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ABSTRACT

Continuing education of teachers is one of the most important challenges in
the educational policy of the European Union. Primary education and
professional development of teachers are considered as strategic factors in the
achievement of educational indicators in the 2020 perspective. The article
presents the main concepts that characterize continuous education on the
background of the concept of continuous education. The provisions on
education and professional development of teachers in European educational
systems have been analyzed on the basis of research reports, strategies and
communications from the Council and the European Commission. There is a
growing awareness and sense that improving the quality of general and
vocational education cannot take place without taking into account changes in
teacher education and training. The level of professional qualifications of
teachers is quite high, but initiatives are needed to improve teachers’
professional competences, especially in the area of pedagogical and practical
education. The challenge remains to work towards the professional integration
of young teachers and — as a result — to limit the outflow of teachers from the
profession. This is closely related to the promotion of solutions that will help
teachers develop their competence potential and gain new experiences through
various forms of professional development. This also applies to non-formal
learning and recognition of its effects.

Key words: continuing education; education system; teacher; vocational
training .
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The development of information technologies and techniques in the
twentieth century meant that currently we are dealing with civilization of excess
data, information and knowledge that the average person can perceive as
information chaos, cognitive, ethical and aesthetic relativism, anarchy, loss of
existing support in cognition and valuation. These indicators of a specific
«confusion» of modern man — according to many opinion-forming circles — are
to confirm the need to build a knowledge-based society or, in the opinion of
others, post-industrial, global, network, information society etc. (Hejnicka-
Bezwinska, 2008, p. 29). In a knowledge-based society, social development is
determined by knowledge and information, and key activities are the
production, storage, processing, transmission, downloading and use of
information. The functionality of a knowledge-based society is measured by the
degree of dissemination of scientific knowledge and the awareness of the
importance of qualifications development. This affects the continuing education
of contemporary teachers.

In the light of current international trends in the development of education, it
is justified, according to Czestaw Kupisiewicz (2005), to prepare not only more
but also other teachers. Modern teachers need to be better prepared to work in
constantly changing economic, social and political conditions, sensitive to the
fact that today's students differ in many respects from their peers from a dozen
or so years ago, because childhood is now more related to “television”,
“computers”’and “loneliness” (Kupisiewicz Cz. 2005, p. 157). Writing about the
need for changes in the teaching education system, Czestaw Kupisiewicz also
draws attention to the need for building an efficient and flexible system of
continuing education, teacher development and training, taking into account the
rapidly changing educational demands of the society and adapted to work in
equally rapidly changing conditions (Kupisiewicz, 2005, p. 160).

Today’s teachers face very different tasks than those did in industrial
society. They require a number of skills that diverge from the image of a typical
teacher. Jolanta Szempruch formulates the following teaching tasks resulting
from changes taking place in social and educational reality (Szempruch, 2012,
p. 185): “preparing students for living in the conditions of a changing
civilization and in democracy; shaping social capital in a school aimed at the
development of agency, cooperation and reflection; development of civic
activity of pupils and adults; building social bonds and trust; (self)formation of
the personality of learners; developing the identity of students, their individual
self-awareness, awareness of continuing and remaining themselves in the
changing conditions of life, awareness of participation in social groups, self-
concept, as well as the ability to interpersonal and group comparisons; shaping
the cultural community and participation in culture; learning how to function in
a multicultural environment and to cooperate with others; solving issues by
negotiating with participants in school life; introducing students to the world of
values; preparation for lifelong learning; preparation for using information
resources; shaping problem solving skills; providing social and professional
advice”.

We will not find here a standard “transfer of knowledge” and traditional
“development of abilities and skills necessary to explore the world”. We enter a
completely different level of educational relations between the teacher and the

34



Malgozhata Kaminska ISSN 2617 — 5266 (Online)

student. The description of key competences and the state of various areas of
education presented in subsequent educational reports generates a different view
of the functions and roles of the contemporary teacher and his professional
competences. Today's teacher moves in the world of modern technologies,
methods of knowledge management, operates in a school as a learning
organisation, supports the development of their students, shows opportunities,
discovers potential, creates a space for communication with the school and non-
school environments. He is a guide and adviser of students in building their own
identity, but also helps to find a place in a family, school, peer, local, regional,
European and global community. Teacher helps to become a citizen of the
country, Europe and the world. It is a responsible task requiring enormous
effort, intellectual and social potential, pedagogical professionalism (Kaminska,
2013, p. 788).

CONTINUING EDUCATION OF TEACHERS AND THE QUALITY
AND DEVELOPMENT OF EDUCATION

An important role in the implementation of new teaching tasks is fulfilled by
a well-organised and effective system of continuous vocational education and
training. Continuing education and training in the countries of the European
Union has been recognised several years ago as one of the educational
priorities. The concept of “Life Long Learning”, initiated by the Bologna
strategy in 2000, became the main slogan. Under this concept are “all activities
aimed at improving the level of knowledge, skills and competences in a
personal, civic, social and/or employment-related perspective” (Development
Strategy..., 2003, p. 7). The idea of Life Long Learning concerns both individual
development and the development of social features in all forms and contexts,
in the formal, informal and non-formal system. The emphasis is on encouraging
learning throughout life, from early childhood” (Development Strategy..., 2003,
p. 7). Continuing learning is part of this concept for adults and is understood as
a complex of educational processes: formal, informal and incidental, which,
regardless of the content, level and methods allow completing education in
school and out-of-school forms, thanks to which adults develop their skills,
enrich knowledge, improve professional qualifications or acquire a new
profession, change their attitudes (Development Strategy..., 2003, p. 7).

In the European Commission Communication of March 2010 under the
slogan EUROPA 2020. The strategy for smart, sustainable and inclusive growth
indicated that “the implementation of the lifelong learning (LLL) principle
requires action adapting vocational and continuing learning to the needs of the
labour market  and knowledge-based economy” (Commission
Communication..., 2010). According to the definition adopted by the European
Commission, continuing education and training is “education or training after
completing initial education and training, or after entering the labour market,
aimed at enabling individuals to: 1. develop or update knowledge and/or skills;
2. acquire new skills for career development or retraining; 3. continue personal
or professional development” (European Commission, 2015, p. 151).

The Strategy stresses the need to modernise the teacher’s vocational training
system, it was proposed, among others, to “introduce periodic training for
teachers in the field of modern vocational education methods and modern

35



The Modern Higher Education Review No. 3, 2018 ISSN 2518 — 7635 (Print)

techniques and technologies, including internships or apprenticeships in
enterprises, and to strengthen activities for the official recognition of informal
and non-formal learning” (Commission Communication ..., 2010). Informal and
non-formal learning have a slightly different dimension than formal learning,
but all three forms are recognised as necessary in the effective lifelong learning
of every person. Formal learning “is implemented in an organised and
structured environment, designed specifically for this purpose and usually leads
to obtaining certain qualifications, usually in the form of a certificate and
diploma” (European Commission, 2015, p. 154). Formal education refers to a
specific age of learners - from 5-7 years to 20-25 years. It is provided by a
system of schools, colleges, universities and other institutions of formal
education. Informal learning “results from everyday activity at work, in the
family or during leisure time. The effect of informal learning is skills acquired
as a result of life or professional experience, project management skills or ICT
skills acquired at work or outside work, language skills and intercultural skills
acquired during a stay in another country, as well as skills acquired through
volunteering, cultural activities, sports, youth work or activities performed at
home, e.g. child care” (European Commission, 2015, p. 154). Non-formal
learning is organised and lasting educational activities that take place both in
educational institutions and outside them and are addressed to people of all ages
(as opposed to formal education). They can be used to help with learning,
transferring professional skills, life skills or in the field of general culture. They
may include adult education programs as well as children and youth education
programs (European Commission, 2015, p. 154-155).

All of these forms apply to teacher training and continuing education. Both
formal education of candidates for the profession, as well as non-formal and
informal education of teachers should constitute the complementary process of
continuing education of this professional group. Formal teacher education is an
indispensable and key foundation for future school work, but without constant
and systematic upgrading of qualifications and updating and modernising
professional competences, one cannot speak about improving the quality of
education and adapting its effects to the requirements of a modern knowledge-
based society. European committees indicate the need for cooperation between
EU countries in favour of “strong support for teachers, trainers, educational
leaders and other educational staff by increasing the attractiveness and rank of
the teaching profession, supporting the recruitment of the most suitable
candidates and supporting professional development for teachers and improving
teaching” (Joint Council and Commission Report, 2015). The quality of teacher
education — also referred to as initial education (European Commission, 2015,
p. 31) — and the effective provision of support to teachers starting their work in
the profession has been recognised in the European community as an integral
part of education policy in this area. Initial education should take into account
“a balanced and coherent attitude to the theoretical knowledge of the subject, its
skilful teaching and practical experience” (Joint Council and Commission
Report, 2015). Professional integration support for beginning teachers is mainly
the organisation of professional internships and mentoring on the part of
experienced teachers. This is to prevent the outflow from the profession of (not
only young) teachers, and to contribute to the real increase in educational
indicators to be achieved in the perspective of 2020. According to the Eurydice
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report of 2015, “two-thirds of teachers in Europe are over 40 years old, and
about 40 percent in this profession will retire in the next 15 years. Without
taking actions to recruit new teachers, there will probably be no candidates in
countries with a clearly aging teacher population” (Joint Council and
Commission Report, 2015).

Therefore, the EU strategy for teachers assumes, first and foremost, intensive
actions towards ‘“renewing professional skills” through: renewing the
recruitment and selection of candidates for the profession, adopting a teacher
retention strategy, increasing the effectiveness of teacher education, while
strengthening the role of internships and mentoring, and the introduction of
more flexible and personalised forms of cooperation to vocational training, as
well as linking professional development with the prospects of teachers' career
development and school development plans. The priority is also to provide
teachers with “opportunities to update subject knowledge as well as support and
training in effective and innovative teaching methods, including methods based
on new technologies” (Joint Council and Commission Report, 2015).

TRENDS IN CONTINUING EDUCATION OF TEACHERS IN
EUROPE

EU member states undertake a number of activities aimed at improving the
state of continuing education of teachers. It is emphasised that the education and
professional development of teachers and trainers should be tailored to the goal
and combine the subject of teaching, pedagogy and practice. The development
in appropriate staff — at all levels and in all sectors of education and training —
of high pedagogical skills and competences, based on sound scientific research
and practice, remains a priority. The staff should be trained to respond to the
individual needs of learners and the growing diversity - in the social, cultural,
economic and geographical dimensions — of the environments from which these
learners come; to prevent early school leaving and to optimally use innovative
pedagogical methods and ICT tools, while benefiting from the initial training at
the time of starting a career (Joint Council and Commission Report, 2015).

The Eurydice report data show that most teachers in the European Union feel
that they are well or very well prepared for work — in all three components of
initial (formal) education. In this respect, the best subject (substantive)
education regarding the content of teaching falls out. A slightly smaller
percentage of teachers feel well prepared in terms of pedagogy and practice
(Table 1). In initial teacher education there are two models: the so-called step
model and parallel model.

The first one consists in the fact that pedagogical preparation (theoretical and
practical) takes place after graduation in a specific direction. In the second
model, pedagogical preparation (theoretical and practical) takes place at the
same time as general education. The duration of pedagogical preparation is on
average a year of full-time education, which corresponds to 60 ECTS credits.
Interestingly, in Ireland, France and Iceland it lasts twice as long (parallel
model), and in such countries as: Bulgaria, Austria (parallel model), Poland,
Portugal, Romania, Montenegro and Serbia it is shorter than the equivalent of
40 ECTS (European Commission, 2015, p. 32).
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Table 1. The sense of preparation for work among EU
teachers (%)

95,50

m Very good and good

Subjective Pedagogical Didactic preparation
preparation preparation

Source: (European Commission, 2015, p. 41).

School practices are understood as a practical part of pedagogical
preparation, carried out in a real work environment, which usually last no longer
than a few weeks. They are supervised by a designated teacher and are subject
to periodic appraisal by teachers employed in a teaching institution (university)
(European Commission, 2015, p. 123). Their duration corresponds on average
to 25 ECTS. In Montenegro, no school practices are carried out at all, and in
countries such as Bulgaria (parallel model), Estonia, Austria (parallel model),
Romania, Slovenia, Serbia, Turkey, the number of ECTS points is 15 or less.

The diagnosis of the qualification levels obtained by teachers in EU
countries shows that the vast majority have qualifications corresponding to at
least the first stage of academic higher education studies with an academic
profile (bachelor). Only a small percentage has qualifications at the level of
higher vocational education or qualifications lower than higher education (Table
2). Over 91% of teachers completed initial education. The highest percentage
was recorded in Poland — 99.4% teachers, and the lowest in Serbia — 71.4%.
Countries such as: Czech Republic, Italy and Serbia still have a fairly high
percentage of teachers without initial education, i.e. unqualified teachers or
those with only a qualification from the subject field of study without
pedagogical preparation.

An important stage in the continuing education of teachers is the stage of
professional integration, which is the transition period between the completion
of initial teacher education and the beginning of work in the profession. In line
with the European trend, “the teaching profession should be seen as a gradual
process encompassing education, professional integration and further training.
The moment when teachers who have just completed their education pass from
this stage to the profession is seen as crucial for later involvement and
professional development and for reducing the number of teachers who leave
the profession” (European Commission, 2015, p. 42).
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Table 2. Level of professional qualifications of teachers
inEU

100 92.5

30 Number of teachers in%
5.4 -
0 i I

At least higr.]e; Hiéher education A level lower than
education with an  with a professional  higher education
academic profile profile

Source: (European Commission, 2015, p. 41).

Professional integration takes place primarily in the form of teacher
internships, which are an organised stage of support provided to beginning
teachers after completing the formal education program. During the internship,
novice teachers carry out all tasks or part of tasks that are the responsibility of
experienced teachers and receive remuneration for their work. The internship
usually includes training and assessment, and a mentor is appointed to provide
the novice teacher with personal, social and professional support within an
organised system. The internship stage lasts at least several months and may
take place during the trial period of employment (European Commission, 2015,
p. 124).

Among the 32 European countries involved in Eurydice Network actions
under the Life Long Learning program, novice teachers have access to an
organised introductory program in 17 countries, usually directly after obtaining
a university degree. In many countries (e.g. Netherlands, Iceland, Poland, Czech
Republic) there are no so-called national introductory programs (data from the
2011/2012 school year), but schools often organise periods of support for their
new employees (European Commission, 2013, p. 39). Introductory programs
are organised in many different ways. In most countries, the introductory
program is a compulsory phase that includes the final exam. Beginning teachers
have to get a positive final grade to get the formal qualifications necessary to
pursue the teaching profession. However, in Estonia and Slovenia, the
introductory program is optional. In most countries, it applies to teachers at all
levels of education in general education; however, in Malta and Austria, the
introductory program is not provided for all teachers at all levels of education.
In France, Italy, Luxembourg, Malta, Portugal and the United Kingdom, the
introductory stage is also considered a trial period and, in these cases, affects
the possibility of permanent employment (European Commission, 2013, p. 40).
If the introductory phase ends with an exam, it is carried out by the headmaster
or the examination board at the school management level. In Ireland and
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Scotland (UK), the teaching council is actively involved in the final grade. In
the majority of cases, there is cooperation with teacher training institutions in
conducting exams, although the scope of this cooperation may vary (European
Commission, 2013, p. 39-40).

Vocational training is another important component of teachers’ continuing
education. It is understood as “participation in formal or non-formal education,
which may take place in the form of subject courses (in the field of subjects
taught) or pedagogical courses. In some cases, these activities may lead to
further qualifications” (European Commission, 2015, p.122). The European
strategy for improving the quality of education is one of the most important
priorities. In the face of the rapid pace of changes in information and
communication technologies, the progress of science in the field of learning and
the changing global socio-cultural conditions, the possession and maintenance
of appropriate competences by teachers determines the effectiveness of
educational interactions in the modern school. One of the communications of
the European Council (Council Conclusions on Effective..., 2014) highlights the
need to adapt vocational development to changes in teaching and learning and
to foster interdisciplinary and cooperative attitudes as well as digital
competences and the use of open educational resources. A more flexible
approach to vocational training is recommended, in which adult learning
methods based on practice, online learning and mutual learning are used. At the
same time, attention is drawn to the need to train teachers in effective and
innovative teaching methods.

In European countries, vocational training may be treated as a professional
obligation of a teacher as a criterion for career advancement or as an optional
activity (e.g. in Finland it is optional for teachers working at ISCED 0 level in
nurseries/kindergartens). In 28 education systems it is considered mandatory.
According to the 2013 Eurydice report, 6 countries precisely specify the
minimum number of hours teachers should spend in continuing professional
training courses - from 8 to 64 hours per year (Luxembourg, Hungary, Malta,
Portugal, Romania and Finland). In the 2015 report, it already lists 10 countries
(European Commission, 2015, p. 69). In some countries, participation in the
minimum level of vocational training is essential for retaining one's profession.
In others (Netherlands, Slovenia and the United Kingdom (Scotland)) the
minimum number of hours of continuing professional development is treated as
a privilege to which the teacher has the right. In several countries, where
vocational training is considered an obligation, teachers are encouraged to
participate by making them professionally dependent. In Bulgaria, Spain,
Lithuania, Portugal, Romania, Slovenia and Slovakia, vocational training is a
must and a prerequisite for career development and salary increases. In
Denmark, Ireland, Greece, France, Netherlands, Poland, Sweden, Iceland and
Norway, the involvement of teachers in vocational training is not included in
the scope of professional duties. However, in France and Poland, vocational
training is clearly linked to career development. In all other education systems,
even if professional development is not clearly required for promotion, it
remains an important asset. In many countries, participation in vocational
training is considered an additional asset during teacher evaluation (European
Commission, 2013, p. 57-58).
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In seven European education systems, certain types of vocational training or
a specific number of hours of education are treated as a prerequisite for
maintaining the degree of promotion. In Hungary, for example, all teachers are
required to complete 120 hours of continuous training every seven years to stay
in their profession. In Romania, it is required that each teacher accumulates at
least 90 professional points every 5 years. Sometimes, after the introduction of
new regulations, it is necessary for certain groups of teachers to complete
certain professional development courses. For example, in Sweden, after
approving new qualification requirements under the Education Act (2010),
teachers who did not meet the new requirements had to complete certain
professional development courses in order to remain in the teaching profession
(European Commission 2013, p. 60).

All educational systems offer a certain type of financial support for the
professional development of teachers. This depends on specific criteria and
guidelines but is usually only required for professional development to be
agreed with and confirmed by the school's management. There are three main
ways of supporting vocational training. These include covering the costs of
training entities as part of vocational training, granting financial resources to
schools or direct reimbursement of costs to individual teachers (European
Commission, 2013, p. 62). For example, in Belgium (French Community), Italy,
Cyprus and Portugal, compulsory vocational training is free. In 24 European
education systems, schools receive funding from public authorities to pay for
their teachers' professional development. In some countries there is a specific
amount for career development; in other schools, they can freely decide what
part of the budget they spend for this purpose. In 10 education systems,
financial support measures are granted directly to individual teachers. In
countries such as: Belgium, Estonia, Netherlands, the United Kingdom,
Slovenia, Lithuania, teachers can apply for public funding to cover fees for
vocational training classes not offered by schools, education authorities or other
public institutions. In Netherlands, teachers can only expect travel costs related
to improvement and can apply for a grant for professional development,
including doctoral studies (European Commission, 2013, p. 63).

Financial support is one of the most important factors conducive to teachers'
professional development. In addition, there are various incentives to influence
teachers' participation in improvement. These include financial incentives, such
as an increase in pay and additional benefits for teachers without changing their
grade or rank, professional promotion, maintenance of a given degree of
professional promotion, or professional mobility or transfer to another school
(European Commission, 2015, p. 75). The main barriers to the participation of
teachers in professional development on a European scale include: trainings
colliding with a professional course plan, non-adaptation of the offer, family
responsibilities, costs, lack of employer support, no prerogatives, no incentives
(European Commission, 2015, p. 81). In Poland, continuous professional
development is considered an indispensable condition for career advancement
and increase, however, the professional development system for teachers is
relatively limited. Despite the widespread use of various forms of lifelong
learning, teachers claim that they cannot fully use new skills at the workplace,
because the available training is not adapted to their needs or schools do not
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provide sufficient support, including financial support (Monitor of education
and training 2016 — Poland).

Most teachers in European education systems signal moderate level of needs
in the different thematic areas of vocational training. Although these needs do
not reach a high level in any country, teachers from Italy, Bulgaria, Estonia,
Spain, Croatia, Portugal and Iceland stand out above the EU average. The low
level of needs is characterised by teachers from the United Kingdom, Belgium
(Flemish Community) and Poland (European Commission, 2015, p. 56). The
key thematic areas of professional development indicated by teachers are: 1)
teaching students with special educational needs, 2) skills related to ICT in
teaching, 3) new technologies in the workplace, 4) methods of individualised
education 5) teaching cross-curricular skills. Relatively the smallest demand
concerns such areas as: knowledge and understanding of subject areas taught,
management and administration at school, knowledge of the curriculum
(European Commission, 2015, p. 58). In Poland, teachers most often point to a
high level of needs in the following areas: work with class, multi-curricular
teaching, teaching skills and the use of new technologies (Education and
Training Monitor 2016 — Poland). The most popular form of professional
development among European teachers are courses or workshops. Subsequently,
the following are mentioned: individual or team research in the area of
professional interests; educational conferences or seminars; participation in
teacher networks created specifically for vocational training purposes;
mentoring, peer observation and coaching as part of formal school activities;
programs leading to qualifications; observational visits in other schools;
vocational training courses or visits for observation in enterprises, public
institutions and non-governmental organisations. Indicators of feachers’
participation in professional development in individual countries are at different
levels, e.g. in Iceland and Latvia over 50% of teachers declared participation in
observational visits in other schools, in Croatia over 62% — participation in
teacher networks, and in Slovakia the highest percentage concerned mentoring,
peer observation and coaching. The teachers from Romania and Spain as well as
Estonia, Latvia, Poland and Portugal develop the most intensively (in terms of
the number of days per year and the number of thematic areas). The poorest
indicator is obtained in teachers from Belgium (Flemish Community)
(European Commission, 2015, p. 67).

CONCLUSIONS

The above analysis of the data on continuing education of teachers in Europe
prompts a few reflections. We see the aspiration of most countries to implement
the idea of lifelong learning, to monitor systemic actions to improve and
develop continuing education of teachers. There is a growing awareness and
sense that improving the quality of general and vocational education cannot take
place without taking into account changes in teacher education and training. The
level of professional qualifications of teachers is quite high, but initiatives are
needed to improve teachers’ professional competences, especially in the area of
pedagogical and practical education. The challenge remains to work towards the
professional integration of young teachers and — as a result — to limit the
outflow of teachers from the profession. This is closely related to the promotion
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of solutions that will help teachers develop their competence potential and gain
new experiences through various forms of professional development. This also
applies to non-formal learning and recognition of its effects. It also seems
necessary to take measures to strengthen the sharing of good practices in
continuing education of teachers not only at the national but also international
level. The implementation of the priority concerning mobility and international
exchange of teachers from different countries may serve this purpose. It is also
important to increase the digital competence of teachers, that — as is clear from
many educational studies — significantly translates into expanding education and
lifelong learning opportunities, as well as improving the quality of education.
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TEHJEHIIII HEHEPEPBHOI OCBITH BUUTEJIB Y
€BPOIIEMCHKHAX OCBITHIX CHCTEMAX

Kaminbchka Manroxkara, JOKTOp HayK, BUKIaad y Bumid mkoni iMeHi
[NaBna Bnoakosina y Ilmonpky, an. fAna Kinmincekoro 12, 09-402 ILioibk,
IMonsiua, gosiam0@poczta.onet.pl

Henepepsna ocsima eyumenie € 00HUM i3 HAUOINbUWL 8ANCIUBUX BUKIUKIB 8
ocgimuiti  nonimuyi  €sponeticokoeco  Cowsy. Ilouamkosa oceima ma
600CKOHANIeHH npogheciinol  keaniixayii euumenie  po3ensioaomvcs 5K
cmpame2iuHi YUHHUKY V OOCACHEHHI 0C8IMHIX nokasHuxie y nepcnekmusi 2020
poky. ¥V cmammi npedcmagneni OCHOBHI NOHAMMA, WO XAPAKMEPUIVIOMb
besnepepsHe HasuanHs Ha Mi KOHYyenyii Henepepsroi ocsimu. [lonosicenns npo
oceimy ma npogheciiHuil PoO36UMOK GYUMENI8 V €8PONCUCHKUX OCGIMHIX
cucmemax 6yn0 NPOAHANIZ08AHO HA OCHOBI 36iMi8 O0CIONCeHb, cmpamezill ma
nosidomaenv Paou ma €gponeticoxoi Komicii. 3pocmae noinghopmosanicmo i
gIOUymMms, W0 NOKPAWCHHS AKOCMI 3a2aibHoi ma npogheciiinoi oceimu He
Modice 8i0bysamucs Oe3 8paxys8anHs 3MiH Y HABYAHHI ma Ni020mosYi uumeis.
Pigenv npochecitinoi xeanigixayii suxnaoauie docums UCOKull, aie HeoOXiOHi
iHiyiamueu Onsi  NIOGUWIEHHSL NPOGeCitiHol  KOMNEMEeHMHOCME  GUUMeis,
ocobnuso y cipepi nedazoeiunoi ma npakmuuroi ocgimu. JJociiodxceno cyyacuuii
cman npogecitinoi  inmezspayii MOIOOUX GYUMENI8, WO NPU3BOOUMb 00
obMmedxcenHs i0mMoKy euumenise 3 yici npogecii. 3aznavweno npo HeobXiOHiCmMb
nputimamu  HeeauMi pilMeHHsT HA O0epHCABHOMY Di6HI, AKI O00NOMONCYMb
suUUMENAM PO3GUBAMU CBIll KOMNEMEeHMHUN NOMeHYial i ompumysamu HOBULL
doceio. Ceped maxux 3axodie asmop eudinsic pisui opmu npogeciiinozo
PO36UMKY  (HAUOLIbUL NONYISPHOIO POPMOIO NPopecitinoco po3eumKy cepeo
€BPONENCLKUX BUKIAOAUI8 € Kypcu abo cemiHapu), a mMakKodiC YpPaxyeaHHs.
He(hOpManbHO20 HABYAHMS MA BUSHAHMA 1020 Hacniokie. HeobXxiono makodic
sarcusamu 3axo0ig 0/ NOCUNIeHHST 0OMIHY 00C8I00M Y NPOO0BIHCEHHI OC8ImU
guumenié Ha HAYIOHATLHOMY MA MIJICHAPOOHOMY pIiGHI uepe3 NOULUPEHHS
MOOITbHOCMI ™A MIJICHAPOOHO20 OOMIHY BUKAIA0AYAMU 3 PI3HUX KpaiH.
Baosicnueo maxooc niosuwumu yupposi komnemenyii guumenis, uwjo 3HA4HOK
MiIpo0  Npu3800umb 00 PO3UWUPEHHS MOMCIUBOCHEU HABUAHHA NPOMALOM
AHCUMMSL, A MAKONC NOKPAWEHHSL AKOCMI 0C8IMU.

Knwwuogi cnosa: suumenv;, Henepepena oceima; npogecitine HABUAHHS,
oc8immus cucmema.
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