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ABSTRACT

In the Polish ranking of occupational prestige, the teaching profession enjoys
a high level of recognition. The high prestige of the teaching profession in society
has been maintained consistently for almost 50 years. It seems that this should
be followed by the attractiveness of the profession and the influx of new candidates
for pedagogical studies, as well as the high level of availability of teachers
in schools. However, it turns out that in Poland and many other European
countries, the symptoms of the crisis in the teaching profession are intensifying.
More and more teachers resign from their jobs, change their profession and retire.
There is a shortage of people willing to train as teachers. There may be many
reasons. Teachers’ working conditions (including position, working time and
remuneration, form of employment, age of retirement, number of units) are
potentially one of the elements describing and determining the perpetuation
of disturbing symptoms in individual countries and throughout Europe.

The article presents analyses of research results from national and international
reports, which confirm the phenomenon of the crisis of the teaching profession.
Professional challenges in teachers’ everyday work that affect their mental
condition and social and professional well-being were characterized. Detailed
analyses of working conditions refer to selected factors — teachers’ remuneration
and working time.
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INTRODUCTION

Every profession, including the teaching profession, requires appropriate
knowledge, skills and features from the employee psychophysical conditions
that determine the performance of professional tasks that are repeated
systematically and are a source of income for the employee and his family.
Performing a specific profession is associated with sets of socially useful
activities, separated as a result of the division of labour and also constitutes
the basis of the employees prestige and social position (Nowacki, 2004,
p. 287). According to the Public Opinion Research Center (CBOS), in 2019
in the Polish ranking of social prestige of professions, the teaching profession
was in 7-th place (out of 31 professions), after such professions as: firefighter,
nurse, skilled worker, miner, university professor, and doctor (CBOS research
announcement, 2019).

However, other national and international studies prove that increasingly
high assessment of the prestige of the teaching profession does not translate into
their professional and social well-beingand, consequently, into the attractiveness
of the teaching profession. External conditions contribute to this — systemic,
socio-demographic, but also internal — related to the challenges generated
by the local professional environment. Working conditions, shaped by factors
such as working time or remuneration, are not always and not everywhere
conducive to the effective performance of teaching tasks or the feeling
of professional satisfaction, including financial satisfaction. There are significant
differences in this respect, given the diversity of education systems in the EU
and OECD countries. The demographic crisis, the period of the COVID-19
pandemic, war conflicts, but also the rapid pace of technological changes and
the development of digital media in many cases worsen this situation. The crisis
of the teaching profession is becoming more and more visible.

Symptoms of the crisis in the teaching profession. A recent Eurydice
report reads that for several years, the teaching profession has been struggling
with a crisis — it attracts fewer and fewer young people and loses many of those
who study this specialization. Many European education systems currently
suffer from a shortage of teachers. Moreover, the profession is constantly
changing, and teachers have more and more responsibilities and have to meet
increasingly higher requirements and expectations (European Commission,
2021, p.11). The authors of the report point to increasingly disturbing
phenomena:imbalance in the availability of teachers of particular subjects
and their availability in different regions of a given country, ageing teacher
population, low recruitment rates to teacher training courses and numerous
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resignations from the profession (European Commission, 2021, p.30). These
phenomena vary in scope and intensity in European countries. The availability
of teachers as employees of educational institutions is described in two
categories: shortage and surplus. Teacher shortages prevail in most education
systems in Europe (27 systems), eight systems had both a deficiency and
an excess (Spain, Italy, Greece, Lithuania, Portugal, Liechtenstein, Montenegro
and Serbia), in three — there is no shortage, but there is an excess (Cyprus,
the United Kingdom and Turkey) (European Commission, 2021, p.31-32).

The Polish education system employed 512,000 teachers in the 2022/23
academic year, compared to the previous year 2021/22, there was a decrease
of 0.7% (GUS, 2023). Just before the start of a new academic year in August,
over 24,000 were registered in schools and kindergartens. There was a shortage
of teachers in all subjects, but above all: school psychologists, special educators,
preschool teachers, English, Polish, mathematics, and teachers of vocational
subjects (Knowledge Dealers, 2023).

The shortage combined with an excess of teachers means that, for example,
in some regions of the country there is a shortage of teachers for specific
subjects, while in others — their number exceeds the number of available
teachers. What is unique in this context is that in a few countries there is only
an oversupply of teachers. The Eurydice report explains this phenomenon
by “the lack of adequate planning for teacher training or a lower level of student
recruitment due to cuts in public sector spending” (European Commission,
2021, p.31).

In the light of the above analyses, there is no doubt that the most serious
symptom of the crisis of the teaching profession is the shortage of teachers
in schools and educational institutions. The basic reasons for this state of affairs
can be traced to several interdependent conditions. These include socio-
demographic factors, educational factors and factors related to the pragmatics
of the teaching profession. In terms of socio-demographic factors, the most
important problem is the ageing of European societies and the gradual
decline of the population in individual countries, including the population
of teachers. The rate of natural growth is slowing down, the chance of replacing
generations is systematically and consistently decreasing, there are no more
young people, and the percentage of older people in Western societies
is increasing. According to the recent report, in most OECD countries in 2019
the percentage of primary and secondary school teachers aged 50-59 is higher
than the percentage of teachers aged 25-34. On average, in the OECD area,
only about 10% of primary and secondary school teachers are under 30
years of age (OECD, 2019). At the EU level, At EU level, almost 40% of lower
secondary teachers are 50 years of age or older, and less than 20% are less than
35 years of age. In some countries (Estonia, Greece, Italy, Latvia and Lithuania)
more than half of lower secondary teachers will retire in the next 15 years.
In Bulgaria, Germany, Hungary, Austria and Portugal, the share of this age
group ranges from 40% to 50%. Among Polish teachers, on average every
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third teacher is over 50 years old (European Commission, 2021, p.31).

The above data indicate a risk of increasing teacher shortage rates. Other
symptoms of disturbing changes are the limited recruitment of candidates
for teacher education studies and the exodus of teachers from the profession.
There is still no shortage of candidates for teacher education studies in Poland,
but a shortage of people willing to study and/or withdrawal from studies are
already observed in many European Community countries, e.g., Germany,
the Netherlands, Portugal, Lithuania, Latvia, and Luxembourg (European
Commission, 2021, p.34). It is worth noting that in the countries mentioned
above, the shortage of students is combined with the factor of an ageing teacher
population, which further worsens the situation. These problems were already
signalled in 2020 by the European Council, pointing to “difficulties in attracting
and retaining students with high potential in teacher education’, particularly in
school education, and ageing of teaching staff both in school and in childhood
education (Council Conclusions, 2020).

A serious and increasingly common indicator of the crisis of the teaching
profession is the phenomenon of teachers leaving the profession. This is,
of course, related to the decline in the attractiveness and value of the profession,
which in turn results from difficulties and shortcomings in the working
conditions offered. Of the thirty-five education systems surveyed in Europe, only
two countries report difficulties in attracting graduates and retaining practising
teachers: Bulgaria and Liechtenstein. However, problems are compounding
in eight systems as teacher attrition is accompanied by a shortage of teacher
education, and four countries simultaneously face the third challenge of teacher
ageing — Estonia, Hungary, Sweden, and Iceland (European Commission,
2021, p.31).

Poland’s situation is likely to be better in this respect. Although we are dealing
with a shortage of teachers and an ageing population, the analysed statistics do
not report the problem of teachers leaving the profession. However, the results
of national studies as well as media reports and the analyses presented by trade
unions differ slightly from European data. In Poland, over the last eight years,
cases of resignation from school work have been more and more frequent.
First, for systemic reasons: degradation of the profession, excessive control
by educational decision-makers, widespread bureaucratization of education,
lack of decent remuneration, limiting teacher’s autonomy, imposing curriculum
content, constant increase in requirements, politicization of education and
striving for centralization. Teachers also point to other aspects that are, to some
extent, the result of actions taken by the authorities or the lack of necessary
decisions — bad atmosphere in schools, mutual distrust, suspicion, demanding
attitudes of parents, lack of a sense of agency and fatigue. Second, the remote
work during the pandemic. Teachers coped with this well, even though the help
from the educational authorities was slow and usually chaotic (Jankowska,
2021). Teachers who leave schools change their profession and take up work
in tourism, uniformed services, media, publishing industry, trade and service
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companies, state and local government administration (Mospan, 2016). They
also start their own business and become entrepreneurs.

The European Council Conclusions state that challenges put even more
pressure on beginning teachers and trainers (just after qualifying) because
from their first years of teaching or training they have the same responsibilities
as their more experienced colleagues. In addition, they often have to work
in difficult conditions, e.g. in educational institutions with a higher proportion
of students from disadvantaged socio-economic backgrounds or migrant
backgrounds (Council Conclusions, 2020). Beginning teachers usually find
themselves in a more difficult professional situation than more experienced
ones. The socio-cultural environment of the institution as a place of work
plays a significant role in the perception of the profession and the performance
of everyday work. Teachers working in the state education system are probably
struggling primarily with difficulties. Some of them cannot cope with
the pressure and excess expectations, but also problems resulting from student
behaviour. This also applies to Polish teachers.

On the other hand, it is worth noting that there are fewer and fewer young
teachers in Polish schools. According to data from the Central Statistical Office,
in the 2019/2020 school year, 513.8 thousand (3.9% of trainees) held teaching
positions, and two years later, in the 2021/2022 school year, only 2.8% out
of 515.7 thousand had full-time positions. Representatives of the largest trade
union (ZNP) claim that “the number of teachers who retire or change their
profession is many times higher than the number of those who start working”
(Pezda, 2023). The disproportions in the number of young and old have been
visible for years. The consequence is that some teachers leave the system due
to overload, lack of recognition and appreciation, disregard for the profession
and the importance of education on the part of the government administration
and those responsible for it. Teachers are often passionate people, but
the level of mental burden and responsibility combined with low social status
is demotivating (Pezda, 2023).

The crisis of the profession is manifested in the employee attitudes
of teachers starting their professional careers in educational institutions.
In the study conducted in 2021 in Poland, Great Britain and Turkey as part
of the international Erasmus+ Teacher Drop Out project, is shown that nearly
half of the 828 surveyed young Polish teachers (49.15%) stated that they
wanted to leave the profession. They explained that the low earnings were not
enough for them to live with dignity, and that they had too much bureaucratic
work, which distracted them from what was most important — teaching. And
that, contrary to popular belief, they do not only work 18 hours. In addition
to lessons, they are on duty during breaks, they take substitutes, they have
to check homework, grade tests and respond to messages from parents.
The respondents emphasized that their parents were the most important reason
for thinking about leaving the profession after poor earnings (Kim & Fabisiak,
2023).
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Working conditions, especially remuneration and workload, discourage
young teachers, who relatively quickly become disillusioned with their
profession and flee to other places. It's similar in Great Britain. A study by the UK
Department of Education shows that 40,000 will leave state schools in 2021-
2022 before retiring. This represented almost 9% of the teaching workforce,
the highest since data began to be published in 2011, and another 4,000 retired.
The study found that the number of unfilled teaching positions had also reached
record levels, with more than 2,300 empty positions compared to 530 a decade
earlier. Another 3,300 positions were filled with substitute teachers, 1,000 more
than a year earlier. Trade unions blamed the exodus on poor working conditions
and long-term wage erosion (Adams, 2023).

Between mission and everyday life — teachers’ working conditions.
The general working conditions of teachers are influenced by factors determined
at the state level, including teaching hours, minimum wages, rules for calculating
remuneration for overtime hours, retirement age, method of obtaining
subsequent levels of professional promotion and many others (Madalinska-
Michalak, 2021, p. 96-97). As shown above, all factors have their significance
for the practice of the profession. At the same time, each of them is perceived
slightly differently by teachers due to age, seniority, level of education, subject
of teaching, environment and place of work, and status of the institution.
Each of these elements has a slightly different structure and scope depending
on the given educational system. One thing they have in common is the impact
they have on teachers’ work attitudes, the social prestige of the profession
and the socio-professional well-being of teachers. Here, research results and
analyses regarding two selected factors — teachers’ remuneration and working
time — will be discussed.

A national survey showed that teachers were generally satisfied with their
working conditions (92%). A similar assessment also concerned the conditions
for ‘own work’ at school — 90% of teachers indicated that they were definitely
good or rather good, only 1% of respondents believed they were definitely
bad (Federowicz et al., 2013, p. 57). For over 2/3 of teachers, their work
involved longer leave than in other professions. A large proportion (60%)
also indicated stable employment and the ability to influence others (58%).
However, working as a teacher is least likely to mean satisfactory earnings and
prestige for respondents (16%) (Federowicz et al., 2013, p.38). The declarations
of teachers participating in the 2021 study conducted by a team of researchers
from the Orange Foundation also indicate that the majority of them (78%) feels
satisfied with the work performed. The same percentage of teachers experience
positive emotions at work. Every fourth teacher surveyed declares that today
they would choose a different profession (Buchner et al., 2021, p. 16).

Moreover, remuneration is one of the factors that largely contribute
to the level of job satisfaction and have a significant impact on the condition
of the profession. In OECD countries, salaries for teachers at a given level
of qualification increase over the course of their careers, although the pace

14



Matgorzata Kaminska ISSN 2617-5266 (Online)

of change varies between countries. In the group of upper secondary teachers
with the most common teacher qualifications at this level, the average statutory
salary is 29% higher than the average starting salary after 10 years of work
and 36% more after 15 years of work. Average earnings at the top of the scale
(achieved on average after almost 25 years) are 65% higher than average starting
salaries. It is also important to note that teachers’” earnings still range from 78%
to 93% of their tertiary-educated peers. In contrast, school principals earn
at least 25% more than their peers with a university degree and, on average,
more than 51% more than teachers across Europe (European Commission,
2022, p. 373-377).

The salaries of Polish teachers are among the lowest in the educational
systems of OECD and EU countries. Currently, the statutory minimum rates
of basic remuneration for a teacher with higher education (master’s degree)
and pedagogical preparation (without allowances, overtime, co-financing
from the commune) are: for a beginner teacher — 3,690 PLN; for an appointed
teacher — 3,890 PLN; for a certified teacher — 4,550 PLN (Regulation, 2023).
The Eurydice report shows that the statutory salary of a beginning secondary
school teacher with minimal qualifications and little experience in the Polish
education system is on average about 20,000 PLN per year. The maximum
statutory salary for a teacher with the highest qualifications and extensive
experience is 32,000 PLN. The average salary of upper secondary teachers
compared to the statutory minimum and maximum salary in 2022 was higher
and amounted to almost 40,000 PLN per year (Fig. 1). These include allowances
increasing remuneration, e.g. for overtime hours, difficult or onerous working
conditions, motivational allowances, as well as occasional financial rewards.
Teachers from Luxembourg, Switzerland and Germany are at the top
of the salary list (European Commission, 2022, p. 373-377).

Figure 1. Average salary of teachers (2022)
Source: European Commission, 2022
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In the TALIS 2018 survey, teachers had the opportunity to determine
their satisfaction with their salaries. Analysis of the results shows that overall,
atthe EUlevel, only 37.8% of teachers consider their pay to be satisfactory or very
satisfactory, with the figure being below 30% in many countries. In addition,
the majority of Polish teachers do not have a high level of satisfaction with
their earnings. The Eurydice report points out that average annual salaries
cannot be directly compared without taking into account gross domestic
product (GDP) per capita, which is considered an indicator for understanding
the national economic context in which teachers earn (European Commission,
2021, p. 45). Therefore, the percentage differences between the average annual
actual gross salary of teachers and the GDP per capita and the GDP indicator
in the countries covered by the TALIS 2018 study were examined.

The differences turned out to be significant. For example, in the Netherlands,
the average salary of teachers is almost 25% higher than GDP per capita, and
in the Czech Republic it is almost 25% lower. Even lower wage rates than
in the Czech Republic were recorded in Hungary, Slovakia, Lithuania, Latvia
and Iceland. It should be noted that, in all Eastern European countries (except
for Slovenia and Romania) salaries are lower than GDP per capita. Teacher
satisfaction is lowest in countries where teachers earn less than GDP per capita,
or in countries where the 2009 economic crisis had a long-term negative
impact on teachers’ salary. The exceptions here are Romania, Italy, France,
Slovenia and Portugal, where, despite the higher level of earnings than the GDP
indicator, fewer teachers are satisfied with their salaries. However, in Norway
the opposite trend was observed. The average actual salary of teachers is lower
than GDP per capita, while the percentage of teachers who are satisfied with
their salary is higher than at EU level (European Commission, 2021, p. 46-48).

Salary is an extremely important factor in a teacher’s working conditions.
The above analysis shows that in many European countries this work is not
satisfactorily remunerated. This certainly generates a number of problems
mentioned earlier: staff shortage, resignation from the profession, reluctance
to study teaching faculties, further reduction of prestige and sense of professional
well-being. It is therefore necessary to start thinking prospectively and plan
the necessary actions in this area in order to limit the noticeable manifestations
of the crisis in the teaching profession.

Teachers’ working time. Referring to the expectations and requirements
for teachers, the 2020 European Council Conclusions stated the need to find
a balance between different aspects of work, often coping with numerous
administrative tasks, participating in institutional management, providing
support and guidance to learners, planning peer collaboration and professional
development, while continuously developing and maintaining the quality
of teaching and learner learning outcomes (Council Conclusions, 2020).

Labour law in Poland defines working time as the time during which
the employee remains at the employer’s disposal in the workplace or in another
place designated for work. Working time is not only the time of physical,
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effective performance of work, but also the time of non-work if the employee
remains at the employer’s disposal in the workplace or in another place
designated for work. In the case of teachers, special provisions apply —
the Teacher’s Card. According to the Act, within the working time and agreed
remuneration, a teacher is obliged to carry out teaching, educational and care
activities conducted directly with students or pupils or for their benefit, as well
as other activities and activities resulting from the statutory tasks of the school,
including care and educational activities. Taking into account students’
needs and interests; classes and activities related to preparation for classes,
self-education and professional development. It is also the teacher’s duty
to participate in school examinations and, in the case of teachers of vocational
subjects, conducting classes on professional qualification courses. This does not
apply only to conducting after-school classes and classes with psychological
and pedagogical assistance.

In the EU Member States, primary school teachers declare performing
the following tasks in their weekly working time: teaching (46.8% of the total
time), planning and preparing classes (14.5%), assessing /correcting work
(10.2%), teamwork (5.8%), administrative work (4.7%), consultations
for students (3.9%), communication with parents and guardians (2.9%),
professional development (2.9%), extracurricular activities (2.6%), school
management (2.4%), other activities (3.3%) (European Commission, 2021,
p. 39). The results of previous Polish research were carried out according
to a slightly different methodology. The most important activities in teachers’
weekly time budget — apart from conducting daily teaching activities directly
with students — are the following activities: preparing teaching activities —
96.8%, conducting other activities with students (extracurricular activities) —
79.1%, preparing other activities — 66.6%, checking works — 64.5%. When
comparing detailed activities, on average 2.7% of weekly working time was spent
on administrative work, on communication with parents — 4.1%, on work
in teaching teams — 2.5%, on professional development — 0.8% (Fedorowicz,
2013, p. 72-73). Leaving aside methodological limitations, it can be concluded
that the main tasks performed by teachers during their weekly working time
are limited to activities such as: preparing and conducting teaching classes
and assessing/checking students’ work. Differences in both studies are visible
in relation to some components of teachers’ working time, e.g. conducting
extracurricular activities.

Moreover, it should be noted that in Polish, teachers work at home, not
on school premises. This is an important aspect of teachers’ working conditions,
especially in the context of time spent on planning and preparing classes and
checking or assessing students’ work. The reason for this situation was insufficient
equipment in schools (mainly a computer with Internet access, or a printer) and
the lack of a quiet place allowing for individual, focused work. Currently, it may
be slightly better in this respect, because the research was conducted 10 years ago
and newer research is still missing. The authors of the report then concluded that
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providing teachers with such conditions can only facilitate their work and shorten
the time needed to perform certain activities. However, it does not seem that this
will cause teachers to stop or significantly reduce their ‘own work’ at home. There
was a relatively strong view among teachers that it was difficult to perform further
professional duties after teaching. On the one hand, teachers need a moment
of rest, but on the other hand, they are limited by family responsibilities to stay
at school for subsequent hours (Federowicz et al., 2013, p.59).

It should be noted that, in European education systems, there are three
possible elements for describing the model of working time in teachers’ weekly
workload: total working time, teaching time and availability time at school.
In many systems, the dominant model includes categories of teaching time and
total working time. This is the case in 16 countries, including Poland. In the next
four systems, this is teaching time as well as availability time at school (Bulgaria,
Cyprus, Malta and Finland). In Greece, Spain, Luxembourg, Hungary, Portugal,
the United Kingdom, Scotland, Iceland, Montenegro and Norway, teachers’
workload includes all three elements (European Commission, 2021, p. 40).

The total working time of teachers in European education systems ranges
from a minimum of 30 hours per week in Greece and Albania to a maximum
of 42 hours per week in Switzerland and Liechtenstein. However, in most
countries, teachers’ total working time is 40 hours per week. In Poland, work time
of a full-time teacher cannot exceed 40 hours per week. Interestingly, teachers
usually declare in surveys that they work longer than required by regulations,
most often from 2 to 5 hours a week (European Commission, 2021, p. 42).

Teaching load is the weekly mandatory number of hours of teaching,
educational and care activities conducted directly with students or pupils
or on their behalf by full-time teachers. The number of full-time hours
in the Polish system is, depending on the position, from 18 (teachers
of kindergartens, primary schools, special schools, general secondary schools,
general education subjects and theoretical vocational subjects in schools
providing vocational education, including special schools and training crafts
in district educational centres, shelters for minors and correctional facilities,
theoretical vocational subjects in vocational qualification courses, artistic
and general subjects in art schools; teachers of youth palaces, youth cultural
centres, centres of out-of-school work, out-of-school specialist institutions,
interschool sports centres) to 30 (educators of boarding schools, dormitories,
Jordan gardens, station common rooms, permanent school youth hostels)
(Federowicz et al., 2013, p.67). On the other hand, other studies have shown
that the vast majority of teachers (86%) feel that their professional workload
is higher than in other professions (Pyzalski, 2010), and over 20% experience
full symptoms of burnout syndrome (Tucholska, 2003). Perhaps teachers
primarily took into account the load of the so-called own work, which was
mentioned earlier. Most of the challenges teachers face result not so much
from the specific nature of their work, but from systemic solutions and
the realities of Polish schools. 70% of teachers evidence, that the dominant issue
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is bureaucracy (Buchner et al., 2021, p. 7). This has an impact on working time
and the effective performance of teaching duties, which is probably also related
to the assessment of the attractiveness of the profession and the professional
well-being of teachers themselves.

The Eurydice report shows that, in general, in European education systems,
teaching time ranges from a minimum of 12 hours per week in Turkey
to a maximum of 26 hours per week in Hungary. In some countries, the number
of hours allocated to teaching varies depending on the subject. This is the case
in Belgium (German-speaking and Flemish Communities), Bulgaria, France,
Croatia, Hungary, Austria, Slovenia, Finland, North Macedonia and Turkey
(European Commission, 2021, p. 42). This relationship also applies to the Polish
education system. The teaching salary often also depends on the length
of service and the level of the school: The longer the teaching experience,
the lower the salary (Germany, Cyprus, Greece, Portugal). The higher the level
of teaching, the fewer working hours are for teachers (Portugal, Slovakia, and
Italy) (Gorowska-Fells et al., 2019, p. 3).

The last element in a teacher’s working time is the time of availability
at school. For example, in Norway, where teachers’ earnings are relatively
the highest and the level of satisfaction with remuneration is high, the total
working time of a teacher is 38 hours, including 31 hours of availability and
18 hours of teaching time. For comparison, in Iceland, where teachers’ salaries
are among the lowest and the level of satisfaction is also low, the total working
time of a teacher is 40 hours, including 23 hours of availability and 17 hours
of teaching time (European Commission, 2021, p. 41).

CONCLUSIONS

Theresultsofnationalandinternational researchnotonlyencouragereflection
on the teacher’s work, but also allow us to identify professional challenges that
require systemic solutions at the community and local level. In the current
reality of the education system, the criteria are created for assessing the quality
of a teacher’s work (promotion, remuneration and requirements regarding
professional qualifications) (Meczkowska-Christiansen, 2015, p. 21). There
is no doubt that, the teaching profession needs a point of reference when we
try to look for ways out of the impasse and create opportunities to avert a crisis
situation. The quality of a teaching should be assessed, but at the same time
it should be accompanied by systemic support in terms of working conditions.

Moreover, teachers attitude to the profession and working conditions
requires rethinking as well. In Polish schools, the past is the dimension of time
that leaves a lasting mark on teachers’ present, because they are entangled
in traditional systems: educational institutions, law of education, control
of ‘teaching efficiency’ (Groenwald, 2021, p. 64). This entanglement of teachers
results in attachment to the traditional socio-professional role, avoidance of a
proactive attitude, lack of interest in change and adherence to the principle
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of maintaining the status quo in professional work. It is worth starting
to perceive their profession not through the prism of missionary nature and
sacrifice, but through the prism of pedagogical professionalism. Today, those
who have noticed the changing role of the school and adapted their work style
to the new role of a teacher, are more respected by society. A teacher who builds
relationships with students and parents by ensuring respect for the individual,
dialogue, mutual understanding, and tries to be a guide who constructs
knowledge together with the student has greater prestige. For such a teacher,
the profession is an element of the identity that requires constant professional
development (Smak & Walczak, 2015, p. 62). We will not encourage new
candidates to join the teaching profession, and we will not retain those who
are the most valuable teachers if we do not ensure proper working conditions
for teachers, which affect the attractiveness of the profession. But this will not
happen if teachers themselves do not take care of their own attitudes towards
education and build the prestige of the profession.
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YMOBI ITIPAIII BUNTE/IIB
3A YACIB IIPO®ECITHOI KPVI3U Y ITOJ/IBIII

Manroxara KamiHcpka, fokTop dinocodii, mpod., gexan megkomemxy i ¢i-
3MYHOTO BMXOBAaHHA, YHiBepcUTeTCbKMII KoneqK imeni IlaBma Bnopkosiua
y IInoupky, gosiam0@poczta.onet.pl

Y nonvcokomy peiimuney npodeciiinoi npecmuxcHocmi npogecis suumens
MAE€ BUCOKUTL piseHb BU3HAHHA, Je matixce 50 pokie crabinbHo NIOMPUMyEMbCs
BUCOKULI npecmudic npogecii 6uumens y cycninocmei. 30aemuvcs, cnidom 3a Uum
mae 6ymu npusabnusicmv npogecii ma npuniue Ho8UX KaHOUOAmie Ha neoa-
202i4Hy 0c8imy, a maxox 8UCOKUL piseHb HAABHOCMI 8uumenie y wikonax. I1po-
me eusenAemocA, wio 6 Ilonvuyi ma 6azamvox iHUUX €8PONeECLKUX KPpaTHAX
03HAKU KPU3lU 64UmMenvcvkoi npogecii nocuntoromocs. Bee binvuie suumenie
36IMLHAIOMBCA 3 PobOMU, 3MIHIOIWMb Npodecito Mma BUXO0AMb HA NeEHCIl.
He sucmauae cmydenmis, aKi 6axcaomov Hasuamucs Ha 64umenie. Tomy mosxce
6ymu b6azamo npu4uH. Ymosu pobomu euumenié (6K104HO 3 n0cadorw, pobo-
YUM YACOM Ma 8UHAZ0POOOI0, POPMOIO 3ATIHAMOCI, BIKOM 6UX00Y HA NEHCi)
€ 207108 HUMU YUHHUKAMU MPUBOICHUX MEHOeH Il AK 8 OKpeMux Kpainax, mak
i no eciti €eponi. Y cmammi npedcmasneHo anasni3 pe3ynomarmis 00cnioxneHv
HAUIOHATIVHUX MA MINHAPOOHUX 38iMi8, K ni0meepoHyomo eHomeH Kpusu
suumenvcvkoi npogecii. Oxapakmepusosano npogeciiini BUKIUKU 6 NOBCAK-
OeHHiti pobomi suumernis, AKi 6NAUBAIOMY HA IX NCUXTYHUL CMAH A COYIaTb-
Ho-npodgeciiite 6nazononyuus. Oxpemoi yéazu NPUdiNAEMvcs 0emanvHOMy
aHAni3y yMO8 npaui euumenis, 30kpema 8UHA20poOU euumenie ma pobo1ozo
uacy.

Knouosei cnoea: nedazoziura npogecis; kpusa; onnama npayi 6uknaoauie;
Honvuia; kpainu €sponu.
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