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ABSTRACT

The article is devoted to the problem of integrating digital tool Underline
into the remote classes in the framework of English for specific purposes course
(ESP). Underline is a Google Chrome extension that is regarded as a reading tool.
It enables students to develop their vocabulary while browsing foreign language
content (article, forum etc). The aim of the article is to describe, Underline and
assess its effectiveness in ESP remote class. To achieve this goal, we examined
the options of Underline precisely and singled out its advantages. When studying
the effectiveness of Underline, we conducted a survey based on an anonymous
questionnaire created in Google Forms. The research was carried out among
the students of 4th year of study of the Institute of Physical Education and Sports
during the first semester, the 2023-2024 academic year at LNU Taras Shevchenko
National University. The results of the study revealed that Underline facilitates
students to process English language content on the Internet greatly. Thus, it has
made reading online more enjoyable and attractive. Moreover, it has improved
students” motivation in dealing with reading professionally-oriented texts and
contributed to autonomous learning of new words using Underline mobile
application.

Keywords: digital tool; ESP; reading online; remote teaching; Underline

© Anastasiia Petrushkova, 2023

INTRODUCTION

The COVID-19 pandemic impact on education systems was diverse.
“The Coronavirus divided the worlds higher education map into more
prepared and experienced and unprepared and inexperienced educational
systems in digitally-based distance learning” (Mospan, 2023a, p. 50). Besides,
international students required key attention and care (Bogusz, 2021).
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Ukrainian teachers and learners began experiencing remote classes since
the COVID-19 pandemic. As far as it appeared so suddenly, online education
has become a severe trial during the pandemic period. Mospan et al. (2022)
evidence that “the COVID-19 pandemic caused shock and flurry of criticism
of online learning among national educators. The universities were not ready
for that external stimulus facing technical and financial challenges as well”
(p. 94). Teachers were unprepared for teaching online, so that “working remotely
was a new experience for them without theoretical preparation and technical
provision and support” (Stepanenko, 2022, p.1). However, that it was not
actually “online teaching” that was more likely to “emergency remote teaching”
defining as a temporary shift of instructional delivery to an alternate delivery
mode due to crisis circumstances. It involves the use of fully remote teaching
solutions for instruction or education that would otherwise be delivered face-
to-face or as blended or hybrid courses and that will return to that format once
the crisis or emergency has abated (Hodges et al., 2020).

Nevertheless, the COVID-19 pandemic experience helped teachers to finish
the academic year from the beginning of the war. It was made possible due
tovarious digital tools thatwere used in emergencyremote teaching. Considering
positive sides of digital technologies, there is a rapid growth of learning and
teaching digital tools that leads to the following problems: 1) teachers face
difficulties in finding the appropriate teaching resource; 2) teachers aren’t
familiar with teaching tools to meet students’ needs; 3) teachers are not aware
of how to use this or that technology properly. The mentioned issues relate
to teaching various subject and to teaching English for Specific purposes as well.

BACKGROUND

Recent publications discuss the issues of digitalisation of teaching and
learning, particularly digitalisation of writing in higher education (Mospan,
2023b) that might affect developing receptive skills (Boltiziar & Munkova, 2023;
Maximova, 2020; Simkova & Bondarenko, 2021; Zenotz, 2015) and productive
skills during emergency remote teaching (Dubin, 2021; Kusuma, 2022;
Negrivoda & Trubitsyna, 2023). In addition, emergency transition of higher
education to online format facilitated increasing of various digital tools (e.g.,
Flipgrid, Quizlet, Wordwall, Kahoot, Bamboozle, and Jamboard) in ELT.

Therefore, this study focuses on a Google Chrome extension Underline —
a reading tool that can help develop students’ vocabulary. We decided to focus
our attention particularly on teaching reading for several reasons: 1) online
reading is becoming increasingly common

and, as a consequence, online literacy more and more necessary (Zenotz,
2015); 2) reading comprehension skills of professionally-oriented texts is one
of the most important educational task in terms of English for specific purposes
(ESP) course (Maximova, 2020). Consequently, the research aims at answering
the following questions: 1) Is Underline an effective digital tool for students
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of ESP? 2) Can Underline enhance students’ motivation in reading online? 3)
Can Underline affect students autonomous reading?

METHODOLOGY OF THE RESEARCH

When studying the effectiveness of Underline we conducted a survey
based on an anonymous questionnaire created in Google Forms. The survey
consisted of 9 questions, connected with 1) frequency of using Underline
at ESP classes and as a part of self study; 2) students’ feedback and 3)
methodology feedback, if this extension has enhanced students’ motivation
in reading online and has made it more engaging; whether Underline has
affected students autonomous reading. The questionnaire included closed
questions — multiple choice and yes-no questions. The questions were
investigating how often the students use Underline and students’ feedback.
The respondents’ answers were anonymous.

RESEARCH RESULTS

The research was carried out among the students of 4™ year of study
of the Institute of Physical Education and Sports during the first semester,
the 2023-2024 academic year at LNU Taras Shevchenko National University.
As far as ESP syllabus of LNU Taras Shevchenko University is concerned, we
can mention the following modules:

Module 1 Socialising in Academic and Professional Environments

Module 2 Searching for and Processing Information

Module 3 Presenting Information

Module 4 Application Procedure

And in each of the module learners deal with reading authentic text
depending on its topicand field of study of the students. The texts for the students
of the Institute of Physical Education and Sports are professionally oriented
articles, sports comments, sports blogs, formal and informal letters, and CVs.
Thus, reading is an obligatory component of any ESP course module. Though,
reading online is different from reading offline (Son, 2013). Reading texts
in PDF format line by line is likely to be time-consuming and not engaging
activity for students and for teachers as well. There are a lot of different activities
we can choose from, but the most valuable thing for our research is got to know
how to cope with online texts that are full of unfamiliar vocabulary. One
of the options that teachers and learners can benefit from is the use of a Google
Chrome extension Underline. It enables students to develop their vocabulary
while reading online. Its objective is to translate the unknown words while
students browse the Internet. Underline is a really simple application since
student can use it in just 3 steps:

1. Browse foreign language content (article and forum).

2. Select a word he or she does not understand and click the ‘U’ button.
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3. Underline will display the translation, allow he or she to listen to the word
pronunciation and save it as a flashcard in the mobile application (see Fig.I).

Figure 1. The use of Underline while reading the article online
Source of the article https://kids.britannica.com/students/article/Paralympic-
Games/599807#
It is worth mentioning, that Underline has the following benefits:
— Easy and convenient translation of words directly in the foreign language
content.
— Translation from English to Ukrainian.
— 'The use of contextual translation.
— The ability to listen to the pronunciation.
— Option to save translations as study cards in the mobile application.
— Access to suggested words on the basis of previously saved flashcards.
— Option to drill the mentioned flashcards by viewing flashcards,
answering multiple choice questions, writing vocabulary translation,
typing the word you hear and a mixed mode (Underline Review).
This research was carried out among 43 undergraduate students enrolled
in English for Specific Purposes subject during the first semester, the 2023—
2024 academic year at LNU Taras Shevchenko National University. Regarding
the learners’ level of English, it is worth mentioning, that each of the group
is mixed-ability, meaning some learners have A2 and some B1, but the course
is aiming at achieving B2.

Figure 2. Reading and comprehension online via Underline
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It should be noted that 53.8% of the participants were men, while 46.2% were
women. The majority of the respondents were between twenty and twenty-four
years old. When analysing the frequency of using Underline at ESP classes,
69.2% of students state that they use it often and 61.5% of the respondents use
Underline for work. Such results can be the evidence that Underline is convenient
not only for classroom work but for self work as well.

Most of the respondents believe that Underline help them comprehend
the professionally oriented text. We relate this result with the fact that in our
research there were students of a mixed ability group. Furthermore, 84.6%
of students assume that this extension helps them learn new vocabulary using
underline mobile application.

Figure 3. Students’ feedback on Underline

The students’ feedback in relation to the effects that Underline has
on reading online, 38.5% of respondents believe that this extension is extremely
useful and 38.5% assume it is very useful to their learning of the specific
contents of the subject. There was one question connected with finding
out the methodology of feedback. The research findings show that 76.9%
of respondents think that underline makes reading more engaging, and only
7.7% of students don't find it engaging at all. Hence, this data can imply that
Underline enhances students’ motivation in reading online. We believe that
these results are achieved thanks to simplicity and interactivity of looking up
unfamiliar vocabulary while reading.

CONCLUSION

Describing Underline, we should mention the following advantages:
it is simple; it translates words directly in the foreign language content;
it has translation from English to Ukrainian; it uses contextual translation;
it has an option of pronunciation of words; it saves translations as study
cards in the mobile application; it has access to suggested words on the basis
of previously saved flashcards; it has an option of drilling the flashcards
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in different modes. The results obtained from the questionnaire with 43
respondents prove the fact that Underline is regarded as an effective digital tool
for students of ESP. As it has assisted in making the reading online more enjoyable
and attractive. Therefore, it has improved students’ motivation in dealing with
reading professionally-based texts and contributed to autonomous learning
of new words using Underline mobile application.

Nevertheless, several limitations may be found in this study. First, Underline
is accessible only for Chrome, Opera and Microsoft Edge. Second, as far
as it is an extension, it can be used only while reading on computer but not
on mobile phone. And second limitation is a real problem since a lot of students
join a class on their phones. Despite the suggested limitations, Underline
is recommended to be used in ESP teaching at tertiary level.

The perspective of further research we see in implementing new digital tools
while teaching speaking and writing in the framework of ESP course taking
into account synchronous and asynchronous modes.

REFERENCES

Bogusz, M. (2021). Care over the international students during COVID-19
lockdown. The Modern Higher Education Review, 6, 87-98. https://orcid.
org/0000-0002-8689-7773

Boltiziar, ], & Munkova, D. (2023). Emergency remote teaching of listening
comprehension using YouTube videos with captions. Education and Information
Technologies, Springer Nature. https://doi.org/10.1007/s10639-023-12282-7

Dubin, B. (2021). Implementing Flipgrid for speaking practice during emergency
remoteteaching. T 7 & : & s ) AbEm#AE, 12.31-42. https://www.researchgate.
net/publication/370593577_Implementing_Flipgrid_for_Speaking_
Practice_during Emergency_Remote_Teaching#full TextFileContent

Hodges, C.B., Moore, S., Lockee, B.B., Trust, T., & Bond, M.A. (2020).
The difference between emergency remote teaching and online learning.
EDUCAUSE Review. https://er.educause.edu/articles/2020/3/the-difference-
between-emergency-remote-teaching-and-online-learning

Maximova, O. B. (2020). Developing reading comprehension skills in an ESP
course through critical pedagogy strategies. In V. I. Karasik (Ed.), Topical
Issues of Linguistics and Teaching Methods in Business and Professional
Communication, 97. European Proceedings of Social and Behavioural Sciences
(pp. 51-55). European Publisher. https://doi.org/10.15405/epsbs.2020.12.02.8

Mospan, N. V., & Sysoieva, S. O. (2022). Trends in digital adaptation of schools
during the COVID-19 pandemic. Information Technologies and Learning
Tools, 91(5), 21-35. https://doi.org/10.33407/itlt.v91i5.5063

Mospan,N.(2023a).Trendsinemergencyhighereducationdigitaltransformation
during the COVID-19 pandemic. Journal of University Teaching & Learning
Practice, 20(1), 50-70. https://doi.org/10.53761/1.20.01.04

109



The Modern Higher Education Review Ne 8, 2023

Mospan, N. (2023b). Digitalisation of writing in higher education:
the COVID-19 pandemic impact. Journal of University Teaching & Learning
Practice, 20(2), 1-24. https://doi.org/10.53761/1.20.02.08

Nehrivoda O., & Trubitsyna O. (2023). Po3BuTok TOBOpiHHS Ta MMChMa IIifT Yac
AVCTAHLITHOTO HaBYaHHA: HpobieMu Ta mepcrekTuBu [Development
speaking and writing during distance learning: problems and prospects]
Innosauiiina nedazoeixa, 57(2), 68-71. https://doi.org/10.32782/2663-
6085/2023/57.2.12

Kusuma, P. (2022). EFL preservice teachers’ technology integration in managing
and teaching speaking skills during emergency remote teaching. PROFILE
Issues in Teachers Professional Development, 24(2), 149-165. https://doi.
org/10.15446/profile.v24n2.97497

Paralympic Games Britannica Kids. https://kids.britannica.com/students/
article/Paralympic-Games/599807#

Simkova, I., & Bondarenko. O. (2021). The impact of emergency remote teaching
on the development of listening skills during English classes in secondary
schools of Ukraine. International Journal of Current Science Research and
Review, 4(9), 1146-1152. https://doi.org/10.47191/ijcsrr/V4-i9-00

Stepanechko, O. (2022). Remote English teaching in Ukraine: Challenges
and achievements. Débats Scientifiques Et Orientations Prospectives Du
Développement Scientifique. https://doi.org/10.36074/logos-08.07.2022.077

Son, J.B. (2013). Reading online and offline: language teachers’ perspectives.
International Journal of Computer-Assisted Language Learning and
Teaching, 3(4), 25-32. https://www.researchgate.net/profile/Jeong-Bae-
Son/publication/314443349_Reading Online_and_Offline_Language_
Teachers’_Perspectives/links/5f34873aa6fdcccc43c59f53/Reading-Online-
and-Offline-Language-Teachers-Perspectives.pdf

Underline Review. https://chromewebstore.google.com/detail/underline/ogdf
pitkomoeoodbemmkloabcjkmmbol

Zenotz, V. (2015). Awareness development for online reading. In C. Finkbeiner,
& A. Svalberg (Eds.). Awareness Matters. London. https://doi.
org/10.4324/9781315764948

THTETPAIIISI TEXHOJIOTTVI UNDERLINE
Y JUCTAHIIMHOMY HABYAHHI
ITPOPECINTHOI AHIJIIMICHKOI (ESP)

Amnacracis IletpyukoBa, aciiipaHTKa, BUK/Iafiad aHIVIIICbKOI MOBY 3a Ipode-
CIIHMM CIIpsIMyBaHH:AM, JIyraHcbKmii HallioHaIbHMIA yHiBepcuTeT iMeHi Tapa-
ca Illeuenka, YkpaiHa. shchablevanastya@gmail.com

Cmamms npucesuena npobnemi iHmezpauii yugposozo iHcmpymeHmy
Underline ni0 uac ounatin 3aHAMMS 6 paMKAx Kypcy aHemiticokoi moeu
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3a npogecitinum cnpamysanuam. Iliokpecnenns Underline — ye posuiupenns
Google Chrome, sixe 86axaemocs incmpymenmom yumarns. Le 0o3eonse cmy-
OeHmam NoKpausysamu ceiil C106HUK0B8UL 3anac nio yac nepeznsoy iHUOMOB-
Ho20 kKoHmenmy (cmammi, popym moujo). Memor cmammi € onuc Underline
ma oyinKa 1oeo egpeKmMuUBHOCMI Nio ac OHAALIH 3AHAMMSA 3 AHeNITICbKOT MOBU
3a npogecitinum cnpamysanuam. [Ins 0ocseHeHHs yiel memu mu 0emanvHo po3-
enanynu moxcnuseocmi Underline i eudinunu tioeo nepesaeu. Busuarouu egex-
musnicme Underline, Mmu npoeenu onumyeanHs Ha 0CHO6i AHOHIMHOT aHKemu,
cmeopenoi 8 Google Forms. JJocnioncenHs nposoounocy ceped cmyoenmie 4 kypcy
Incmumymy ¢isuunoeo suxosamns i cnopmy npomszom I cemecmpy 2023—24
HaB84anvbHo20 poky 6 Jlyzarcokomy HauionanvHomy yHieepcumemi imeri Tapaca
Illesuenxa. Pesynomamu docnioxcenns nokasanu, wo Underline 3nauno nonee-
uye cmydeHmam PO3yMiHHA aHe/lOMOBHO020 KoHmeHmy 6 Inmepremi. Taxum
uunom, Underline 3po6uno uumanns ounaiin 6invus npUeMHUM i Npueabnusum.
Kpim mozo, ye posuiupens 30invuuno Momusauito cmyoeHmie 00 YUmaHHs
npogecitino-opieHMoBaAHUX MeKCMi6 ma CHPUAI0 CAMOCMIUHOMY B8UBUEHHIO
HOBUX C71i6 3a 00NOM02010 MobinvHoz0 dodamxky Underline.

Kmro4oBi crmoBa: yugposuti incmpymenm; aweniiicoka mMoea 3a npogeciti-
HUM CHPAMYBAHHAM; OHNIAUH-YUMAHHA; OHNAUH-HA64anHs; Underline.
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