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ABSTRACT

The adoption of online learning has significantly transformed educational practices,
sparking extensive debate about its effectiveness, challenges, potential. Central to these
discussions are the roles of educators and students, innovative strategies for maintaining
engagement, and the integration of technology to meet diverse learning needs. Teachers, as
key figures in online education, play a crucial role in determining the success of these digital
environments. This article examines the thesaurus of the lemma "teacher" within academic
texts on online learning and compares it with dictionaries and the article's literature
overview to provide a comprehensive understanding of how the role of the teacher is framed.
The thesaurus analysis reveals that words like "student" and "learner" reflect the
student-centered nature of online education, while "instructor" is a more formal synonym.
Words such as "parent,” "participant,” and "user"” point to the broader ecosystem, including
various stakeholders and digital platforms. Additionally, "course,” "school," and
"education" emphasize the structural aspects of learning, and "support” underscores the
teacher's role in providing guidance. This highlights the teacher's evolving role as an
educator, mentor, and collaborator in online education.

The literature overview primarily focuses on the teacher's responsibilities in managing
classrooms, designing lessons, and assessing student performance, along with challenges
like adapting to technology and maintaining student engagement. In contrast, the corpus
offers a more comprehensive perspective, highlighting the interconnected roles of
stakeholders, the importance of technological tools, and strategies for fostering engagement.
While both perspectives recognize the teacher's significance, the corpus provides a broader
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view of online learning, considering environmental factors, learner characteristics, and
instructional models.

By comparing these two perspectives, the study emphasizes how online education is shaped
not only by teachers' roles but also by the broader educational ecosystem, technological
advancements, and learner engagement strategies.

Keywords: lemma ‘teacher’, online learning, academic discourse, corpus linguistics,
thesaurus

© Nataliia Denysova, Galyna Tsapro, 2024

INTRODUCTION

Online learning has emerged as a key area of research, with a growing amount of
literature exploring its challenges, and the evolving roles of educators. Scientific articles
on online learning serve as a valuable resource for studying the thesaurus of “teacher,”
as they reflect the context-specific use of the word in teaching environments. The aim of
this article is to compare the thesaurus of "teacher" across dictionaries, literature, and a
corpus of scientific articles on online learning, offering a comprehensive understanding
of how the teacher’s role is represented and conceptualized in the academic discourse.
This comparative analysis reveals the nuances of how different sources interpret and
frame the teacher's position in education in general and online education in particular.

LITERATURE REVIEW

The rapid transition to online learning, especially during the COVID-19 pandemic,
has generated extensive discussions regarding its effectiveness, challenges, and
implications for education. Media discourse (Veliche, 2024) highlights both the
opportunities online learning offers, such as flexibility, and its amplification of issues
like student disengagement and reduced interaction between students and instructors. It
stresses the need for a student-centered approach that balances technological integration
with personal engagement to improve the overall experience.

Online education, initially met with skepticism, evolved into a significant part of
the educational landscape. The pandemic acted as a large-scale experiment, revealing
the benefits of online learning in large courses, where engagement was strengthened,
but also exposing its shortcomings in smaller, elective classes, which struggled with
interaction (Marcus, 2022). This dual experience has prompted media discussions
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emphasizing the potential of hybrid learning models that combine the advantages of
both digital and traditional teaching methods.

Recent studies further support the potential of online education, emphasizing its
flexibility and capacity to maintain educational continuity during disruptions
(Abuhmaid & Jarrah, 2022; Mospan, 2023). Online learning environments provide
opportunities that are often unavailable in traditional settings, enhancing both teaching
and learning experiences (Bozkurt & Sharma, 2022). For instance, experiences in South
Asia (Shrestha et al., 2021) show that despite the challenges posed by online education,
it can still foster engagement through the use of digital tools, highlighting its
adaptability and potential for growth.

Several studies (Ivaniuk & Ovcharuk, 2021; Mospan, & Sysoieva, 2022) explore
teacher preparedness for distance learning during the pandemic, highlighting the
challenges posed by insufficient technical resources and limited training for online and
blended teaching. These studies stress the importance of professional development and
support systems to improve teaching effectiveness in virtual environments. The
readiness of future humanities teachers for e-education has also been investigated
(Tkachenko et al., 2021), revealing the significance of equipping educators with digital
competencies to effectively engage students using remote technologies.

The integration of technology into education has been another key area of focus.
Research (Zhovnir, 2023) demonstrates the potential of using smartphone applications
in language instruction, showing that communicative tasks delivered through mobile
tools enhance both language acquisition and student engagement, particularly in
teaching languages as foreign or second languages. This aligns with broader findings
that emphasize the role of innovative educational technology in improving learning
outcomes, especially in virtual settings.

However, significant challenges remain in the transition to online learning. Studies
(Kizileik & Tiirtidii, 2022) point to psychological and communication gaps stemming
from the lack of physical interaction, emphasizing the importance of care-centered
pedagogies to address students’ social and emotional needs. A systematic review of

student engagement strategies during the pandemic (Salas-Pilco et al., 2022) highlights
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that while online learning offers advantages, it requires targeted methods to reduce
feelings of isolation. The mental health of students has also been identified as a critical
factor influencing online learning experiences. Findings (Dlugosz & Kryvachuk, 2021)
suggest that higher satisfaction levels and adaptive coping mechanisms significantly
shape students' experiences and outcomes in virtual learning environments.

Student engagement emerges as a critical success factor in online learning.
Findings show that engagement techniques significantly enhance retention and success
in virtual courses (Meyer, 2014). Key strategies include fostering interactive and
collaborative learning environments, which can improve both engagement and learning
outcomes (Cheawjindakarn et al., 2012; Gupta et al., 2015). Additionally, the integration
of synchronous and asynchronous communication tools must be context-sensitive, as
the effectiveness of these tools relies on their application rather than mere
implementation (Oztok et al., 2013).

Pedagogical strategies play a vital role in online education. Research indicates that
the cognitive and social dimensions of learning environments greatly influence student
perceptions of instructional quality (Justice, 2017). Balanced approaches that integrate
technology with evidence-based teaching practices are essential to optimize learning
outcomes. Moreover, the design of e-learning environments must address diverse
learner needs, including generational differences among both students and educators,
necessitating tailored instructional approaches (Ai-Xia, 2011; Kesumaningsari et al.,
2022).

The broader implications of online learning extend to institutional practices, as the
pandemic has driven a shift toward digital platforms, requiring educators to rethink
delivery methods. This transition poses both opportunities and challenges, highlighting
the need for strategies that ensure quality and accessibility (Adedoyin & Soykan, 2020).
Continued research (Cheam, 2021) is essential to refine these methods and enhance the
overall online learning experience.

The role of teachers in online education significantly influences student

experiences and outcomes. As educators shift from traditional classrooms to virtual
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platforms, they must adapt their strategies to foster engagement, facilitate learning, and
meet diverse student needs. Teachers assume multiple roles in online environments,
such as motivators, facilitators, and assessors, but often face challenges in fully
realizing these responsibilities. Professional development and institutional support are
crucial to help educators navigate these complexities (Anggriani, 2023).

Effective teacher-student interaction is central to online learning success, with
research demonstrating its positive impact on satisfaction and engagement (Sun et al.,
2022). Building strong relationships with students through communication tools and
strategies enhances motivation and fosters a sense of community (Hategan et al., 2022).
Teachers also play a managerial role, organizing materials, facilitating discussions, and
monitoring progress, which is critical to creating structured and engaging learning
environments (Christiani et al., 2023). Additionally, educators must continually adapt to
evolving technologies and pedagogical practices to meet students’ needs (Qiang, 2018).

Challenges faced by teachers in online learning, such as technological barriers,
connectivity issues, and difficulties in maintaining engagement, highlight the need for
ongoing professional training and resources (Isrofiah & Kusumadewi, 2022). Creating
supportive online communities and fostering positive interactions are vital for
improving student participation and motivation (Mohammad, 2023).

In conclusion, research demonstrates the multifaceted roles of teachers and the
critical importance of engagement and pedagogical strategies in online education.
Studies also emphasize the value of teacher training, technological integration, and
attention to mental well-being in overcoming the challenges of virtual learning.
Addressing these areas requires continuous adaptation, institutional support, and a
commitment to developing best practices for effective and inclusive education.

METHODOLOGY AND RESEARCH DESIGN

The main material of the study comprises 100 articles from the Web of Science
database devoted to online learning, published 2021-2023. The key factor to choose the
article was to have online learning either in the title or among keywords. The general
characteristics of the corpus is 1061351 tokens, 765706 words. We assume that this size

suggests a substantial amount of data for analysis, which can provide a solid basis for
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exploring trends, patterns, or insights related to online learning. The size also indicates
that the corpus is large enough to support a meaningful and detailed examination,
assuming the articles selected are of high quality and cover diverse aspects of online
learning.

Building on this, methods of corpus linguistics were employed to analyse the data.
A key tool for processing the corpus was Sketch Engine, which was specifically used to
study the thesaurus for the lemma "teacher." Using Sketch Engine, we analysed the
collocational patterns and semantic relationships of the lemma within the corpus.
Articles for the literature overview also serve as material for the study. This includes 31
scientific articles and 2 newspaper articles. We are fully aware of the limitations of this
part of the study. The interpretation and contextual analysis were used to identify
thematic groups of discursive representations of the teacher.

In this study, dictionary entries for feacher were also included in the analysis.
However, regarding the limitations of this part of the research, we focused on the results
obtained from two online dictionaries, Merriam-Webster and Cambridge. The study
demonstrated that incorporating dictionary entries from additional sources would lead to
repetitive results, thus limiting the diversity of insights that could be gained from the
analysis.

To compare the results obtained from different sources in the study, a comparative
analysis was employed. This method allowed us to examine how the lemma “teacher”
was represented across multiple types of materials.

RESULTS AND DISCUSSION

In this section, we will outline the dictionary entries for 'teacher' in classical
dictionaries, develop our own thesaurus for 'teacher' based on the literature overview,
and analyse the thesaurus for 'teacher' as derived from the corpus processed by Sketch
Engine.

Dictionary Definitions Of 'teacher' in Classical Sources. A thesaurus in a
dictionary demonstrates the synonyms and related words for a given lexeme, offering a

variety of alternatives with similar meanings. It helps users explore different ways to
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express a concept, considering various nuances and contexts in which the word might be
used. This feature broadens understanding by providing a wider vocabulary for effective
communication (Korat & Shamir, 2012).

For the word teacher, a thesaurus entry presents an array of synonyms such as
educator, instructor, mentor, and tutor, each carrying subtle distinctions that reflect
different aspects of the teaching role. For example, mentor emphasizes guidance and
personal development, while instructor implies a more structured, technical approach.
Related words like coach and trainer extend the concept to specialized fields,
highlighting the diverse contexts in which teaching occurs (see Fig.1-2).

The thesaurus for feacher can also encompass words like homeschooler,
academician, preacher, drillmaster, and moralizer. Each of these words highlights a
specific facet of the teaching role: homeschooler focuses on education within a home
setting, academician underscores scholarly expertise, preacher ties teaching to moral or
spiritual instruction, drillmaster suggests rigorous, disciplined training, and moralizer
emphasizes the imparting of ethical or moral lessons. These lexemes further

demonstrate the breadth of contexts and approaches associated with teaching.

Synonyms & Similar Words Relevance |
educator professor
schoolteacher tutor coach
pedagogue doctor headmaster
preceptor educationist () pedagog
interne lecturer preacher
mentor schoolmaster intern
trainer academe rector
guide academic headmistress

schoolmistress
prof

preparer
schoolma‘'am
academician
pedant
governess
inculcator

didact

master
schoolmarm
mistress (i)
guru

catechist

don

tutoress
practice teacher

moralizer

instructress
dean

reader

docent

student teacher
drillmaster
homeschooler

regius professor

Figure 1. The Entry for 'Teacher' in Merriam-Webster's Thesaurus

36



The Modern Higher Education Review, No. 9, 2024 ISSN 2518-7635 (Print)

Synonyms
schoolteacher instructor educator
schoolmaster professor preceptor
master don trainer
schoolmistress tutor mentor
schoolmarm maestro coach

Figure 2. The Entry for 'Teacher' in Cambridge's Thesaurus

Additionally, historical and linguistic usage includes examples with feminine
suffixes, such as schoolmaster and schoolmistress or tutor and tutoress. These variations
reflect a time when gender distinctions were explicitly marked in professional titles,
often mirroring societal roles and expectations of the period. While such lexemes are
less common today, they offer insight into the evolution of language and the teaching
profession's historical context.

Developing a Thesaurus for 'teacher' from Literature. A thesaurus of feacher
created on the basis of a literature overview differs fundamentally from a traditional
thesaurus entry focused on synonyms. Instead of merely providing alternative words, it
represents the concept of a teacher in its multifaceted dimensions. As a concept, it
encompasses not only synonyms but also the environments where teachers interact with
students, the individuals they engage with, their psychological states, and the challenges
they face. Such a thesaurus delves into the roles, relationships, and contexts that define
the teaching profession, offering a comprehensive perspective that reflects the
complexity of a teacher’s identity and experiences.

The next step in our research is to analyse the findings from our literature
overview. It is important to acknowledge certain limitations, as our analysis is based
exclusively on the writings cited in this particular article. While this approach might not
encompass every possible perspective, we believe that the literature reviewed reflects
the most important and urgent topics related to the concept of teacher. Despite these

limitations, the analysis provides a comprehensive and well-rounded representation of
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the multifaceted nature of the concept, offering valuable insights into the roles,

challenges, and contexts associated with teaching.

To understand how teacher is presented in the literature overview, we extract

contextual components related to the concept of a teacher and organize them into four

thematic groups based on their roles, challenges, skills, and responsibilities as described

in the texts. The results are presented in the following table (see Table 1).

Table 1.

Thematic groups for teacher in the literature

Groups Lexemes Sources
Roles and Motivators Teachers are described as encouraging and inspiring students to remain
Responsibiliti engaged in online learning (Meyer, 2014).
es of Teachers ["pa cilitators They guide learning by organizing resources, structuring discussions, and
fostering collaboration (Anggriani, 2023).
Assessors Teachers evaluate student progress and provide feedback in virtual settings
(Nicol & Macfarlane-Dick, 2006).
Managers They handle course organization, monitor participation, and ensure structured
learning environments (Badia, et al., 2016).
Support providers | Teachers address students' emotional and social needs, especially in the
absence of physical interaction (Kizilcik, & Tiiriidii, 2022).
Role in Teachers are integral to reshaping education delivery in response to the
institutional pandemic (Adedoyin & Soykan, 2020).
practices
Pioneers of Teachers adopt and integrate emerging technologies, such as smartphone
innovation applications for language learning (Zhovnir, 2023).
Agents of change | Educators help transition from traditional to online classrooms, ensuring
educational continuity in crises (Abuhmaid & Jarrah, 2022; Shrestha, et al.,
2021)
Skills and digital Teachers must be proficient with remote learning technologies to engage
Competencies | competencies students effectively (Tkachenko et al., 2021).
Required
Instructional The ability to integrate synchronous and asynchronous communication tools
design skills effectively (Oztok et al., 2013).
Adaptability Teachers need to adjust to evolving technologies, teaching methods, and
diverse learner needs (Qiang, 2018).
Engagement Employing strategies to retain student interest and participation in virtual
techniques environments (Meyer, 2014; Cheawjindakarn et al., 2012).
Professional Emphasis on the need for training to handle the complexities of online and
development blended learning (Ivaniuk & Ovcharuk, 2021).
Challenges lack of resource Insufficient technical support and limited access to teaching tools during the
Faced by transition to online learning (Kebritchi, et al., 2017).
Teachers Training gaps The need for further professional development to enhance digital teaching
skills (Cheam, 2021; Isrofiah & Kusumadewi, 2022).
Maintaining Difficulties in ensuring active participation and preventing isolation in
engagement students (Salas-Pilco et al., 2022).
Balancing roles Managing multiple responsibilities simultaneously, such as motivating,
assessing, and facilitating learning (Anggriani, 2023).
Impact of student Effective teacher-student interactions positively influence satisfaction and
Teachers on satisfaction engagement (Sun et al., 2022).
Learning Community Teachers foster a sense of community through effective communication
Outcomes building strategies (Hategan et al., 2022).
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Influence on Teacher support contributes to students' mental health and coping mechanisms
well-being during challenging circumstances (Dtugosz & Kryvachuk, 2021).

So, thematic groups for a teacher thesaurus encompass key areas that define a
teacher's role, challenges, and contributions to education. Functional Roles focus on the
various responsibilities a teacher assumes, including being a motivator, facilitator,
assessor, manager, and support provider. These roles highlight how teachers guide,
support, evaluate, and manage the learning environment to ensure student success.
Professional Attributes capture the essential qualities teachers need to thrive in their
work. These include adaptability, technological proficiency, engagement techniques,
and instructional design skills. These attributes enable teachers to create effective
learning experiences and stay current with educational trends and tools. Challenges
identify the obstacles teachers face in their work, such as lack of resources, training
gaps, maintaining engagement, and balancing roles. These challenges require teachers
to find solutions and strategies to overcome limitations and continue to meet their
students' needs. Impact Areas describe the broader effects teachers have on their
students and the community, including student engagement, satisfaction, well-being,
and community building. Teachers play a crucial role in shaping the educational
experience and fostering a positive and inclusive environment for learners. Broader
Contributions recognize the wider influence teachers have on education systems and
institutions. These include institutional adaptation, educational continuity, and
technological integration, highlighting how teachers contribute to the ongoing
development and sustainability of educational practices in a rapidly changing world.

Key Features of the Thesaurus in Sketch Engine. A corpus-based approach
generates lists of words that are statistically similar in usage, identifying synonyms not
only through their lexical meaning but also by examining their contextual usage. This
method allows for a deeper analysis of word similarity, as it takes into account how
words are used in specific contexts, rather than relying solely on their dictionary
definitions. These words frequently appear in comparable contexts or share similar

collocational patterns, providing a more nuanced understanding of how synonyms
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function in actual language use. By utilizing word sketches, which summarize a word’s
grammatical and collocational behaviour, this approach uncovers co-occurrence
patterns, revealing how words appear in similar roles or constructions. For example, in

nn

the context of online education, lexemes like "instructor," "educator," and "facilitator"
often appear in similar contexts, sharing common collocates and grammatical structures.
This suggests that these words function similarly and can be considered synonyms in
this specific domain. The thesaurus also ranks words based on their similarity score,
offering a clear hierarchy of synonyms according to their contextual closeness and
functional relevance. This ranking helps in understanding not only which words are
similar, but also how closely they match the meaning and usage of the query lemma.
The results from the thesaurus extraction for the lemma "teacher" in a corpus of
scientific articles on online learning demonstrate the contextual relationships and
functional similarities of words within this specific corpus, shedding light on the varied
ways the lemma "teacher" is represented and conceptualized in the context of online

education. This analysis highlights the complex nature of synonymy, emphasizing the

importance of context in determining word similarity (see Fig. 3).

teacher as noun 2,243x
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Figure 3. Thesaurus of ‘Teacher” in the corpus
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Lempos  Frequency ’ Lempos Frequency ’ Lempos requency
student 969 ... interaction 1363 .. quality T4
learmer 1772 ... platform 1366 .., miodel 284
parent THE .. learning 5.561 environment 121
participant 1052 ... teaching 1482, university 1,019
support 1074 ., engagement 1816 reseancher 4
course 2,005 ... chiki 681, institution 374
school 1684 ,, syslem 187 . educaior 185
user 691 ., TEsOource 025 .. conbent 51
education 2145 . sludy 4081, activity 733
instructor 455 ., technology 1096 ., expenence 1,060
Lempas Frequency Lempos Lempos
fime 4m skl T dahum
factar 166 .. eyl Lk i - vanable
membear "I, perfomance . mfomation W ..
safisfachion 1,615 self-afficacy 7 .. mifvation 10 ..
famity 0. process B Tespondent T
riesearch 1718 .. practice B, foe o,
ressul 1698 .., behavior W5, participation B ..
pesr u o, qroup 61 . ability L.
method 115 development B L. lecturar 9 ..
characlerishc 455 design ur ., strateqy L

Figure 4. The first 60 entries from the thesaurus teacher in the corpus

The analysis of the thesaurus enables the identification of 8 thematic groups.
Therefore, we will describe each group separately.

1. Roles and Stakeholders in Education (student, learner, parent, participant,
instructor, educator, child, researcher, member, respondent, lecturer). The online
learning environment involves a diverse range of stakeholders, each playing a crucial

role in the educational process. Central to this ecosystem are students and learners, who
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actively engage with course materials and participate in online discussions. As Garrison
and Anderson (2003) note, “The learner's role is to actively construct knowledge
through interaction with the instructor, the content, and other learners.” Parents and
guardians often play a supportive role, providing encouragement and technical
assistance as needed. Instructors and educators are responsible for designing and
delivering high-quality online courses, ensuring effective learning experiences.
Researchers contribute by studying and developing best practices for online teaching
and learning, continually improving the educational landscape. Other key figures
include participants, members, and respondents, who may be involved in surveys or
feedback processes, and lecturers, who provide specialized expertise in specific subject
areas. Each of these roles contributes to the successful functioning of the online learning
environment, creating a collaborative space for knowledge construction and educational
growth.

2. Processes and Activities in Education (feaching, learning, study, research,
activity, practice, development, design, participation). Online education involves a
variety of processes and activities, including feaching, learning, studying, and research.
Teaching in the online environment requires careful planning, effective communication,
and the use of innovative instructional strategies. Moore and Kearsley (2005) emphasize
the importance of instructional design in online learning, stating, "Instructional design is
the process of systematically designing, developing, and delivering instruction".
Learning occurs through a combination of self-directed [study], collaborative activities,
and instructor-led sessions. Studying involves a range of activities, such as reading,
writing, and problem-solving. Research plays a crucial role in advancing the field of
online education, informing best practices and shaping future developments. Other
activities such as practice and development are also integral to the learning process,
contributing to both individual growth and the evolution of educational practices.
Finally, participation in online forums, discussions, and group work enhances the
overall learning experience, promoting collaboration and deeper engagement with the
material. Each of these processes and activities forms the foundation of an effective

online learning environment.
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3. Tools and Resources (support, resource, platform, content, tool, technology,
information). The effective use of tools and resources is essential for successful online
learning. Technology plays a pivotal role in facilitating communication, collaboration,
and access to information. Russell (2001) argues that "the Internet offers a rich and
diverse array of resources that can be used to support learning." Platforms, such as
learning management systems, provide a structured environment for course delivery and
student interaction. Content is the foundation of online learning, and it must be carefully
designed and delivered to engage learners. Support services, such as technical assistance
and tutoring, are crucial for ensuring student success. Tools such as discussion boards,
quizzes, and multimedia materials help enrich the learning experience. Understanding
how these various tools and resources interact within the online environment enables
educators to create effective and engaging online learning experiences that meet the
diverse needs of students.

4. Educational Contexts and Systems (course, school, university, institution,
system, environment). The context in which online learning takes place significantly
influences the learning experience. Courses are the building blocks of online programs,
and their design and delivery can vary widely, reflecting different educational goals and
student needs. Schools and universities have increasingly adopted online learning to
expand their reach and provide flexible learning options to a diverse student body.
Institutions play a critical role in supporting online education by offering necessary
resources, infrastructure, and faculty development opportunities to ensure high-quality
learning experiences. The system of online education is multifaceted, involving various
stakeholders, including students, educators, and administrators, as well as complex
processes that guide the development and delivery of online courses. The environment
in which online learning occurs, including technological infrastructure and cultural
factors, can also impact student success. As Moore and Kearsley (2005) note, “The
design of online courses must consider the specific needs of the target audience and the

learning objectives of the course.” (p.1). By understanding these factors, educators can
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tailor online learning environments to enhance engagement, accessibility, and overall
effectiveness.

5. Outcomes and Metrics (performance, quality, satisfaction, result, factor,
variable). Evaluating the effectiveness of online learning requires the use of appropriate
outcomes and metrics. Performance metrics, such as grades and test scores, are
commonly used to assess student achievement and academic success. Quality metrics,
including student satisfaction and course completion rates, provide valuable insights
into the overall effectiveness of online programs. Satisfaction is a key factor influencing
student motivation and persistence, as it directly impacts students' engagement with the
course and their decision to continue their studies. The results of online learning can
vary depending on factors such as course design, instructional strategies, and student
characteristics, which all contribute to shaping the learning experience. Nicol and
Macfarlane-Dick (2006) emphasize the importance of formative assessment in
promoting student learning. They argue that timely feedback and guidance help students
improve their performance, making the assessment process an essential tool in
enhancing educational outcomes. By focusing on both performance and quality metrics,
educators can better understand the strengths and areas for improvement within online
learning environments, thereby optimizing the learning experience for students.

6. Skills and Characteristics (skill, ability, self-efficacy, characteristic).
Successful online learners possess a diverse set of skills and characteristics that
contribute to their effectiveness in the digital learning environment. Self-efficacy, the
belief in one's ability to succeed, is a crucial factor in student motivation and
persistence. When students believe they can achieve their learning goals, they are more
likely to stay engaged and overcome challenges. The ability to manage time, prioritize
tasks, and work independently is also essential for success in online learning, as it
requires learners to take responsibility for their own progress without the structure of
in-person instruction. In addition to self-management skills, critical thinking,
problem-solving, and communication are vital skills that enable learners to engage

deeply with course content and collaborate effectively with peers and instructors. These
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skills and characteristics collectively help students navigate the complexities of online
learning, fostering both personal and academic growth.

7. Interaction and Engagement (interaction, engagement, motivation, behavior,
group). Interaction and engagement are essential components in shaping effective online
learning experiences. Interaction between learners and instructors, as well as among
learners themselves, creates a sense of community and mutual support, which is vital for
student success. Engaging actively with course materials and participating in various
activities help students deepen their understanding and improve learning outcomes.
Motivation is a key driving force behind student engagement, influencing both their
participation in course activities and their persistence in completing tasks. Students who
are motivated are more likely to stay engaged, contributing to a positive learning
experience. Furthermore, behavior and group dynamics can significantly impact the
overall effectiveness of the learning process, as collaborative environments often foster
richer learning. Garrison and Anderson (2003) highlight the importance of cognitive
presence, social presence, and teaching presence in online learning, emphasizing how
these elements together support a holistic learning experience.

8. Strategies and Models (model, method, strategy). A variety of strategies and
models can be employed to enhance the effectiveness of online learning. Instructional
design frameworks, such as ADDIE (Analysis, Design, Development, Implementation,
Evaluation), provide a systematic approach to planning, creating, and delivering
effective online courses. These frameworks help ensure that each phase of course
development is aligned with the learning objectives and outcomes. Learning theories,
including constructivism and cognitivism, offer valuable insights into how learners
acquire and process knowledge, guiding the design of instructional practices that foster
deeper understanding. Methods such as problem-based learning and case-based learning
encourage active learning, requiring students to engage critically with real-world
problems and scenarios. By applying these models, methods, and strategies, educators

can create dynamic and impactful online learning experiences that address the diverse
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needs of learners and support the development of critical thinking and problem-solving
skills.

The thesaurus highlights words statistically associated with the lemma teacher
within the context of online learning. These words are not necessarily direct synonyms
but are related contextually or semantically due to shared patterns in usage or
collocation. The results provide insight into how the concept of a teacher is represented
in online educational discourse, emphasizing its multifaceted and dynamic nature.

The lexemes like student and learner frequently co-occur with the lemma teacher,
reflecting their role as counterparts in the educational process. Their presence
underscores the student-centered approach prevalent in online learning literature. The
word instructor serves as a synonym for teacher, typically appearing in more formal or
professional settings, such as academic or online courses.

The words like parent and participant indicate the broader ecosystem of online
education. For instance, parent reflects involvement in children's learning, while
participant suggests engagement in training or professional development. The word
user highlights the digital aspect of online education, pointing to interactions with
technology platforms by both teachers and learners.

The lexemes such as course, school, and education emphasize the structural and
institutional framework of learning, whether in virtual or traditional environments. The
word support points to the critical role of teachers in providing both instructional and
emotional guidance, especially vital in online learning where face-to-face interaction is
absent.

The inclusion of these lemmas reveals how teacher is conceptualized in online
learning. Teachers are portrayed not only as educators but also as facilitators, mentors,
and collaborators. Connections to the words like student, parent, and participant
suggest the teacher’s engagement with various stakeholders in education. The presence
of user reflects the technological framework of online education, highlighting teachers'
interaction with digital tools. The words like course, school, and education signify

systemic and institutional perspectives influencing teaching in virtual environments.
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While these results provide valuable insights, they are not without limitations.
General words like support or education reflect thematic connections but lack specific
alignment with the concept of teacher. These findings are based on the online learning
discourse within a particular corpus and may not apply universally to other domains or
contexts.

The thesaurus results for the lemma feacher offer a comprehensive view of the
lemma’s usage and associated concepts in the realm of online learning. They illuminate
the multifaceted role of teachers, their relationships with various stakeholders, and the
digital and institutional contexts of modern education.

CONCLUSION

The thematic groups found in the literature overview and the corpus-based analysis
highlight both overlapping and distinct perspectives on online learning and teaching.
The literature overview primarily focuses on the roles and responsibilities of teachers,
emphasizing the critical responsibilities they hold in managing classrooms, designing
lessons, and assessing student performance. It also stresses the challenges teachers face,
such as adapting to technological advancements and ensuring student engagement,
while considering the significant impact teachers have on learning outcomes. These
aspects emphasize the teacher's central role in the educational process.

In contrast, the corpus presents a broader, more systemic view of education. It
includes a wide array of stakeholders, recognizing not only the teacher but also the
students, institutions, and other parties involved in the learning process. The corpus also
places significant importance on the tools, platforms, and resources that support online
education, as well as the educational contexts and systems in which learning takes
place. This approach acknowledges the influence of environmental factors,
technological infrastructure, and institutional support on the effectiveness of online
learning.

Another key distinction is found in the emphasis on learner-centered skills and
characteristics in the corpus, which highlights self-efficacy, time management, and

critical thinking as essential traits for successful online learners. The literature overview,
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however, is more focused on the competencies required by teachers, such as
pedagogical knowledge and the ability to manage diverse classroom settings. While the
literature overview gives a direct look into teachers' competencies and challenges, the
corpus expands the discussion to include the processes, activities, and engagement
strategies that contribute to successful learning environments.

The corpus also emphasizes the role of interaction and engagement, stressing how
meaningful connections between learners, instructors, and peers foster a sense of
community and enhance learning outcomes. It discusses how engagement with course
materials and collaborative learning are essential for maintaining student motivation and
persistence. This focus on interaction is less pronounced in the literature overview,
which is more concerned with the direct impact of teachers on student outcomes.
Moreover, the corpus introduces the importance of instructional models and strategies,
such as ADDIE and learning theories like constructivism, which are used to guide
course design and improve learning effectiveness.

Overall, while both the literature overview and the corpus share common ground
regarding the importance of teacher effectiveness and student success, the corpus offers
a more comprehensive perspective by addressing a broader range of factors that
influence online learning. It recognizes the interconnected roles of various stakeholders,
the significance of educational systems and environments, and the importance of
engagement and strategic instructional models. These insights suggest that successful
online learning is not solely dependent on the teacher’s role but is influenced by a
complex interplay of factors that shape the educational experience.

Although both the literature and the corpus consist of articles focused on the same
topic, the greater the number of articles, the broader the range of topics explored.

Further perspective can involve analysing the thesaurus of the lemmas student
and/or education within the same corpus to uncover complementary patterns and
relationships. This approach will provide a broader understanding of the interconnected

roles in the academic discourse of online learning.
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TE3AYPYC JIEMU TEACHER B AKAJJEMIYHOMY JUCKYPCI OHJIAUH-HABUAHHSI:
KOPIIYCHE JOCJ/IIIKEHHSA

Jlenucosa Hamania, cmapwuil euxiaoau xageopu aHenilicbKoi Moeu ma KoMyHIKayii,
gaxynemem pomano-eepmarncokoi inonoeii, Kuiscvkuii cmonuunuil yHigepcumem imeHi
bopuca [pinuenka, eyn. bBymwsapno-Kyopsecoxka, 18/2, Kuis, Yxpaina, 04053,
n.denysova@kubg.edu.ua

Hanpo [I@anumna, 3asioysau kagedpu awneniticbkoi Moeu ma KOMyHIKayii, Kanouoam
Qinonoziunux Hayx, ooyeum, Gakyibmem pomano-eepmancokoi  ¢hinonoeii, Kuiscoruil
cmonuunutl yuisepcumem imeni bopuca I pinuenka, syn. bynveapno-Kyopsaecvka, 18/2, Kuis,
VYrpaina, 04053, g.tsapro@kubg.edu.ua

3anposadoicennss OMNAUH-HABUAHHA CYMMEBO 3MIHULO OCBIMHI NPAKMUKU, CAPUYUHUSUIU
wWuUpoxi debamu wooo 1020 egheKkmusHocmi, SUKIUKIE ma nomenyiany. llenmpanvrumu
memamu yux 062080peHsb € poii nedazozie i cmyoenmis, iHHO8ayiluHi cmpamezii niOMmpuUmMKu
3ayikasieHocmi ma iHmezpayis mMexHono2it 0Jisi 3a0080JIeHHsl PISHOMAHIMHUX HABYATbHUX
nompe6. Buxnaoaui, sax xmouosi gicypu 6 ounaiH-ocgimi, 8idiepardme 8aAMCIUBY POTb Y
BUZHAYEHHI YCHIXy yux yugposux cepedosuwy. Lla cmamms Odocnidxcye mezaypyc nemu
"teacher" y nayxosux mexcmax 3 OHIQUH-HAGYAHH MA NOPIBHIOE U020 3 MIYMAYEHHAMU 8
CNOBHUKAX | 02700M Aimepamypu cmammi 015 3a0e3neueHts 6cebiuH020 pO3YyMIHHA MOo2o,
SK Y YbOMY KOHMEKCMI 8UBHAYAEMbCA POTIb BUKIA0AUA.

Ananiz mesaypyca nokaszye, wo cirosa sk "student” i "learner" eioobpascaromo
OpPIEHMOBAHICMb OHNANH-0C8IMU HA YuHI8, MOoOJi Ak "instructor” € oiyitiHiuum CUHOHIMOM.
Cnosa sik "parent”, "participant” ma "user" exazyroms Ha wupoky exocucmemy, 8Kn04UAIOYU
Ppi3HuX yuachukie i yugposi niamgopmu. Jooamrxoso, "course”, "school” ma "education”
nIOKpecnoioms CmpyKmypHi acnekmu Hag4yanus, a "support” akyenmye na poni guxkiadada 8
HaodauHi KepisHuymea. Lle suceimiioe egontoyito poni sukiaoaya sk neoazozd, HAcCmMagHUKa
ma cnigpoOIMHUKA 8 OHJLAUH-0CBIMI.

O2na0  nimepamypu nepesaNdCHO 30CepeddHCcyEmvcs Ha 0008'A3Kax 6UKIA0ayd uooo
KepyB8auHsl K1Acamu, po3poOKU YpoKie i OYiHKU pe3yIbmamis YuHi6, a MaKoiC HA BUKIUKAX,
maxkux K aoanmayis 00 MexHon02it i Niompumka 3aiydyeHocmi yynie. Hamomicmos xopnyc
NPONOHYE Oinbl 6CeOIUHULL N02TA0, NIOKPECAIOYU B3AEMON0B8'I3AHI POl YYACHUKIE,
BAJICIUBICMb  MEXHONO2IYHUX — IHCmMpYMeHmie ma cmpamezii 011  CMUMYIIOBAHHS
sanyyeHocmi. Xoua obuoea nioxoou SU3HAOMb BANCIUBICMb PO BUKIAOAYA, KOPNYC HAOAE
wupuwiull no2nA0 HA OHNAUH-HABYAHHS, 8PAXOBYIOUU eKON02IYHI (haKkmopu, XapaKmepucmuxu
VUHIG | MOOeNi HABYAHHSL.

Topisniorouu yi 08a nioxoou, 00Cai0ANCeHHs NIOKPECTIOE, SIK OHIAUH-0C8IMA hopMYEMbCs He
Juule ponAMU 8UKNAOAUis, ane U OLIbUIOI0 OCBIMHLOI eKOCUCMEMOIO, MeXHOLOIUHUMU
O00CACHEHHAMU MA CMPAMe2isIMU 3aY4YeHHs YUHIB.

Knrwouoei cnoea: nema teacher, ounaiin-naguanus, axademiyHuil OUCKYPC, KOPNYCHA
JIH26icMuUKa, me3aypyc
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