object, sufficiently high degree
of stability in cognitive research of reality; high significance for the individual.

4. Interest in teaching profession is based on contradictions between
the desire to act in this area and the lack of special knowledge to get very good
results. Though, Interest is expressed by the necessity to get more theoretical
knowledge, to find new solutions that will help in solving issues. Students
desire to fulfil significant intelligent tasks and meet all challenges of this
activity. This level of interest in teaching profession raises desire to increase
theoretical knowledge and practical skills, as well as to provide self-analysis
of own professional qualities.

Each level has its own sign of interest in teaching profession. To provide
teaching profession orientation with Zoomers and achieve desired results, we
need to specify activities offering to this generation that meet their interests
in getting knowledge and do not break their personal space. Signs of interest
in teaching profession specified for Zoomers are described in the following table.

Thus, interest in teaching profession is one of the leading motives at these age
stages. An important feature of it is stability, which helps a high school student
in mastering chosen profession skills and in achieving significant results. Various
factors play an important role for Zoomers in choosing a profession and durability
of their interests, namely: interesting information about profession, access
to theoretical knowledge, familiarity with the content of the profession, combination
of digital and real world objectives; self-realization, successful participation
in round-table talks, online and oftline conferences, clubs, and extracurricular
activities etc. Pragmatic Zoomers appreciate only successful professional activity,
which will contribute to the development of their interest in profession.
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This allows us to draw conclusions and identify indicators of interest
in teaching profession in high school students:

1. Showing interest in teaching profession by its interesting activities.

2. Motivation for choosing a profession that will meet a desire for self-

realization.

3. Awareness with teaching profession, including monetization of personal

talents.

4. The amount of theoretical knowledge and necessity to improve them.

5. Practical skills and positive experience in this activity.

6. Self-assessment of professional skills.

Purposeful professional orientation and career guidance work with
Zoomers in high secondary schools will help to solve the problem with teachers
in the market of professions. The experience of educational teams, which
traditionally carried out professional and teaching orientation, proved that
this process should be generation -driven to organize the most effective forms
of cooperation with students who showed interest and abilities for teaching
activity.

CONCLUSIONS AND PROSPECTS

The analysis of various approaches to teaching profession, characteristics
of Zoomers, naturally digital generation, sensitive and pragmatic at the same
time became the basics for creating a “Four — “I” model of the development
of interest in teaching profession”. This model became the basis for the analysis
of teaching profession interest dynamics in high school students and, as a result,
six indicators of the development of interest in a teaching profession were
determined. The combination of synchronous and, in addition, the analysis
of previous experience in career guidance work made it possible to identity
important sources of information about the teaching profession. Therefore,
on the basis of theoretical analysis and previous practical experience, we are
able to create a powerful career guidance work in clear directions of developing
the interest of high school students in pedagogical activities.
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MOJEJIb «<YOTUPU — “I”»:
PO3BUTOK PIBHS 3AIIIKAB/IEHOCTI
Y BUUTE/IBCHKIN ITPOPECIT

Caitrana Mepky/oBa, KaHM/IaT NefaroTiYHMX HaYK, HOLeHT Kadepy JIiHTBi-
CTUKM Ta IlepekIany, Pomano-repmancbkuii gpaxynbreT, KuiBcpknit yHiBepcu-
teT iMeHi bopuca Ipinuenka, Byn. bynbBapno-KygpsaBscbka, 18/2, Kuis, Ykpai-
Ha, 04053, s.merkulova@kubg.edu.ua

Cmamms npucesiueHa 00CONEHHIO PI3HUX Ni0X00i6 00 OMPUMAHHS Ne-
0azoziunoi npogecii ma po3zensdy po3sumky inmepecy 00 npogecii suumens.
Obuparouu 06’ exmom 0aroi cmammi po3sumox inmepecy 00 nedazoziuHoi npo-
ecii, asmop mae Hamip sicmasumu pisHi nidxoou ma MpaKmyeaHHs eule-
8KA3AH020 MepMiHa 6 0C8iMHbOMY npoueci ma npogeciiiniti opicHmauii. 3mi-
Ha cmandapmie nedazoeiuHoi npogecii ma Ho8i BUKIUKU UACY CINAU OCHOBO0
07151 H0B8020 Mi0Xx00y 00 npouecy npogecitinoi opienmauii ma 3ymosunu 000am-
K08e B8UBHUEHHS OCAHHDO20 NOKOMIHHA NOCM-MisleHianie abo 3ymepis, AK iX Ha-
3UBarmMo y pisHUx Oxcepenax. AHAi3 Xapakmepucmuxk 0cmaHHb020 NOKONIHHS
PpisHumMu 8ueHUMU Ui 00CTTIOHUULKUMU 2PYNAMU CTNAB OCHOBO0 NepPeocMUCTeHHs
nonepeoHvozo 00c6idy nedazoziuHoi npogecitinoi opieHmauii cmapuiokIacHu-
Ki6. B nomounomy 0ocnioxeHHi 8paxosy0mucs 3MiHU 8 HUMMEBOMY cepedosu-
Wi, HO61 Ni0X00U 00 0CBIMHL0O20 NPOUECY, HOBE NOKOIHHA, WO 6UPOCO. B pe-
3ynvmami cmeoproemocs modenv «domupu — “I”»: Pigni possumxky inmepecy
00 64umenvcokoi npogpecii», a 07151 NOKONIHHA 3yMepie 6U3HAUEeHT 03HAKU iHMep-
ecy 00 suumenvcokoi npogecii. Jodamroeo 6uUsHA4EHO Wictb NOKAZHUKIE PO3-
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8UmKy inmepecy 00 nedazoziunoi OiimbHOCMi 01 YiMK020 PO3YMIHHA NOOAb-
wux 0iti npouecy opienmauii Ha nedazoziuHy npogeciro.

Kirouosi cnoBa: suumenvcoka npogecis; po3sumox inmepecy; opieHmauis
Ha 64UMenvCcvKy npogeciio; nocm-minexianu; 3ymepu; mooenv « domupu — «I»;
03HAKU iHmMepecy; NOKAZHUKU 3aUiKa61eHOCME; CMAPULOKIACHUKU.
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ABSTRACT

This article is a comparative research on the admission process to higher
educational institutions in the Benelux countries. In this paper, the author aimed
at identifying trends in the admission process to the Primary Education programs
in the Benelux countries and ways to implement best practices into Ukrainian
realities. The study is grounded in a qualitative methodology, with a wide range
of empirical methods used. Collected data is structured on organizational, content
and assessment levels of trends. On the organizational level, we have identified
trends in the digitalization of the admission process to teaching programs;
commercialization of the admission process; organization of a multistep enrolment
procedure. On the content level, we have identified trends in the identification
of compulsory subject tests for applicants; including the identification
of motivation and personal aptitude towards teaching into the admission process.
On the assessment level, we identified trends in taking the results of the admission
test as a formative assessment. The article addresses various ways to implement
best practices in Ukraine.

Keywords: admission; elementary school teacher; primary school teacher;
test, the Benelux countries.
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INTRODUCTION

In recent years, there has been a significant shortage of primary school
teachers in schools, which results in a growing ratio of students per
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teacher in Ukraine (Samokhin, 2020). This problem is complex and rooted
in the issues of allocating budget funds to schools, raising teachers’ salaries,
motivating graduates to work at schools and selecting motivated applicants
to become primary school teachers. In this study, the author focuses attention
on the process of selection of motivated applicants and their enrolment into
higher educational institutions (HEISs).

The admission process to HEIs in Ukraine was established by the Law
of Ukraine On Higher Education (2014). This Law gives importance not only
to further integration of the Ukrainian educational system into European
but also to saving national peculiarities of the educational system in Ukraine
(Verkhovna Rada of Ukraine, 2014). However, the admission procedures,
primarily the test format, have been changed to meet the challenges of wartime.
Namely, several individual paper-based tests were changed by one multi-subject
complex test and a motivation letter as the main tools for the selection and
admission to the Primary School teacher training programs.

However, both the Ministry of Education and Science and the developers
admit this is not a perfect option, yet it is the best one in this situation
(Markovskaya, 2022).

One of the major drawbacks of this temporary system of assessment
is its lack of inclusiveness. Students with visual impairments were not given
the possibility to take this test. Moreover, the scope of the test content has
been significantly reduced due to the context applicants are in, yet it raises
concerns if students are ready to take university courses with their current
level of knowledge.

Among other problems, HEIs face a decrease in the number of students
enrolled, and lower minimal grades of enrollees (Ohneviuk, 2021, 67-68).
The problem of admission to teacher training programs is complex and requires
a comprehensive approach to its solving. To identify feasible ways of selecting
pre-service primary school teachers, it is necessary to study the diverse
experience of European countries in organizing the admission process and
suggest adaptation of individual practices to Ukrainian realities.

BACKGROUND

In the last few years, there has been a growing interest in comparative
international analyses of trends in higher teacher education. For instance, trends
in teacher training in the EU and Ukraine (Mospan, 2016; Mospan, 2017), and
trends in the continuing education of teachers in the EU (Kaminska, 2019),
trends in the organization of the pre-service primary school teacher training
(Ivanova et al., 2021; Kotenko & Holovatenko, 2020). Moreover, the issue
of pre-service primary teachers’ training continuously attracts the attention
of scholars (Hamed et al., 2020; Velthuis et al., 2014).

Researchers have two different opinions regarding the way applicants
should be selected to the teaching program. Some indicate that one of the most
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important things in selecting pre-service teachers is their motivation,
engagement, emotional intelligence (Wurf & Croft-Piggin, 2015), and personal
interest in teaching (Gore et al., 2016). Other scholars advocate for academic
achievements as the defining criteria for admission (Auguste et al., 2010;
Mankki et al., 2020).

Wurf and Croft-Piggin in their research on predicting the academic
achievement of first year students using surveying proved that students
motivation and engagement in learningis a better predictor of their end-of-year
result, than their initial level of knowledge (Wurf & Croft-Piggin, 2015, 75-91).
This study empirically backs up the importance of admitting students based
not only on their grades, but primarily on their motivation.

Another research by Gore, Barron, Holmes, and Smith supports the idea
that motivation is a key predictor of further professional choice of graduates.
Scholars have designed a longitudal research to study the interest in teaching
profession among students of Years 3-12. The results indicate interest
in teaching is widespread among both high achievers and students with worse
academic achievements from various social background (Gore, et al., pp.
527-549). Research results indicate the importance of creating the selection
process which enables students with diverse background being enrolled.
Additionally, the research has also evidenced high level of motivation to being
a teacher among low-achievers. Hence, as rating is an important feature
of the enrolment system, highly motivated low-achievers might become
excluded from the process of admission, which makes access to teacher
training programs a privilege.

There is contradictory opinion among the scholars as well. According
to a different approach, only best-achievers working as teachers can ensure
high quality of education and high achievements of their students. For instance,
in Singapore, South Korea and Finland, where students outperform on PISA
assessment, pre-service teachers are selected from the ‘top-third + achievers
(Auguste et al., 2010, p. 9). Mankki et al., (2020) describe a two-stage selection
process in Finland: a national multiple choice test and a face-to-face aptitude
test. As scholars state, in Finland the system of teacher selection is largely
competitive and only get a place at the program after thorough selection process
(p. 151-153). Teacher educators act as gatekeepers by assessing the progress
of pre-service teachers. However, teacher educator’s prediction about applicant’s
performance in the program during their entrance examinations was poor.
Better scores achieved during the enrolment process did not mean students
were as successful in their studies. There are also issues of injustice during
the second stage of the admission process, such as awarding higher points
to male and older participants due to educator’s will to help them to be enrolled
(MankKki et al., 2020).

Previously, the author studied the experience of the Benelux countries
in organizing the admission to Primary Education programs in the context
of teacher training (Holovatenko, 2021). However, the primary focus
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of the research was on teacher preparation, not on the admission process
in the Benelux countries.

Based on the literature analysis, we can conclude the problem of selection
and admission of pre-service primary school teachers to HEIs was scarcely
researched and needs further structured research.

Among the European countries our attention is drawn to the Benelux countries,
as these countries present a diversified experience in organizing the admission
process: in Belgium there are three educational systems (Flanders, Wallonia,
and German-speaking Belgium) each having a unique admission system,
in the Netherlands the admission process is centralized to some extent and
in Luxembourg there is only one university preparing pre-service primary school
teacher and the admission procedure is largely designed by the University itself.

In this research, the author is guided by the following research questions:

— What trends of selection and admission of pre-service primary school

teachers are implemented in the Benelux countries?

— What best practices based on findings can be implemented in Ukraine?

METHODOLOGY

This research is a qualitative study in Comparative Education. The empirical
methods used in the study are comparison by one feature; case study, and
analysis of authentic documents and websites; description of the system of pre-
service primary school teacher admission to higher educational institutions
in the Benelux countries.

Theempirically collected datais structured at 3levels of trends: organizational,
content and assessment. Based on the comparative research, the author suggests
ways of implementation of best practices in Ukraine.

RESULTS

On the organizational level, the author identifies trends concerned with
the ways the enrolment process is organized across the educational systems
in the Benelux countries.

Digitalization of the admission process to teaching programs. The overall
trend to digitalization of the admission process has different variations.
For instance, in Flanders, applicants can take a compulsory online test wherever
and whenever they want. The test is administered by the association of higher
schools in the region, called VLHORA (Vlaamse Hogescholenraad). Applicants
also register online to apply for the programme at the websites of individual
HEIs in Flanders.

In the German-speaking Belgium, students work with a web-site, where
they learn about teaching profession, assess themselves in typical situations
teachers perform in, assess their personal traits. The application to the HEI
is also submitted online (Aufnahmeverfahren, 2020).
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In Wallonia, applicants apply through individual HEI web-sites. Based
on the analysis of websites of Wallonian HEIs, 92.3% of HEIs enabled online
registration for their applicants (Holovatenko, 2021, 133).

In the Netherlands the enrolment process is organized through the national
system called Studielink, which is a means of a general management
of the application process, which enables connection between the HEI and
the applicant. Through this system, applicants can choose time and place
of taking enrolment tests and get their results (Toelatingstoetsen, 2020).

In Luxembourg, applicants complete an online admission application form,
pay the enrolment fee, create a temporary account and submit documents
online. They also take a computer-based online enrolment test (Application
for Admission, 2022).

To sum it up, in the Benelux countries ways of digitalization of the admission
process vary from online registration of the applicant, submission of an
application through a national online system to computer-based online tests.

The digitalization of the enrolment process has also started in Ukraine.
For instance, applicants register for the national entrance tests and get their
results online. However, one of the stages of the enrolment process is bringing
paper enrolment documents to the chosen HEI and signing the paper
in presence of the HEI representative. This practice might be reconsidered,
taking into account European experience.

Also, in all these educational systems, there is a trend to commercialization
of the admission process. All applicants pay the registration fee when applying
to the HEI across some educational systems.

For instance, in Wallonia applicants pay €50 admission fee (Holovatenko,
2021, 259; Registrations, 2022). In Luxembourg, applicants pay a €50 admission
fee (Unilu introduces a 50 EUR application fee, 2021). In the Netherlands,
where admission takes place through the national system, the admission fee
is paid only by non-nationals (€100) (Applying for a Bachelor’s programme,
2022; Holovatenko, 2021, 262).

In the German-speaking Belgium and in Flanders the admission fee is not
imposed (Admission procedure, 2022; Holovatenko, 2021, 255).

The payment is processed online and is one of the leverages for securing places
for enrollees at the HEIL. The fee also covers the processing of the applicant’s
submission. It is worth mentioning, that in the German-speaking Belgium and
in Flanders applicants can choose only one HEI they want to enter, so there
is no need in additionally securing the place in the program.

European experience of commercialization of the admission process might
be one of the solutions to encourage a more responsible choice of training
programs by enrollees.

Organization of a multi-step enrolment procedure. In educational systems
of the Benelux countries HEIs introduced a multi-step enrolment procedure,
aiming at identifying previous knowledge of applicants, their motivation,
experience and aptitude towards a teaching profession.
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For instance, in Flanders applicants undergo a three-step enrolment process
including a subject test, study skills screening and motivation test (Instaptoets
Lerarenopleiding Oefentest, 2020). These three steps are compulsory for all
applicants. However, their result does not the student rating (I'onoBaTenko,
2021, p. 107).

The author finds this practice to be worth piloting in Ukraine and comparing
results with the traditional enrolment process. However, the difference
in the number of applicants might become one of the limitations of the study.

In the Autonomous Higher School in German-speaking Belgium
the enrolment process comprises four steps: online screening for applicants’
personal profile, previous experience and aptitudes; online submission
of the documents to the HEI subject test; interview with applicants,
which includes self-presentation and discussion of a pedagogical situation
(Aufnahmeverfahren, 2020; Career Counselling for Teachers, 2020).

Even though the case of multi-step enrolment process proves to be effective
in the German-speaking Belgium, its implementation into the Ukrainian
educational system might drastically reduce the number of pre-service teachers,
but solve the problem of early career drop-outs as well.

In the Netherlands, the enrolment process includes obligatory national
subject tests. This system is to a large extent similar to the Ukrainian
one. However, the next steps are set by HEIs. For instance, in NHL
Stenden applicants fill in the survey; submit CV and motivation letter;
have an interview and do a Mathematics test in groups (International
Teacher Education for Primary Schools (ITEPS), 2021). In Luxembourg
the admission process includes a cover letter, online motivation survey,
test and surveying applicants for their background (Admission Procedure
to the University of Luxembourg).

To the author’s opinion, the practice of collecting applicant’s data on their
motivation and previous experience is already pivoting its way in Ukraine.
The idea of observing applicants’ group work as a part of the selection process
is also worth piloting, as it can demonstrate applicant’s aptitude towards
teaching.

In Wallonia, a different trend can be identified — the applicants do not
undergo enrolment testing for a Primary Education programme. They are
enrolled based on their applications (Tonoarenko, 2021, p. 259).

Enrolment only by the applications raises the concern if pre-service teachers
are motivated enough to graduate and stay in profession. Hence, this option
to the author’s opinion should be brought to light in a wider societal context
and in context of program expectations towards students. These factors
largely influence the quality of education and the level of external motivation
to working as a teacher.

The results of the analysis show that multi-stage enrolment process
includes informing about the teaching profession, tests and interviews prior
to the admission. We find this approach being well-suited to the aim of identifying
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applicants for the Primary Education program, who are competitive in terms
of knowledge, personality traits, motivation, self-presentation and their soft skills.

An important implication of these findings is that results of the multi-
stage enrolment process might guarantee the selection of motivated applicants
with the aptitude towards teaching, yet if the societal expectations towards
the teaching profession are low, in-service career of teachers might experience
early career drop-off.

On the content level, we have analysed the content of the admission tests
in the Benelux countries and have identified the following trends.

Identification of compulsory subject tests for applicants. In Flanders
the compulsory subjects are Dutch (national language), Mathematics,
French (foreign language) (Instaptoets Lerarenopleiding Oefentest, 2020).
In German-speaking Belgium, the admission test includes tasks aiming
at testing their language and Mathematic skills, special thinking skills,
and logical thinking on a pedagogical topic (Aufnahmeverfahren, 2020).
In the Netherlands the required tests are Geography, History, Nature and
Technology (Toelatingstoetsen, 2022). In Luxembourg the admission test
includes Mathematics; Science; French and German grammar and vocabulary;
reading in French, English, German and Luxembourgish (Admission Procedure
to the University of Luxembourg).

The findings show that across all educational systems the common admission
tests comprise the native language, Mathematics and foreign language.
The difference in the implementation of this trend is in the Netherlands,
where applicants must undergo a different set of admission tests. However, all
applicants take a Mathematics and Dutch national obligatory test at the end
of the first year of studies (Study Guide, 2021).

This trend is already implemented in Ukraine with Ukrainian, Mathematics
and Ukrainian History being compulsory tests for admission (Enrolment
in Primary Education programs full time, 2022).

Including the identification of motivation and personal aptitude towards
teaching into the admission process. A great importance is given not only
to applicants’ knowledge, but to their motivation as well. For instance,
in Flanders, a separate part of the admission test includes a test to identify
the level of study skills and applicant’s motivation.

In German-speaking Belgium, there is a separate webpage with Linkert scale
aiming at self-assessment of applicants in the main areas of teacher’s work (Figure
1). There is also a web-page with a scale for identifying how applicants demonstrate
12 opposite characteristics. The following web-page is aimed at identifying
applicants’ experience of working with a child/ a group of children (Career
Counselling for Teachers, 2020). The result of the survey is used for applicant’s
reference. However, the last stage of the admission process is an interview aiming
at oral self-presentation (story about themselves, their motivation to choose their
job, previous experience with children) and an analysis of a short video with
pedagogical situation (Aufnahmeverfahren, 2020).
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Stellen Sie sich vor, Sie sind Lehrer/in:

Wie gern fihren Sie vermutlich folgende Tatigkeiten aus?

sehr weder gern
ungern ungern noch ungern gern sehr gern

den Schiiler/innen einen Sachverhalt

erkldaren

Konflikte zwischen den Schiiler/innen
zu kliren versuchen

Fachliteratur zu i G and

lesen

bei einem Elternabend iiber mogliche
Bildungswege informieren
uberpriifen, was die Schiiler/innen

konnen

neue Schiiler/innen in die Klasse

integrieren

Figure 1. A sample of the Linkert scale questionnaire for applicants
of the German-speaking Belgium

In the Netherlands, after the registration, applicants are obliged to fill
in the survey and submit their motivation letter. After that, they proceed to an
in-person interview with successful applicants, aiming at identifying the level
of speaking English and motivation of applicants. During this interview, there
are also Mathematics tasks and group tasks to identify team-working skills
of applicants.

In Luxembourg, the admission test includes a part, where applicants provide
general information about them which serves to gather some basic information
about a various cohort of enrollees.

Ontheassessmentlevel, thereisatrend to takingin the results of the admission
test as a formative assessment. In most educational systems in the Benelux
countries, the admission test does not influence the rating of the applicant.
In Flanders, the results of the test give applicants an opportunity to identify
their weaknesses and show the higher school the way to individualize
the professional development of a student (Vlaamse Hogescholenraad, 2020).
Based on these results, students can study the program in three or four
years. Moreover, in some higher schools (e.g. Artesis Plantijn Hogeschool
Antwerpen) the results of the enrolment test are regarded as a placement test
and after it first-year students undergo a screening test to identify further
ways to individualize their professional development. There are the following
ways to individualize preservice teacher training, for example using online
trainings in Spelling and Mathematics; extracurricular courses; 1:1 student
consultations; group consultations; part-time trajectory of the program (60
ECTS of the first year are split into two years) (Vlaamse Hogescholenraad,
2020).

In Wallonia there is no admission test and further individualization
of the study route takes place during the studies at the instructor’s decision
(Holovatenko, 2021, 259).
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In the Netherlands, regardless of the interview result, applicants make their
own decision on applying or not to the program. The interview with them
is aimed to demonstrate them their strengths and weaknesses, but not to select
them or create a rating.

In the German-speaking Belgium, only a part of the admission survey
where applicants learn about a role of a teacher and evaluate their personal
characteristics is considered as a formal assessment.

However, a different trend can be identified in Luxembourg, where results
of the subject tests are important, and the test results are summative.

Based on the identified organizational trends, the author would recommend
adapting and implementing the following practices into the Ukrainian process
of admitting applicants to the Primary Education program:

— introducing full online application process to enable communication

with the HEI through applicant’s profile in the system;

— further digitalization of the application and the enrolment process
in HEIs (full online paperless application process);

— charge the admission fee for processing offline applications to encourage
a more responsible choice of future career and HEI;

After structuring the trends on the content level, the author would like

to suggest:

— admitting to teaching programs based not only on the knowledge tests,
but also on the identification of applicants’ personal characteristics;

— enhancing the domain of identifying motivation by Linkert scale surveys;

— introducing foreign language as one of the compulsory subjects;

— including in-person interviews and the identification of personality
traits, self-presentation and soft skills into the steps of the admission
process;

Identification of trends on the assessment level enables the author suggesting:

— introducing a formative assessment part into the admission process
(learning about teachers’ responsibilities, self-assessment of personal
characteristics) to balance the summative and formative approach
towards assessment of enrollees.

CONCLUSIONS AND PROSPECTS
FOR FURTHER RESEARCH

In this study we have analysed the trends of the admission process
in the Benelux countries on three levels: organizational, content and assessment.
On the organizational level, we have identified a trend to digitalization
of the admission process to teaching programs; commercialization
of the admission process; organization of a multi-step enrolment procedure.
On the content level, we have identified a trend to identification of compulsory
subjecttestsforapplicants;includingtheidentification of motivationand personal
aptitude towards teaching into the admission process. On the assessment level,
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we identified a trend to taking in the results of the admission test as a formative
assessment.

Basedontheidentified trends, theauthorsuggests practicestobeimplemented
into Ukrainian realities. Prospects for further research are in analysing ways
of building individual student trajectories during their studies.
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1O 3AKJIAJIIB BUIIIOI OCBITU Y KPATHAX BEHITIOKCY
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ny 00 8UULUX HABUATLHUX 3aKknadie y kpainax Bewintoxcy. Memoio cmammi
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ABSTRACT

The article is devoted to the psychological phenomenon of identity and self-concept,
and the peculiarities of their development in early youth. An attempt was made
to compare different interpretations of the concept of identity, and the main aspects
and types of identity were considered. Various approaches of domestic and foreign
scientists to the problem of identity formation are analysed. A psychological analysis
of scientific approaches to the problem of identity during the period of personality
maturation was carried out. The main mechanisms of self-identity development
in the process of ontogenetic development of the personality are highlighted. The results
of the study of social roles and individual characteristics (family, interpersonal,
individual-age, educational-professional, personal-civic, personal-individual) are
presented, and the ratio of types of personal identity and the level of awareness and
acceptance of them is determined. It is shown that identity is an integral component
of a persons personal development, the result of self-awareness and self-determination
of ones “I”. The result of these processes is a dynamic system of a persons ideas about
himself, evaluations of his actions, thoughts, feelings, morality and interests, ideals
and motives of behaviour, a holistic assessment of himself as a person, his place in life,
a sense of the personal value of everything that is included in the sphere “I”. The study
of the psychological foundations of this concept is important for the self-development,
and self-actualisation of the individual, which contributes to the formation
of a mature, and later professional identity of the individual.

Keywords: identity; identification; self-concept; social and personal identity;
self-identity; professional identity.
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INTRODUCTION

In the social and psychological realities of our time, there is a need
to develop the problem of identity, to understand the psychological changes
in the processes of the formation of individuality, and the role of this
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phenomenon in the development of the individual as a participant
in transformational socio-economic changes.

Constant transformations in society, and immersion in diverse social
relations, stimulate people to continuous development, the desire to meet
social expectations, and at the same time to preserve their personal uniqueness.
This requires a deep knowledge of oneself and one’s potential. This problem
is especially relevant for youth.

Pezeshkian (1996), the founder of the method of positive psychotherapy,
pointed out that a person is a mine full of precious stones. Therefore, one
of the priorities of the educational process is the task of finding a hidden
valuable treasure, raising it from the depths of the human soul and showing
it to the world in the form of revealing natural gifts and talents, which ultimately
leads to the development of a person’s identity and self-realization.

PROBLEM STATEMENT

Identity is an internal, self-creating, dynamic structure that provides a sense
of integrity, continuity and identity of the individual and is associated with
a person having a clear self-definition, which includes the choice of goals,
values and beliefs that a person follows in life.

The notion of ‘identity’ combines two meanings: the identity of a person with
himself (“Who am 1?”), and exclusive sameness with someone or something
(“Whom, what I belong to? Or Whom am I similar with?”). Identity
formation is a purely individual process, special for each person. To a large
extent, it is determined by the internal characteristics of the individual and
the influence of the social environment, in a particular family, school, and
ethnic characteristics. Identity is an inseparable characteristic of a person,
which is manifested in the recognition of one’s uniqueness, on the one hand,
and the feeling of belonging to a certain community, on the other.

A sensitive period for the formation of an adequate identity is youth, in which
psychological readiness for self-determination is formed and awareness and
evaluation of one’s qualities, the level of harassment, and one’s own self-image
takes place. A sense of identity creates conditions for young people to meet their
individuality, and personal and professional self-determination and growth are
built on this.

The purpose of the article is to find out the composition of the concept
of personal identity, to reveal the peculiarities of identity development in early
youth, and to investigate the relationship between the types of personal identity
and the level of their awareness empirically.

BACKGROUND

The analysis of fundamental research and publications reveals international
psychologists who investigate this issue, e.g. A. Waterman, E. Erikson,
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E. Fromm, Z. Freud, J. Lacan, J. Miller, M. Klein, J. Tashfield, ]. Turner, G. Tejfel,
J. Piaget, R. Fogelson.

Among Ukrainian scientists, this issue was studied by V.S. Ageev, H.M.
Andreeva, 1.S. Kon, V.A. Yadov, who emphasized the study of self-awareness
and self-identification of the individual.

Recent publications focus on youth’s self-esteem (Minczanowska, 2019), self-
development (Zmudzka, 2021), national identity (Ostrovska, 2020), cultural
identity (Ahmed et al., 2022), and sexual and gender identity (DiGuiseppi
et al., 2022). Besides, the research objectives are youth shifting identities
(Johnson & West, 2022), and preventing aggression in youth (Chmielewska,
2020). Moreover, scholars investigate various methods of developing youth
in educational institutions, e.g. the cognitive-behavioural coaching method
(Koc, 2021).

Investigating identity of youth, Burns (1986), Erikson (2006), Marcia (1980), and
Plaza et al. (2013) emphasize in their works that identity is the goal of personality
development, its creative direction and productivity, which is especially important
for self-realization not only of individuals but society as well. They drew attention
to the problem of balancing social and personal identity.

The concept of ‘identity’ first appeared in psychiatry in the context of studying
the phenomenon of ‘identity crisis, which describes the state of mental patients
who have lost their idea of themselves and the sequence of events in their
lives. Erikson (2006) transferred it to developmental psychology, showing that
identity crisis is a normal phenomenon of human development. He singled out
eight age stages of human development and considered adolescence and youth
to be the most important in the formation of identity. An important neoplasm
of youth is personal self-determination and identity.

The formation of personal identity, that is, the feeling of individual self-
identity, continuity and unity, is the central psychological process of youth.
Adolescence is the age of growth of “I” power, the ability to express and
preserve one’s individuality. The identity crisis characteristic of student age
is connected with this — a special moment of development, when vulnerability
and the potential of the individual develop equally dynamically. There is a basis
for overcoming the fear of losing one’s self in the conditions of group activities,
intimacy or friendship. At the same time, “I” tests its strength, and through
confrontation with other people, young men find clear boundaries of their
psychological space, which protect them from the danger of the destructive
influence of others.

According to Erikson (2006), the main task faced by the individual
in early youth is the formation of a sense of identity, in contrast to the role
of the uncertainty of the personal “I”. The formation of identity is a consequence
of the individual’s separation of himself from the surrounding environment
and is manifested as a sense of wholeness, and self-identity.

Erikson (2006) is considered the founder of the theory of identity, which
is vividly and in detail revealed in the work “Identity, Youth and Crisis”
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The author indicated that the awareness of the identity of the subject to himself,
the search for an answer to the questions: “What am I?”, “What would I like
to become?”, “Who do I take for?”, understanding the continuity of one’s own
personality over time is called identity. The scientist describes identity as a core
in the structure of the self, as a subjective and inspired feeling of identity and
integrity, as a process of organizing life experience into an individual self, and
as a very complex connection between the individual and the social. Identity
determines an individual’s ability to assimilate personal and social experience,
and to maintain one’s own integrity and subjectivity in the changing external
world.

The psychologist considered the central core of the personality to be the so-
called ‘psychosocial identity, which is based on the individual’s acceptance
of a holistic image of himself in combination with his social connections and
is experienced as a feeling of compliance with the requirements of society.

Erikson (2006) indicated that three signs indicate a sense of identity:

1) a sense of internal identity and integration in the time of the past and
future, which are closely related to the present;

2) a sense of internal identity and integration in space, i.e., regardless
oflocation, a person perceives himself as a whole and considers his own actions
and decisions as internally conditioned;

3) identity is experienced among significant others when a sense
of individuality is maintained and developed in relationships.

Therefore, the mechanism of identity formation in ontogenesis
is identification, which is understood as the process of self-identification with
another person, group and values that exist in society, and as a mechanism
of socialization of an individual, the formation of his personality, which affects
the development of self-awareness. Thus, Erikson (2006) saw the function
of identity as the ability to distinguish oneself from the world of others and
to reflect a person’s internal acceptance of social ideals and norms. He called
this structure social identity.

In psychological science, two main types of identity are distinguished:
personal and social, as two large subsystems of the self-concept, which play
the role of a regulator of self-awareness and social behaviour of a person.

Personal identity is considered as a person’s feeling of his own inevitability,
the uniqueness of his life experience, which gives a certain identity to himself.
According to Kohn (1989), the personal identity of an individual is his awareness
of his own self, “reflected in terms of his own biography”, which is manifested
in his “ability to maintain and continue his own narrative as the story of his Self,
which preserves its integrity, regardless of changes of its individual components”
(p. 6). Harmonious interaction and complementarity of personal and social
identity ensure comprehensive personal development.

According to Burns (1986), the term ‘identity’ is fundamentally synonymous
with the self-concept. Self-concept is a core formation of the ontogenetic
development of a person, a central link of self-awareness, a relatively established
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dynamic and to some extent conscious system of a person’s ideas about himself,
a complete image of his own self, which synthesizes his self-perception as he is,
wantstobein theidealand has mustbecome Thisisa dynamicsystem ofa person’s
ideas about himself, which includes awareness of his physical, intellectual and
other properties, self-esteem, subjective perception by the individual of factors
that affect him. Ii includes the following criteria:

1) ‘Spiritual self” — the inner and subjective existence of a person, a set

of his religious, political, philosophical and moral attitudes;

2) ‘Material Self” — what a person identifies with himself (intellect,

activity, private property);

3) ‘Social self” — recognition and respect that a person receives in society,

its social role.

4) ‘Physical Self” — the human body and its primary physiological needs.

Self-concept is a collection of all the individual’s ideas about himself and
includes beliefs, evaluations and behavioural tendencies. However, the self-
concept, like any subsystem of the personality, cannot be considered a one-
dimensional entity, it should not be reduced to the sum of the individuals
specific ideas about himself.

The self-concept is considered from the point of view of the content and
nature of self-concepts, the complexity and differentiation of these concepts,
their subjective significance for the individual, as well as the internal integrity
and consistency, adequacy of the sense of one’s own identity (Burns, 1986, 51).

The development of the self-concept is one of the main processes
in a person’ life, which actively manifests itself in adolescence and young
adulthood and continues throughout life. Successes or failures that will occur
in a persons life depend on the features of the formed self-concept. It also
defines the scope of possibilities, that is, what a person is capable of doing.
By expanding the boundaries of our own “I” we get to know ourselves, opening
the sphere of the possible for ourselves, and forming our own identity. Being
aware of an adequate and realistic idea of oneself, the self-concept seems
to endow us with new abilities. The model of the world as a representation
of oneself in it is the central part of mental life. Only in the mirror of our own
picture of the world do we have the opportunity to see ourselves as a whole.
The comparative image of the self, which characterizes the knowledge of oneself
compared to other people, gives the individual a sense of his own uniqueness
and provides the need for self-determination and self-realization.

So,a person’s definition of his own essence, his own “I” by identifying himself
with a certain group of people, which is perceived as his own, based on such
criteria as beauty, truth, goodness, humanism, equality, and freedom, is called
identification. Identification is a conscious process of combining an individual
with a certain society, and identity is the result of this process.

Researchers point out thatidentity is a volatile characteristic. Its development
is determined by many reasons, among which the factors of conscious regulation
and personal choice occupy a large place. This is how the Canadian psychologist
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J. Marcia (1980) considered identity in the context of the problem of decision-
making. He defined identity as an ego-internal structure that is formed
through the choice of some specific alternatives that a person faces in life.
Each solved problem strengthens the ego, fills it with content, reveals strengths
and weaknesses, and contributes to the awareness of the purposefulness and
meaningfulness of one’s life. Personal history is formed as identity is formed,
which has four typical variants of its formation:

1) Diftuse, not yet formed, blurred identity. It means that the individual has
not yet made a responsible choice.

2) Preliminary identification, ‘doomed variant of development. The young
man has already adopted a certain identity, having gone through
a complex and painful process of introspection, he is already included
in the system of adult relationships, but this choice was not made
consciously, but under the influence of the outside or according to ready-
made standards.

3) Deferred identity, or identification moratorium. This is the stage when
a young person tries to develop an identity and is directly in the process
of professional and world-view self-determination, but postpones
the final decision for later.

4) Achieved, a mature identity. Indicates that the individual has found
himself and entered the period of practical self-realization (Marcia, 1980,
159-187).

These stages reflect the generallogical sequence of identity formation, but this
does not mean that each of them is a necessary condition for the next one. Only
the moratorium stage inevitably precedes the stage of identity achievement,
since the search that takes place in this period serves as a prerequisite for solving
the problem of self-determination.

Solving every, even minor, life problem is a certain contribution
to the achievement of identity. As you make more and more diverse decisions
about yourself and your life, the identity structure develops, awareness of your
strengths and weaknesses, purposefulness and awareness of your life increase.
Marcia emphasizes that identity development can include many other aspects,
but his model is based specifically on the problem-solving aspect (Marcia,1980,
162).

In his publications, he also notes that identity develops throughout a person’s
life and is carried out in two ways:

1) gradual awareness of some data about oneself (name, citizenship,
availability of abilities, etc.), this path leads to the formation of an
appropriated or previous identity;

2) aperson’s independent decision-making about what to be; this path leads
to the formation of an achieved identity (Marcia, 1980, 174).

The dynamics of identity consist of the constant identification of a person

with objects of the external world, which turn out to be consonant with his
deep mental life.
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The position-approach to the definition of identity in the writings
of Karikash (2008) plays an important role in the above-mentioned problem-
solving. The author singled out identities that correspond to the levels
of conflict in Pezeshkian’s (1996) positive psychotherapy: 1) situational (“Who
am I in this situation?”); 2) characterological (“Who am I? What am 1?7);
3) basic, which involves self-identification based on such stable categories
(‘big figures’) as gender, nationality, race, language, profession, age, religion,
etc. Such self-identity provides greater stability, and structural completeness
of the self-concept, creating a sense of integrity and confidence (Karikash,
2008, 18-19).

The identity formed on the basis of age self-identification in the context
of existential values is defined by the scientist as existential identity (“Who
am I on this life path?”). Existential identity, in turn, is divided into five
types (‘vertices’) that replace each other in the process of ontogenesis: I-son/
daughter, I-man/woman, I-father/mother, I-person, and I-part of the universe.
At the same time, the author notes that such existential periodization should
not be considered a formal stage of development. After all, different identities
can intersect, compete and complement each other at the same time. This
approach allows us to imagine identity as a dynamic system of interaction with
oneself and the world.

Establishing one’s identity in close relationships with other people and
developing one’s professional identity is the most necessary task that a person
faces in youth. Therefore, the stability of self-identity is the basis of optimal
functioning and psychological well-being of a person, which is associated with
a stable sense of internal integrity and harmonious integration with social
requirements; it is a basic attitude towards oneself.

Karikash (2008) attributes professional identity to the so-called basic
identities: “Professional identity is not what we possess as professionals, but
what we are as professionals in essence.” (p. 18-19). The path of professional
maturity is not a linear process but passes through a series of successes and
existential crises, the so-called “Five Peaks of Destiny”, five levels of identity
formation.

The formation of a person as an individual takes place in the youth,
when a young person, having gone through a complex path of ontogenetic
identification with other people, has adopted from them socially significant
personality properties, the ability to empathize, to actively become moral
towards people, towards himself and towards nature.

METHODOLOGY OF THE RESEARCH

When studying identity, such techniques as the “Who am I?” test are
used. Kuhn-McPartland, D. Leontiev’s value orientation research method,
S. Pantileev’s self-attitude research method, L. Shneider’s “Personal Identity
Study” method (MBOI).
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The test “Who am I?” was chosen for the study. M. Kuhn and T. McPartland,
aimed at studying the meaningful characteristics of a person’s identity and
is a free self-description followed by content-analytical processing. This
technique refers to methods of non-standardized self-reports, which have their
advantages (the ability to analyse self-description and self-attitude expressed
in the subject’s own language) and disadvantages (difficulty of self-description,
the ambiguity of interpretation). Despite its shortcomings and apparent
simplicity, the test of twenty statements is one of the most popular and sought-
after methods for researching various aspects and types of identity.

In the content analysis of the answers, the method contains the following
scales:

1) educational and professional characteristics (teacher, master’s degree,

manager),

2) individual age (gender, age, person, creature),

3) family (wife, husband, son),

4) personal-civic (personality, Ukrainian, citizen),

5) interpersonal (comrade, friend),

6) personal-individual (smart, cheerful, caring) (Bondarchuk, 2014,

125-126.).

By calculating the number of points for each group of characteristics,
it is possible to determine their significance for a given personality.
The availability of the test procedure makes it possible to use it not only
for research and educational purposes, but also for psychotherapeutic and
corrective purposes. Various modifications of the methodology are used
in the practice of education, counselling, and work of correctional and training
groups.

Let’s analyse the demographic characteristics of the respondents. The survey
was conducted among students of the Applied College “Universum”. The average
age of respondents is 15-18 years. The total number of respondents was 38:
20 girls and 18 boys. The parameters by which the respondents were grouped
were: the origin of the respondents, and their plans for their future job. In total,
5 groups were conditionally formed: rural students, urban students; students
from urban-type villages, rural working youth and urban working youth.

We used the following methods: “Identity statuses” by J. Marcia, “Identity
protection strategies” by Breakwell, “Identity status interview”, “Ego-identity

test”, “Interpersonal diagnosis questionnaire” by T. Leary.

THE MAIN RESULTS OF THE STUDY

According to the results of the survey, from the total number of questions,
those that are indicators of the transformation of social identity associated
with the migration of rural youth to the city were selected. In the space
of these features, factor analysis was carried out, which allowed us to identify
significant factors that, according to their semantic content, could
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be interpreted as psychological mechanisms of transformation of social
identity: “idealization of one’s own group’, “de-idealization of one’s own group’,
“group de-identification”, “active involvement © “idealization of self-image”,
“confrontation”, “de-idealisation of self-image” and “conformism” Next, we will
analyse the specifics of the functioning of individual psychological mechanisms
in different socio-demographic groups of young people and determine
the specifics of the manifestation of the functional load of the mechanisms
depending on the age, gender, origin and plans for the future place of residence
of the respondents, and their level of education. In order to emphasize
the effect of these mechanisms depending on the demographic indicators
of the respondents, as well as to clarify the fact of statistical dependence
between the selected mechanisms and the socio-demographic characteristics
of the respondents, the method of two-dimensional analysis was applied.

38 second-year students of the “Universum” College took part
in the psychological study. As a result, the following ratio of types of identities

was obtained:

Table 1.
Results of Psychological Research

Ne Scales %

1 |Personal-individual (intelligent, cheerful, caring) 33.08
2 |Family (wife, husband, son) 16.08
3 |Interpersonal (comrade, friend) 15.44
4 |Individual-age (gender, age, person, creature) 12.90
5 |Educational and professional characteristics (teacher, master’s degree) 12.13
6 |Personal and civil (Ukrainian, citizen) 10.37

Personal-individual qualities are the most manifested (33.08%), and
personal-civic qualities are the least formed (10.37%), which is typical for early
youth. For most students, the pace of personal identity development is ahead
of the pace of professional identity development. The process of professional
self-determination in youth is just beginning. According to the research results,
it can be seen that the professional identity (12.13%) of college students is almost
the same as the gender identity (12.9%). This indicates a certain level of self-
determination, a conscious choice of profession and the gradual formation of a
civic position.

The results of this study and the theoretical analysis of the literature
on the problem of identity in early youth allow us to draw the following
conclusions: the basis of identity development in early youth is personal self-
determination, which has a value-semantic nature, in which ideas about oneself
and the world and professional self-determination.

The relationship between the types of personal identity is directly related
to the level of their awareness, and therefore the goal of the article has been
achieved.
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CONCLUSIONS AND PROSPECTS
FOR FURTHER RESEARCH

Identity is considered a complex, multidimensional phenomenon.
The structure of identity remains an open question of psychological science,
asitisadynamic formation thatisactively formed in youth, develops throughout
a persons life and is the result of self-awareness and self-definition of one’s “T".
This development is carried out unevenly and non-linearly, passing through
overcoming crises and forming different types of identities.

The main functions performed by identity are integrity, continuity and
determination of the individual, ensuring similarity with some people and
difference from others; ensuring the process of differentiation, which is manifested
in the certainty of boundaries, integrity and independence of the self; recognition
of social status, professional self-determination; integration of the Self, which
is manifested in the subjective association of oneself with other people, as well
as the choice of ways of this integration. Therefore, the most important functions
of the identification process help young people find their place in the social
structure, find meaning and systematize their experience.

Further scientific research in this direction should be directed
to the development of a strategy of psychological support for the formation
of gender, professional and civic identity in early youth.
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®OPMYBAHHS [MEHTUYHOCTI
TA PO3BUTOK S-KOHIIENIII Y MOJION]I

Banentnna BuHap, BUK/Iagay IMK/IOBOI KOMicii 3 mefaroriynoi ocsitu Paxo-
BOTO KONEMmKY «YHiBepcym» KniBcbkoro yHiBepcurety imeni bopuca Ipinden-
Ka, 1p. }O.Iarapina, 16, 02094 Knis, YkpaiHa, v.vynar@kubg.edu.ua

Cmamms  npucesueHa  NCUXONOIMHOMY  (peHOMeHY  ideHmUu4HOCMI
ma A-koHuenyii, ocobnusocmam ix GopmysanHs ma po3eumky 6 paHHbOMY
IOHAULKOMY 8ili. 3p0bneHo cnpoby NOPIBHAHHA PI3HUX MPAKMYE8aHb NOHAM-
MA I0eHMUUHOCMI, PO32NAHYMO OCHOBHI ACNeKMU Ma 6UOU 0eHMUUHOCI.
IIpoananizoeano pisHoMAaHIMHi NiOX00U BIMUUSHAHUX MA 3APYOINHUX YUeHUX
0o npobnemu popmysanns ocobucmocmi. IIposedeHo ncuxonoziunuii aHania
HAYKOBUX Ni0x00i8 00 NpobreMU CMAHOBNIEHH MA PO3BUMKY 0cOOUCMOCcmi
8 nepiod 00POCHiUAHHS 0coOucmocmi. Buceimneno ocHo8Hi MmexaHismu gopmy-
8aHHA S-i0eHmu4HOCmi 8 NPOUeci OHMO2eHeMUUHO20 POZBUNKY 0COOUCMOCMI.
IIpedcmasneno pesynvmamu 00CTiONEHHS COUIANbHUX poreti ma iHOUusioyab-
Hux xapaxmepucmux (CimetiHUuX, MiKocoOUCMICHUX, THOUBIOYAIbHO-BIKOBUX,
0C8iMHbO-Npodecitinux, 0coOUCMICHO-2POMAOTHCOKUX, 0COOUCMICHO-IHOUBI-
0yanvHux), 6U3HA4eHO CNiBBIOHOWEHHS MUNi6 0coOUCMICHOI iDeHmuuHOCmi
ma PieHs Yc8i0OMAEHHA Ma NPULIHAMMA 80HU 8U3Ha4aromocs. Iloxaszano, wio
i0eHMUYHICMb € He8i0 EMHOI0 CKIAA0B0I0 0COOUCMICHO20 PO3BUMKY NIOOUHU,
pe3ynomamom camoyceioOMAeHHS mMa cAMOBU3HAUEHHS c6020 «f». Pe3ynvma-
MOM UUX NPouecié € OUHAMIUHA CUCMeMA YA6leHb THOUHU npo cebe, OUiHOK
C60iX 84UHKIB, 0YMOK, NOYYNMi8, MOpAsi ma iHmepecis, ideanieé i MOMusis no-
8ediHKU, UinicHa oyiHKa cebe AK 0cOOUCOCMI, C6020 MICUS 6 HUMMI, NOUY M-
mMs 0co6UCmOl YiHHOCMI 6Cb020, U0 6x00UMb y chepy «f». Busuenns ncuxo-
JI02IYHUX OCHOB Ub020 NOHAMMS € BAHTIUSUM O/ CAMOPOIBUMKY, CAMOAKINY -
anizauii ocobucmocmi, wo cnpuse GopmysanHio 3pinoi, a 3200om i npogecitinoi
i0eHmu4HOCMi 0COOUCOCII.

Knrouoegi cnosa: ioenmuunicmo; ioeHmugikauis; camoyceioomneHHs; coyi-
anvHA ma 0coOUCMIcHA I0eHMUYHICMY; camoideHmuUuHicmy; npogecitina ideH-
MUYHicMo.
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ABSTRACT

The article is devoted to methodological support for the formation of intercultural
communication among school students in English lessons. The aim of the article
is to describe the methodological support which can be used to form the intercultural
communication of school students in English lessons. Analysis and systematisation
of the methods for the formation of intercultural communication among school
students the English lessons were chosen as the leading methods. The author
mentions that in the era of globalization and digital society, the development
of science, and technology and the pace of people’s life is constantly accelerating.
Thus, nowadays, one of the most necessary skills of a modern person is his or her
readiness for intercultural communication, which supposes his or her ability
to communicate with representatives of different cultures and to achieve the desired
result — mutual understanding. It is pointed out that secondary school has to form
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the readiness for intercultural communication since adolescence. This age is sensitive
to the formation of moral and cultural qualities of personality, character, attitudes,
stereotypes of behaviour thinking, and world-view which provides an opportunity
to instil national and universal human values in teenagers, to cultivate a respectful
attitude towards another culture. Also, the most favourable environment
for acquiring and learning international communication skills is the English lesson.
It is almost impossible to communicate with representatives of other cultures
without knowing English. It is defined that the effective methodological support
for the formation of intercultural communication among school students in English
lessons depends on the correct usage, combination and sequence of methods,
techniques and means. Different methods of forming intercultural communication
among school students the English lessons are given: verbal narrative, clarification,
discussion, lecture, illustration method, displaying, dramatization method, dialogic
teaching and technologies, simulations and interactive simulation methods, methods
of biographic reflection, role plays, method of projects, WebQuests, training method.

Keywords: school students; English lessons; international communication;
method; methodological support.

© Valentyna Boichuk, Viktoriia Zhelanova, 2022

INTRODUCTION

Itis known, positive experience and knowledge are the person’s best assistants
in any area of his life. The earlier a person begins to engage in a certain useful
activity, the more time and chances he has to expand his horizons, enrich his
knowledge, and acquire the necessary skills and abilities.

It is of particular importance for modern generations, because in the era
of globalization and digital society, the development of society, science,
technology, as well as the pace of life of most people is constantly accelerating.
Population migration takes place between different countries, information
is exchanged in large volumes.

Therefore, today, one of the necessary qualities of a modern person
is his readiness for intercultural communication, which involves the ability
to communicate with representatives of different cultures, achieving
the desired result — mutual understanding. At the same time, the most
effective communication is possible only if the communicators are able not only
to understand a foreign language but also to interpret the actions, behaviour,
words, gestures and facial expressions of the interlocutor in accordance with
the interpretation of their meanings in the latter’s culture.

PROBLEM STATEMENT

It is obvious that high school, starting from adolescence, should form
a readiness for intercultural communication and teach a person the necessary
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skills. Also, there is no doubt that the most favourable environment for learning
and mastering these skills is the lessons of a foreign language, because, without
its knowledge, communication with representatives of another culture may
turn out to be impossible.

At the same time, pedagogical conditions, methods, techniques, and means
of effective formation of teenagers’ readiness for intercultural communication
in foreign language lessons remain unresearched and not properly substantiated
and require further scientific developments.

It should be noted that all students of current secondary education
institutions belong to the so-called “Z” generation (born in 2004 and later),
who are distinguished by creativity, perceive information better than their
predecessors, but usually rely not so much on their knowledge, but on the use
of gadgets. They feel free in a networked Internet environment and quickly
navigate in artificially simulated situations, but they have a somewhat reduced
motivation to study at school, since, if necessary, most of the information they
need can be obtained from Internet resources.

Also, modern teenagers prefer communication in mobile messengers to “live”
communication. As a result of early contact with the latest technologies, which
affects their development and socialization, representatives of this generation
better master knowledge in a game form, and rules, formulations and other
information are easier for them to perceive in the form of infographics.

The correct understanding of these features of modern students by teachers
depends on the correctness of creating pedagogical conditions, choosing
methods, techniques and means of education and training of teenagers,
in particular those that are used in the preparation for intercultural
communication.

BACKGROUND

The works of many scientists were devoted to the concept of intercultural
communication, in particular, K. Klakhon, E. Hall, R. Porter, D. Trager,
A. Kreber. The study of various aspects of the theory of intercultural
communication was carried out by the following scientists: S. Huntington,
K. Berger, E. Hirsch, G. Hofstede, E. Hall. L. Vygotsky, V. Humboldt,
M. Zhinkin, I. Zimnya, V. Skalkin studied a number of issues of speech activity
and communication; learning foreign languages with a special purpose was
investigated by V. Buchbinder, B. Coffey, R. Johnson, G. Stone, E. Waters,
D. Williams, W. Strauss, F. Eppert; structure and content of communicative
competence — A. Aleksandrenko, A. Sycheva and others. Among Ukrainian
scientists, V. Andrushchenko, L. Guberskyi, I. Dzyuba, P. Donets, V. Yevtukh,
G. Kasyanov, M. Kushnaryova, L. Nagorna, P. Skrypka devoted their research
to issues of intercultural communication.

The issue of intercultural communication and cultural education attracts
contemporary scholars as well. For example, Liddicoat, (2022) investigates
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interculturally in education. Besides, contemporary studies are focused
on developing intercultural communication through threads of personal
experiences (Liu, 2022), the dialogical relationship (Simpson, 2022), and via
ICT, e.g. through computer-mediated communication (Wang & Devitt, 2022),
educational video courses (Mospan, 2022), telecollaboration (Villegas-Paredes,
2022), and in virtual classrooms (Minett et al, 2022: Salomao, 2022),

It is worth mentioning, that the COVID-19 pandemic has affected
communicative skill development methods and format. It resulted in different
students’ experiences and attitudes. For example, university students evidenced
an increase in communicative skill development in distance learning (Mospan
et al, 2022, p. 100). However, school students faced challenges with a lack
of communication with classmates (Mospan & Sysoieva, 2022, p. 29). Therefore,
the article aims to investigate of intercultural communication development
at school students in English lessons in new educational environments.

METHODOLOGY

The methodological basis of the presented research is a synthesis
of the statements of various scientific approaches.

The cultural approach (E. Husynskyi, M. Kagan, Yu. Turchaninov, V. Frankl)
consists of the interpretation of education as a means of human formation
in culture. The basic ideas of this approach regarding the conditioning of a
person’s internal development by external cultural events were substantiated
in the cultural-historical theory of L. Vygotsky. That is, a person is a subject
of culture, a bearer of the cultural world order.

Thus, in the process of the formation of readiness for intercultural
communication, on the one hand, the individual appropriates a certain cultural
product, on the other hand, the individual creates new cultural values.

The axiological approach (I. Bekh, M. Yevtukh, I. Ziaziun, V. Kremen,
N. Tkacheva) is based on the concept of ‘value’; ‘educational values
is a methodological strategy aimed at forming the value-meaning sphere
of the individual. The essence of the axiological approach in the context of our
study is related to the orientation of the educational environment to the formation
of avaluable attitude to intercultural communication. At the same time, objective
values are appropriated and transformed into personal values.

The active approach to the formation of readiness for intercultural
communication is connected with the activity theory of assimilation of social
experience by the individual (L. Vygotskyi, P. Halperin, V. Davydov, O. Leontiev,
S. Rubinstein). In the format of its provisions, intercultural communication
is carried out in the process of the adolescent’s own, internally motivated
activity directed at the objects and phenomena of the surrounding world. With
the help of active, ‘passionate’ (O. Leontiev) activity, the appropriation of social
experience by a person is realized, the development of his mental abilities,
systems of relations with the objective world, other people and himself.
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The technological approach (V. Bespalko, P. Husak, L. Danylenko, M. Klarin,
L. Koval, O. Moroza, G. Selevko, D. Chernilevskyi) involves the instrumental
management of the educational process, the productive use of certain forms and
methods of education and upbringing, as well as an algorithmic sequence of certain
actions aimed at forming the formation of teenagers’ readiness for intercultural
communication at the lessons of the English language. Considering the above-
mentioned, it becomes clear that the achievement of the set goal of a specific
lesson, the corresponding section, and the entire course of preparing teenagers
for intercultural communication depends on the correct use, combination,
sequence of methods, techniques and tools that will be used for this.

Therefore, the presented scientific approaches determine the strategic
orientations of the process we are studying.

RESULTS

Thus, previously, in addition to using verbal methods, teachers oriented
previous generations of students to work with the books that contained
the main sources of obtaining educational information. Accordingly, teenagers
mainly used such methods and techniques of working with literature as reading,
retelling, writing, drawing up a plan, tables, diagrams, etc.

Currently, almost all the necessary information can be found on the relevant
sites on the Internet, on YouTube, in messengers and on other relevant resources.
Atthe same time, it has been proven that videos allow you to “immerse yourself”
in a certain culture, its peculiarities, customs, and traditions, and feel its flavour
much better than a book.

Therefore, now, it is desirable to supplement the book and verbal methods
of teaching with visual methods and the method of demonstration using
multimedia, even from the initial stage of training.

After all, only oral narration (a narrative form of disclosure of educational
material with the aim of encouraging students to create a certain image in their
imagination), explanation (based not so much on imagination as on logical
thinking using the previous experience of students and involves revealing
the essence of a certain phenomenon, process), and even a conversation (on
the basis of the previous experience of the students through dialogue, they are
involved in the awareness of new phenomena, concepts or the reproduction
of already existing knowledge) or a lecture (revealing in the verbal form
the essence of phenomena, scientific concepts, processes that are in a logical
connection with each other, united by a common theme) will not be interesting
enough for teenagers of the generation “Z”.

Instead, if they are proportionally supplemented with methods of illustration
(showing objects and processes in their symbolic representation, in the form
of photographs, drawings, etc.) and demonstration (showing objects and
processes in their natural form, in dynamics), this will arouse much greater
interest in teenagers.
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Under such conditions, the use of verbal methods will allow students to learn
hard-to-understand material much more easily, including the basic categories
of intercultural communication, which include such concepts as nation, people,
ethos, mentality, national stereotype, prototype, archetype, symbol, cultural
code, national (language, value, conceptual) picture of the world, the conceptual
sphere of the nation, etc.

It will also help teenagers to develop independence, purposefulness and
communication skills in the practical application of acquired knowledge.

Similar visual methods must be used during a dispute (dispute on a scientific
or social topic), a discussion (discussion of any issue) and when using
the dramatization method (which allows you to successfully develop the creative
abilities, imagination and activity of students). This allows the majority
of students to participate in subject-subject interaction.

Moreover, the point of view of certain scientists who, in addition to the use
of the specified dialogue methods, single out and promote the use of dialogue
technologies also seems to be correct. In particular, Hoydosh (2012) defines
dialogue technologies as “a set of forms and methods of learning based
on dialogic thinking in interactive didactic systems of the subject-subject level”
(p. 72).

Tamarkina (2016) emphasizes that dialogic learning technologies make
it possible to involve almost all students “in the process of learning, where
they can exchange thoughts and ideas in conditions of emotional comfort and
a creative atmosphere in class” (p. 97).

Pidborskyi (2012, p. 134) singles out such types of dialogue technologies
as problem-search dialogues, seminars-discussions, educational discussions,
heuristic conversations, and analysis of specific situations. The purposes
of using dialogue technologies could be different:

1) training (predict the interviewers behaviour, quickly mobilize and

provide the necessary information, etc.);

2) application of acquired knowledge, abilities and skills in practice;

3) training, change of settings;

4) development and stimulation of creative thinking, etc.

In the opinion of these scientists, which we fully share, dialogue technologies
should be based on the principles of cooperation to solve a certain common
goal, the involvement of all teenagers, mutual respect and mutual understanding
between the participants of the dialogue, tolerance, and tolerant attitude
towards the communicator.

The use of such technologies during the formation of teenagers’ readiness
for intercultural communication should ensure both the direct interaction
of the teacher with students and students among themselves, which facilitates
the assimilation of educational material.

Taking into account that, in our case, we are talking about the use of dialogue
technologies and methods in the lessons of a foreign language, not the native
language of the participants, certain difficulties will inevitably arise during
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their communication, which depends on the unequal level of foreign language
proficiency, communication skills, characteristics of the character, temperament
and other reasons. At the same time, the teacher’s briefing conducted before
the lesson, his presence and control during the lesson, as well as competent
intervention in the situation should minimize or completely eliminate all
contradictions and inconveniences in communication in a timely manner.

There is no doubt that dialogue methods and technologies provide
the opportunity to create many different individual and group situations
of intercultural communication. The intellectual and emotional energy
of the participants in the training helps teenagers to analyse and evaluate
these situations and to learn the basic stereotypes of behaviour more quickly
and effectively. This result is achieved thanks to the creation of a natural
environment for participants to get to know each other and develop more open
relations between them; cooperation of participants in the learning process
for joint activities; encouragement them to turn to their experience and through
it to evaluate practical situations of communication in the present. Thanks
to the dialogue, teenagers apply language knowledge and skills in practice,
acquire the ability to express their own point of view and justify their ideas
on the basis of the material studied and the experience gained. In addition,
such training introduces students to the rules of foreign language discussion,
teaches correct forms of communication depending on the situation, and helps
to formulate and express one’s own opinion in a foreign language.

In particular, in the course of using dialogue technologies during
the formation of the readiness of school students for intercultural
communication, it will be quite appropriate to partially use deductive (first
the students are informed of the general norms of communication, after which
they begin to analyse specific situations in accordance with such norms),
inductive (a number of facts are presented with the help of multimedia
visual situations are demonstrated, after which the teacher leads teenagers
to generalizations), reproductive and problem-solving methods of learning,
which involve increased activity of students in perceiving and memorizing
new educational material.

Furthermore, these technologies make it possible to widely use
the brainstorming method, which should activate the mental activity of students,
and contribute to the processes of overcoming communication barriers and
the formation of new ideas for solving problematic tasks or situations. This
method is perhaps the best way to teach teenagers to cooperate in a team,
allowing them to develop creativity, and the ability to make timely and adequate
decisions, which is absolutely necessary for the implementation of high-quality
intercultural communication.

Also, in our opinion, preparing teenagers for intercultural communication
with the help of dialogue technologies should include methods of simulation
and interactive modelling, biographical reflection and self-evaluation, and
role-playing games.
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Thus, the methods of simulation and interactive modelling consist
of the artificial creation of specific situations of intercultural communication
and the prediction of possible options and results of communication based
on different conditions, points of view and other aspects. Simulation situations,
as a rule, are a generalized experience of intercultural communication of all
participants in the learning process.

The method of biographical reflection involves understanding one’s own
biography in order to clarify one’s identity as a bearer of national culture,
and the forms of manifestation of this identity in everyday life. This method
helps to identify one’s own cultural standards and reveal the mechanism
of cultural self-perception. The self-assessment method is used to identify
certain types of behaviour in intercultural communication and consider them
from the appropriate angle.

The method of role-playing games is characterized by teenagers playing roles
that reproduce frequently repeated situations of intercultural communication.
In the study of intercultural communications, this method creates a game
experience, thanks to which the interests of the interacting parties, and their
form of behaviour, develop the ability to perceive the norms or values of another
culture. The value and importance of role-playing games were emphasized
by P. Babynska, W. Littlewood, E. Maslyko, O. Pometun, L. Pyrozhenko and
other researchers.

The method of role-playing games is characterized by teenagers playing roles
that reproduce frequently repeated situations of intercultural communication.
In the study of intercultural communication, this method creates a game
experience, thanks to which the interests of the interacting parties, and their
form of behaviour, develop the ability to perceive the norms or values of another
culture. The value and importance of role-playing games were emphasized
by P. Babynska, W. Littlewood, E. Maslyko, O. Pometun, L. Pyrozhenko
and other researchers. As noted by Littlewood (1991), this method can help
teenagers adapt to a certain role in situations of intercultural communication,
they are able to learn to follow the strategy and tactics of behaviour as if it were
happening in real life, that is, their behaviour would fully correspond to the role
being performed.

Similar goals are pursued by the project method, which can be used
in the presence of a significant problem of intercultural communication,
the solution of which requires integrated knowledge, and research (e.g, solving
interethnic conflicts with certain groups of people, overcoming culture shock).

From the point of view of optimization of the process of formation
of teenagers’ readiness for intercultural communication, the following types
of projects will be the most interesting:

» Role-playing (gaming), where communication forms of behaviour
in situations similar to reality are simulated by means of the game.
Their participants perform roles in accordance with the goal and
task of the project. In terms of form, role-playing projects are similar
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to simulation and interactive modelling methods. Participants receive
the final results of the project only at the stage of its completion.
Informative, where the participants collect the necessary information
abouta certain phenomenon of intercultural communication and conduct
a study, analysis and generalization of the information and facts obtained.
The purpose of such projects is to create conditions for an independent
search of the necessary information, gaining experience in working
with various information sources using modern technical means —
smartphones, tablets, laptops, etc.

Creative, where the participants have freedom, both in fulfilling the basic
conditions of the project and in the design and presentation of its
result. Their goal may be to acquaint teenagers with the peculiarities
of cultural communication of certain peoples and ethnic groups, develop
intercultural communication skills, in particular, preventing or resolving
conflicts, developing students’ presentation skills (for example, the ability
to hold their own in front of a foreign-cultural audience).

Exploratory — research, where the students’ activities are aimed
at solving the problem of intercultural communication, the outcome
of which is unknown in advance. The purpose of these projects is to form
the skills of search activity and educational research; to develop
the skills and abilities of independent activity with educational material.
The stages of such projects are identifying the problem, forming
an assumption, planning and developing research actions, collecting
information, analysing and summarizing it, conducting an experiment,
analysing the received materials, processing the search or research result,
and public presentation of the project. The product of the activity can
be a publication, a directory, a recommendation, etc.

These projects include:

independent (individual, pair, group) activity of students;

structuring of the substantive part of the project (with an indication
of phased results);

use of research methods: definition of the problem of the researched
tasks arising from it, putting forward a hypothesis for their solution,
discussion of research methods;

discussion of methods of design of final results (presentations, defence,
creative reports);

collection, systematization and analysis of received data; summing up,
design of results, their presentation; conclusions, proposing new research
problems.

No less important for the process of forming the readiness of modern
teenagers for intercultural communication will be the technology, which
involves the active use of information and communication technologies and
combines elements of games and interactive learning. This technology, called
WebQuests, was introduced into scientific circulation by Dodge (1997),
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a professor of educational technologies at the University of San Diego (USA)
in 1995.

In the lesson using this technology, most or all of the information used
by students comes from the Internet. The web quest allows both students
and teachers to be creative and productive, to use the created educational
environment to initiate imagination, solve set problems, and promotes
discussion of important issues (Bowman, 2000, p. 100). The web quest provides
an opportunity to search for additional information on a certain topic, allowing
it to attract huge volumes of information from Internet resources. At the same
time, the teacher, focusing on different levels of language training of teenagers,
conducts a preliminary selection of sites, which makes it possible to exclude
the possibility of teenagers using ‘inconvenient’ sites for them, or sites with
unconfirmed, erroneous or biased information.

Dodge (1997) identified six consecutive stages of the web quest, which
present the students’ step-by-step activities:

1) introduction (contains basic information, and explanations that prepare

the student to complete the web quest);

2) task (implies the performance of tasks that allows students to learn and
improve current knowledge by collecting information through a web
quest, to involve students in research activities);

3) a set of information sources necessary to perform the task (includes
Internet resources, web documents available via e-mail, or real-
time databases available for online search, as well as books and other
documents physically available);

4) settings (inclusion of instructions to resources);

5) description of the process (a detailed step-by-step description of the stages
that direct their execution);

6) recommendations (on organizing the received information) and
conclusion (analysis and summary) (p. 3).

During the preparation and execution of the tasks of the web quest,
teenagers become active participants in the educational process and are
fully responsible for solving the questions posed to them. At the same time,
students have the opportunity to communicate with real native speakers and
study authentic video-audio facts, photo documents, and other necessary
information, including in real-time. This forms the ability and skills to choose
the most optimal ways of obtaining and using information, and teaches
teenagers to independently and timely make adequate decisions in the field
of intercultural communication. Thanks to web quests, teenagers can make up
for a certain lack of theoretical and practical knowledge, expand their horizons,
and develop cognitive abilities, creative initiative and independent thinking.

Another form of problem-based learning is the training method, which
also involves the maximum active participation of students, mutual exchange
of experiences and the use of effective group interaction. In general, teenagers
receive a text with a description of a specific problem. They need to study
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the situation and choose an adequate solution. Then the students get into small
groups, discuss the pros and cons of the proposed solutions and try to establish
the most optimal one. In most cases, there is no single correct solution.
The simultaneous existence of several alternative solutions and the possibility
of choice from the flexibility of the approach to considering problems.
Participants are faced with the task not so much of finding a single answer, but
of asking correct and useful questions that may imply the existence of several
alternative solutions.

CONCLUSIONS AND PROSPECTS

Considering the recent sharp increase in the volume of communication
between Ukrainians and citizens of the European Union, Great Britain,
the United States, and other countries, the creation of an effective methodology
for the formation of teenagers readiness for intercultural communication
in foreign language classes is considered one of the main tasks for the national
high school. After all, the knowledge acquired by teenagers will become
the foundation on which, in turn, the readiness for intercultural communication
of students of professional educational institutions or institutions of higher
education will be formed. Certain part of teenagers, immediately after
completing their studies at school, will choose a career path, and then the skills
and abilities they have acquired in intercultural communication will be able
to come in handy. It has been proven that more effective methods of forming
intercultural communication among teenagers in English lessons are such
as verbal narrative, explanation, discussion, lecture, illustration method,
demonstration, dramatization method, dialogic teaching and technologies,
modelling and interactive modelling methods, methods of biographical display,
role-playing games, project method, Web quests, training method.

The aspect of the problem related to the development of conditions
for the effective formation of intercultural communication among teenagers
in English lessons requires further study.
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METOIUYHUI CYIIPOBI]I,
®OPMYBAHHA MDKKY/IBTYPHOI KOMYHIKAIIIT ITIIJIITKIB
HA YPOKAX AHITIIMICBKOI MOBHI

BanenTtuna boituyk, acnipanT kadegpu 0CBIiTONOTII Ta ICUXOIOTO-TIeAaroriy-
HIX HayK, KniBcbkmii yHiBepcureT iMeHi bopuca Ipinuenka, m. Knis, Ykpaina,
v.boichuk.asp@kubg.edu.ua

Bikropis JKemaHoBa, JOKTOp IefarorivHux Hayk, npodecop xKadenpu ocsiTo-
JIOTil Ta IICMXOJIOrO-IeAroriYnmx HayK, KuiBcbkuit yniBepcurer imeni bopn-
ca Ipinuenka, m. Kuis, Ykpaina, v.zhelanova@kubg.edu.ua

Cmammzio npucesueHo MmemoouHoMY 3a0e3neueHHI0 POPMYBAHH MINKYTb-
mypHoi KomyHikayii nionimkie Ha ypoxax ameniticokoi mosu. Memoto cmammi
€ ONUC MemoouuHo20 3abe3neueHHs, AKe MOKHA suKopucmosysamu 0 Gop-
MYBAHHS MINKYILIMYPHOT KOMYHIKAWIT nionimkie Ha ypoKax aHeiticbkoi MOBU.
IIposioHumu memooamu 00CiONeHHS 00PAHO AHAI3 MA CUCIeMAMU3ALTI0 Me-
Mo0i6 POPMYBAHHS MINKYAbMYPHOT KOMYHiKAUiT nionimKie Ha ypoKax aHeniti-
CoKoi MOBU. 3a3HAUEHO, W0 68 enoxy enobanizauii ma uugdposoeo cycninvcmea
PO3BUMOK HAYKU, MeEXHOTI0LIT MA MeMn HUMmSI n100eti NOCMItIHO NPUCKOPIO-
tomocs. Tox cv0200Hi 00HIENW 3 HATIHEOOXIOHIWUX HABUYOK CYHACHOT THOOUHU €
i1 20moeHictb 00 MidNKYnIbMypHOT KomyHikayii, ujo nepedbauace ii 30amuicmo
CNinKY8amucs 3 npedcMasHUKamu pisHUX Kynomyp i docseamu 6axanozo pe-
3ynvmamy — 63aEMOPO3yMiHHA. Hazonouyemocs Ha momy, w0 3a2a16H00C-
BIMHSA WKONIA MAE POPMYBAMU 20MOBHICb 00 MINKYIbINYPHO20 CHINKYBAHHS
we 3 nionimxoeoeo 8iky. Lleti ik € ceH3UMUBHUM ONIT POPMYBAHHI MOPATL-
HO-KYZIbMYPHUX AKOCMeti 0co0Ucmocmi, xapakmepy, noenaoie, cmepeomunie
N06€0iHKU, MUCTIEHHS, C8IMO2IA0Y, W40 A€ MONTUBICb NPULLENTIEAM U Ni0-
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JIMKAM HAUIOHATbHI MA 3A2abHON00CHKT UIHHOCMI, BUX08YBAMU UAHOOUEE
cmaeneHHs 00 iHuiol Kynomypu. Taxkox HAtGinbw CNpUAMAUBUM CepedosULlem
0715 HAOY MM Ma 6UE4EHHS HABUHOK MINHAPOOHO20 CNINKYBAHHSA € YPOK aHe-
7iticokoi Mosu. bes 3nanns aneniticokoi MoO8U NPAKMUUHO HEMONIUBO CHINKY-
8aMUCS 3 NPeOCMABHUKAMU iHWUX Kynbmyp. BusHaueno, uo efpekmuere me-
moouute 3a6e3neueHHs POPMYBAHHI MIKKYIbMYPHOT KOMYHIKauil nionimkie
Ha ypOKaX aHeniticokoi MOBU 3aeH UMb 8i0 NPABUNLHO20 BUKOPUCIAHHS, NOED-
HAHHSA ma NocnidosHocmi memodis, nputiomis i 3acobie. HasedeHo pi3Hi memo-
OU PopMYBaAHHS MINCKYTILMYPHOT KOMYHIKAUTT niONiIMKi6 HA YPOKAX aHeniticoKoT
MOBU: CTI08ECHULL HAPAMUB, PO3 SICHEHHS, OUCKYCIs, IeKUis, Memoo inmocmpauyil,
noxas, memoo opamamu3sauii, 0ianozo0ei memoou ma MmexHon02ii, memoou mo-
0en108aHHA MA iIHMePAKMUBHO20 MOOeNII0B8AHHS, Memoou biozpadiurozo 8ido-
bpasiceH s, ponvosi iepu, memoo npoexmis, Beb-keecmu, memoo mperiney.

Knouogi cnosa: memod; memoouure 3abe3neueHHs; MixHAPOOHe CNINKY-
8AHHS; NIONIMOK; YPOKU AHeTIICLKOT MOBU.
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ABSTRACT

The article focuses on revealing the methodology methods of paraliturgical
choral compositions in student choir classes, namely, phonetic features of Church
Slavonic hymns, nature of sound production, dynamic ensemble, vocal and
timbre ensemble, and phrasing. The role of religious and spiritual culture,
spiritual choral art is highlighted. The importance of spiritual choral music
in the repertoire of the student choir is substantiated, and the system of Christian
values is singled out. It was determined that currently, one of the urgent issues
of art education is the revival of the spirituality of the nation, the search for new
landmarks, a new system of values. The positive effect of spiritual singing
on a person has been proven as well. It was determined that paraliturgical
chants have a pedagogical and psychotherapeutic effect on the formation
of personality, occupy an important place in the repertoire of student choirs.
The interdisciplinary connections between the study of paraliturgical
choral works and the subjects of the musical cycle are analysed, e.g., history
of music, solfeggio, harmony, voice production, conducting. It was emphasized
that in working on paraliturgical choral works, it is important for leaders
of educational choral groups to master the special skills and abilities.

Choral singing is a carrier of enormous informational and educational
potential, containing interdisciplinary communicative connections of the main
subjects of the musical cycle: solfeggio, music theory, harmony, polyphony,
history of music, analysis of musical forms, solo singing, conducting. The article
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examines the main problem in the work of choirmasters, namely, the lack
of knowledge of the traditional style of sacred music, its genre affiliation, and
stylistic features.

Keywords: singing; dynamics; vocals; ensemble; phrasing; intonation;
conductor.

©Anna Kyfenko, Khrystyna Holian, 2023

INTRODUCTION

Preservation and development of the traditions of domestic choral
performance is carried out in the system of professional education of future
music teachers in choral classes, where the professional level is largely
determined by the repertoire, in accordance with the spiritual requirements
of the time. Paraliturgical choral music is one of the important sections
of the choral repertoire; it combines the canonical texts of psalms, cantos, carols
with church practice. Spiritual choral music has always been the artistic layer
on which singing voices were nurtured. This is a unique school of a cappella
choral singing, which is based on smoothness of voice delivery and naturalness
of voice formation.

The world is constantly experiencing a moral crisis associated with the loss
of morality, Christian values, because the emphasis is on temporary materialism.

The formation of spiritual values through the study of vocal and choral
art in the education system becomes especially relevant. The art of choral
singing is an art of unique technical, artistic, and communicative capabilities.
Paraliturgical singing serves as the basis of moral and spiritual education
of the individual, the dominant core of the educational work of educational
institutions.

PROBLEM STATEMENT

Choral art in ancient times was in the field of view of philosophers,
musicians and social reformers. According to Plato of Athens (427-347 BC),
choral singing is a divine and heavenly occupation that strengthens all that
is good and noble in man (Kaminska, 2018).

The works of I. Kuchynska, N. Maslova, V. Medushevskyi, O. Rebrova,
O. Rudnytska, I. Sidanich, O. Sukhomlynska, M. Tkach, S. Ship and
others are devoted to issues of spiritual development of the individual.
In pedagogy, the problem of spiritual values is substantiated in the works
of V.Andrushchenko, A.Hlushchenko, N.Kosinska, O.Mayba, M.Mario,
O.0Oleksyuk, Y.Chornomorets, and others. Features of the formation of vocal
and choral skills are the field of view of domestic scientists and pedagogues V.
Antonyuk, S. Vovka, N. Grebenyuk, Z. Goncharenko, A. Kozyr, T. Levshenko,
S. Svitailo, B. Teplovym and others.
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In educational discourse, the issue of music education is widely discussed.
For example, music is considered as intercultural education technology
(Zheyuan, 2017; 2018), as means of mental imagery (Kiissner et al., 2022)
and emotional intelligence development of teachers (Rakityanska, 2020).
Besides, many works are focused on development of phonemic hearing
in students (e.g., Mospan, 2022; Sonia & Lotfi, 2016). Choral singing
in classes is an objective of research as well. For example, contemporary
scholars study choral chanting (Yagi, 2022), a non-professional choir
(Hiney, 2022), the influence of choral practices on creative thinking (Zhou,
2021), and GALA choruses on social change (MacLachlan, 2020). However,
paraliturgical choral compositions in classes is lack of attention. Therefore,
the article aims at presenting the methods of teaching paraliturgical choral
compositions in student choirs.

BACKGROUND

Paraliturgical choral music, its historical development, covers more than
eleven centuries. From the very beginning, from the time of the Baptism
of Kyivan Rus to the present day, it is one of the important components
of the temple synthesis of arts: architecture, sacred texts, icons, specific incense,
ritual decorations, etc.

Didactic and methodical aspects of spiritual choral singing are revealed
in the publications of N. Davydovskyi, N. Kostiuk, T. Kuznets, V. Martynov,
G. Pankevich, T. Plyachenko, D. Razumovskyi, P. Kharlampovich, and others.
Ukrainian composers turned to spiritual music, namely: M. Berezovsky,
D. Bortnyanskyi, M. Kolesa, M. Lysenko, K. Stetsenko, M. Leontovych,
S. Lyudkevich, and others, as well as modern composers A. Alekseeva, L. Vasina,
H. Havrylets, V. Davidenko, Z. Zhbanova, V. Poleva, I. Sakhno, O. Tarasenko,
B. Filts, M. Tsololo, M. Shuh, and others.

Fundamental studies of the content of paraliturgical choral works were
reflected in the works of M. Antonenko, N. Babichenko, A. Bolgarskyi,
D. Bolgarskyi, Y. Voskoboynikova, I. Yeletskih, G. Lapaev, M. Lysenko, L. Masol,
M. Kaminska, I. Sakhna, T. Chizh, M. I. Filipova and others.

However, the imperfect study of the peculiarities of working on paraliturgical
choral works in the classes of the educational choral collective requires a more
generalized disclosure of this issue based on competence-based, personality-
oriented, axiological approaches. On the basis of scientific research, it is worth
justifying the specifics of the performance of paraliturgical choral works and
making a brief historical excursion about the origin of this genre.

The first example of choral singing is mentioned in the Holy Scriptures,
where it is said about the angels who glorified the newborn Christ (Gospel
of Luke 2:14). “...And suddenly the power of the heavenly army appeared with
the Angel, praising God and saying: “Glory to God in the highest, and on earth
peace, goodwill among people.” Sacred music is the main foundation of the work
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of composers J. Bach, L. Beethoven, ]J. Haydn, H. Handel, V.A. Mozart and
others (Babichenko, 2017).

METHODOLOGY

Among the genre stratification of sacred choral music, it is possible to single
out several general genre groups to which modern composers turn. According
to A. Kovalev’s research, there is a triad of genre groups that are directly related
to church singing culture: traditional genres, mixed genres, non-traditional
genres. The scientist refers to the traditional genres of songs that are included
in the Old and New Testaments, namely: (psalms and biblical songs, stichira,
tropars, kondaks, hymns), that is, those songs that make up the singing structure
of Orthodox services (evenings, liturgy, prayers, and memorial services),
formed in the bosom of the Orthodox Church and subject to the hierarchy.
To the same group, the researcher includes paraliturgical works that are part
of the divine service, but occupy a separate place from the divine service,
because their performance is not provided for by the Statute, but is allowed.
These works are most often written to the texts of psalms, as well as individual
prayers, and have a concert character.

RESULTS

Let’s consider the method of working with paraliturgical choral works
in the classes of the educational choral group. In music and encyclopedias,
the concept of ‘paraliturgical music’ means the general name of text-musical
forms that are similar in style (in texts and music) to liturgical ones, but which
are not used in official (canonical) worship (Maiba, 2017). Prayer and poetic
texts in the form of paraliturgical music are newly created (non-biblical),
in a typical case they glorify the Lord Jesus Christ, the Mother of God, Christian
saints, biblical prophets, paraphrase typical biblical subjects. In the context
of our research, paraliturgical choral works are songs of religious themes, both
for church and concert purposes.

A wide range of musicologists studied this layer of musical creativity: T. Bulat,
T. Sheffer, O. Shreyer-Tkachenko, O. Hnatyuk, Y. Medvedyk, S. Shcheglova, M.
Cherepanin, L. Shevchuk-Nazar, and others.

Currently, Ukrainian and foreign paraliturgical choral music occupies
a special place both in the concert repertoire of educational choral groups
and in the pedagogical practice of students majoring in “Musical Art”
in educational institutions of Ukraine. Turning to works of spiritual content
require special knowledge and a special performance culture. Choral singing
is a carrier of enormous informational and educational potential, containing
interdisciplinary communicative connections of the main subjects of the musical
cycle: solfeggio, music theory, harmony, polyphony, music history, analysis
of musical forms, solo singing, conducting.
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The genre palette of paraliturgical works includes: songs as components
of canonical church services, individual prayer songs, carols and their
arrangements, wedding and funeral songs.

Let’s look at calendar ritual paraliturgical choral works — carols.

Carols in Ukrainian musical art occupy an important place among choral
genres. The ancient origin of the texts of church carols formed a valued
layer of semi-professional authorial culture of the Baroque era, which often
in its musical component is close to the stylistics of folk and secular songs
in terms of intonation and partly metro-rhythmic, but at the same time differs
in the evolution of the complexity of the musical fabric.

Composers V. Matyuk, M. Leontovych, M. Lysenko, M. Kopko, S. Lyudkevich,
D. Sichynskyi, T. Kupchynskyi, and others turned to this genre.

Regarding the method of learning Christmas carols. In working with
the educational choral team on these paraliturgical works, it is necessary
to focus attention on the content of the work. Thoroughly analyse
from the point of view of Christian theology and substantiate in a religious
excursion. The next stage is work on musical expressive means. Definition
of the form, characteristics of the main melody-theme, latotonal structure
of the work. Detailed harmonic analysis of the work using generally accepted
functional notation. Conclusions about his harmonic language. And actually,
perfect work on each choral part and on the choral piece as a whole. Church
carols as a genre of paraliturgical music at the end of the 19-th and the first half
of the 20-th centuries were actively included in the everyday life of the people,
became widely popularized, and therefore became the subject of study
in the educational discipline “Choir class” in music institutions. Christmas
carols were performed during Christmas services, in concert programs
dedicated to Christmas and in the home. They prescribed the features
of secular and folk songs in the plane of intonation and partly metro-rhythmic,
but at the same time during the first half of the 20-th century there were
distinguished by a clearly traced evolution of the complexity of the musical
fabric (Isaieva & Shainer, 2021).

In the curriculum “Choir class” in the recommended list of choral works,
we find carols: “God is eternal’, “Sing in harmony”, “Rejoice”, “The universe
rejoices’, “A star in the sky”, “The gift is now abundant”, “New joy has become”,
“Christ is born”, “Oh wonderful, wonderful”, “Rejoice all people”, “God has seen,
the Creator has seen”, “Heaven and earth” and others.

For example, consider the carol “Christ is born” The carol was written
for a mixed choir, in the key of G major. The size of the work is 6/8, which
conveys lightness and airiness. Tonic and dominant harmony prevails.
In the fifth bar, there is a deviation to the parallel minor. The key stages are
the work on melodic and harmonic ensembles. The rhythmic pattern does
not cause difficulties, there are sixteenths of duration, which must be sung
rhythmically accurately, without speeding up the tempo. The vocal ensemble
involves an academic manner of singing (see Fig. I).
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Figure 1. “Christ is born”

The problematic issue of paraliturgical singing is the duality of sensuality and
religious norms of restraint, and even some severity. The leitmotif of spiritual
choral singing is the harmony of the human state of mind, the spiritual growth
of the individual. According to Medushevskyi (2000), the intonation of art,
its main specific property, integrally absorbs the energies acting in society
and forming the atmosphere of life. The foundation of the spiritual fortress
of culture cannot be only secular music. Secular music should focus on spiritual
music as a moral support.

Work on paraliturgical choral works is characterized by the interrelationship
of physiological,emotional, volitional, intellectualand motivational components
of the individual’s activity, the activation of sensory mechanisms of aesthetic
perception, auditory, musical and auditory perception.

One of the first schools in Ukraine to teach sacred singing was the Ostroh
Academy. At the same time, in Ostroh, the well-known “Ostroz chant’,
the predecessor of the “Kyiv chant”, arose among the East Slavic peoples. And
the earliest document in which church chants are recorded is the “Supralsky
Irmologion” (1596).

Spiritual music is one of the main components of artistic culture. Church
teachers and Christian writers emphasize the positive impact of spiritual
singing on a person. Paraliturgical choral singing, in comparison with
secular choral works, offers, in addition to text and melody, a third important
component — an elevated, spiritual state. The Christian plot of the text
of paraliturgical choral works carries educational potential (ethos), a complex
of spiritual and moral ideas. In the same way as letters, words, phrases build
a single structure of the text, the leader of the choir, the members of the choir
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must learn to rise from one or another song to the general dramatic idea,
meaningful context. Spiritual choral music gives a unique opportunity
to realize your life not as a selfish, individual second-hand, but as gratitude
and love.

CONCLUSIONS AND PROSPECTS

Thus, in the work of the educational choral team on paraliturgical choral
works, it is worth focusing attention on the spiritual meaning of hymns, their
sacredness, content, symbolism, genre. Paraliturgical choral music is a highly
moral, didactic layer, a great value of all world art, which makes you think,
empathize, and analyse. The study of paraliturgical choral music is an integral
component of the formation of students’ spirituality.

We see the prospect of further scientific research in the disclosure
of pedagogical conditions and pedagogical principles of work on paraliturgical
choral works in the educational choral group.
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Y cmammi 30cepedncena ysaza Ha po3kpummi memoouku pobomu 3 napa-
JUMYPilHUMU XOPOBUMU MBOPAMU HA 3AHAMMAX HABUANILHUX XOPOBUX KO-
TIeKMueis, a came: poHemu1Hi 0c06UB0CMI NiCHECNiBIB UePKOBHOCTI08 THCOKOT
MO8U; Xapakmep 36yK0Be0eHHS; OUHAMIYHULL AHCAMOIb; B0KANLHUL Ma memo-
posuii ancambnv; Pppazysanns. Buceimnoemocs ponv penieitino-0yX08HoI Kyib-
mypu, 0yx06H020 xoposozo mucmeymsad. OOsPyHM0OBaHO 3HAUEHHS 0YXOBHOT
X0pOB0T My3UKU 6 penepmyapi cmyoeHmcvbko20 Xopy; BUOKPEMIIEHO CUCTEMY
XPUCUAHCOKUX yiHHOCmell. BusHaueHo, w0 Ha cyuacHomy emani 0OHUM 3 ak-
MYanvHUX NUMAaHs i 3a80aHb MUCMEUbKOT 0C8iMU € 8I0POOHEHHS 0YXOBHOCMI
Hayii, NOUyK HO8UX OpieHMuUpis, HOB80T cucmemu yinnocmeli. [Josedero no3u-
MUBHicMb 8N1UBY 0YX08HO20 Chigy Ha Mo0uHy. Busnauero, ujo napanimypeiiini
nicHecnisu maomo nedazoziuHuti ma NcuUxomepanesmMudHull 61U Ha Hopmy-
8aHHS 0COOUCMOCI, 3atimalomy 6azome Micue y penepmyapi cmyodeHmcoKux
xopis. IIpoananizosano mixnpeomemmi 36 A3KU Mix BUBHEHHAM napanimyp-
2IlIHUX XOPOBUX MEOPI6 ma npeoMemamu My3UuHo20 WUKY: iCMOopis My3UKu,
convednio, eApMOHIs, NOCMAHO8KA 20710cy, Oupuzysants. Hazonouero, w0
y pobomi Hao napanimypeiliHumMu X0pOSUMU MEOPAMU, BAHUEO 0OCKOHATIO
807100iMu CNeyianvHUMU YMIHHAMU MA HABUMKAMU KepPi6HUKAM HAB4ANIbHUX
XOPOBUX KONEKMUBIB.

KnrouoBi cnoBa: cnis; ounamixa; 6oxazn; ancamobnv; Ppa3yeanHs; iHmoHa-
Uist; OupuzeHm.
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ABSTRACT

The article reveals the importance of ethical regulation of the social educator
profession. The ethical principles of socio-pedagogical activity recorded
in the code of ethics are characterised by respect for the dignity of each person,
priority of the client’s interests, tolerance, trust and interaction in solving
the clients problems, availability of services, confidentiality, compliance with
the norms of professional ethics. The social educator activity requires moral
regulation of society as a specially organised and regulated activity, which involves
orientation towards personality, and individuality, revealing the essential
forces of a person, providing him with comprehensive social-psychological-
pedagogical help in solving personal problems, in realising himself as a subject
own life The Code of Ethics focuses on the observance of such ethical principles
of socio-pedagogical activity as respect for the dignity of each person, priority
of the client’s interests, tolerance, trust and interaction in solving the client’s
problems, availability of services, confidentiality, compliance with the norms
of professional ethics. The moral aspect of the social educator activity is revealed
through a system of moral values, virtues and goodness in behaviour, which
guides the observance of the norms of professional ethics in the activity of a
modern social educator.

Keywords: ethical principles, ethics, code of ethics, social educator activity.
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INTRODUCTION

The determining factor in the professional activity of social educators
is primarily their theoretical training. Without the necessary professional
knowledge, it is impossible to solve any practical tasks. At the same time, social
educators in their daily activities face numerous ethical problems and dilemmas
that are not defined by legal norms, which forces them to act in accordance
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with their moral knowledge, beliefs and needs. This actualises the significance
of the social educator activity of ethics as a science of morality, which studies
the patterns of its emergence, development and functioning, specificity and
role in society, moral categories (good and evil, justice and injustice, honour,
dignity, etc.), with the help of which a system of moral values and traditions are
formed, a certain system of moral principles of behaviour and communication
is theoretically substantiated.

PROBLEM STATEMENT

Ethical principles are one of the forms of moral consciousness in which
ethical requirements are expressed in the most generalised way. If the ethical
norm prescribes what actions a person can perform, then ethical principles
express society’s requirements for the ethical essence of a person, his purpose,
and the nature of relationships between people. The purpose of the article:
characterise the ethical principles of the activity of a modern social educator.

BACKGROUND

The COVID-19 pandemic launched digital modification of school education
(Mospan & Sysoieva, 2022) and higher education (Mospan, 2023), affecting
social educator’s activity in a virtual environment with digital technologies
(Maussumbayev et al., 2022).

The reflection of the main aspects of social educator activity is in the works
of O. Bezpalko, Y. Riabova, T. Lyakh, T. Spirina, N. Klishevich, I. Zvereva,
A. Kapska, L. Koval, G. Laktionova. Scientific and pedagogical justifications
of the process of formation of professional ethics, the system of values
and ideals of social educator work, as well as ethical requirements
for the professional profile of a social educator, occupied a central place
in the modern developments of Yu. Arakelov, V. Bocharova, M. Guslova,
T. Demidova, I. Zinchuk, I. Zyazyun, G. Medvedeva, T. Semigina,
O. Tikhomirov, T.Kholostova, E. Yarska-Smirnova and others. Questions
of social and socio-pedagogical deontology are studied by scientists
A. Bilynska, A. Boyko, I. Mygovych, I. Trubavina and others. O. Bobir,
G. Vasyanovych, A. Dontsov, T. Mishatkina, L. Horuzha reveal professional
ethics in the system of applied ethical knowledge, the essence of a teacher’s
ethics, and etiquette in a teacher’s professional culture. In foreign literature,
these questions are given a lot of attention by scientists, in particular,
D. Carnegie, L. Kolderg, and S. Shardlow. However, the issue of moral
regulation of social educators is outlined only in a general way. There are
no clearly defined recommendations for a social educator on how to make
business communication non-conflictual, prevent stress, and promote
progressive, non-violent communication during professional negotiations,
discussions, and conversations, when resolving social disputes.
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METHODOLOGY

To achieve the goal of the article, we conducted a theoretical analysis
of scientific and methodological articles, Internet sources; pedagogical
observations; studying the practical experience of specialists in the field
of social education.

Analysis of normative documents and scientific and methodological articles,
pedagogical observations: in his work, a social educator must understand
and nurture morality, make sense of it, and clearly distinguish the qualities
of goodness and indifference in relations with the client and his family.
This forces the specialist to rely on both universal morality and professional
deontology, i.e. the system of moral norms and principles developed within
the professional community and recorded in program documents, primarily
ethical codes of national associations of social educators. Perhaps the most
important for the work of a social educator is the principle of tolerance, which
means tolerance of other people’s thoughts and beliefs. It is worth noting that
the very idea of tolerance has a long history because it arose in deep antiquity
as a solution to the problem of the attitude towards a religious minority.
The problem of tolerance was not openly discussed at that time, but its motives
can be seen in the writings of such thinkers as Aristotle, Heraclitus, Antiphon,
Seneca and others. As a social phenomenon, tolerance reflected the need
for religious tolerance during the dialogue and interaction of various cultural
traditions and practices, was one of the grounds for learning about other
cultures and created prerequisites for mutual understanding and acceptance.

RESULTS

Tolerance as an ethical principle was introduced into science by J. Locke
in his work “Epistola de tolerantia” (“Letters about tolerance”, 1688) (Riabova,
2021). According to the philosopher, the argument in favour of tolerance is,
firstly, the fact that coercion is not able to convert a person to the path of sincere,
religiously fulfilling faith, and secondly, the difference in the main tasks and
functions that the church and the state should perform, respectively. In 1689,
the British Parliament issued the Toleration Act, because it quickly became clear
that the legitimate coexistence of several churches does not lead to anarchy and
loss of control, but makes the state stronger. In this way, tolerance for the first
time demonstrated its potential as an effective tool for achieving political
harmony among various forces under the conditions of their preservation
of legal freedom and the right to be themselves. Therefore, in the future,
the concept of tolerance spread not only to the sphere of interreligious relations
but also to the majority of social relations that arose due to the difference
between people and communities, and cultures. In his work, the social
educator is obliged to adhere to the “Declaration of the Principles of Tolerance”,
which was adopted by the UNESCO General Conference on November 16,
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1995 (Lyakh & Spirina, 2021), even if some categories of clients do not
attract the sympathy of specialists, but their political, religious and national
characteristics, behavioural stereotypes and appearance are unusual.

This means recognizing the differences between people, and the diversity
of clients and showing tolerance for the manifestations of this diversity, but
the reluctance to impose certain views and beliefs. Article 2 of the Declaration
states that at the state level, the implementation of the principle of tolerance
requires the existence of fair and impartial legislation, compliance with law and
order, and judicial and administrative norms. The state should ratify existing
international conventions on human rights and, if necessary, develop new
legislation in order to ensure equal relations and equal opportunities for all groups
and every individual in society. In this regard, Article 3 of the Declaration states,
special attention should be focused on the least socially protected groups, which
are in unfavourable social or economic conditions, in order to provide them with
legal and social protection, in particular, in matters of housing and in matters
of employment, protection of health, ensure respect for the identity of their
culture and values, promote their social and professional growth and integration,
in particular, by means of education. Education of tolerance is defined as one
of the leading educational tasks of the 21st century, and as one of the necessary
conditions for effective professional training of a future specialist in the social
sphere. Closely related to the principle of tolerance is the ethical principle of social
pedagogues, which ensures that no disrespect for the individual is allowed,
because every person is unique and unique, has the right to self-realisation, which
does not lead to the violation of similar rights of other people.

Specialists in social and pedagogical work provide assistance to anyone
who turns to them for protection, support, consultation or advice without any
discrimination regarding gender, age, physical or mental disabilities, social
or racial affiliation, religion, language, political views, sexual orientation This
is precisely what the principles of service availability and dominance of client
interests indicate. The last principle means the understanding by the social
educator of the priority of the clients motives, reasons and goals, which,
due to a special volitional impulse and desire, direct him to moral actions.
The principle of trust and cooperation in solving the client’s problems requires
the specialist to work with clients in an effort to solve any problems they
face. This principle is based on a benevolent attitude to the client’s problems,
which is based on confidence in his honesty, correctness, and willingness
to solve any difficulties under the terms of mutual agreements. The social
pedagogue defines the client’s problems together with him, encourages him
to make an independent decision, but at the same time bears responsibility
for the consequences provoked by this decision.

It is clear that compliance with this principle and the development of such
moral qualities as integrity, decency, and responsibility are mandatory
for the future specialist. A social educator must always remember the principle
of confidentiality, and in relations with the client treat him with respect, in no
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case limiting his will and rights. Respect is a defining feature of social educator
activity, which implies justice, equality of rights, trust in a person, an attentive
and polite attitude to his aspirations, sensitivity, delicacy, and modesty. Lyakh
et al. (2022 note that respect for the individual has many forms. There are many
different ways of showing respect to different social and cultural groups. We
must take into account what is considered polite and tactful in groups that
differ from our own group.

Violation of this principle is physical violence, contemptuous treatment,
injustice, inequality, rudeness, psychological pressure and injury, etc. We note
that the basis of dignity is the will of a person within the limits of his moral
activity, and in this case, everyone should have the opportunity to constantly
affirm himself as a moral person by independent participation in all areas
of social life. Specialists in social education work should strive to create
conditions for the highest degree of freedom for each individual, eradicating
all possible types of exploitation. But only after earning the trust of the client,
the specialist can hope that the latter will open his whole soul to him, hiding
nothing. In any case, the social educator must listen to the client very carefully,
showing it even outwardly, without interrupting him in any way. Hence,
they need to develop such professional personal qualities as patience, and
endurance, and professional skills as the ability to understand others and listen
to them. The client should be perceived as a person, whoever he may be, and
not as a representative of certain strata of the population. Belief in a person’s
ability to change, perceive differences, prevent social exclusion of people, etc.,
is extremely important for practical social work.

In professional activity, there are two layers of manifestation of moral
regulators — at the level of the external ethical culture of behaviour, which
is manifested, for example, in human politeness, tact, and at the level of a deep
internal understanding of moral categories and ideas that turn into beliefs: ideas
about good and evil, professional duty. The learned ethical categories create
a system of internal professional and ethical culture that regulates the activities
of social educators. This allows us to distinguish the functional components
of the system of professional and ethical culture of a social educator:

— regulatory component (professional-ethical culture as a system
of professional-ethical qualities that are a regulator of social educator
relations);

— normative component (professional and ethical culture as a set
of professional norms, relations and standards of behaviour);

— an educational component (professional and ethical culture as a factor
that forms the moral culture of a participant in professional interaction);

— axiological component (professional and ethical culture as a process
of creation, preservation and assimilation of professional and ethical
values) (Regueiro et al., 2021).

The last, valuable component is defined by social educators as a creative

system because only through the system of values is filtered all the information
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perceived and processed by a person. Different people behave differently
in the same situation. The difference is determined by the values that a person
is guided by and his moral position. The moral value of an act is revealed
by comparing it with the ideal of goodness recognized in society, which is fixed
in the consciousness of society in the form of a certain set of moral norms, and
rules of proper and recommended behaviour.

CONCLUSIONS AND PROSPECTS

Implementation of the content of social educator activities depends
on the professional competence of the social educator. However, taking into
account the fact that the object of the specialist’s activity is children and
young people who need help, high ethical requirements are placed on him.
The ethics of social educator activity is reflected through a holistic system
of moral principles. It is assumed that social educators take into account all
the principles related to this or that situation in which their professionalism
is realised. Of course, the moral principles recorded in the code of ethics are not
an exact algorithm in all possible situations. However, they provide general rules
of conduct and provide a basis for judgments about ethical actions. For social
educators, it is important not just to learn ethical requirements, as they learn,
for example, mathematical formulas. A deep awareness of principles-values
is of primary importance here, when they become a person’s life guidelines,
form his life philosophy and guide practical professional work. Therefore, one
of the defining moments of the professional development of a future social
educator is the assimilation in the process of professional training of moral
principles of professional activity that condition-specific professional problems,
in particular, the problem of moral responsibility to the client, colleagues, and
society.
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ETUYHI ITIPMHOUIIN JIATTBHOCTI COLIA/TBHOTO ITEJATOTA

Hana ComnoBa, gokrop ¢inocodii, Buknagay PaxoBoro Komemxy « YHiBepcym»
Kniscbkoro yHiBepcutery iMmeHi bopuca Ipinuenka, npocmn. [arapinal6, 02094
Kuis, Ykpaina, d.sopova@kubg.edu.ua

Y cmammi poskpumo saxcnusicmo emuunoi peenamenmauii npogecii co-
yianvHozo nedazoea. Oxapakmepuzoeano 3agikcoani 6 emuuHOMY KOOeKCi
emu4Hi NPUHUUNU COUIANbHO-Nedazo2iuHol JisnvHOCMI: noédza 00 2ioHocmi
KONMHOT /II00UHU, NpiopumemHicto iHmepecié KnieHma, monepaHmuicmo,
0osipa ma 63aemMo00is y 6uUpiuleHHi npobrem KrieHma, 00CmynHicmv Nocye,
KOH@ideHyiliHicmb, dompumanus Hopm npodpeciiinoi emuxu. [ianvnicmo co-
UianvHo20 nedazoea NOMpedye MOPANLHOO peZyNHBAHHI CYCHiNbCMea AK
CNeyianvHo 0peaHizoeana ma peenameHmosana OisiIbHiCMb, w0 nepedbaqae
opienmauito Ha ocobucmicmo, HOUBIOYANLHICMb, PO3KPUMMS CYMHICHUX
CUM IOUHU, HAOAHHA 11l KOMNJIEKCHOI COUidIbHO-NCUXO0TI02iYHO-Nedaz02iuHoT
donomoeu y po3eé’sA3anHi ocobucmicHux npobnem, 6 yceidomnenHi cebe cy6 €x-
mom 671acHo20 wumms. Emuunuii kodekc opieHmye Ha 0OMPUMAHHT MAKUX
eMUYHUX NPUHUUNIB OIATILHOCI COUIANbHO20 nedazoed, IK noéaza 00 2i0HOCMi
KOMCHOT TI00UHU, Npiopumemuicmo iHmepecié KuieHma, moneparnmHicmo, 00-
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8ipa ma 63aemo0is y 8upiuienHi npobnem KaieHma, 00CMynHicmv Nociye, KOH-
idenuyitinicmy, dompumanus Hopm npogecitinoi emuku. MopanvHuii acnexm
OiAZIbHOCMI COUIANLHO20 Nedaz02a POSKPUBAEMbCS Uepe3 CUCEMY MOPATIbHUX
yinHoCcmetl, yecHom i 006pa 6 nNo6ediHyi, W40 OPIEHMYE HA OOMPUMAHHST HOPM
npogecitinoi emuxu.

Keywords: emuuni npunyunu, emuxa, emuuHuti Ko0exc, OismvHiCMb coyi-
anvHOo20 nedazoza.
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ABSTRACT

The article is devoted to the problem of students’ training at the first
educational level of pedagogical specialities (Primary and Preschool education)
to the implementation of augmented and virtual reality technologies in foreign
language teaching. The notions of AR and VR technologies are clarified, and
the necessity and specifics of the use of AR and VR technologies in foreign
language teaching are explained. The article observes the use of AR and VR
technologies in foreign language teaching as an essential part of the digital
competence of the modern teacher. The choice of teaching methods, technologies,
and tools in foreign language teaching is emphasised. Therefore, the professional
training of pedagogical speciality students’(the first education level) significance
is grounded. The depicted examples of such training are based on the working
curriculum of the discipline “Mobile learning technology in foreign language
teaching of preschool children”. This discipline is designed for the students
of 012 Preschool education at Borys Grinchenko Kyiv University. This article
focuses on the module “Mobile learning technology in foreign language teaching
of preschool children,” which involves mastering AR technologies in teaching
a foreign language at the preschool. The expected learning outcomes for the first
education level pedagogical speciality students regarding their professional
training to use AR and VR technologies in foreign language teaching are
discussed.
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INTRODUCTION

The COVID-19 pandemic has accelerated the digitalisation of higher and
secondary education worldwide. In Ukraine, higher educational institutions
and schools faced challenges with the digital transformation of education
and the emergency transition to synchronous distance learning. Nonetheless,
national university and school students showed their satisfaction with
distance online education during the pandemic and chose it as a promising
format of education in the future (Mospan et al., 2022; Mospan & Sysoieva,
2022).

Consequently, the rapid digitalisation of educational services requires
a modern teacher to develop digital competencies and obtain particular
skills in terms of computer literacy, utilising digital tools in an educational
environment, assessment, and self-development. Since the process
is characterized by its ongoing nature, more technologies appear and are
implemented in the educational sphere to improve its quality as well as student
motivation. Among the recent educational trends, the concepts of Augmented
Reality (AR) and Virtual Reality (VR) are becoming widely discussed (Castafno-
Calle, et al.,, 2022: Jumani et al., 2022; King et al., 2022: Lampropoulos et al.,
2022: Tan et al., 2022), which requires specific attention to the possibilities
and challenges offered by the aforementioned technologies within the lens
of the professional training of pedagogical speciality students to their use
of the aforementioned technologies in their future professional activities.

PROBLEM STATEMENT

Professional training of student teachers to utilise AR and VR technologies
in foreign language teaching requires specific attention in terms of the popularity
they gain and has become extremely important since the concepts of ARand VR
have become more and more common in the field of education. The question
of the use of the aforementioned technologies in education is already being
investigated in terms of higher education and professional training of students
of particular specialities and employees training. For instance, surgeons and
soldiers have already experienced VR training, and such experience has become
increasingly popular and widely used worldwide. This highlights the potential
of AR and VR technologies in education and in professional training
of pedagogical speciality students specifically to teach them skills necessary
to implement the AR and VR technologies in the classroom environment
in terms of primary and preschool students’ foreign language learning.
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BACKGROUND

The constant development of the requirements for the pedagogue is caused
by several factors. First is the transformation of the whole education sphere,
specifically higher education, due to its integration into the European
Higher Education Area, which started in 2005 from the Bologna declaration.
Second is the shift to distance learning in terms of the COVID-19 pandemic
and the rapid implementation of various digital tools and technologies that
accompanied the aforementioned process. In terms of the digitalization
of the learning process and the necessity to develop a digital competence
of students of pedagogical speciality, the questions of the use of innovative
technologies in the process of their professional training arose. Finally,
the rapid changes and realities that modern societies deal with provoke
the cardinal changes in the list of requirements and demands that social
expectations form the image of a contemporary pedagogue. All of these
factors emphasize the need to investigate the potential of AR and VR
technologies in education, specifically in language learning, and how
to integrate the received knowledge into the professional training process
of modern pedagogical speciality students. Various aspects of professional
training of the students of pedagogical speciality were analysed by scholars.
For example, Kotenko & Holovatenko (2020) investigate foreign language
primary school teachers’ training in Ukraine. Kosharna (2021) represented
the European experience of teacher training. Petryk (2021) studies
the media didactic support of foreign language primary school teachers’
training. Nezhyva & Palamar (2021) analyse the training of future primary
school teachers in terms of the urgency of the use of AR in literacy and
literary reading lessons. In addition, Karacan & Kemal (2021) consider AR
technology as an educational tool for foreign language education. Studying
this question, Parmaxi & Demetriou (2020) show that AR in language
learning depend on devices used, software installed, levels of education
involved, languages presented, and the theoretical framework of AR.
Despite the mentioned research, the aspect of the need for professional
training of pedagogical speciality students in AR and VR technologies use
in their future professional activities was not comprehensively studied and
revealed in scientific literature.

METHODOLOGY

The objective can be stated as follows: emphasizing the education potential
of AR and VR technologies in language learning to prove the functionality
and significance of their integration into the process of professional training
of students of pedagogical specialities. To achieve the formulated goal
of the paper, the methods of observation, descriptive investigation, as well
as study and generalization of scientific publications were used.
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RESULTS

The shift that occurs in pedagogy from the use of traditional methods
to their digitalization is supported by the emergence of innovations
in terms of technologies. Since today digital technologies allow for updating
of the learning process both in preschool and primary education in terms
of the new societal expectations, the professional training of pedagogical
speciality students should also be transformed accordingly. Several disciplines
allow them to do it within the content of future teachers’ professional training.
Before analysing the changes considering the discipline’s content, it is necessary
to analyse the education potential the AR and VR technologies can offer
in the aforementioned process.

It is well-known that the modern generation is surrounded by technological
advancements. Digital technologies continue to develop, and more and more
innovations such as AR technology and VR technology constantly appear
in Education Market. While AR technology is being analysed in scientific
literature and considered one of the most influential during the next decade
(Alakérppd etal., 2017), the potential of VR technology is still being investigated
due to specific circumstances that are discussed further in the paper.
Nevertheless, both technologies are forecasted to grow in the Education
Market, which makes studying their educational potential, advantages, and
disadvantages, as well as the ways of implementation in the modern classroom,
very topical.

While both AR and VR technologies offer unique learning experiences, they
differ in their nature. AR technologies work with the help of mobile devices that
add various digital information to the physical elements in the environment
(Augmented and Virtual reality, 2018). VR technologies involve complete immersion
in the digital simulation of a world where users can interact with different objects
and environments (Augmented and Virtual reality, 2018). Despite the highlighted
difference in their functions, both are proven to offer several benefits when used
in the education environment, particularly language learning.

The difference between AR and VR technologies allows us to create
completely different learning experiences and adapt the aforementioned
categories to different age categories. Since there are age limitations to the use
of VR technologies (the typical age limitation for VR gaming is 7+, which
further differs based on the manufacturer of the headset, for instance,
it is 12 for SONY’s play station VR and 13+ for Oculus Rift and Samsung’s
Gear VR. Due to these measures, we could advise the use of VR technologies
for the children of primary school and the elder, while AR technologies could
be offered for children of preschool educational institutions, but with a strict
time limit and wise attitude.

Among the factors mentioned by the researchers that contribute to the use
of AR in foreign language learning, several groups are mentioned: improved
motivation, satisfaction, attention, engagement, and enjoyment; enhanced
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learning performance regarding multiple language skills; reinforcement
of interactions between stakeholders and ample opportunities for authentic
language tasks (Parmaxi & Demetriou, 2020). As it was aforementioned before,
theuse of AR technologyin foreignlanguagelearningis observed within multiple
language skills, which are reading, writing, listening, speaking, vocabulary
acquisition, comprehension, pronunciation, phonics, and general language
skills. Nevertheless, recent research analysis proves that in the majority the main
focus of AR in terms of foreign language learning is communication (Parmaxi
& Demetriou, 2020). To achieve any of the set aims in the classroom, different
types of AR technology are used. Thus, Karacan & Kemal (2021) offer to review
AR Applications in terms of three major groups that are namely: Image-based
AR, Markerless AR, and Creation-based AR, represented in Figure I.

Sketch Fab

DEVAR Figment AR
oL Augment
CoSpaces Edu

Metaverse Assemblr Edu

AR
Applications

Figure 1. The mind map of AR Applications classification
(adopted from Karacan & Kemal, 2021)

The first category of the aforementioned applications offers rather limited
functionality since it only works with sets of flashcards that require physical
or online purchases. The second category, which often includes the software
that could belong to both the second and third categories, includes the ready-
to-use materials. Finally, the third category allows creating users their AR
products that could have individual settings.

Currently, VR technology is still associated mostly with the video gaming
industry, high school and university students have already experienced
the benefits of the use of VR technology in their training since it attracted
the attention of educators of specific fields such as medicine, chemistry, biology,
etc. particularly abroad while it is only making a path in foreign language
learning in Ukraine. Though the first VR applications emerged in the late
60s, they were never specifically designed for language learning purposes
and became popular recently. Among the certain advantages of the use of VR
is overcoming the difficulties that appear in terms of language learning in real
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life that are conditioned by time, geographical and financial restrictions in terms
of communication and interaction with native speakers as well as the use
of target language in the situations of communication due to ability to create
a simulated close to reality authentic environment (Panagiotidis, 2021). Thus,
VR technology not only offers the contextual presence for language learning
but also is based on pedagogical theories, which makes its use in education
justified.

Nowadays, the classification of VR systems singles out three of its categories
(non-immersive, semi-immersive, and fully immersive VR) that could
be realized in language learning depending on the different technologies
(Panagiotidis, 2021). Except for hardware, which became available for a large
mass market in 2016 the specific software is what makes VR experience possible.
Based on the classification offered by Lan (2020) that is applied for language
education, the VR applications could be distinguished according to the various
pedagogical purposes between five singled-out categories that are revealed
in Table 1.

Table 1.
The classification of VR applications for language learning (by Lan, 2020)
Category of VR application Example of the software
Entertainment VR games: WoW
Social networking Open Sim Platform, Second Life, Active worlds
Visual experiences Google Expeditions and Discovery VR-based software
(Google Earth VR)
Creation Minecraft Realms
Operation Simulations and 3D objects manipulation (Influent)

Some factors slow down the tempo of the integration of AR and specifically
VR technologies in the education sphere. The first and the most serious factor
is the cost of the hardware that is necessary to implement the VR technologies
in the modern classroom (The price ranges from $400 (Meta Quest 2) to several
thousand dollars depending on the model). It is worth mentioning that except
for the headset purchase, there are compulsory requirements for the PC system
recommendations, specifically for the Graphic Card (GPU). The second factor
is the number of available software (free and paid-for) and the time and costs
it takes to develop the new one. Nevertheless, despite all the aforementioned
issues and critics of the technologies, they already demonstrate and prove
the educational potential.

Despite the rapid development and improvement of the learning process,
for instance, the use of the augmented reality application Fast AR Kids in primary
schools in Ukraine, still the use of similar technologies is limited and is not
characterized by systematic character (Nezhyva & Palamar, 2021). Moreover,
it lacks the proper methodologies and skills of modern pedagogues to use
the aforementioned tools in the education process. Also, the use of either AR
or VR technologies is not foreseen by the standard syllabus of the educational
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establishments, while the need for professional training of the pedagogical
speciality students and formation of their readiness to implement AR and VR
technologies in the classroom setting has already been grounded (Nezhyva
& Palamar, 2021). All of these emphasize the need to investigate the way
AR and VR technologies could be integrated into the professional training
of pedagogical speciality students.

Based on the experience of professional training of pedagogical speciality
students at the Faculty of Pedagogical Education of Borys Grinchenko Kyiv
University, the specific training for the future AR and VR technologies use
in the professional career has already started. In particular, the working
curriculum of the discipline “Modern technologies of teaching a foreign
language to preschool children” for first education level students of 012 Preschool
education speciality was updated this year (Rudnik, 2022). The changes pertain
to the content of the 10™ module of the discipline, which is taught in the 2", 3%,
and 4™ courses within 12 modules. With the appearance of the topic devoted
to Mobile learning technologies of foreign language learning to preschool
children, the content of the module transformed as well. During the 7 classes
of module 10, future preschool teachers get acquainted with the basics of AR and
VR technology and the specifics of various applications, their functionality, and
applicability to the defined age category of students and their learning needs.

To manage mobile learning use, the aspects of AR technologies use
for preschoolers and VR technologies for primary school students to grant
continuing education between preschool and primary education institutions
are overviewed and practised during the number of practical classes. Students
get acquainted with the available software (e.g., AR Flashcards-Animal
Alphabet, Mondly AR, and Catchy Words AR), install it on their devices, and
practice using it as well as create the how-to videos on the specific applications
that prove the improvement of the level of their methodological and teaching
English level skills. Then, the videos are shared and discussed with their group
mates to allow them to get acquainted with more useful AR and VR applications
during the limited-time frame.

In terms of their self-study, students of 012 Preschool education speciality
create infographics while they learn about the benefits of AR and virtual
reality tools in foreign language learning to preschool children, as well
as create their playlists on their YouTube channels with the best examples
of theimplementation of AR or VR software in language education. Also, they
make useful lists of applications that could be implemented during foreign
language learning with preschool children and argument their choices.
Thus, preschool education speciality students learn to use the benefits
of AR and VR technologies in foreign language learning and develop their
life-learning skills since they live in an epoch of rapid changes and quick
improvements where education professionals should constantly improve
and upgrade their knowledge about what is on and popular in Education
Market.
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CONCLUSIONS AND PROSPECTS

The overview of the potential of the use of AR and VR technologies
in education, particularly in foreign language learning, proves the necessity
of further investigation of the topic. Despite the existing limitations
to the complete VR technology implementation in the modern foreign
language learning classroom environment demonstrates very promising
benefits and requires specific attention, support and implementation, while
AR technology has already been partially introduced in primary school.
The defined advantages of the aforementioned technologies make the creation
of educational content and its investigation the prospect of further research
as well as the more detailed analysis of the ways of integration of AR and
VR technologies in pedagogical speciality students’ professional training,
particularly investigating their level of readiness to use the AR and VR in their
future professional activities.
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IIPO®ECIITHA HNIITOTOBKA CTYIEHTIB
MEJATOTTYHMX CIEIIIAJIBHOCTEV 1O 3ACTOCYBAHHS
AR TA VR TEXHOJIOTIV1 Y HABYAHHI IHO3EMHIX MOB

IOnis PypHik, KaHguAAT NegaroriYHMX HaykK, CTapIiMil BUKIajgad Kadempu
iHO3eMHMX MOB i MeTOIMK X HaB4YaHHA KniBcbkoro yHiBepcurety imeHi bo-
puca Ipinyenka. Byn. bympBapno-Kynpascbka 18/2, 04053 Kwuis, YkpaiHa,
y.rudnik@kubg.edu.ua

Cmamms npucesuena npobnemi nid2omosKu cmyO0eHmie nepuiozo 0ceim-
HbO2o pieHA nedazoeiunux cneyianvrHocmeti (Ilouamkosa ma Jjowikinona ocei-
ma) 0o eukopucmannsi AR ma VR mexHonoeiti y HaguanHi iHO3eMHUX MOB.
Ymountoromocs nowammsa AR ma VR mexHonoziii, noscHioemocs Heo0xio-
Hicmb ma cneyugixa suxopucmanns AR ma VR mexHonoziti y HaéuanHi iHo-
3eMHUxX M08. Y cmammi posensoaemucs sukopucmarnus AR ma VR mexnonoaii
Y HABYAHHI [HO3EMHUX MO8 K 8AN/IUEA CKNA006A UUPPOBOI KOMNemeHMHO-
Cmi cyuacHozo euumens. AKUeHMo8aHo yeazy Ha 6ubopi meroois, mexHo-
n102iil ma 3acobie HasuanHs iHo3emHOi mosu. Tomy 00s5pyHMOBaAHO 3HAYEHHS
npogecitinoi nideomosku cmyoeHmis nedazoeiuHux cneyianvHocmeli nepuiozo
ocsimmuvoeo pisHs. Hasedeno npuknadu maxoi nioeomosxu Ha 0cHO8i po6ouoil
npozpamu HasuanvHoi oucyuninu «CyuacHi mexuonozii Hasuanus dimeti 00-
WKINbHO20 BiKY iHO3eMHOT MO6U», L0 8uknadaemuvcs 6 Kuiscokomy yHisepcu-
memi imeni Bopuca Ipinuenka, po3pobnenoi 0ns cmydeHmie cneyianvHOCMi
012 «[lowkinvHa oceima» came 6 HacmuHi onanysanHsa mooyns « Texxonozii mo-
6inbHO20 HABHAHHS Y HABYAHHI Jimeli 00UIKINLHO20 BiKY IHO3eMHOI MOBUY, AKA
nepedbauae onamy8aHHs 6UKOpucmanHam AR-mexHonoziti y HaguaxHi iHo3em-
Hoi mo6u 6 dumsauomy caodky. 062060peHO OHiKYBAHI pe3ynvmamu HAGUAHHS
CMYy0eHmie nepuioeo 0C6imHv020 PieHs Ne0az02iMHUX cneyianvHocmeil uo0o ix
npogeciiinoi nidocomosxu do sukopucmans AR ma VR mexwonoeiii y Hasuan-
Hi IHO3eMHUX MO8.

Kniouosi cnoea: mexwnonoeii AR; yugpposa komnemenmmicmo; iHO3eMHi
MO8U; cmydenmu nedazoziuHoi cneuianvHocmi; npogecitina niozcomoska; VR
MexHonozii.
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ABSTRACT

Lockdowns and the introduction of anti-epidemic measures to prevent
the spread of the acute respiratory disease COVID-19, the war conflict
in Ukraine resulted in the implementation of online education, significantly
limited the access of students to college gyms and reduced the number of face-
to-face classes under the guidance of teachers. This had a negative impact
on the health of students. According to the results of the medical examination,
about 28% of the students of the “Universum” Vocational College are assigned
to the preparatory and special medical health groups. Statistics show that
every third of young people have various abnormalities in their health. One
of the reasons for this is insufficient motor activity. With the introduction
of martial law in Ukraine, the situation regarding the organisation
of the educational process has deteriorated significantly. The cyclical
commissions of physical education of colleges faced the question of finding new
forms and methods of organising classes, taking into account the challenges
of the times. The author analysed the advantages and disadvantages of physical
education for students in the period of implementation of distance and blended
learning. It has been established that mixed training in physical education
is a more flexible and diverse form of conducting classes. The transition
to a distance and mixed form of education in physical education requires
the development of new approaches to the methodology of organising classes,
the establishment of personally significant priorities and needs for the physical
development of students, the modernisation of existing learning technologies
and the development of new mechanisms for effective cooperation between
teachers and students.

Keywords: blended learning; distance learning; physical education; students.
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INTRODUCTION

The emergency higher education transition to distance learning worldwide
was caused by the COVID-19 pandemic (Mospan, 2022). In Ukraine,
the introduction of distance and blended learning is a forced measure, which
was primarily connected with lockdown restrictions (Mospan et al., 2022) and
the war. Distance learning is likely to affect physical education. Bogusz (2021)
shows the negative impact of quarantine restrictions on the development
of motor skills of students and the maintenance of their physical capacity.
The search for alternative ways to meet the motor needs of students led
to the need for physical culture specialists to develop various fitness programs
(Tan et al., 2023), which allow training in a limited space using non-standard
equipment. To date, there is no universal program for conducting physical
education classes that would meet all the requirements for the development
of the functional and physical condition of students during the implementation
of distance and blended learning. However, each of the proposed fitness
programs has its own positive achievements that the teacher can use in his
professional activities.

PROBLEM STATEMENT

Physical education is a specific educational discipline with the purpose
of teaching, which is to improve the health of students, relieve emotional stress,
learn new movements, develop physical qualities, master special physical
education knowledge, and create a conscious need for systematic physical
exercises.

The results of the literature review on the problem of distance and
blended learning in physical education show that today this problem remains
insufficiently researched. The problems of distance and blended learning
in physical education are investigated by modern scholars, e.g. Lopatenko et al.
(2021), Pippi & Fanelli (2022), and Tan et al. (2023).

The purpose of the article is to learn the advantages and disadvantages
of the implementation of distance and blended learning in physical education
in times of crisis.

METHODOLOGY

To achieve the results, a theoretical literature review and internet sources
were carried out; pedagogical observations; a study of the practical experience
of specialists regarding the organization of distance and blended learning
in physical education.

Analysis of regulatory documents, scientific and methodological
literature, and pedagogical observation: the research was conducted during
the 2020-2021 and 2021-2022 academic years with the participation of 950
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students from the “Universum” Vocational College. During this period,
the following changes took place: modern distance learning technologies using
the Moodle electronic educational platform were successfully introduced
into the educational process; methodical and visual support for students’
independent work was developed; Pedagogical observation of students’ activity
and success in the learning process was carried out.

The analysis of normative documents and the generalization of literary
data made it possible to determine conceptual approaches to the organization
of classes in quarantine and martial law conditions, which should ensure:

— the implementation of the main task of the discipline;

— the formation of a careful attitude to ones health, the harmonious

development of physical and mental properties;

— the creative use of physical culture tools in the organization of students’
healthy lifestyles;

— flexible and quick transition to forms of education (face-to-face, mixed,
distance) according to circumstances;

— placement on the Moodle electronic educational platform of educational
materials presented in a clear and accessible way for students
to understand;

— provision of individual consultations for students during a semester;

— implementation of systematic control over the individual work of students
and providing feedback (Lola et al., 2023).

In order to implement the mentioned conceptual approaches, the most
acceptable forms of training organization were determined. Thus, under
the conditions of relaxation of the quarantine, the class was organized according
to a mixed form of education, which provided for the distribution of students
by educational departments and groups corresponding to the number
of quarantine restrictions. At the same time, classes of students majoring
in “Physical Education” were held in the sports hall of the “Universum”
Vocational College or on open sports grounds.

Students’ classes were conducted in a distance asynchronous form
of learning, which included independent practical classes at home and on open
sports grounds. With the worsening epidemiological situation, student-athletes
also switched to remote asynchronous training. To ensure successful learning,
electronic educational and methodical complexes in the discipline “Physical
Education” adapted to the level of physical capabilities and health status was
developed for students of each educational department. This gave students
the opportunity to familiarize themselves with the algorithm of distance
learning, the requirements of the discipline and the conditions for obtaining
an educational rating. The course program was developed in two sections:
general physical training and theoretical training. The general physical training
task was designed to be completed at home 3-4 times a week for 30-40
minutes. Exercises that are components of the state tests of physical fitness
of the population of Ukraine were included in the content of independent
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practical classes. At the same time, students were given the opportunity to use
other exercises at their own will. Also, it was recommended to perform your
own complex of morning hygienic gymnastics daily, which should contain
physical exercises for all muscle groups, exercises for flexibility and recovery
of breathing. It was not recommended to introduce exercises of a static nature,
with a significant load and endurance (Pippi & Fanelli, 2022). In addition,
students were given the opportunity to choose practical and theoretical credit
tasks to complete at their own will. Independent work performed by students
was automatically recorded on the educational platform, which ensured
weekly ongoing control. The conducted pedagogical observation and analysis
of the results of the final control proved a sufficiently high level of activity
and success of students. According to ECTS assessments, more than 45%
of students received A (excellent). At the same time, a trend towards a decrease
in the number of students willing to complete the control standards in full has
been noted.

RESULTS

Physical education is a specific educational discipline with the purpose
of teaching, which is to improve the health of students, relieve emotional
stress, learn new movements, develop physical qualities, master special
physical education knowledge, and create a conscious need for systematic
physical exercises. 90% of physical education classes in non-sports
educational institutions consist of practical classes and are held in the first
courses of study. At the current stage of development of the education system
and the spread of distance and blended learning, in particular physical
education, new approaches to the organization of the educational process
were needed. The development of electronic learning opportunities, progress
in the spread of distance forms of education, personalization of personal
needs and achievements of students, and adaptability to new challenges
of time have become important features and characteristic features of modern
educational technologies. The world experience of distance learning confirms
its effectiveness and ability to overcome the shortcomings of traditional forms
of providing educational services. The use of remote forms of education
with the use of modern information technologies allows for increasing
the effectiveness of the educational process due to the opportunity to receive
additional information from various sources, to study expert opinions
of specialists on current issues, to form personal views on a specific
problem (Lopatenko et al., 2021). At the same time, distance learning has
a number of characteristic disadvantages that affect its effectiveness. First,
this is the lack of live communication between the student and the teacher,
the high dependence on the quality of the Internet, the low level of practical
orientation of classes, and the insufficient level of formation of the student’s
methodological skills (Bogusz, 2021).
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Distance learning in physical education should be considered as one
of the elements of the higher education system, which allows meeting the needs
of the participants of the educational process in access to specific information
of sports, physical culture and development, health, and recreational nature.
Distance learning, on the one hand, is mobile, operational and interactive, which
allows all participants of the educational process to learn, interact and develop
personal communication skills through the means of physical education.
On the other hand, distance education limits such advantages of traditional
education as the possibility of active participation in sports activities as part
of a team, organizing competitions, providing mutual assistance, and improving
the emotional state of students during physical education classes. During
the transition to distance education, it becomes impossible to hold mass sports
and entertainment events, organize national team training sessions, conduct
tourist trips,as well as compete in various sports. Distance education significantly
limits the variety of forms, methods and means of physical education for students,
which ultimately negatively affects the final result and achievement of the goal
of physical education. Blended learning is a combination of traditional, online
and self-study of the student. The prospects for the development of blended
learning are practically limitless. Blended learning creates new opportunities
for the development of the educational environment and allows the teacher
to focus more on the individual needs of students, take into account their
interests and aspirations for personal self-development, choose the most
rational forms and methods of learning, take into account the natural abilities
and characteristics of students (Tan et al., 2023).

Management of the student’s learning process becomes the main function
of a modern teacher. Mixed training in physical education is a more flexible
and diverse form of conducting classes, it allows you to use the advantages
of traditional and distance learning and, on the contrary, suggests their
shortcomings. Of course, the mixed form of conducting classes in physical
education requires new knowledge, abilities, skills, communication skills
and a creative approach to the organization and conducting of classes
from the teaching staff. A skilful combination of traditional, distance and
self-directed learning allows the teacher at various stages of the student’s
training to use exactly these tools, which are the most effective. For example,
consideration of theoretical provisions should be considered during distance
learning, practical skills development — during traditional classes, and
improvement of physical skills — during independent classes. The distribution
and variability of students’ activities for working out educational questions can
be numerous. This approach requires a creative approach to the organization
of classes from the teacher, a clear understanding of the duration of each
of the stages of learning, systematic monitoring and control of students’
activities. The transition to a distance and mixed form of education in physical
education requires the development of new approaches to the methodology
of organizing classes, the establishment of personally significant priorities and
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needs for the physical development of students, the modernization of existing
learning technologies and the development of new mechanisms for effective
cooperation between teachers and students (Lola et al., 2023).

It is in the combination of the personally significant needs of students,
creative implementation of modern fitness technologies of individual and group
training with the use of innovative forms of conducting physical education
classes that success is possible during the implementation of distance and
blended learning.

Today, it is important to restore the understanding that physical activity
and sports, especially for different segments of the population, are important
conditions for the development of the mind and body. And physical activity
and playing sports improve the quality of life, reduce stress, increase
the body’s efficiency, and physical culture and sports are the key to the health
of the nation and strengthening the national security of the state. It is known
that physical culture and sports are important means of the versatile
and harmonious development of student youth. Optimizing the process
of physical education as a specialized, targeted, managerial pedagogical
activity requires the search for new approaches to the physical activity
of students of higher education institutions in Ukraine, especially during
military operations in Ukraine. In accordance with the conditions of martial
law, physical education classes are held in remote mode and are aimed more
at independent studies of students and can have the most diverse forms, but,
they are aimed at strengthening health, increasing work capacity, mastering
the necessary skills and abilities, improving professional activity, formation
of social activity and consciousness. The correct organization of work and
rest, and a healthy lifestyle, which, along with physical exercises, includes
giving up many harmful habits, which is very important during military
operations, are important for the successful mastery of educational material,
raising the level of life. The learning process consists of the educational activity
of the teacher and the specially organized cognitive activity of the students.
The effectiveness of training depends on the preparedness and capabilities
of students. It is important for a physical education teacher to be able
to correctly determine the level of development of physical qualities and
to ensure mental readiness and motivation for mastering physical exercises.
Learning as an activity begins only when the student realizes the need
to acquire new knowledge, skills, and abilities, and the teacher realizes
the need to transfer the knowledge accumulated by mankind. In conditions
where a person’s motor activity is limited by working or living conditions,
it is precisely regular physical exercises and various sports that help reveal
the natural gifts and abilities of a young person. Such classes can fill in what was
missed in childhood. In the modern system of physical education in higher
education institutions, a significant preference is given to sports — games
and competitive activities aimed at achieving certain results, characterized
by the high motor capabilities of a person in competitive conditions.
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Also, in our opinion, during military operations, special attention should
be paid to three main components: endurance, power endurance and
strength. Yes, we believe that it is important to emphasize the use of training
methods in conditions of risk; development of endurance (running for 2-3
km or to propose introducing in the process of training a marching throw
for a distance of 5-7 km; daily running for 3-4 km before breakfast; fast running
with a change of direction and twisting; strength exercises with own weight and
on the crossbar. Accordingly, increase the time devoted to physical exercises.
In addition, it is important to conduct physical training in difficult conditions,
such as, for example, in a mountainous area where students will experience not
only physical stress and neuropsychological stress, but also a lack of oxygen,
exposure to cold and moisture and other factors. Therefore, in addition
to mastering the skills of overcoming mountain obstacles and the development
of general, speed, power endurance, strength, dexterity, and speed, special
attention is paid to the development of individual tolerance of environmental
factors in young people.

Here are the main motivations when choosing sports or physical exercise
systems:

— strengthening health, correcting deficiencies in physical development

or body structure;

— increasing the functional capabilities of the body;

— psychophysical preparation for future professional activity and mastering

of vital skills and abilities;

— recreation;

— achieving the highest sports results.

The use of applied sports and systems of physical exercises to ensure
psychophysical reliability and safety during the performance of professional
types of work is based on the fact that the practice of various sports, as well
as the level of qualification of athletes, are reflected in the functional readiness,
degree of mastery of applied motor skills and skills of future specialists. Playing
sports in their free time is an integral part of the physical education of students.
Such classes are carried out on an independent basis, without any conditions
and restrictions for students. Independent classes are one of the forms of sports
training. Independent sports training does not exclude participation in internal
and intercollegiate competitions. In the learning process, the teacher uses
the most effective tools and methods, creates appropriate learning conditions,
distributes them by time, determines the sequence of individual exercises,
and ensures all types of control. Control over the quality of learning material
is a necessary condition for the timely correction of errors, a guarantee
of high learning efficiency. The effectiveness of training may decrease
as a result of the violation of pedagogical principles of training, ill-conceived
use of methods, limitations of training tools, non-compliance with training
conditions and the optimal sequence of mastering parts of physical exercise,
and incorrect determination of the causes of errors and ways to eliminate them.
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The success of training depends on the presence of necessary and sufficient
conditions for mastering the curriculum. Readiness for learning is determined
using control exercises (tests) and information about the previous motor
experience. This readiness is mainly determined by three components: physical
readiness (the degree of development of physical qualities), motor readiness
(the degree of coordination development), and mental readiness (mainly
the motivation of educational activities).

Solving a motor task requires a certain level of development of physical
qualities. Learning how to climb a rope, overcome obstacles, and perform
exercises on gymnastic equipment is possible only if there is a sufficient
level of development of strength, speed, flexibility, endurance, and dexterity.
Before the start of training, the level of physical qualities of students should
be determined and, if it is insufficient for mastering the planned motor actions,
the necessary period of preliminary physical training should be assigned.
The process of learning each individual motor action consists of three relatively
complete stages, which contain certain stages of skill formation. The work
at these stages differs in the essence of the tasks to be solved, the content
of the used means and the methods of learning. Thus, young people are
a guarantee, a reserve and a driving force for the development of the country,
its present and future.

The upbringing of healthy, comprehensively developed, patriotic citizens
is the core that unites the people of Ukraine in their efforts for national revival
and full integration into the world community. Mass involvement of people
in sports significantly improves the health of the nation, and the quality of life
in various aspects, and is a means of achieving well-being.

CONCLUSIONS AND PROSPECTS

The results of the analysis of modern domestic and foreign publications,
the monitoring of the effectiveness of distance learning in institutions of higher
education show that the remote form of conducting physical education
classes does not solve the main tasks of the educational discipline, that is,
it is not sufficiently effective. The mixed form of conducting classes in physical
education allows for solving most of the tasks of the educational discipline, that
is, it is partially effective and needs further development and improvement.

The obtained results give grounds for asserting that the organization
of training in a mixed and remote asynchronous form allows the most
effective implementation of conceptual approaches to the teaching
of the discipline “Physical Education” in quarantine and martial law
conditions. The implemented methodical support and established control
over the independent work of students contribute to the proper organization
of training and the achievement by students of the desired educational rating.
At the same time, it was established that under conditions of distance learning,
the problem of lack of motor activity of students is increasing. The number
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of students who prefer to complete theoretical assessment tasks at the expense
of practical ones is increasing. In our opinion, this is related to a sedentary
lifestyle and a passive attitude of students to their physical condition. Regulating
the amount of motor activity of students, necessary to ensure a healthy lifestyle,
is an urgent task for further improvement of the organization of the educational
process.
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HOBI IIIIXOIM TO OPTAHI3AIIIT MMCTAHIIIVIHOTO HABYAHHS
®I3VTYHOTO BUXOBAHHS B YMOBAX BIVTHU
B 3AK/IATTAX ®AXOBOI ITEPEJIBUIIOI OCBITH

Hapia Konmockosa, Bukmagay ®axoBoro Konemky «YHiBepcym» KuiBcbKoro
yHiBepcuTeTy iMeHi bopuca Ipindenka, mpocr. larapinal6, 02094 Kuis, Ykpa-
iHa, n.koloskova@kubg.edu.ua

Kapanmun ma npomuenioemiuni 3axo0u uepe3 3ano0izanHs nOWUpeHHIO
COVID-19, pociiicvka eiticokoéa azpecis npomu Ykpainu ma 3anposaoieHHs
uepe3 ue 0CBIMHLO20 NPouecy 6 OUCAHUITIHOMY HopmMami, 3HAUHO 0OMedH U-
JIU MOMCTIUBICIb CIYO0eHMi8 KOPUCIYBAMUCS CHOPIMUBHUMU 3A7IAMU 3aK/IA-
0ié ¢paxosoi neped 6uuioi oceimu ma 3HUIUIU KibKiCb NPAKMUYHUX 3 BU-
K71a0a4amu, w0 32yOHO 6NIIUHYII0 HA CMAH 300p06’st cmydenmie. IIpubnusmo
28% cmydenmis Paxosozo konedxy «YHisepcym» 3a pe3ynvmamamu MeouuHo-
20 027170y Hanexamv 00 Nid2omoe4oi ma cneyianvHoi med epynu. 3a oaHumu
CamucmuKu, KOJXHa mpems mMon00a ocoba mae npobsemu y cmawi 300p06’st
uepe3 HedoCMammuio pyxosy axkmueHicmv. Cumyauis cmocosHo opeanizauii
0CBiMHbL020 Npoyecy 6i04YMHO NOPUUNACH Yepe3 B0EHHUTI CMaH 6 YKpaiHi.
Ileped yuxnosumu KomicismMu 3 opeanizauii @izuuHozo 6UX08AHHI KONEOHi6
nocmana HeoOXiOHICMb NOULYKY HOBUX opm i memodie opeanizayii 3aHamy
3 8pAXYBAHHAM CY4ACHOT cUmMyauii.

Asmopom npoananizosaHo Heoonmiku ma nepesazu Pi3uuHoz0 6UX08AH-
HA cmydenmie ni0 uac imnaemeHmayii 3miuanoi ma oucmanyiiinoi gopmu
HasuanHs. [itiunu 6UCHOBKY, W0 3mMiliaHe HABHAHHS € Oinbul eHyuKO Pop-
MO NpoBedeHHS 3aHAmMb 3 PiduuHo20 euxosanus. Ilepexio 0o oucmaryiiiHoi
ma 3Miuanol popmu HABHAHHA 3 Pi3UUH020 BUXOBAHHS NOMpedYe 8i0NpaLbo-
8Y8aHHS HOBUX Ni0X00i6 00 MemMOOUKU 0peani3auyii 3aHAmy, U3HA4EHHS No-
mpe6 PisuuHoe0 po3sUmMKy crmyoeHmie, 800CKOHANEHHS MeXHOI02ili HABYAHHS
ma po3pobKy HOBUX MexaHi3Mie Koonepauii euknadauie i cmydenmis.

Knrouoei cnosa: smiware Ha6uanus, oucmanyiline HABUAHHS, (Pi3uute 6U-
X0BAHMS, CINYOeHm.
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