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ABSTRACT

The aim of the presented article is to draw attention to the considerations related
to self-formation, which are more and more vivid in the pedeutological discourse.
Constant professional development in the teaching professions determines
the effectiveness of teaching as students’ achievements depend mainly on teacher’s
skills. Contemporary expectations towards teachers are definitely different than
years ago. It results from changing reality, which imposes the necessity to constantly
increase ones own competencies, not only the professional ones, but mainly
those related to personal development. Personal growth is a significant aspect
of professional development. Managing one’s own development (self-creation)
assumes that a man is a self-creator and the space of self-creation is a new method
of experiencing the world and one’s place in it. The article analyses the determinants
of the self-creation process and its structure as well as the transgressive behaviours
involved in the process. The analysis of the teachers functioning as a co-creator
of himself is embedded in the trend of the concept of humanistic, emancipatory
and cognitive psychology.
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INTRODUCTION

Theevolution ofapproachesto teaching competenciesresults from the general
pedeutological reflection related to the changing role of the teacher within
the context of broader socio-cultural transformations. Openness to change
becomes the basic dimension of competence in the teaching profession
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(Czerepaniak-Walczak, 1997). The transformation of the classical functions
of a teacher is determined by the reinterpretation of the process of upbringing
and education within the context of humanistic and emancipatory pedagogy.
They constitute challenges requiring a creative attitude towards seeking
and implementing changes, as well as openness to changes, including the ability
to self-create.

PROBLEM STATEMENT

Nowadays, the process of creating oneself and one’s own life is becoming
a common requirement. A. Giddens emphasizes that ‘choice is a fundamental
element of daily activities of individuals. Intellectual emancipation
and the ability to reflectively behave in the world of permanent change
and diversity of social environments (in which the individual is directly
and indirectly involved) enable the expression of personal subjectivity through
the creation of individual lifestyles and the choice of identity “(Cybal-Michalska,
2013, p. 127). Preparation for the teaching profession is presented holistically
and processively. Holistically — because the teacher should develop not only
specific professional skills, but above all, care about developing his personality,
which, in consequence, will allow him to be himself. Processively — because
becoming a human is a process that has no end, it lasts permanently, constantly
(Kwasnica, 2003). The presented article discusses the concepts and views
of many recognized researchers dealing with issues related to pedeutology.
The study highlights the transformations in thinking about the teacher through
the prism of personality competencies defined as self-creative.

SELECTED CONCEPTS OF PERSONAL DEVELOPMENT

C. Jung, who introduced the concept of the process of self-realization
aimed at internal harmony and harmony with the world, was precursor
to the idea of self-directed development (Gérniewicz & Rubacha, 1993).
Self-realisation is a transgressive process exceeding the limits of the mind,
feelings, and human senses, and also the ego. On the other hand, humanistic
psychology discerns only strengths and positive sides of a human being
and its representatives do not use the concept of personality. Their main area
of interest is who a man becomes. The development process, determined
by internal factors, is in their view an elementary property of human nature.
Thetheory of self-actualization plays a significant role in the humanistic theory.
According to C. Rogers, the tendency to self-actualization (self-realisation)
is the expansion of the possibilities and potentialities of a developing
individual (Rogers, 1961/2002). Representatives of phenomenological
and existential psychology extended the issue of self-actualisation to include
the relationship of the individual with the environment and its functioning
in society. According to V. Frankl, self-actualisation (realisation of internal
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values) should constitute a part of self-transcendence (values existing outside
the subject) (Frankl, 1998; Janc¢ina & Kubicka, 2014). The integral approach
to the person as a whole, typical of this concept, is related to the appreciation
of its attributes and rights related to human nature as well as including internal
and external factors in the development process. On the other hand, R. May
claims that human development is the creative formation of one’s existence
due to the self-awareness and the awareness of having one’s own world (May,
1995). The idea of human development as the subject and author of his life
and his own self has been elaborated in cognitive psychology. Representatives
of this trend emphasize that a human being is an independent entity that
decides about his own life and possesses the ability to generate information
and knowledge. Intentional education and self-creation, i.e. shaping oneself
according to one’s own project, is considered to be the basic method
(Kozielecki, 2000). A. Galdowa assumes that a person is a physical, psycho-
spiritual unity to which a specific personality is assigned. She presents two
approaches to defining development. In the first approach, development
is described as a process of internal changes oriented towards an external
value-driven goal. In the second approach, it is described as internal changes
taking place in an individual, the aim of which is to shape the features
and forms of behaviour encouraging the development beneficial for self-
realisation (Galdowa, 1990).

SELF-CREATION — THE ESSENCE
OF THE PHENOMENON

According to Z. Pietrasinski, traditional terms related to personal
development of a human being, such as: self-education, self-study or self-
development, do not fully cover the issue of influencing one’s own development.
He proposes to use the term ‘self-creation. The researcher defined self-creation
as ‘the co-formation of an individual through his relatively autonomous choices
and actions’ (Pietrasinski, 2008, p. 71). In the cited definition, the voluntary
nature of the undertaken activity is the determinant of the existence of self-
formation. These types of actions may be intentional, i.e. conscious, deliberate,
aimed at achieving specific changes in oneself. Pietrasinski also included
unintended actions in self-creation. This means that co-creating oneself can
be both intentional and unintentional. Most of the choices made during
the course of daily functioning take place without awareness of their personality-
creating effects (Pietrasinski, 2008).

Psychologists and educators frequently negate such a broad approach
to self-creation, emphasizing the significance of intentional and conscious
changes (Kozlowska, 2010, p. 176). J. Pawlak claims that self-creation is “any
method of creating oneself, in terms of one, several or all elements constituting
the shape of an individual” (Pawlak, 2009, p. 14). The author has distinguished
the sings of self-formation that affect changes in the personality of the individual,
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the development of the intellect, body, as well as relationships with other people
and the introduction of changes in the immediate surroundings. All these
activities must be deliberate, planned, but do not have to have a direct effect
(Pawlak, 2009; Przewoznik, 2020).

R. Schulz included in self-creation only those activities that are intended
and oriented towards the creative transformation of oneself. In his view, shaping
oneself is a creative process in which the teacher is the subject of creative
activities and their authentic material. The co-formation presented in this way
manifests itself in two dimensions: professional and personal (Schulz, 1989:
p-79).

Researchers distinguish several most important aspects of self-creation,
i.e. the subjective conditions of self-creation activities. These are: autonomy,
self-reflection, transgression, defining and engaging in achieving goals
and life creativeness (Janc¢ina & Kubicka, 2014; Szumiec, 2021). Autonomy
is the fundamental dimension of teacher’s self-creation. This means that he
influences his own development through actions and decisions which are not
imposed by the environment. Autonomy is examined in two dimensions: self-
knowledge and acceptance, and the perception of the decisions made as one’s
own (Deci & Ryan, 2000; Poptawska, 2021; Maxwell, 2019). The developing
teacher’s reflection on their own life and professional functioning is another
indicator of self-creation. The result of interim and especially systematic
self-reflection is self-awareness that supports self-discovery. Self-reflection
is a significant source of knowledge about oneself because it presents an analysis
of one’s own achievements and their assessment from the point of view
of the subject. It can occur incidentally or systematically. The first form appears
spontaneously while performing any activity or when an individual is criticized
or makes a mistake. Whereas systematic self-reflection is planned (Pietrasinski,
2008) and leads to self-identification, being developed in parallel to the self-
creation process. The goal of self-identification is not only self-knowledge, but
also self-explanation and self-understanding (Oelszlaeger-Kosturek, 2020), i.e.
understanding the concept of oneself, self-esteem and own identity, and creating
self-distance.

Transgression, treated as a personality tendency to go beyond the present
state and constantly expand the scope of its experiences, constitutes another
dimension. In relation to oneself, it means dissatisfaction with who you are
and moving towards who you want to become in the future (Kozielecki, 2004).
Transgression is an important component of self-creation related to going
beyond the current state of the skills possessed by the teacher. An important
condition for managing one’s own development is also defining and engaging
in the implementation of long-term goals and plans. They initiate and sustain
pro-development activity. Achieving the planned goals influences self-esteem,
self-acceptance and also motivates to further activity and self-improvement.

Researchers dealing with the issues of managing one’s own development
by an individual mention one more important dimension: creativeness.
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Creativeness is a concept similar to self-creation, though these terms
cannot be equated. Every human activity exceeding reception activities
is creativeness (Kukielczynska, 2000; Potyrata, Czerwiec, Studnicki, 2020).
Creative activity is expressed in new concepts, ideas or attitudes and applies
to both the socio-cultural and subjective context. The functioning
of the teacher is associated with change and the introduction of new values.
Self-creation consists of two components: creativity as the creation, design
and implementation of what is valuable, inspiring and at the same time
bringing new value and human activity focused on himself, manifested
in recognizing one’s own biography, its interpretation, understanding
important life choices, searching for goals and values giving meaning
to one’s own life and taking action to achieve them. K. Lasocinska assumes
that autobiographical activity is a form of self-creation and that supporting
autobiographical thinking in adult education may affect the formation
of creative attitudes towards daily tasks and problems (Lasocinska, 2014).
The fundamental paradox of self-creation is that an individual becomes
capable of co-creating and co-forming his own life path only when he
is already significantly formed by the environment and processes beyond his
control and awareness. This fact suggests the division of the biography into
two main stages: pre-reflective and reflective. The first one lasts throughout
the entire childhood and the beginning of youth (until around 12 years
of age). Only after this period of growth and maturation of the body, as well
as the development of the personality, the ability to self-reflect, plan one’s
own life goals and create an image of the “ideal self” increases. In most
cases, the first conscious self-creative actions are undertaken by adolescents
(Giza, 2008). When the transition from childhood to adolescence occurs,
and then adulthood, the individual often does not possess self-creation
knowledge. When supporting its development, it is important to be aware
of it and to supplement the gaps in self-creation knowledge (Pietrasinski,
1988). Self-creation is a creative activity in which the subject tries to change
himself. Considered in its existential dimension, it is the result of:

o interpretation and creative learning of the subject from one’s own

biography (Dubas, 2011).
« searching for importance and meanings of one’s existence in the world
(Popielski, 2007).

THE SELF-CREATION COMPETENCIES OF THE
TEACHER

Different definitions of competencies can be found in the literature. They
are presented as:
o ability and readiness to perform tasks at a certain level,
o learnable ability to perform things well, skills necessary to deal with
a problem,
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o a special property expressed in demonstrating the ability to behave
adequately at the level set by social standards (Czerepaniak-Walczak,
1997, pp. 87-88).

These competencies are called self-educational competencies. Theorists
distinguish two types of self-creative competencies:

1. normative, determining appropriate values: objectives of the self-
creation of an individual resulting from the general concept of the world
adopted by him and his own place in it;

2. directive: presenting the method of realizing values, and therefore
different types of activities and actions that allow the implementation
of the standards of one's own self (Dudzikowa, 1993).

S. Dylak perceives competence as a dynamic structure of knowledge, skills,
attitudes and values essential for the successful implementation of tasks (Dylak,
1995). In S. Dylak's typology of teaching competencies, the starting point
is the basic dimensions of professional competencies: constant interpretation,
persistent self-creation and efficient action. The author distinguishes:

» basic competencies, not specific for the teaching profession, i.e. a defined
level of psychophysical skills and an appropriate level of intellectual,
moral and social development enabling the acquisition and compliance
with ethical principles, social norms, as well as communication with
students and colleagues,

o essential competencies (interpretation, self-creation and realisation)
acquired in the course of vocational education, without which the teacher
would not be able to perform educational tasks,

o desirable competencies, which may be found in the teaching profession,
but are not necessary, e.g. personal interests, social commitment,
worldview, skills and special abilities (Dylak, 1995).

Essential competencies specific to the teaching profession are, above
all, workshop skills (realisation competencies) included in the sphere
of ideologically neutral skills and relatively independent of personality factors,
but exceeding the narrowly treated instrumentalism. The author discusses
the interpretative competencies in three aspects: pedagogical values, subject
knowledge and a critical analysis of one's own actions. Value orientation
enables the teacher to act autonomously, adequate to the needs of the subjects
of education, facing various political and pedagogical conditions, it allows
him to critically analyse knowledge and reality, and to focus on persistent
intellectual research. Extensive subject knowledge allows the teacher to find
himself in the new situation. His task is to help students interpret, transform
and organize information coming from a variety of sources. He is supposed
to educate in accordance with the interpretive and not transmissive model
of teaching. This approach requires the teacher to be an autonomous creator
in his professional activity.

Z. Pietrasinski defines self-creation competencies as skills, knowledge
and measures supporting self-creation activity (Pietrasinski, 1990). The subject
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acquires them while gaining new experiences. Apart from the self-creation
competence, the author mentions biographical competence, which he describes
as ‘the ability to co-create one's own life and development, and to support
the development of others in an increasingly systemic way’ (Pietrasinski, 1990,
p. 128). It consists of two elements:

1. self-creational knowledge (social and individual knowledge that supports
the individual in the course of development and managing his own
destiny) and

2. biographical thinking (oriented on solving problems in self-creation
within the context of the entire life) (Pietrasinski, 1990, pp. 144-145).

Another approach to the teacher's self-creation competences is presented

by M. Dudzikowa, who considers them to be a kind of cognitive structure
including: abilities, knowledge and experiences, based on a set of beliefs
about the objective and method of action, aimed at ‘achieving and preserving
changes in one's personality, compliant with the standards they desire’
(Kwiatkowska, 1994, p. 206). The author distinguishes four groups of self-
creative competencies and specific skills and abilities assigned to them,
such as:

1. Capability to conduct cognitive assessment of oneself within the context
of a specific situation:

a. ability to analyse one’s own situation from the point of view
of the effectiveness of achieving important values, life goals and plans;

b. awareness of the possessed qualities and the results of actions taken
as a consequence of these qualities;

c. ability to recognise the state of affairs as unsatisfactory due to one’s
own certain features or the lack of them.

2. Capability to conceptualise self-standards:

a. Ability to specify, at various levels of generality, the self-standards
describing the desired values;

b. Ability of an indicative analysis, that is, achieving the standard of self
in a real dimension;

c. Capability to experience motivation and introduce changes in one's
own personality in accordance with the accepted standard.

3. Capability to implement self-standards:

a. Ability to formulate tasks (operational goals) and determine
the method of changing one's personality and behaviour, means
and conditions;

b. Ability to achieve operational goals by means of different forms
of activity;

c. Capability to systematically check the results of one's own actions,
making the necessary adjustments.

4. Capability to check and evaluate the results of self-creative activities:

a. Ability to define the degree of compliance of the Self standard with
that achieved as a result of one's own action;
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b. Ability to evaluate the consequences resulting from introduced
changes;

c. Ability to establish a general assessment and make a decision about
the necessity to repeat any of the activities already undertaken,
or to recognize the self-creation cycle as completed due to the achieved
goals (Dudzikowa, 2007, pp. 306-308).

Therefore, the individual is able to determine the course of the self-creation
process, starting from the cognitive-evaluative phase, in which it comes to self-
description and evaluation. Then it goes through the stage of ‘conceptualization
of ‘Self’ states’ to the implementation of intentions and their evaluation. Thus,
the defined, systematized method of shaping oneself organises all changes
introduced by the individual and allows to specify the goal of activities
and the method of its implementation (Kwiatkowska, 2008, pp. 200-207).
The competencies presented above may be particularly useful for teachers
in the course of their personal and professional development. The teacher, facing
developmental tasks at various stages of life, draws strength from previous
experiences. In his development, biographical thinking is of particular
significance as one of the components of self-creation competencies. Due
to biographical thinking, it is easier for the teacher to deal with the crises
of adulthood. According to E. Erickson's theory, people between 25-30 years
of age choose a partner and make decisions about the path of self-realisation
(Harwas-Napierala & Trempata, 2000). Self-creation, involving the pursuit
of self-knowledge, self-determination, and the preservation of personal
integrity and identity, occurs at this stage. Examples of using self-creative
competencies can be seen at other stages of development. Middle adulthood
(between 35-40 and 55-60 years of age) is aimed at resolving the generativity
dilemma. The teacher, due to self-creation knowledge and self-knowledge,
can define the areas of his productivity. “Entering the world of self-creation
constitutes a new method to experience the world and one’s own place in it.
It is a multi-stage and long-lasting process within the context of questions
about ourselves, other people and the world in which we look for our place
and attempt to make it more understandable” (Wréblewska, 2018, pp. 32-33). M.
Wréblewska developed a concept of creative competencies in adulthood, close
to the self-creative approach to competencies, which, like M. Dudzikowa states,
are associated with the processes of self-development and self-improvement
and are expressed in the ability of the individual to initiate and implement them
at a given stage of development by using standards. The results of the research
conducted allow to define three basic strategies:

1. adaptive-conservative strategy;

2. pro (innovative) creative-transgressive strategy (creative attitude,

transgressive behaviour and proactivity);

3. integrated strategy (adaptive / conservative / innovative).

All the strategies are underlain by a creative need which constitutes
a development force and dynamism of activity (Wrdblewska, 2015).
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CONCLUSIONS

Contemporary education focused on the human being and his needs,
assumes that the individual will achieve the ability to get to know himself,
manage his ownlife and take responsibility for the choices made. A significant
role in this respect is assigned to the teacher, because self-knowledge gives
him the opportunity to increase control of his own behaviour and becomes
an element of improving himself and his own work.

The results of pedagogical, sociological and psychological research indicate
that teachers as a professional group are well prepared in terms of content
and teaching. However, their psychological preparation is insufficient
(Kwiatkowska, 2008). All the presented competencies related to the area
of self-knowledge allow the teacher to liberate himself from external conditions
and threats, increasing the area of his autonomy. Self-creative competencies are
necessary for a modern teacher. Their formation is associated with the need
to introduce methods and content to the process of educating teachers
for building the skills of self-reflection, self-presentation, communication,
negotiation, and the use of conflict resolution strategies (Nowak-Dziemianowicz,
2008). It is also important to create situations beneficial for the development
of self-discovery, self-knowledge, autonomy, setting goals for personal
and professional development.
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YIIPABJITHHA CAMOPO3BITKOM
(CAMOCTBOPEHHSIM) BUNUTEIA

MipocnaBa 3Mya3bKa, BOKTOp ¢inocodii B ramysi megaroriky, AUpeKTOp aKa-
IEMIYHOTO JUTAYOro canka «[IuTa4mii yHiBepcuTeT» YHIBEPCUTETY €KOHOMIKM
y Mm.buprom, IncturyT cycninbaux Hayk EKoHOMi4HOTO yHiBepcuTery. Byi. [ap-
6apu, 2, 85-229,m. buprom, Pecrry6mika [Tonbina, miroslawa.zmudzka@byd.pl

Memoto npedcmasneHoi cmammi € npusepHymu yéazy 00 MipKysaHv, noe -
3AHUX i3 CAMOPO3BUMKOM, AKi 0e0asi ACKpasiuii y nedazoziuHomy OUCKypci.
Iocmitine niosuwenHs Keanigikauii 3a nedazoziunumu npogeciamu 8UsHA4AE
eeKmuBHicMy HABUAHHS, OCKIbKU OOCAeHEHHS Y4HI8 3A7eiHamv nepesai-
Ho 6i0 maticmeprocmi euumens. CyuacHi ouikyeanHs 00 eéuumernie, Oesne-
peuro, iHwi, Hix 6azamo pokieé momy. Lle € pesynvmamom 3miHu peanvHOCHi,
UL HAB’A3YE HEOOXIOHICMb NOCMITiHO20 NIOBUULEHHS 7IACHUX KOMNemeHuill,
He MinvKu Npogecitinux, a nepesarcHo Nos A3aHUxX 3 0COOUCMICHUM PO3BUMI-
kom. OcobucmicHuil picm € 8aiIIUBUM ACNEKINOM NPOPecitiHoz0 PO3BUMKY.
Ynpaeninua énacHum po3sumxom (camomeopeHHam) nepeobaae, uio nrouHa
€ CamMomeopueM, a NPOCmip camomeopeHHs — e HOBULL Memoo nepexusaH-
HA C8imy ma c6020 MicUs 6 HbOMY. Y crammi aHani3ymocs oemepmiHanmu
npoyecy camo800CKOHANIEHH ma 1i020 CIpyKmypa, a makox mpamcepecusHa
noéedinKa, 3any4eHa 00 yb020 npouecy. AHANI3 PYHKUIOHYBAHHS BUUMENST AK
MB0PUsT camoeo cebe 3aKknadeHuti y HaNPsAMi KOHUenyii eyManicmuuHoi, eman-
cunamopHoi ma xoeHimueHoi ncuxonoeii. Pesynomamu nedazoziunux, couio-
TI02IMHUX | NCUXO0NI02IUHUX 00CTIIONEHb C6i04AMb NPO me, W0 84umeni K npo-
eciiina epyna 0obpe nideomosneni 3a 3micmom i 8uknadannsam. IIpome ixms
NCuUxon02iuHa nid2omoska € Hedocmamuvoro. Yci npedcmassneni KomnemeHuyii,
WO COCYyIOmMuCA cepu CAMONi3HAHHS, 003607IAI0Mb SUUMENIO 36ITHUMUCS
610 306HiWUHIX YMO6 i 3a2po3, 30inbuiytouu 30Hy coei asmoromii. Camomeopui
KomnemeHyii HeOOXiOHI CYy4acHOMY 8UUMEntO, iX POPMYBAHHSI N06 A3aHe 3 He-
00Xi0HiCMI0 6NPOBAOHEHHS Memo0i6 i 3MICY 6 NPouec HABUAHHI 6UUMENI6
07151 PopMYBaAHHS HABUUOK camopedpriexcii, camonpe3eHmaii, CNinKy8amHs, ée-
OeHHs nepezo6opis, BUKOPUCMAHHA crpameziii 036 A3aHHI KOHPAIKMI6.

Kntouosi cnosa: camopossumox; asmonomis; camopedrexciss; KomnemeHuii
Camopo3sumxy; GopmysanHs cebe; camoPopmysants; npocmynox; Kpeamus-
Hicmp.
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